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Scenarios 
 
Elementary Scenario.  Elementary students in this school district are grouped 
heterogeneously. Teachers at each grade level are expected to follow the same 
paced curriculum and “stay in their lane.”  Gifted students receive differentiated 
instruction during one hour of intervention time each day. Otherwise, the GT 
students follow the same curriculum as the other students. How might the 
coordinator of GT programs encourage teachers to use pre-assessments or formative 
assessments so that gifted students might be able to progress at a pace that is 
commensurate with their abilities?  
 
Middle School Scenario.  In this school district, middle school gifted and talented 
students are grouped together with other high achieving students in a magnet 
program that is a school within a school. Students receive a curriculum that 
addresses above-level TEKS in each subject area (e.g., 6th grade math students learn 
7th grade TEKS, etc.).  Administrators expect teachers to meet or exceed all of the 
TEA performance indices.  As we know, gifted and talented students are a 
heterogeneous group: not all are above level in mathematics and not all are 
exceptional readers. In fact, some even have learning disabilities.  In this case, the 
gifted students are tracked at a level that may be above their abilities. How might the 
coordinator of GT address this challenge with the administrators of the school district, 
the principal of the magnet program, and the gifted education teachers? 
 
High School Scenario. All high school students are eligible to take AP courses in 
this school district.  While the teachers attempt to cover the curriculum that is 
required by the College Board, they find that many of the students do not have the 
prerequisite knowledge. The administration is also disappointed by the lower pass 
rates on the AP end-of-course exams. Because of the slower pacing, fewer of the 
gifted students are interested in taking the AP courses. How might the coordinator of 
GT address these challenges presented by the school’s AP courses?  
 
All level.  In this school district, the Texas Performance Standards Project is viewed 
as the school district’s gifted program.  On some campuses, students meet with a 
gifted education teacher once a week to work on their TPSP project; on others, the 
general education teachers plan a research unit in the spring when students work 
on the TPSP; and on others, it is a separate course that is offered in the spring.  
During the remainder of the time, the gifted students participate in the same 
curriculum and the same courses as the general education students.  How might the 
GT students receive a more differentiated experience and research topics of interest to 
them? 
  



Professional Learning Plan 

Identify Need 
(who and what) 

 

Evidence Used for Need 
(observations, self-assessment, surveys, 
etc.) 

 

2016-2017 Short-Term Goal for 
Professional Development 
 

 

Desired Outcomes  
(administrators; general, GT, and special 
education teachers, students) 
 

 

Assessments 
(observations, surveys, questionnaires, 
product/performance rubrics, action 
research, reflections, lesson study) 

 

Model of Delivery 
(Possible  models: 
 individually guided-reading groups, 
college course, teacher network, action 
research, team teaching, professional 
association;  
observation—peer coaching, clinical 
supervision, mentoring another teacher, 
shadowing another teacher;  
involvement in process—curriculum 
development, lesson plan analysis, design 
of new programs;  
workshop series; inquiry (action research, 
analysis of test data, teacher’s study 
groups, collaborative research) 

 

Support and Resources 
(human and material) 

 
 
 

Implementation Activities 
(Considerations: Who will be involved? 
How will we build partnerships? What 
will each partner do? What model of 
professional development will we use? 
How will we individualize the model? 
When will the professional development 
occur? Who we use multi-tiered 
professional development (e.g., 
administrators, teachers, community)? 
What resources will we need? How will 
we provide follow up? How will we 
monitor progress?) 

 
 
 
 
 
 
 
 
 
 
 
 
 

 


