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FROM THE PRESIDENT 

Dee Trevino 

The legislative session is more 
than half over. The support for 
gifted is greater than ever before 
in the House and Senate and 
extends to both the Governor 
and Lt. Governor's offices as 
well. However, as we all know 
the economic forecast is not 
bright. 

Se,-eral bills have been 
introduced. Two of these are of 
particular interest to us. Anita 
Hill vf Garland has introduced a 
bill (HB 1396) which would 
allow money allocated for 
compensatory education to be 
spent on services to identified 
gifted children. Charles Evans 
has introduced a bill (HB 1393, 
SB 924) which would put gifted/ 
talented into the formula 
funding phased in over a six year 
period. 

The T AGT board met in 
March to discuss our stand. 

The support for gifted is 
greater than ever before in 
the House and Senate and 
extends to both the 
Governor and Lt. 
Governor's offices. 

On Wednesday, March 20, 
Laura Allard, Evie Hiatt, Jan 
Jacobs and I met in Austin to 
draft a philosophy statement. 
We did so and hope that it will 
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be useful to parents, educators, 
and interested citizens as they 
communicate with their 
legislators. The statement is 
included below: 

We believe that every gifted child in 
Texas should have an education 
commensurate with his/her ability. We 
support the definition of giftedness in 
the current legislation (Texas Code 
21.651, "gifted and talented student .. 
means a student who, by virtue of out
standing mental abilities, is capable of 
high performance. The student may 
demonstrate, singly Of in combination, 
above-average achievement or 
potential in such areas as general 
intellectual ability, specific subject 
matter aptitude, ability in creative and 
productive thinking, and leadership 
ability. The phrase does not include 
students who demonstrate above
average achievement or potential in 
areas relating to physical abilities.) 
These students are found in every 
district, in every ethnic group and at 
every socioeconomic level. 

Currently 381 of 1067 districts are 
providing some level of services for 
identified students. One hundred forty
five programs, which include 319 
districts individually or in 
cooperatives, are being funded by the 
State in 1984-85. We believe that 
funding should be available to every 
district in the state to enable them to 
adequately serve their gifted students. 
This funding should be allocated 
through an add-on weight basis such as 
that given to the other recognized 

We believe that funding 
should be available to every 
district in the state to enable 
them to adequately serve 
their gifted students. 

special populations. 

Historically the source of teacher 
training has been through the 
Education Service Centers and state
wide staff development. To insure that 
at lease the present level of training is 
maintained, money needs to be set 
aside in the appropriation to be 
channeled to the Central Education 
Agency and the 20 Educational Service 
Centers specifically for technical 
assistance, program development, and 
statewide staff development. 

There should be a constant effort to 
find additional means through which 
gifted students may be served. We 
encourage the legislature to look into 
every possible avenue to insure 
adequate funding for every gifted child 
in Texas. And we urge the State Board 
of Education to develop standards that 
will maintain high quality in program 
implementation. 

Now is the time! If we want 
gifted/ talented students recog
nized as a special population and 
funded adequately, we must let 
each of our legislators know 
that. Do call or write now. 
There will never be a better 
time. 
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PRESENTATION PROPOSALS 
SOUGHT FOR T AGT 8th 
ANNUAL CONFERENCE 

The eighth annual T AGT 
conference will be held at the 
San Antonio Convention Center 
on November 21-23, 1985. 
Keynote speaker for the 
conference will be Mayor Henry 
Cisneros, who will address 
conference participants on 
Friday, November 22. 

The conference will continue 
to offer some of the favorite 
aspects of past meetings. 
Thursday workshop sessions 
will be three-hours in length and 
will provide an in-depth analysis 
of a variety of topics. Friday and 
Saturday will be devoted to 1 V. 

MOVEMENT & MOMENTUM 

hour sessions that provide a 
general overview of topics of 
importance to both parents and 
educators of gifted students. A 
President's Reception is being 
planned for Friday, November 
22 at the Menger Hotel. 

The conference continues to 
grow and always seeks to more 
effectively meet the needs of our 
members. This year, we are 
instituting an important new 
component by adding a Parent's 
Day on Saturday, November 23. 
While sessions will still be 
offered for educators 
throughout Saturday, at least 
half of the presentations will be 
.devoted to parental concerns. 
To make this addition and the 
entire conference a success, we 

need to maintain the quality of 
our presentations. We can do 
this by getting your support: 
The proposal form for 
presentations is included in this 
issue of TEMPO. If you wish to 
add to the expertise of the eighth 
annual conference, please 
complete the form and mail it to 
the address indicated. We look 
forward to hearing from you. 

Quoted from the National 
Alliance of State Associations 
for the Gifted. 
"SUCCESS TO BE: The Texas 
Association for the Gifted and 
Talented is lobbying to serve 
150,000 G & T students cnext 
year. Texas always does things 
in a big way!" 

r--------------------------~----------------------------------------------------, 
: TEXAS ASSOCIA nON FOR THE GIFTED AND TALENTED : 
I P.o. Box 1991 I 
• Austin, TX 78767-1991 : 

(512) 343-1886 I 
MEMBERSHIP APPLICATION I 

NAME~L>.~~~-------------------------------------------------
(Dr., Mr" Mrs., Miss, Ms) 

ADDRESS ______________ PHONE(s) _____________ _ 

CITy __________ STATE _________ -LZ.IP ______ ~ __ _ 

~ew Membership _________ ----.Parent Administration (ESC RegionL) ______ _ 

___ Membership renewal Teacher (ESC Region)I--_____ _ ______ ,Other 

Enclosed are my Annual Dues $ _______________ :$15 Individual; $25 Family; $100 Patron; $250 Sponsor 
$400 Lifetime'"; $7.00 Graduate/Undergraduate** 

'"Limited to 100 people; payments may be made in 2 installations. 
* *Must have signature of faculty advisor. L _____________________________________________________ __________________________ ~ 
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GHTING 
THE EXPERTS 

In each issue, TEMPO will feature a different 
noted authority who has impact on gifted 
education in Texas. Each of these experts has 
graciously consented to write an original article 
for TEMPO. 

G/T Teachers Are 
Something Special 

Bob Stanish 
Ever touch a rainbow or hold 

a moonbeam or weigh the 
silence of a reflecting pond? 
Teaching the intellectually gifted 
and talented is something like 
that. GIT teachers come in so 
many different molds and 
patterns. But even snowflakes 
with their differences have 
certain common traits. 

Being a teacher of the 
gifted and talented is like 
touching rainbows, 
holding moonbeams and 
weighing the silence of 
reflecting ponds. 

Here are some teaching 
attributes that are not 
uncommon among teachers of 
the gifted and talented: 
QUESTIONING TECHNIQUES 
The ability to ask questions that· 
stimulate, expand and extend 
content. Questioning effects 
metaphorical insight, inquiry 
and open-endedness. 
CREATIVE INVENTIVENESS 

The ability to reverse some 
accepted notions. The en
couragement of invention, 
construction and supposing. 
Coming-up with different ways 
of doing things. Causing 
students to visualize what's 
behind and beyond closed 
doors. 

SELF-DIRECTED ACTIVITY 
The ability to encourage 
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students to go beyond an 
assigned topic. Being flexible i!l 
allowing students to pursue their 
own topics. 

OPENNESS 
The ability to respect and to 
accept unusual a.nd pro:,"ocati.ve 
student ideas. Being fleXible With 
a willingness to accept change. 

HUMOR 
The ability to laugh and effect a 
sense of humor in a classroom. 

KNOWLEDGE 
The ability to know and use a 
wide variety of instructional 
processes like modes of inqu!ry, 
creative thinking strategies, 
creative problem-solving, 
synectics, socio-drama, etc. 
Knowing the foundational con~
ributions of Torrance, Renzulli, 
Williams, Guilford, Bloom, 
Gallagher, Parnes, Taba, 
DeBono, et. al. 
And from the above knowledge 
an ~ttempt to accomodate a 
variety of learning styles with a 
variety of instructional 
methods. 

THINKING TIME 
The ability to make classroom 
time for the playing around, 
experimenting and the exami
nation of ideas and concepts. 
The ability to make out-of
classroom time for the playing 
around, experimenting and the 
examination of ideas and 
concepts for the classroom. 
STIMULATING MATERIALS 

The ability to provide and create 
a variety of classroom resources 
for stimulating student curiosity 
and inquiry. 

INTEGRATING CONTENT 
The ability to integrate academic 
disciplines into an area of stu~y. 
The ability to provide learning 
experiences that are related to 
universal themes, issues, or 
problems. 

ASSESSMENT 
The ability to continually assess 
student outcomes and products 
through developed criterion: 

INTERPERSONAL REGARD 
The ability to commend, accept 
and help the gifted and talented 
student. 

The ability to promote s~l~
understanding and the utili
zation of one's abilities. 
The ability to promote the 
appreciation of human 
likenesses and differences. 

CIT teachers come in so 
many different molds and 
patterns. But even 
snowflakes with the~r 
differences have certam 
common traits. 

Being a teacher of the gif~ed 
and talented is like touching 
rainbows, holding moonbeams 
and weighing the silence of re
flecting ponds. Are teachers of 
the gifted and talented special? 
You bet they are! 

Bob Stanish 

Bob Stanish has been a 
teacher (elementary, secondary 
and university levels), director 
of gifted programs,. curriculum 
coordinator and assistant super
intendent of schools. He is the 
author of several books 
including: SUNFLOWERING 
(1977); I BELIEVE IN 
UNICORNS (1979); THE 
UNCONVENTIONAL INVEN
TION BOOK (1981). He has co
authored with his friend and 
colleague, Bob Eberle: CPS FOR 
KIDS (1980)' BE A PROBLEM
SOLVER (1984). Bob Stanish 
returned to a classroom last year 
in Dickinson, Texas. He di? so 
to find out more about gifted 
and talented students today. 

TEMPO/SPRING 1965 



Knowing The 
Stranger 
Bob Eberle 

Who is this kid that marches 
to the beat of a different 
drummer, asking many 
questions, at times challenging 
the teacher and the textbook. 
His reputation for fooling 
around and expressing wild 
ideas has followed him through 
the grades. Bored with routine 
memorization and recitation, he 
does not appear to work very 
hard, yet does fairly well on 
examinations. His mainstream 
teacher may be heard to 
exclaim, 'What do you mean, 
this kid is gifted I" 

If programs are truly designed 
to identify and serve 
intellectually gifted students, 
then the highly creative student 
will be snared in the selection 
net. Stranger than across-the
board student population, 
highly creative students do have 
characteristics that set them 
apart from the crowd. It is 
important that teachers of the 
gifted know the motivations and 

If programs are truly 
designed to identify and 
serve intellectually gifted 
students, then the highly 
creative student will be 
snared in the selection net. 

gratifications of the highly 
creative. 

Knowing the traits of Creative 
students will: 
"Help you to identify the 
potentially creative. 

"Help you to understand and 
appreciate their uncommon 
characteristics. 

"Help you to make greater use 
of their abilities. 

"Help you to assist them in 
understanding themselves. 

"Help you to assist them in 
knowing how they are viewed 
by others. 
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"Help you to assist others in 
understanding and working 
with highly creatives. 

The creative student is 
indeed a stranger as he 
walks among his less
creative counterparts in 
your school and classroom. 

According to psychologist 
Donald W. MacKinnon, 'The 
full and complete picture of the 
creative person will require 
many images." This is to say 
that not all creative persons will 
display the same characteristics, 
nor will they display their 
unique characteristics 100 % of 
the time. However, there are 
"picture parts" that may be used 
in drawing a caricture of the 
creative student. 
"They respond to the challenge 
of a task. A chance to improve 
things is the big reward. They 
greatly enjoy seeking out better 
ways. 

"Their argument, and strong 
stand on issues, is not an excuse 
for hostility, rebellion, or dis
respect for authority; it is for 
the sake of setting things right. 
It is problem centered. 

"They wish to have their 
products acknowledged, but 
they are not particularly 
concerned about glory, popul
arity, honors, or prestige. 

"They have an abundance of 
energy that may get them into 
trouble. 

"They like to work alone, and 
often become preoccupied with 
tasks that interest them. 

"At times, they take great 
delight in doing things 
differently than others. On 
purpose, their work is off the 
beaten track. 

"On special projects, they show 
unusual capacity for 
originality, concentration, and 
just plain hard work. 

"They are prepared to live with 
loneliness, resent rigid 
directions, and at times appear 

to be a law unto themselves. 
It seems safe to say that 

creative students are more 
interested in formulating 
problems and finding original 
solutions than they are in 
developing warm inter-personal 
relationships. Tending to be cool 
and collected, the creative is 
comfortable functioning at the 
edge of the social circle. As a 
minority member of the student 
population, and subject to 
sanctions, the creative student is 
indeed a stranger as he walks 
among his less-creative 
counterparts in your school and 
classroom. 

At times, they take great 
delight in doing things 
differently than others. On 
purpose, their work is off 
the beaten track. 

Major source: Eberle, Bob, 
HELP! IN SOLVING 
PROBLEMS CREATIVELY ·AT 
HOME AND SCHOOL, GOOD 
APPLE, Carthage, IL, 1984. 

Bob Eberle is an independent 
author and consultant living in 
Edwardsville, Illinois. Along 
with Bob Stanish of the 
Dickinson LS.D., he is the co
author of c.P.S. FOR KIDS, 
and BE A PROBLEM SOLVER. 
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LEGISLATIVE 
UPDATE 

::: .• I~.I"" .• 
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LEGISLATIVE UPDATE 
Wayne Craigen 

T AGT Legislative Committee 
Co-chairpersons JoAnn 
Houston and Jan Jacob, and 
T AGT Executive Director Laura 
Allard have been busy 
contacting legislators helping 
them to understand the needs of 
gifted students and the reasons 
that funding is essential to 
helping provide for those needs. 
To back up the excellent job the 
TAGT legislative committee has 
done it is urgent that YOU 
contact your legislators to 
reinforce the need for funding 
gifted programs. 
Writing Tips 
Consider the following tips * 
when writing your congressmen. 
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1. In your letter discuss 
only gifted/talented 
legislation. 

2. Be brief (no more than 
one page). 

3. State your purpose at 
the outset and use the 
remainder of the letter 
to expand on your 
views. 

4. Be sure of your facts 
concerning legislation 
for gifted education. 

S. Include bill numbers in 
the letter. (All TAGT 
members will receive 
these bill numbers soon.) 

6. Remember tact is the 
key. 

7. Be certain that your 
name and address are on 
both the envelope and 
letter. 

8. Legislators are called 
"Honorable" on the 
envelope and inside 
address. In the . 
salutation represent
atives are addressed as 
"Mr.", oMs." or "Mrs." 

while senators are called 
"Senator. " 

*from National Association for 
Gifted Children Information 
Guide #5 

You might choose a statement 
from each of the following 
sections to assist you in writing 
your legislator. 
Section A 

1. I'm writing you today to 
express my support 
for . 

2. I was very pleased to 
hear that. ____ _ 

Section B 
1. I am a member 

of _____ _ 
2. We support ____ _ 

because 
Section C -------

1. As one of your constit
uents it is very 
important to me to hear 
your position on this 
issue. 

2. As a (woman, man, 
teenager, parent, 
teacher, etc;) I feel that 

3. As a (parent of a teen
ager, businessman 
educator, etc.) I l;t~ve 
personally seen the 
effects of ____ _ 

Section D 
1. Thank you for your 

consideration. I'm 
anxious to hear your 
views. 

2. I strongly urge you to 
votefor _____ _ 

3. Texans are looking to 
you, (name of 
legislator), to uphold 
(their rights, children's 
rights, etc.). 

For Your Information 
All members of the House of 
Representatives receive their 
mail at: 

P.O. Box 2910 
Capitol Station 
Austin, Texas 78769 

All Senators receive their mail 
at: 

P.O. Box 12068 
Capitol Station 
Austin, Texas 78711 

Join The Network 
A TAGT legislative parent 

network has been established. 
This group of people will receive 
information about the needs of 
gifted students that they should 
share with legislators. The 
purpose of this network is to 
disseminate the information 
quickly. If you are interested in 
becoming a member of this 
network complete the following 
form and mail it to the address 
listed. 

TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 
PARENT NETWORK INFORMATION CARD 

Name 

Address 

Telephone: work 

home 

ESC Region ______ _ 

(Zip) Mail to: Jan Jacob 
P.O. Box 1759 
Victoria, TX 77901 
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G. T. CLASSROOMS 

Successful Ideas for 
Differentiating Curriculums 

Teaching Ideas Using 
DICEY'S SONG 

Dee New, 
Teacher 
Las Cruces, New Mexico 

DICEY'S SONG, the 
Newbery Award winner by 
Cynthia Voigt, is a strong and 
compelling story. Because so 
many children in our society 
today are from broken homes 
and have experienced some of 
the problems related in this 
book, it could be a valuable 
source of understanding for both 
child and adult. 

3. While Dicey's mother was 
dying, Gran made her go alone 
and choose Christmas gifts for 
the family. Even in a time of 
extreme sorrow and pressure, 
she had to make decisions 
concerning others characteristics 
and needs. Evaluate the choice 
of each gift Dicey bought for her 
loved ones. Evaluation. 

4. In your opinion, where did 
the author, Cynthia Voigt, get 
the title DICEY'S SONG? 
Explain your reasoning. 
Analysis. 

5. Which character had the 
most "emotional" strength, 
Dicey or Gran? Explain your 
opinion. Evaluation. 

6. Draw a tree representing 
Dicey's family. Each person 
related to her is represented on 
the tree by branches. The 
following is one example. 
Representative Tree Parts: 
Roots-ancestors 
Root "sucker" Dicey's father 

-separa ted -u 

Branches 

Gran - supporter 
of the main part of 
the tree and the 
children. 
Dicey - strong 
branch - can stand 
alone and give her 
strength to the. 
other branches. 
Largest branch 
springing from the 
trunk. 
Jamie - strong, but 
not quite as strong 
as Dicey. How
ever, the potential 
is there. 

Main trunk 
necessary. 
Uncle Bullett - cut Maybeth - frail, 
off - dead. but resilient, leafy 

Teaching Ideas: Uncle John _ no and beautiful. 
1. Dicey's "family" tree was longer a part, but Supports a song-

the old paper mulberry in Gran's may still be living. bird's nest. 
front yard. It's branches were so G ran d fat her Sammy - young, 
heavy that wire held them Tillerman _ part of tough, growing. 
together. If you were a tree, the main trunk but The scars are from 
what kind would you be? dead. Helped the battles he has 
Explain your reasons and give create the tree, but had in schools, 
characteristics you would share no longer a and with life. 
with the tree. (Example: stength, contributor. (All the branches 
long-life - oak) Analysis. could be scarred 

2. Draw your family tree from the problems 
with the members of your family the children have 
being the branches. Show their had.) 
characteristics in these branches. Wire S y m b 0 I i c a II y 
(Example: small siblings would holds the limbs 
be budding branches; grown ups together on the 
might be strong, or not strong strong trunk, 
branches.) Analysis. Gran. It is love. 
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Photography 
Polly James, ALPS Teacher 

Fourth grade students in 
Abilene's Alternative Learning 
Program for gifted Students 
(ALPS) have been involved with 
various aspects of photography. 
The students began by studying 
the parts of the camera and how 
a camera works. To further their 
understanding, each student 
made a pinhole camera, took 
pictures with it, and developed a 
negative and a positive print. 

New experiences with film 
included each student rolling 
film into a film cassette, loading 
the cassette into a 35mm 
camera, taking pictures, 
removing the film from the 
cassette using a changing bag, 
developing the film, and making 
enlarged from their 

developed film. In addition to 
these regular prints, students 
demonstrated their darkroom 
skills by creating photograms, 
using two negatives to make a 
single print, and superimposing 
a normal print on a photogram. 

Photogram photography by Ryan Eiland and 
Kendra Nix. HGuen what we are thinking about 
the' future.?" 

Guest speakers introduced 
students to photography as an 
art, picture composition, and 
how to take good pictures. 
Utilizing this information 
students participated in a photo
graphy contest with the winning 
photographs being displayed in 
the lobby of a local business. 

Additional activities included 
taking pictures with a macro 
lens or a close-up lens, a field 
trip to the Abilene Reporter 
News to view their photographic 
process and for a presentation 
on photojournalism, and a field 
trip to view the Pfeifer Collec
tion of antique and rare cameras 
and equipment with a present· 
ation on the operation of the 
equipment and the time period 
in which it was used. 

Photography has bee a unique 
experience that has encouraged 
students to become independent 
thinkers and learners, be 
supportive of others, work as a 
team member or with a partner, 
think creatively as well as log
ically, look at the world 
critically--noticing texture, 
patterns, shapes, color, 
perspective, etc., analyze and 
evaluate their own work, and 
see relationships among various 
pieces of knowledge. 

Using Literature as a Base for 
Multi-disciplinary Learning 

Benny Hickerson 
PEAK Teacher 

Hurst-Euless-Bedford 

Gifted and talented high 
school students in Hurst, 
Bedford, and Euless have a 
unique course opportunity: the 
PEAK English program. This 
three-year, multi-age course is 
designed to meet the special 
learning characteristics and 
styles of gifted students, 
incorporating activities based on 
models of Renzulli, Bruner, 
Treffinger, Bloom, Kohlberg, 
Taba, and others in a multi
discipline approach to the study 
of literature. 

At various times during each 
year of the course, coopera ting 

teachers work with the PEAK 
English groups to correlate art, 
music, philosophy, drama, 
history, social sciences, and 

other related areas using the AP 
test as a guide for selection of 
literature, for composition and 
vocabulary emphasis.. At 
differen t poin ts during the 
course, one might find 
sophomores, juniors, and 
seniors working together to 
present a Tolstoy novel to the 
class, preparing a psychological 
profile in a Case Study format 
for the character of Hamlet, or 
creating a musical version of 
"Billy Budd" for video 
production. A class may be 
involved in vigorous debate on 
the concept of Free Will as 
expressed in a Graham Greene 
short story or Thomas Hardy's 
Fatalistic views. Students 
searching the Dallas-Ft. Worth 
metroplex area for examples of 
Gothic architecture are likely to 
be PEAK English students on as
signment, preparing a photo
essay in connection with the 
study of "The Canterbury 
Tales." 

While the study of literary 
genre, writers, periods, styles, 
and composition and research 
skills form the foundation for 
this course, the design of the 
program enables students to 
enjoy a broadened experience, 
to explore related issues and 
influences, and to focus upon 
the interrelatedness of discover
es, ideas, and social and 

political conditions that human 
beings attemft to express ideas, 
and socia and political 
conditions that human beings 
attempt to express through 
literature or art or music. We 
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study not only the expression of 
ideas in their resulting forms, 
but the origins of those ideas, 
the influences that shaped the 
writer's beliefs, the artist's 
experiences, the musician's 
emotions, the philosopher's 
attitudes. Each unit provides 
options and alternatives so that 
students may work independ
ently or with others on specific 
assignments of their own 
choosing or design in order to 
allow maximum flexibility in 
creative response or individual 
research and to encourage 
students to assume responsi
bility for self-directed learning. 

At the secondary level, 
students should have oppor
tunities to go beyond the class
room into the real world using 
their problem-solving tech
niques and research and 
presentation/writing skills in a 
real-world context. With this in 
mind, students are periodically 
offered, as an optional 
assignment, the chance to 
explore an existing problem. The 
student must identify a problem 
that is in some way related to the 
theme of the current unit of 
study and after research and 
information-gathering, present 
the problem and the student's 
findings. The student also 
iden tifies a proposed target 
audience. The idea is not 
necessarily to offer a solution for 
the problem, but to bring the 
problem and related information 
before an interested and 
concerned group. In this way, 
students and the community at 
large may become more aware 
of the importance of the 
involvement of gifted and 
talented young people In 

community affairs. 
In a recent assignment, the 

range of issues for independent 
study was as divergent as the 
students themselves, including 
closer looks at House Bill 246, 
the availability of child-care 
facilities in the Mid-Cities area, 
teenage drinking and driving 
while intoxicated, child abuse 
statistics in the Mid-Cities area 
TEMPO/SPRING 1985 

and social agencies that deal 
with this problem, and the 
deteriorating condition of 
recreation facilities at a nearby 
lake that has suffered flood 
damage and is now becoming a 
congregating place for gangs, 
vandals, and transients. 

A procedural guide was given 
to the students participating in 
this assignment. First, the 
problem had to be clearly 
defined and stated, which 
students found to be more 
difficult than they had 
anticipated. While they had 
vague idea about the nature of 
the problems in which they were 
interested, most found it 
necessary to do backgound 
reading and initial research to be 
able to define and state clearly 
the exact problem in a way that 
could be researched. While 
doing this, students had to 
propose a target audience for 
whom this presentation would 
be appropriate. This led to 
brainstorming, discussion, and 
some creative suggestions about 
how one could reach target 
groups: written articles, letters, 
pamphlets, and personal 
speaking appearances were all 
considered acceptable. Defining 
appropriate target audiences 

r ,; 
/ . 
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was difficult, too. Who needs to 
hear about available day-care 
centers? How does one reach 
this group? Who has 
responsibility for determining 
courses of action concerning 
lake facilities or curriculum 
policies? In some cases, this also 
required research. 

Having done background 
reading, written a problem state
ment and identified a potential 

target audience, students then 
gathered information related to 
their problems. At this point, 
most students were ready to 
begin primary-source research: 
personal interviews, survey and 
questionnaires, field visits and 
so forth. An important 
discovery made during this time 
was the usefulness of the 
telephone directory as a research 
tool, for lists of agencies, and for 
addresses and telephoning for 
visits and interviews. Before 
students could construct 
questionnaires or conduct 
personal interviews, they had to 
learn what to ask and how to get 
the information and/ or 
cooperation they needed. This 
meant writing questions in 
advance, discussion and review 
of questions and probable 
responses, planning the 
direction of an interview, and 
practice. A little discussion of 
human behavior and 
psychology was necessary here: 
how to talk effectively with busy 
people, how to avoid antagon
izing people, and how to be 
taken seriously in' an 
investigation. Students kept 
detailed bibliographic 
information for documentation 
of sources. 

Finally, students prepared to 
present their findings to the class 
and perhaps to the target 
audience as well. Discussion of 
how best to present the kinds of 
information considered 
important took place at this 
point. How does one reduce 
great quantities of interesting 
information to that which is 
most pertinent to the problem, 
how does one convey the nature 
of the problem to the audience, 
and how can one keep the 
attention of the audience 
focused on the facts? Visual 
aids, charts, handouts, 
photographs, slides, as well as 
thorough and careful rehearsal 
were all recognized to be 
important elements of an 
effective presentation. 

As a result of these indepen
dent research projects, several 
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interesting and possibly 
important things have occured. 
The student who was concerned 
about the problem of teenage 
drinking and driving has had her 
article published in the school 
newspaper and is working to 
organize a chapter of SADD 
(Students Against Drunk 
Driving) on campus. Another 
student prepared a packet for 
distribution, offering 
suggestions for consideration in 
evaluatin& child-care facilities. 
One student has given his 
presentation for Camp Fire and 
Scout groups and has been asked 
to speak before a luncheon 
meeting group. Another student 
is satisfied that his research and 
presentation may have 
influenced a policy change in 
local implementation of House 
Bill 246. 

Students involved in these 
projects have pursued areas of 
personal concern, have 
practiced important research 
and presentation skills, and have 
begun to realize their own 
abilities to effect change or to 
influence decision-making 
processes. This learning extends 
the universal themes of literature 
beyond the printed page into the 
world in which these students 
live and the society of which 
they are a part. Whether 
considered an enrichment act
ivity or a basic, essential
element level assignment, this 
type of activity provides the 
opportunity to emphasize the 
relationship of literature, 
thought, and ideas to action and 
to life. 

Do You Have a Good Idea? 
Teachers are encouraged to 

submit for publication activities 
which have been successful in 
their G/T classrooms. Send 
these activities to the Tempo 
Editor. 
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DEVELOPING 
MATHEMATICAL 
REASONING VIA 
"MATH MAGIC" 
Cynthia A. Green 

assist students in finding the 
solution without breaking the 
pledge. 

The teacher begins the class 
by presenting a number trick 
with a solutibn which could 

"Magic" is fascinating to most easily be discovered by the 
minds, but the gifted mind students. For example, if the 
craves to uncover the deception students can multiply two-place 
and understand the principle numbers by two-place numbers, 
that makes the illusion work. the teacher might begin with a 
Based on this premise, mathe- multiplication trick such as the 
matical reasoning can be Trachtenburg Speed System of 
developed in the gilrftne!J:dLSSiJ:hulodeenrut_ ---lMMJa1Jtublle~m=autJJiccs~---,Tub[1el<---'s:;JtCluud.uP"'n[Ltus'---_ 
through the use of number would be challenged to compute 
tricks. the answer to any two-place 

I hereby promise not to reveal number multiplied by eleven 
any magical secrets that I may faster than the teacher. Because 
learn during my Math Magic the students will probably use 
class, and to uphold the the standard algorithm the 
magician's code of honor. teacher can probably produce 
Because the teacher has taken the answer before the students. 

the pledge of secrecy, explaining When the students question how 
any trick would be breaking the the teacher calculates the answer 
pledge. However the teacher can so rapidly the teacher 

BIRTHDATE SECRET 

This trick enables you to tell a person's birthdate (month and day) 
and their age. 

Ask a person to: (For example: May 1, 12 yrs.) 
1. Write the number of the month of birth 05 
'2. Multiply the month by 100 500 
3. Add the day of the month to the product (500+1) 501 
4. Multiply by 2 (501x2) 
5. Add 9 to the product (1002+9) 
6. Multiply the sum by 5 (1011xS) 
7. Add 8 to the product (5055+8) 
8. Multiply the sum by 10 (S063xl0) 
9. Subtract 419 from the product 

10. To the sum add the age (50211 +12) 
11. You subtract 111 (50223-111) 
12. You tell the age (last 2 digits) 
13. Tell day (next 2 digits) 
14. Tell month (remaining digits) 

How it works: M = Month; D = Day; A = Age 
1. Multiply month by 100 
2. Add.u.y of month 
3. Multiply by 2 
4. Add 9 
5. Multiply by 5 
6. Add 8 
7. Mulnply by 10 
8. Subtract 419 
9. Add age 

10. Subtract 111 

~100M 

~100M +D 
~200M + 2D 
-200M + 2D + 9 
-lOOOM + lOD + 45 
-1000M + 10D + 53 

1002 
1011 
5055 
5063 

50630 
50211 
50223 
50112 

12 
01 
5 

-10000M + 100D + 530 
-lOOOOM + 100D + 111 
~10000M + 100D + 111 + A 
-10000M + 100D + A 

The facts are now separated into positions that can be easily interpreted. 
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encourages the students to 
develop a system that would be 
faster than the system that they 
are currently using because 
he/she cannot reveal the secret. 
On the chalkboard a student 
demonstrated how to solve the 
problem using the standard 
algorithm. Beside the student's 
problem, the problem and the 
answer, without the partial 
products, is written. For 
example: 

52 52 x 11 = 572 
x11 

52 
52 

572 

Underlining the twos in both 
answers, the teacher asks, "How 
did we find the two in the 
answer?" 

At this point it is extremely 
important to realize that 
students need time to think, time 
to assimilate, and even time to 
change their patterns of 
behavior. Giving each student 
the opportunity to think about 
the answer may require that the 
teacher wait a longer period 
than usual before calling on a 
student to respond to the 
question. 

When a student responds, try 
the hypothesis ou t before 
discrediting it. When students 
realize that the process of 
thinking is valued more than just 
correct answers, they will 
become freer in responding to 
challenging questions. Thinking 
does not always occur in an 
orderly fashion. When students 
think, they guess and 
experiment with ideas in their 
minds. Sometimes these mental 
leaps result in errors but by 
seeing them plugged into the 
formula the student will gain 
insight for thinking in other 
situations. 

When the correct answer is 
given the teacher questions, 
"Can you find an easy way to 
compute that product without 
TEMPO/SPRING 1985 

writing the partial products?" 
Again, responses are taken and 
tried to determine what really 
works. 

The teacher continues by 
underlining the seven in both 
answers and asking, "How did 
we find the seven?" If students 
are unable to see the relationship 
of the two numbers arrows may 
have to be drawn to make the 
relationship visible. 

When a student answers, "(5 x 
1 = 5) + (2 x 1 = 2) = 7", the 
teacher quaries, "Can you find 
an easy way to compute that 
product without writing the 
partial products?" Continue 
accepting and trying answers 
until the conclusion is reached 
that the two numbers in the 
problem merely have to be 
added together. 

Proceed with the question, 
"How did we find the five?" 
underlining the five in each 
answer as you speak. Use ·the 
same analytical format with the 
student suggested answer until 
the problem is accurately 
solved. Again ask, "Can you 
find an easy way to compute 
that product without writing the 
partial products?" 

To summarize the thinking 
activity that has just occurred 

ask, "Would someone tell me the 
steps that we have developed to 
compute the answer of a two
place number multiplied by 
eleven?" The students should list 
the following steps: 

1. The ones-place number is 
the same as the ones-place 
number in the problem. 

2. The tens-place number is 
the sum of the two 
numbers in the problem. 

3. The hundreds-place 
number is the tens-place 
number in the problem. 

At this point the general
ization has one minor oversight 
because the original example 
required no regrouping. The 
teacher has to lead the students 
into discovering the remaining 
step. Thus the students are 
allowed to suggest numbers to 
multiply by eleven. Eventually a 
number requiring regrouping, 
such as 39 x 11 will be given. 
When the teacher's answer and 
the students' answers differ, 
additional thinking will occur. If 
the children have difficulty 
identifying the process, write the 
problem using the standard 
algorithm on the chalkboard so 
that the regrouping is visible. At 
the end of the discussion the 

"FORE" KNOWING 
This trick will enable you to predict the results of numerical operations on any chosen "secret" 
number. 
Ask a friend to: 
1. Select a secret number (for example, 15) 15 
2. Add 6 to the secret number (15 + 6) 21 
3. Double the sum (21 x 2) 42 
4. Subtract 4 (42-4) 38 
5. Divide the difference by 2 (38 + 2) 19 
6. Subtract the secret number from the answer (19 - 15) 4 
7. You tell the person the answer-4J 
Note: It would look like magic if you have the answer sealed in an envelope and let the person 
open the envelope to reveal the answer I (4 is always the answer!) 
After the discussion concluded, the students would generalize that the problem works as follows: 
1. Let N be the secret number. N 
2. Add 6 to the secret number. N + 6 
3. Double the sum 2N + 12 
4. Subtract 4 2N + 8 
5. Divide by 2 N + 4 
6. Subtract the secret number 4 
7. The answer is always 4 

The teacher might challenge the students to write an original formula using 
all new numbers that will predict the outcome every time . "Can you rewrite 
this trick so the answer will always be 'Sweet 167' " 
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students should generalize that 
when two numbers added 
together have a sum greater than 
or equal to ten the number in 
tens place will have to have the 
additional number added to it to 
form the number in the 
hundreds place in the answer. 

Practice the mathematical 
trick after the students have 
identified the solution. As their 
skills are perfected challenge 
them to further thinking on the 
same number trick. For 
example, "How would a three
place number multiplied by 
eleven be solved? a four-place 
number? a two-place number 
multiplied by twelve?" The 
process of questioning, soliciting 
answers, using the hypotheses to 
solve different problems, 
repeating the process until a 
workable solution is found, 
stating the generalizations, and 
using the generalizations on 
additional problems will be 
continued throughout the 
teaching of mathematical 
reasoning. 

The .. students will soon ask to 
perform number tricks for the 
class. Because the purpose of the 
class is to develop mathematical 
reasoning skills it would be best 
if the teacher provided the 
number tricks so that the 
difficulty level will match the 
students' ability. Number tricks 
for the students to present are 
typed on cards using step-by
step instructions, numerically 
listed. Care must be taken to 
insure that the readability level 
of the instructions match the 
students' reading level. 

Before the teacher actually lets 
students present number tricks 
the class should formulate 
guidelines such as the following 
for performing the tricks. 
1. Read through the 

instructions for a general 
understanding. 

2. Read it over again and 
make any required props. 

3. Actually do it using props 
or new numbers. 

4. Repeat the steps until it is 
memorized. 
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HUMAN CALCULATOR 

This trick enables you to add five rows of five digit 
numbers in a split second. 

1. Ask a volunteer to write any five digit number; for 
example 35247. 35,247 

2. Ask a second volunteer to write any five digit number 
under it. 76,892 

3. You write a number: 
Each digit you write must total 9 when added to the 

digit right above it in the column. 23,107 
4. Ask a third volunteer to write any five digit under the 

number you wrote. 16,904 
5. You finish the trick by writing another five digit 

number under the third person's number, remember
ing that each digit must total 9 when added to the 
number above it. 83,095 

6. Draw a line below the numbers, 
7. Announce that you are a human calculator and you 

can calculate the numbers in a split second. Write"" the 
total. 235,245 

Actually you know the answer as soon as the first 
number is written. To get the total write a 2 to the 
left of the first number I and also subract 2 from the 
right-hand digit. 
KEY: 

You have caused the first number to be added to 2 
rows of nines or 199,998. The 2 makes it 200,000, so 
subtract 2 and you're donel 

5. Ask someone to do the 
trick while you give the 
instructions. 

6. If you are asked how the 
trick works, help the 
person find the solution, 
but don't break your 
pledge of secrecy. 

7. SlJeak loudly enough in 
class to be heard by 
everyone. 

8. Help the class discover the 
solution. 

9. Distribute instructions for 
your tricks after the 
solution has been 
formulated. 

When a student presents a 
number trick to the class, allow 
volunteers to come to the chalk
board to work the problem. The 
students remaining at their desks 
should work the problem as the 
instructions are given also. 

Initially, the teacher will need 
to lead the problem solving 
discussion. Explanations must 
be mathematically sound. Thus 
the use of unknown numbers 
represented by a letter symbol 
will be introduced in the initial 
phase of the discussions. 
Although the use of unknown 
numbers is seen as algebra to the 

teacher, the students will rapidly 
become fluent in the use and 
explanation of these symbols. 

As students gain confidence 
and insight they will want to 
take the initiative to lead the 
discussions. Provide them this 
opportunity and give guidance 
only as needed. 

When students are able to 
explain the solution to problems 
without assistance the challenge 
level can be increased by asking 
them to use the basic format as 
the trick presented, but to 
change the outcome by changing 
the numbers. The following are 
examples of some more Math 
Magic for your students to try. 

Students will delight in 
explaining the solution of their 
original number tricks to the 
teacher and/or watching the 
class find the solution to the 
problem. The teacher will 
marvel at the students' mathe
matical reasoning skill, the 
students application of the 
scientific method to number 
tricks, the students' ability to 
create original number tricks, 
and the students' increased speed 
of math facts. 
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Challenging gifted students to 
think and develop reasoning 
skills is difficult work. It 
requires planning creative 
activities, locating appropriate 
materials, presenting them in 
sequential order, changing roles 
from instructor to guide, and 
giving individual instruction to 
students. Yet, it is extremely 
rewarding to see the changes and 
developments in the students 
thinking skills and exciting for 
the teacher to feel a fresh 
stimulation in teaching. You 

might say, teaching mathe
matical reasoning through the 
use of number tricks works 
like ... magic! 
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G. T. PARENTING 

Tv or Not TV 
Bertie W. Kingore 

One of the questions a parent 
must ponder is: 'What is the 
effect of television on the deve
lopment of my gifted child?" 
Television is a prime educator. 
Children readily learn from it 
because they are such astute 
observers. As the American 
Medical Association notes: "For 
many families television has 
become the babysitter, the 
teacher of values and relation
ships, and the model for 
behavior" (AMA, 1977, 13.) 
Author Marie Winn (1977) goes 
a step further and refers to 
television as a "plug-in drug" 
because its control of today's 
youth is so pervasive. It 
influences what they think is the 
"in" thing to do and wear; it 
influences what they eat for 
breakfast and what they want 
for Christmas; it influences their 
values and opinions. 

Researchers have substan
tiated that television can have 
negative effects on students 
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learning and achievement in 
school. The California Depart
ment of Education (1980) 
correlated the TV viewing habits 
and current achievement test 
scores of half a million children. 
Their study found that, 
regardless of the students' IQ 
and social background, the more 
a student watched TV the lower 
the achievement score; 
conversely, the less time spent 
watching Tv, the higher the 
score. Thus the development of 
even our gifted students may be 
impeded by television abuse. 
PROBLEMS 

Various critics have identified 
long lists of the negative aspects 
of television. Yet for gifted 
students the major problems 
may be desensitization and time. 

Much of prime-time television 
desensitizes students to morals, 
violence and inappropriate 
language. During one year of 
prime time viewing, students 
could have witnessed over 1200 
acts of adultery and 5000 
murders, rapes, beatings and 
stabbings (AMA, 1977.) While 
these statistics are a concern for 
anyone, they may be partic
ularly damaging to young gifted 
children because gifted children 
are characteristically more 
sensitive. They have such 
empathy for others that they are 

Additional Resources 
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GAMES WITH NUMBERS. Dover 
Publications, 1953. 

Seuling, Barbara. ABRACADABRAI: 
CREATING YOUR OWN MAGIC 
SHOW FROM BEGINNING TO 
END. Archway Paperback, 1977. 

Wells, Harold Philmore. YOU CAN 
BE A MAGICIAN. Moody Press, 

1976 
Wyler, Rose and Gerald Ames. 
FUNNY NUMBER TRICKS. Parents' 
Magazine Press, 1976. 

more likely to be upset and 
remember such events. Yet as 
they grow older, they may have 
viewed these events so 
frequently that they too become 
desensitized. As one gifted 
thirteen year old commented 
after seeing a news report of a 
real murder, "Thats not so bad. 
I've seen worsel" 

The lan~age of some tele
vision programs may also be 
inappropriate. Gifted children 
~haracteristically learn language 
so readily that they may quickly 
learn to use all of the less 
socially acceptable language 
heard on many television 
programs. Thus they become de
sensitized to inappropriate 
words and sentence patterns. 
Furthermore, since the 
vocabulary level of television is 
typically equal to that of a ten 
year old, television may do 
nothing to challenge and expand 
the vocabulary of gifted 
learners. 

Time is another major 
problem to consider. By the time 
many students graduate from 
high school they have spent 
more hours watching television 
than attending school (Copper
man, 1980). For gifted students 
the dilemma is not just the waste 
of ti~ The problem is what 
other things"1hat Tv time caused 
the student to missl Eyery hour 
of television is an hour taken 
away from creative outlets an~ 
active involvements with other ~ 
people. One has to question if 
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television is offering our gifted 
youth something valuable 
enough to replace their creat
ivity and social interaction 
needs. 
SOLUTIONS 

The solution is to strive for a 
balance among the entertaining, 
informing and educating poten
tial of television. Parents are the 
ones who must take the 
responsibility for regulating the 
viewing habits of their children. 
As Trelease (1982, p.103) states: 
"You don't have to throw out 
the television. All you have to 
do is control it. When it is used 
correctly, it can inform, enter
tain and, occasionally, even 
inspire. Used incorrectly, tele
vision will control your family. 
It will limit its language, its 
dreams, its achievements. The 
choice is yours." The solution 
then is two-fold. Parents must 
effectively guide the television 
viewing of their children and 
they must provide alternatives 
to television. 

How can parents effectively 
guide TV viewing so their 
children may benefit from its 
most positive assets 7 A 
beginning is to limit the number 
of hours allowed for viewing 
time each week. Such a limit
ation requires children to 
become more discriminating in 
their selections. It subtly helps 
them learn to manage time more 
effectively and evaluate 
priorities. It is also prudent for 
parents to watch their children's 
favorite television shows once or 
twice. Then you are aware of the 
general format of the show and 
can determine its value for your 
child. 
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Parents must also assume the 
responsibility of providing 
alternatives for children to do 
instead of watching television. 
Begin by sharing with your 
family two clever poems: 
"Jimmy Jet and His TV Set" 
(Silverstein, 1974) and ''Teevee'' 
(Merriam, 1966). These humor
ous poems can foster an 
unintimidating discussion of the 
negative results of too much TV 
viewing. Brainstorm as a family 
what other things you might 
enjoy doing. The following are 
four suggestions that have been 
enjoyed by other families. 

1. Read. There are biblio
graphies of excellent books for 
gifted students in this issue and 
in past issues of TEMPO. Inter
national Reading Association 
also has an excellent brochure 
entitled "You Can Use Tele
vision to Stimulate Your Child's 
Reading Habits." Individual 
copies are available free. Simply 
send your request with a self
addressed, stamped envelope to 
International Reading Assoc
iation, 800 Barksdale Road, 
P.O. Box 8139, Newark, 
Delaware, 19711. 

2. Hobbies. Gifted children 
have so many interests. 
Encourage their use of time to 
develop a hobby which may 
become a life-long enjoyment. 

3. Arts and Crafts. More crea
tive outlets are a must for most 
gifted children. Some beginning 
suggestions for younger children 
may be found in the Winter issue 
of TEMPO (Kingore & Higbee, 
1985). 

4. Board Games. Rediscover 
board games to playas a family. 
Many strategy games can be 
both fun and challenging for 
bright minds as they provide 
natural opportunities for family 
interaction and conversation. 

The real solution isn't "TV or 
Not TV." It is to strive to 
balance the assets and the 
liabilities of television through 
guiding viewing choices and 
through providing alternatives 
to television. 
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GOOD BOOKS 
FOR GIFTED 

READERS 

M. Jean Greenlaw 
and Margaret E. Mcintosh 

One of the joys of working 
with gifted children and youth is 
the insatiable appetite they have 
for new experiences and new 
ideas. One of the concomitant 
problems is providing these 
students with reading material 
that will continue to stimulate 
their minds and to fill their 
beings with richness. The books 
that are suggested in this article 
are a few that we consider to be 
excellent and that can be used 
with students from fourth 
through ninth grades. 

One of the characteristics of 
gifted readers is their facility 
with language--both their know
ledge of vocabulary and their 
appreciation of the appropriate 
use of language. There are 
several authors who are 
particularly adept at creating 

Continued on Page 25 
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KIDS CONTACT 

Echo Riddles 
Mann Junior High 

Seventh Grade ALPS Class 
Linda Case, teacher 

Echo Riddles are riddles which 
may only be answered by a pair 
of homophones. Use these 
examples to get your thinking 
started. Send your Echo Riddles 
to TEMPO. 
What's an empty abby? 

/lnone nun" 

What do you call a disinterested 
piece of wood? 

'bored board" 
What will they do with Mr. 
Manilow when he dies? 

'bury Barry" 
How do you introduce steaks? 

IImeet meat" 
What do you call an Alps T. V. 
show? 

II our hour" 
What's a hairless grizzly? 

IIbare bear" 
What do you call glue that's in 
training for a marathon? 

"paced paste" 
What knowledge does a guy 
who performs plastic surgery 
need? 

"knows nose" 
How did the person who stayed 
over night know what was for 
breakfast? 

"guest guessed" 

Be.ing G;.(JeJ I s Like e.i ng 
A t;;~L. Lens R.fle)( IN A 
~LD FUl L (]t PIN HOLE 

CAMERAS 

BOBBY GLOSSON 
4th Grade 
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A Dream For Nature 
Jan Little 

Franklin Junior High 
Marian Hoot, teacher 

Sometime I dream that 
there are still 

Dodo birds and a pterodactyl 
Dinosaurs, Stephen Island 

Wren 
Quaggas, and a Passenger 

Pigeon. 

Oh, wouldn't it be wonderful 
to see 

What nature didn't save 
for me. 

Sometimes I dream there still 
will be 

Koala bears and the bumble 
bee. 

When I am dead and gone 
away 

The animals I've seen will 
still live and play. 

Oh, isn't it wonderful to 
see 

What Mother Nature saved 
for me. 

SUMMER OPPORTUNITIES 
FOR GIFTED CHILDREN 

CATS SUMMERSTARS ·84: 
Comprehensive Theatre Workshop 

Arlington 
Creative Arts Theatre & School 
July and August 
Cost: Varied 

GALVESTON ISLAND ADVENTURE 
Texas A&M University 
Galveston, Texas 
Session I: June 16-29 
Session II: July 7-27 
Session III: July 14-27 
Session I: $775.00 
Session II: $925.00 
Session III: $775.00 
Grades: 7-12th 
Contact: Dr. William R. Nash, 

Director 
Gifted & Talented Institute 
Department of Educational 
Psychology 
Texas A & M University 
College Station, TX 77843 
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GIFTED STUDENTS INSTITUTE: 
"Meeting of the Minds" 

Texas Christian University 
Fort Worth Texas 
June 9-21, 1985 
$495 
Grades: 6-10th 
Contact: 
Dr. Michael P. Wolfe, Director 
Gifted Students Institute 
Division of Continuing Education 
P.O. Box 32927 
Texas Christian University 
Fort Worth, TX 76129 

TYLER RENAISSANCE EXPERIENCE 
Tyler, Texas 
June 25-29 
$275 
Contact: 
Dr. Rita Bryant 
Caddo Consultants 
2909 Meadowlark 
Tyler, TX 75701 

SUMMER ENRICHMENT PRO
GRAM FOR THE GIFTED AND 
TALENTED 

University of Northern Colorado 
Greeley, Colorado 
Session I: June 23-July 6 
Session II: July 7-July 20 
$450 
Grudes: 5-10th 
Contact: 
Dr. George Betts, Director 
Summer Enrichment Program 
University of Northern Colorado 
Greeley, CO 80639 

SHAKE HANDS WITH YOUR 
FUTURE 

Texas Tech University 
Lubbock, Texas 
Session I: June 9-22 
Session II: June 30-July 13 
Session III: July 21-Aug.3 
$595 
Grades 5-12th 
Contact: 
SHAKE HANDS WITH YOUR 
FUTURE 
Division of Continuing Education 
Box 4110-TTU 
Lubbock, Texas 79409-4110 

SPECTRUM 
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Midwestern State University 
Wichita Falls, Texas 
June and July 
Cost: Varied 
Contact: 
Mr. Donnie Ickles, ESC-9 
Wichita Falls, Tx 76011 

STAR SPANGLED SUMMER 
Tyler, TX 
Throughout the summer 
Cost: Varied 
Contact: 
Myrtis Smith, President 
Tyler Friends of the Gifted 
3011 Old Bullard Rd. 
Tyler, TX 75701 

SUPER SUMMER 
Temple, Texas 
Throughout the summer 
Cost: Minimal 
Contact: 
Joyce Harmison, Chairperson 
3914 Lark Trail 
Temple, TX 76501 

THRESHOLD: EDUCATIONAL 
ENRICHMENT FOR GIFTED AND 
TALENTED YOUTH 

Hardin Simmons University 
Abilene, Texas 
Session I: July 15-19 
Session II: July 22-26 
Session I: $80 
Session II: $80 
Ages: 7-16 
Contact: 
Dr. Bertie Kingore 
Hardin Simmons University 
Drawer E 
Abilene, Texas 79698 

UNIVERSITY FOR YOUNG PEOPLE 
Baylor University 
Waco, Texas 
Two week sessions available in 
June and July. 
$40.00, approximate 
Contact: 
Dr. Judith Martin, Director 
University for Young People 
School of Education 
Baylor University 
Waco, TX 76798 

Do you have some original work 
to publish? 

Students are encouraged to 
submit their original products 
for publication. Be sure to in
clude name, grade, address, 
phone number and a stamped, 
addressed envelope if you wish 
your original to be returned. 
Send these products to the 
TEMPO Editor. 

CUBING-AN 
ADVENTURE IN 

PREWRITING 
Nancy J. Eppler 

Cubing offers a viable 
prewriting technique for gifted 
students that is theoretically and 
pedagogically sound. Firmly 
based on a foundation of 
Bloom's theory of cognitive 
development and Cowan's 
process approach (1983), this 
technique can be used 
successfully with students as 
early as fourth grade but is 
equally appropriate for high 
school students. Joyce 
Armstrong Carroll (1984), finds 
a basis for this prewriting 
technique in Aristotle's rhetoric 
and Rosenblat's response to 
literature also. 

The purpose of cubing is to 
encourage students to consider a 
given subject from six speci
fically identified perspectives, 
forcing both focus and refocus, 
and to accomplish the pre
writing within a controlled time 
period. Elementary students use 
wrapped candy, watermelon 
slices, and grape clusters as the 
subjects for early experiences 
with this technique to insure that 
initial experiences with cubing 
are both pleasant and non
threa tening. 

Cowan's (1983) six 
dimensions of the cube, with 
responses limited to between 
three and five minutes per side, 
and the components within each 
are: Continued on Page 26 
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HAPPENINGS AROUND THE STATE 

Students in the Allegro 
Program in Aransas Co. ISD 
~ave been busy completing their 
mdependent study projects. 
Some of the student-selected 
topics included: robots, finger
printing, ferrets, koala bears 
dinosaurs, sharks, and tennis: 
1\llegro teachers, Mrs. Agnes 
Sikes and Mrs. Sopie Perkins, 
required their students to make 
oral presentations to 
appropriate audiences in the 
community. The projects were 
then displayed throughout the 
community. The local 
newspaper, The Rockport Pilot, 
gave the Allegro Program 
ou tstanding coverage by 
including a picture of each 
Allegro student with their 
project in their January 23rd and 
January 30th editions. The 
projects were well done and 
appreciated by the community. 

"El Campo Junior High School" 
By: Luella Eide, G/T Teacher 

Parents and teachers are 
constantly searching for timely, 
challenging projects for gifted 
and talented students. El Campo 
Jr. High School, with a student 
population of about 500 
students has faced this dilemma 
continually. We are a small rural 
school with limited library 
resources. We have G/T 
students seeking futuristic 
projects with which our limited 
facilities can seldom cope. We 
are similar to hundreds of other 
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small schools, so we take 
advantage of what we can find. 
An example of this occured 
about four years ago. 

PROGRAM GOAL: To 
develop the gifted student's 
awareness and appreciation of 
the community in which he 
lives. 

STUDENT OBJECTIVE: 
Students will demonstrate a 
knowledge and appreciation of 
their local community by 
planning and participating in a 
survey on a question of interest 
to the community. 

In April 1980 a "flap" 
developed reg.arding the 
construction process being used 
at the South Texas Nuclear 
Project at Bay City, Texas. 
Students expressed concern 
about being thirty miles 
"downwind" from this nuclear 
giant. They had big fears anc 
little knowledge. 

A field trip was arranged and 
at the STP Visitors' Center 
excellent guides answered 
questions, explained simulated 
models, and showed informative 
films. Students examined 
graphics and had a view of the 
working site through telescopes. 
Afterward they agreed they felt 
less fear though they were aware 
that what they had seen was 
probably slanted in favor of 
nuclear energy. Considering the 
alternatives, students still felt 
less apprehensive than before. 
However they had found a new 
worry-what is to be done with 
nuclear waste. 

Students wondered what 
other people in our community 
thought about our new neighbor 
and it was decided to conduct a 
community survey. Students 
wrote their own questions, made 
necessary arrangements, 
selected times, dates, teams, 
etc., and finally went out on the 
streets to do a random survey by 

interviewing local citizens. 
Nine questions were selected. 

The first one was an 
introductory question, four 
were questions to determine 
how much knowledge our 
citizens had about nuclear 
energy, and four were 
emotionally laden questions 
pertaining to fear of nuclear 
unknowns. 

The results showed that 84 % 
of those interviewed got their 
information from newspapers 
and telecasts, whereas only 15% 
read scientific magazines or 
watched science documentaries. 
60% of theJeople thought that 
America ha been using nuclear 
energy to generate electricity for 
less than 20 years instead of over 
25 years. 53% said they did not 
feel safe with STP only thirty 
miles away, and 89% did not 
know what would be done with 
nuclear waste. 

Results of the Survey were 
published in the ElCampo 
Leader-News and a written 
report was forwarded to 
Houston Power and Light 
Company, Owner of our 
nuclear neighbor. Students 
experienced a feeling of success 
when the information office of 
the South Texas Project 
congratulated them on their 
survey and said: 

"Your survey was presented 
to both the South Texas 
Project Management and 
Public Relations Committees 
last November and December. 
They all were quite impressed 
and interested in its results. In 
fact, the survey played a part 
in our decision to better 
inform the public in a 70 mile 
radius area of the project 
about the Visitor Center. You 
will soon be seeing and 
hearing ads about the center." 
This survey was considered 

successful because the students 
took such an interest in 
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something as iInportant and 
vital to our future as nuclear 
energy. They learned many 
things about interviewing and 
surveying, but most of all they 
learned they were part of a 
community. This type of project 
is one which should be 
reinvestigated and updated from 
time to time. 1985 looks like a 
good year to take new students 
into a new survey. 

Becky Anderson, Coordinator 
for Counseling, Testing, and 
Gifted in Alief, reports that she, 
Carol Zuccone, associate 
psychologist in Alief, 
Dominique Zuccone, and Bob 
Seney will be presenting a 
workshop at the Sixth World 
Conference on Gifted in 
Hamburg, Germany, this 
coming August. Their topic is 
"Meeting the Affective Needs of 
Gifted Children: In the 
Classroom, In the Home." 

Lynne Perryman, Gifted 
FaciHtator in Angleton, reports 
that teachers have been writing 
activities to incorporate the 
scope and sequence skills of the 
Pegasus Program into their 
enriched content areas curricula. 
Dr. June Scobee helped the 
teachers in the development of 
the scope and sequence. 
Students in Marcia Miculeh's 
class have developed math 
board games this year while 
Charlotte Grant's Pegasus 
students have compiled a history 
of Brazoria County's lost crafts. 
Students in both classes are 
studying the procedure for 
having their products published. 

Judy Stevens, Director of 
Elementary Instruction in 
Tomball, reports that students 
in their elementary gifted 
program were treated to a 
Mentor Fair on Saturday, 
February 23, sponsored by the 
GIT Parent Advisory Council in 
conjunction with the teachers of 
the gifted and the Director of 
Elementary Education. The 

AGE 18 

purposes of the Mentor Fair 
were to whet the students' 
appetites for> a variety of new 
subjects and to expand prior 
interest areas. Students selected 
six topics of interest from over 
twenty-five offerings and were 
able to attend one-hour sessions 
in their areas of interst. Topics 
ranged from computers, 
astronomy, and physics to 
dendrochronology. Presenters 
consisted of local parents and 
business persons who donated 
their services. 

Jim Lewis, Supervisor of 
Secondary Gifted and Talented 
Programs in Pasadena, reports 
that 121 of the district's seventh
grade students registered for the 
Duke University Talent 
Identification Program and took 
the S.A.T. In recent years, 
about one-third of the Pasadena 
students participating have 
received certificates at the state 
awards ceremony. Also, 
Pasadena teacher Gay Nell 
Jenkins will be sharing her unit 
on propaganda in literature in a 
workshop at the National 
Council of Teachers of English 
convention in March. Lastly, 
Mr. Lewis reports that several 
Pasadena teachers are 
continuing their professional 
development through gifted 
education courses taught by Dr. 
June Scobee at the University of 
Houston at Clear Lake. 

An aviation club for fifth and 
sixth grade students was begun 
by Montgomery ISO teacher 
Sandra Goss. The group has 
studied the history of flight, 
principles of flight and the path 
of an airplane and has 
constructed papersack ballons, 
gliders, model planes and 
rockets. Demonstrations and 
presentations by speakers 
involved in the field have 
included an aerospace 
aeronautics expert who showed 
videotapes of astronauts in 
space and informed the group on 

recent innovations in the 
construction of planes, 
helicopters and space ships. 
Club members also were taken 
on a flight in a Cessna 187 by the 
school superintendent. Through 
active participation and a multi
varied approach to the 
presentation of material, the 
aviation club's members have 
gained information on an 
interesting topic and discovered 
there are many ways to learn. 

Susan Bohan discovered an 
intriguing way to involve math 
students in the study of 
numeration through 
investiga ting the early 
numeration systems including 
Early Man, Greeks, Egyptians 
and Romans. Students 
translated the basic symbols and 
solved simple mathematical 
problems. A comparison of the 
various systems led to a 
discussion centering on the 
advantages of the Hindu Arabic 
system. Each student also 
created and developed a new 
numeration system based on 
original symbols of their choice. 

Texas A&M University's 
College of Architecture and 
Environmental Design is 
presenting a special summer 
program for college bound high 
school juniors and seniors. The 
two weeks course in June will 
give the students a broad look at 
career potentials in the design 
and building professions. A 
variety of related field trips are 
scheduled along with interaction 
with professionals in the field of 
planning, design and 
construction. 

"AN APLE A WEEK KEEPS 
HISTORY ALIVE" 

"May I serve you some 
squirrel dumplings or would you 
rather have venison stew?" Does 
this sound like a line from a 
Bonanza rerun? No, it was a 
conversation recently overheard 
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in Mrs. Jeanie Gresham's 
classroom. Mrs. Gresham is the 
resource room teacher for the 
Nacogdoces ISD Gifted/
Talented APLE (Academic 
Program For Learning 
Enrichment) class (grades 1-5). 

The eighteen third and fourth 
grade APLE students served a 
pioneer luncheon to their 
parents, teachers, and principals 
on Texas History Day as a 
culmination of their semester 
study of a Wild West Unit. 
Students learned to cook the 
pioneer recipes for the luncheon 
me~u of squirrel dumplings, 
vemson stew, cowboy beans, 
corn casserole, and jumble (one 
of the first cookies of the old 
west) through an exploratory 
activity provided by a 
community resource person. 

The students, who served as 
luncheon hosts and hostesses 
dressed in costume~ 
representative of the period in 
Texas. Students made their 
costumes and appeared as 
I~dians, pioneers, cowboys, and 
pIrates. Committees organized 
to plan the day's activities 
included table decorations 
comm!ttee, totem pole 
com~Ittee, and cooking 
commIttee. In addition to 
cooking and serving lunch 
students also demonstrated 
other projects which were 
developed as a result of their 
Wild West Study. 

Written products included a 
play about the life of Jim Bowie 
and his brother, Resin; week
long diaries written by Stephen 
F; Austin while in prison in 
Mexico; stories on the life of 
Jane Long; and essay 
evaluations about Davy 
Crockett, Cynthia Ann Parker 
Jean Lafitte, and the Tonkaw~ 
Indians. Mrs. Gresham noted 
that the third and fourth grade 
students who have been in her 
program have shown marked 
growth in writing skills since 
entry into the program. She 
credits much of the students' 
success in developing written 
products to Developmental 
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APLE class, Nacogdoches ISD 

Visual products included 
models of Indian mound 
dwellings, pioneer cabins 
Indian tepees, Indian pottery~ 
and bartering goods. Other 
visual products included a mural 
of the life and times of Sam 
Houston, Indian hand puppets, 
and a mural of the interior of a 
pioneer cabin. 

Visitors were also invited to 
view a video of students 
explaining their products in 
formal oral presentations. Mrs. 
Gresham places much emphasis 
on the development of oral 
presentation skills and requires 
such a presentation with each 
product. Each presentation is 
critiqued twice-once by the 
class and once by the teacher. 

The fact that the children live 
i~ an area steeped in pioneer 
hIstOry - Nacogdoches is touted 
as one of the oldest towns in 
Texas - was an asset in 
presenting the Wild West Unit. 
Students were taken on richly 
historic field trips to provide 
some background and research 
for product development. Field 
trips were made to the Wilcox 
Ribbon Cane Syrup Mill in 
Cherokee County, the ancient 
Indian Mounds in Weches and a 
trip down the El Camin~ Real 
(The Old Spanish Trail - Texas 
Highway 21) to the Tejas 
Mission. 

Students identified in 
Nacogdoches ISD gifted/
talented elementary program are 
bused to a central campus from 
their home campuses one day a 
week. However, everyone 
concerned with the children 
provide for their educational 
needs. This was made especially 
apparent as a principal attending 

Texas History Day, from 
another campus, enthusiast
ically explained a field trip he 
had helped sponsor for the 
APLE group. The gifted 
program is also of great interest 
to the community as evidenced 
by the numbers of parents 
attending Texas History Day 
and by the Community 
Resources Persons anxious to 
make a contribution. For further 
information about the APLE 
Program contact Mr. Jimmy 
Partin, Nacogdoches lSD, P.O. 
Drawer 1521, Nacogdoches 
Texas, 75963-1521. ' 

Gifted and talented students 
and their gifted and talented 
teachers .are experiencirg a 
potpourn of activities to 
enhance learning. 

In LOVEJOY, ninth graders 
had a career unit in which 
speakers from the community 
shared expertise from their fields 
with the students. The 
culminating activity for the unit 
was research project on a career 
of the student's choice. 

ENNIS elementary students 
participated in a mock surgical 
operat!on in which a surgical 
nurse Involved the participants 
in the techniques and procedures 
used in actual surgery. The 
students donned their masks and 
gowns for the activity. A local 
doctor also visited the classroom 
to share knowledge with the 
students. Ten of the high school 
students had science projects sel
ected for the regional science fair 
in Dallas. All the students 
shared their projects at a well
a~tended reception hosted by the 
hIgh school honors science 
classes. Seven graders are inter
vie,:"ing people with Czech 
herItage and assembling a 
collection of written folktales 
based on oral traditions. 

QUEST Students in 
MESQUITE produced and sold a 
newspaper, the "Quest Press" 
and used the proceeds of the sale 
as a contribution to the fund to 
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restore the Statue of Liberty. In 
another activity, students had 
the opportunity to spend a day 
at Eastfield College working 
with professors in chemistry and 
drama. Additional activities 
planned for the spring include a 
trip to the Omni Theater for an 
Hawaiian movie. Third graders 
have plans to build simple 
machines, and sixth graders are 
beginning a crime detection unit. 

Mickey Mayer and Barbara 
Caffee at Region X ESC report 
that 150 students grades 9-12 
representing the 17 school 
districts who cooperate in 
Project GLAD participated in a 
special program at Southern 
Methodist University. "Gearing 
Up for College" gave the GLAD 
students the chnce to meet with 
eleven professors as well as staff 
from the Admissions Office. The 
deans of the School of Business 
and the School of Law also met 
with the students. Another 
essential part of the program 
gave the students opportunities 
to explore the social as well as 
the academic side of college. 
Representatives from sororities 
and fraternities met the GLAD 
students informally. 

Delores McClatchey of 
Midlothian has a number of 
students looking hopefully 
toward the state level of Texas 
Future Problem Solving 
competition. The students who 
participated at this level last 
year have been particularly 
involved in the exciting 
problems for 1984-85. 

ST. RITA'S SCHOOL of the 
Catholic Diocese of Dallas has 
implemented a fourth grade 
program which focuses on 
critical and creative thinking. 
The study centers on the theme 
of "Communications." The 
students have particularly 
enjoyed learning about the 
influence of ancient cultures on 
the history of the alphabet. They 
apply the creative thinking skills 
of origina Ii ty, fl uency, 
flexibility, and elaboration to 
the study. Plans for the future 
call for an emphasis on the use 
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of critical thinking skills as they 
develop original analogies and 
logic problems for the computer 
from materials produced form 
their research. Student enthus
iasm for the new program is 
high. "Since I knew only one 
kind of alphabet, I am glad in 
this class to have learned other 
writing like picture writing and 
hieroglyphics," said A. Tusa. 

Teachers at ST. RITA'S 
SCHOOL had staff development 
led by Dr. Jeanne Hranitzky on 
the topic "Identification with 
Bloom's Taxonomy." 

Students in FRISCO recently 
produced a musical, "Our 
Country 'Tis of Thee," and 
presented it to students in 
Denton and Carrollton. 
According to Charlotte 
Mooneyham, students are 
involved in a number of other 
stimulating projects including 
OIM and U.LL. competitions, 
and elementary puppet show, 
and unit on inventors, and 
computer programming. 

Super Saturday at Mountain 
View College was a special event 
March 23 for gifted students in 
DUNCANVILLE. 1985 is the 
second year the school district 
and the parent organization 
have pooled their talents to 
coordinate this exciting event. 
Five high school GATE students 
were on the Academic 
Decathlon team which competed 
at the state level. One of the 
students used education of the 
gifted and talented as the subject 
for his prepared speech. A 
strong advocate of glt 
education, he expressed his 
belief in mainstreaming for the 
gifted. GATE teacher Nancy 
Pollard was one of the coaches. 
Nine GATE students 
representing grades 2-11 spoke 
to the Lions Club in 
Duncanville. They were invited 
to share their ideas and activities 
in a repeat performance since 
their appearance last year was so 
successful. All GATE students 
used Texas Public School Week 
as an opportunity to share with 
their parents and friends, using 

special invitations to ask them to 
come during the week to visit 
GATE classes. DUNCANVILLE 
is especially proud of Jennifer 
Walker, a second grader who 
was the winner at the second 
grade level of the national 
homonym contest sponsored by 
Good Apple 

PLANO students are busy 
preparing for the local OIM 
competition, which is expected 
to draw even more than the 500 
participants who competed last 
spring. Linda Robinson and 
Betty Wetsel, PACE resource 
teachers and tournament direc
tors, have conducted both 
coaches' and judges' training 
sessions in the district. They 
were assisted at the judges' 
training by other resource 
teachers who are problem 
captains for the competition. 
Plano will send local winners to 
the regional competition at 
ETSU, April 13th. Texas Future 
Problem Solving is another 
important activity this time of 
year. Students are looking 
forward to a chance to compete 
at the state level. Plano will be 
hosting an evaluation 
conference March 27-29th. 
Parent and community 
volunteers who work with 
PACE students will be honored 
May 1 at the district's annual 
volunteer brunch 

PACE Student Wins in National 
Essay Contest 

Brain Von Hatten, twelve 
year old son of Mr. and Mrs. 
John Von Hatten of Alvarado 
has won a seat on the "Gifted 
Children Monthly" Student 
Advisory Board for 1985. The 
other five Advisory Board 
members will come from 
Georgia, New York, South 
Carolina, Florida, and 
Maryland. 

Brain earned his place on the 
board by submitting an essay 
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written as part ot a project in his 
PACE class. The Program for 
Alvarado's Curriculum 
Enrichment (PACE) is a 
program for gifted and talented 
students in grades three through 
eight and is taught by Carolyn 
Hopper. All of the PACE 
students wrote an essay of 300 
words or less about something 
that means a great deal to them. 
Each student then had the option 
as to whether or not to submit 
his essay to the national contest. 

The national contest 
sponsored by the "Gifted 
Children Monthly" had a record 
year for application entries from 
all over the United States. As 
one of the winners, Brain will 
receive a $50 United States 
Sayings Bond, his name will 
appear on the magazine's 
masterhead for one year, he will 
have input into the magazine 
and may be asked to write other 
articles, and he will be featured 
in the March issue of 
"Spin-Off,"the student portion 
of the magazine in addition to 
his seat on the Board. 

The Creative Consultant for 
"Gifted Children Monthly" also 
announced that three more 
PACE students who had entered 
the contest had received 
honorable mention for their 
essays. They are Jenny Parker, a 
seventh grader, Brandi Shafer, a 
sixth grader, and Richard Piles, 
a fourth grader. Congratulations 
to Brain Von Hatten, the four 
honorable mention winners, and 
to teacher, Carolyn Hopper. 

higher level thinking skills, both 
through the perspective of 
giftedness. 

Several months later Mr. 
Duane Trammel from McGee
Cooper Enterprises provided 
TAG teachers with an 
opportunity to observe his 
teaching techniques in Killeen 
classrooms. The topics of his 
model-teaching experiences was 
the scientific method and 
experimentation for the third
grade students and time manage
ment techniques for the sixth
grade students. 

"All Aboard!" 
Toward the end of the 

Christmas holiday when 
students were beginning to miss 
school and parents were begin
ning to despair, the Killeen 
Talented and Gifted Association 
sponsored an Amtrak train trip 
from Taylor to Temple for TAG 
students and their families. As 
an enrichment activity, it was 
the purpose of this trip to 
provide an opportunity for these 
students to experience a real 
train, to go on a train ride, to 
catch the excitement. Addition
ally, students got a sense of the 
past by touring the Railroad and 
Historical Museum. 

Because this attempt was so 
very successful, a second trip 
has been planned during the 
school district's spring break in 
order to accommodate TAG 
students who are now on a 
waiting list. 

Dr. Leif Fearn, professor at 
San Diego State University and 

During the fall semester, author of the Writing Kabyn 
teachers in the Talented and will be in Region 18 April 26 and 
Gifted program in the Killeen 27 for a Developmental Writing 
Independent School District had Seminar. The seminar is 
an opportunity to explore, sponosred by the Region 18 
under the leadership of Ms. Kay Gifted/Talented Inservice Co
Weise from Conroe I.S.D., the op. Classroom teachers as well 
concept of student evaluation. as teachers of the gifted/talented 
Ms. Weise also shared with are invited to attend. 
teachers the information Exciting things are happening 
concerning learning styles and in Gifted/Talented classes in the 
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Region. In ECTOR COUNTY 
lSD, Zenith students, with the 
aid of local genelogists, are 
researching skills necessary for 
geneological studies as part of a 
Family Heritage Unit. Parent 
seminars are being conducted by 
Ector County G/T staff to 
advise parents of changes in 
education due to the new 
education laws. MIDLAND'S 
GEM students are involved in a 
variety of studies and 
productions, such as animal 
research, script writing and 
puppetry at third grade; 
"Leaders and Leadership 
Characteristics" at fourth grade; 
"The Unexplained" and 
persuasive speaking to support 
hypotheses and "Architecuture
From Animal to Man-made 
Future Structures" at fifth grade; 
"Change in the U.S. in the Last 
100 Years" at sixth grade. Also, 
they are down to bare bones in 
the dissection of rats in their 
study of anatomy. 

MONAHANS' Concept 
program is getting great support 
from their parents who are 
sponsoring weekend trips to 
Pyote Museum to culminate a 
study of Local History and a 
field study in the Sand Hills 
State Park to extend a study of 
vegetation of a desert area. 

ALPINE GATE students have 
been researching and "solving" 
environmental problems of the 
Alpine area. Eagle students in 
PECOS are exploring 'The Ten 
Forces Sharping Our Future," 
research skills, computer 
literacy, and many other topics 
through independent studies. As 
a finale for a study of the Middle 
Ages, BIG SPRING'S Middle 
School students presented a 
Medieval Festival, the proceeds 
of which were sent to the 
Ethiopian Relief Fund. As a part 
of their study of Past, Present, 
and Future, Big Spring eighth 
grade students will take a trip to 
the Davis Mountains, Old Ft. 
Davis, the McDonald Observa
tory and Prude Ranch this 
spring. One of GREENWOOD'S 
Ranger students made his debut 
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on local television recently when 
he interviewed newscasters, 
directors and managers and thus 
became the star of a feature 
story. Junior High Frontier 
students are studying "Learning 
Theories" as part of a unit on 
Education and Society. FT. 
STOCKTON'S eighth grade 
students are developing a 
"Guide Book of Plants" found 
around the Annie Riggs 
Museum. They are also making 
and placing signs to identify the 
plants on the museum grounds. 
GRANDFALLS' Sunburst stu
dents are compressing math 
curriculum to move above and 
beyond to patterns and formulas 
of geometry. Tapping student 
interests, Jane Hicks at 
SANDERSON has introduced 
her UP students to primary and 
secondary research skills 
through a study of "Athletes
Made or Born." 

"Learning to Live the Arts" 
By Susan Denton, CIT Teacher 

Northside Independent 
School District 

A leisurely day at the McNay 
and the San Antonio Art 
Institute .... sounds nice, huh? 
How about getting to spend two 
hours in a workshop with a 
sculptor, a painter, a musician, 
or a photographer?? WOWl! 

That's exactly what the NISD 
Gifted and Talented Program 
students got to do--that, and 
morel! 

On Tuesday, December 18, 
G/T students from Jay, Holmes, 
Marshall, and Clark left their 
home campuses at 8:00 a.m. and 
journeyed to the beautiful 
surroundings of the McNay and 
the SA Art Institute and 
embarked on a special day, an 
all-day seminar, entitled "What 
Is Art7". More appropriate 
surroundings for a day of 
talking about the arts and 
getting involved in the arts 
cannot be found in our area! 

AGE 22 

How did such a trip for these 
students come about? Many 
months of planning, organizing, 
and arranging took place well in 
advance of the day of the 
seminar. Those responsible for 
organizing the day were Margie 
Irwin, G/T Coordinator; Marty 
Bock, G/T teacher at Holmes 
and Marshall; and Susan 
Denton, G/T teacher at Jay and 
Clark. The staff was as excited 
as the students when the day 
finally arrived to go to the 
McNay. 

During the school year, the 
NISD G/T Program staff plans 
four day-long seminars for the 
students in the program. These 
seminars, ranging this year from 
self-development to leg<J.l themes 
to the arts, are provided for the 
students as a part of their 
enrichment process. Enrichment 
seemed inevitable at the histor
ical McNay! 

After a welcome by Mrs. 
Denton and Howard Smagula of 
the SA Art Institute, the 
students were treated to a guided 
tour of the McNay. Next on the 
agenda was the keynote speech. 
The students listened intently to 
one of San Antonio's finest: Dr. 
Amy Freeman Lee. Dr. Lee 
spoke on the arts and becoming 
atuned to the arts--even at such 
young ages. As always, Dr. Lee 
was extremely well received by 
all. 

The afternoon was approach
ing, and the students were 
getting excited about working 
with an artist in a two hour 
session. After lunch, everyone 
scurried off to find their rooms 
and to meet "their" artist. 
Choosing a workshop must have 
been difficult! The following art
related fields were represented: 
sculpture, painting, archit
ecture, drama, dance, music, 
writing, film, photography, and 
quilting. Choices made, 
however difficult, the afternoon 
sessions began. 

Teaching the afternoon work
shops were ten of San Antonio's 
finest artists and art related 
professionals. Cordon McVay 

worked with the students in 
"Sculpture". Ken Jewesson 
worked with the students in the 
McNay Library, and then the 
group struck out over the 
grounds to take "rubbings" from 
various pieces and objects. John 
Speegle, architect, worked with 
his group and helped them 
design a ski lodge from a teen
ager's viewpoint. Marion 
Sweatman, actor, director, and 
drama coach, had his group 
acting before the two hour 
session was over, and even 
video-taped the performance! 
Under the direction of Kista 
Tucker, the dancers-of all talent 
levels-- got it all together and 
put together a very nice piece of 
choreography in the short 
amount of time they were 
together. Dr. Darhyl Ramsey's 
group composed music using 
natural sounds--and recorded 
their compositions. Dr. Marjorie 
Smelstor was so dynamic in her 
approach to teaching the 
students further writing skills. 
Another popular instructor was 
Bob Pulunsky. Bob taught the 
students movie critiquing skills 
(and he gave them movie 
passes!). Steve Sellars gave the 
students in his group insight into 
the world of photography, and 
they were carefully snapping 
shots all over the place. Lastly, 
Charlotte Flesher's quilting 
group created a beautiful quilted 
piece. 

In each session, students 
heard these professionals talk 
about their craft, and then the 
instructors worked with the 
students to help them create an 
individual or group project. 
Each student had the 
opportunity to walk away from 
the day with a special feeling of 
accomplishment. Students' 
comments as the day ended 
seemed to echo what G/T in 
Northside is all about: 

" ... Hey, I designed a ski 
lodge ... ", or, "Not everybody in 
our dance group had talent, but 
we had loads of fun ... ", or ,"The 
presenter made learning fun and 
enjoyable", or, "Let's do this 
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again!! 
This day of experiencing the 

arts had come to an end. It was 
an elightening day for the G/T 
students, workshop instructors, 
G /T staff members, and 
everyone involved. At the end 
of a long productive day, the 
smiles on the faces of our G/T 
students told us that, "Yes, we 
will do this again!" 

Margaret Langford, 
Perryton's CAP (Creative 
Ability Program) teacher is 
producing good thinkers in 
several areas. Sixth grader 
Casey Lewis recently won $25. 
for the most comprehensive 
entry in an Election Countdown 
Contest sponsored by the 
Amarillo Daily News. Essay 
contest winners Jolaine Reeder, 
Tierney LaMaster and Amy 
Schroeder will be honored in 
April at a conservation banquet 

and Water Conservation 
District. Fifth graders in the 
CAP program presented their 
principal, Rollie Rinker, with a 
"time capsule" of current event 
clippings and letters, all to be 
saved for students in the year 
2015. Parents have put on their 
thinking CAPS, too, evaluating 
this year and planning for next. 

A group of high school 
students whose major interest is 
science, community, tech
nology, or fine arts will meet 
early in March with Dr. Carol 
Baker of our Region XVI ESC to 
help plan the gifted/ talented 
seminar program for next year. 
Sponsored jointly by West 
Texas State University and the 
Service Center, this program has 
been an essential and very 
exciting part of seminar gifted 
education for Panhandle high 
school students. 

March 23, West Texas State 
University will host a sub
regional OM competition for the 

area. Teams 
Lubbock, Borger, Pampa, and 
Canyon to participate and we 
hope lots of educators and 
parents will come to watch. 
Winning teams will move on to 
the Northeast Texas competition 
in April, and, we hope, in June 
to Maryland for World Finals. 

. Interested teachers and 
parents were guests of the 
Amarillo ISD on March 28 to 
hear Joanne Rand Whitmore. 

March 23, West Texas State 
University hosted a sub-regional 
OM competition for the area. 
Teams came from Lubbock, 
Borger, Pampa, and Canyon to 
participate. Winning teams 
moved on to the Northeast 
Texas competition in April, and, 
we hope, in June to Maryland 
for World Finals. 

Interested teachers and 
parents were guests of the 
Amarillo ISD on March 28 to 
hear Joanne Rand Whitmore. 
She presented a full-day 
program of topics relevant to 
gifted e-ducation. 

NOMINATIONS FOR T AGT OFFICERS AND REGIONAL 
REPRESENTATIVES BEING SOUGHT 

Paul Slocumb, Immediate Past President of TAGT and chairperson of the Nominations Committee, is currently seeking 
nominations for the following officers and regional representatives. 

President-Elect 
First Vice-President 

Second Vice-President 
Secretary 

Only a member in good standing who has served a minimum of one year as a voting member of the Executive Board may be 
nominated for office in the Association. 

Regional Representatives 

In accordance with TAGT By-Laws all odd numbered regions (I, III, V, VII,IX,XI,XIII,XV,XVII&XIX) shall be elected in 1985. 
Representatives are selected by members in that region. 

The following timeline has been established for the 1985 nomination and election process: 
Spring TEMPO: Canvass membership to solicit nominations. 
May I: Deadline for receiving nominations. 
June 15: Deadline for nominations committee to meet and select slate of nominees. 
Summer TEMPO: Publicize slate of nominees. 
August 1: Ballots mailed to membership. 
September 16: Deadline for ballots to be postmarked in order to be counted in election. 
November 25: New officers and regional representatives assume terms of office at the conclusion of the 

annual conference in San Antonio. 
Any member who meets the criteria above and whose name is submitted by twenty-five members or more for a particular 

office automatically shall be placed on the ballot. Members wishing to make nominations are urged to submit the form below 
to Paul Slocumb. The deadline for receiving nominations is May 1, 1985. 

Mail Nominations To: 
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Mr. Paul Slocumb 
Dickinson LS.D. 
P.O. Drawer Z 

Dickinson, Texas 77539 
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TEXAS ASSOCIATION FOR THE GIFTED/TALENTED 
Eighth Annual Conference 

Session Proposal 

Conference Dates & Location: November 21-23, 1985, San Antonio Convention Center 

Application Deadline: May 30, 1985 Presenters will be notified by June 30, 1985 

Suggested Topics: Advocacy Groups, Parent/School Dialogue, Pre-school Gifted, Counseling Gifted Students, Underachieving Gifted, Community 
Resources, Study Skills, Time Management, Elementary/Secondary Programs, College &. Career Planning, Saturday and Summer Program, Components of a 
Gifted Program, Building Leadership Skills. 

Please submit this form if you have an idea for a presentation. If you know someone else who would like to present, please pass it on. Mail to: Evelyn Hiatt, 
P.O. Box 1991, Austin, Texas 78767-1991. 

TITLE OF PRESENTATION: ________ ~ ___________________ _ 

INTENDED AUDIENCE (parents, teachers, counselors, etc.): _______________________ _ 

o I prefer to present a 3-hour workshop session on Thursday, November 21. 

o I prefer to present a 1 % hour presentation on Friday, November 22 or Saturday, November 23. 

OBJECTIVES (If accepted, this section will be reprinted in the conference program.) : ______________ _ 

A/VEQUIPMENTNEEDED: ____________________________ _ 

NAME, ADDRESS, SCHOOL OR ORGANIZATION AFFILIATION (Provide address and telephone number where you can 
be reached after June 15, 1985.) 

BRIEF ABSTRACT OF CONTENT (If accepted, this section will be reprinted in the conference program.): 
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GOOD BOOKS, Continued from 
page 14 

images and writing in a style 
that draws the reader into the 
story, thus making the reader 
reluctant to withdraw. Robin 
McKinley has created the 
wonderful fantasy world of 
Damar which she shares with us 
in THE BLUE SWORD and THE 
HERO AND THE CROWN, 
winner of the 1984 Newbery 
Award. Her books evoke the 
sense of magic that abides in a 
world of fantasy while giving 
the reader a solid story that 
explores the human emotions of 
trust, love and the need for 
adventure. Another fantasy 
world has been created by 
Meredith Pierce as she weaves 
for us a striking tale set on the 
moon but replete with 
archetypes of Earth. THE 
DARKANGEL is both a tale of 
mystery and romance and will 
hold the reader's interest from 
start to finish. 

One final world is 
WESTMARK, created by Lloyd 
Alexander. Coming closer to the 
reality of Earth, Alexander has 
created a European-like setting 
of the time of the Three 
Musketeers to explore the many 
nuances of change that war 
brings to people and countries. 
Hard questions are asked in a 
non-didactic manner, and all of 
the answers are not provided. 
There is much space for 
individual pondering. 

Two additional authors who 
use their talents to create 
wonderful characters and 
settings for the reader are 
Kathryn Lasky and Elizabeth 
George Speare. Lasky has 
created a stunning historical 
novel of the westward move
ment in BEYOND THE DIVIDE. 
Teenage Meribah and her father 
leave their Amish community to 
j"urney west during the gold 
rush days. They seek a place to 
build a new life, but their 
companions are each driven by 
some desperate need. Lasky 
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carefully constructs the 
characters, then slowly strips the 
veneer of civilization from most 
of them. Those who survive 
with their honor seem truly 
heroic. Speare also whisks us 
back in American history in 
THE SIGN OF THE BEAVER, 
set in the Maine wilderness of 
the 1700s. The story tells of the 
maturing of a 13 year old boy 
who is left to tend the newly 
cleared land while his father 
returns to gather the rest of the 
familv. There is an additional 
element of the clash of cultures 
when Matt tries to befriend a 
boy from the Beaver clan. Each 
of these books is guaranteed to 
convince the readers reluctant to 
explore historical fiction that 
they have been missing a 
fantastic genre. 

• 

-----
Gifted students also possess 

an intense curiosity. There is no 
predicting the direction this may 
take and the alert teacher or 
parent will provide many books 
that might prove to be a 
stimulus for a new interest. 
Three examples will be 
presented here. Wouldn't it be 
interesting to go to a time of our 
choosing, assuming we could 
return to the present? Three 
recent books probe this concept 
in different ways. In PLAYING 
BEATIE BOW, set in Australia, 
a modem teenage girl is trans
ported back in time to when 
Australia was a beginning 
colony. JEREMY VISICK is set 
in England and a Cornish boy 
goes back in time to the Wheal 
Maid Mining Disaster of 1852 to 
lay a boy's bones to rest. A 
STORM WITHOUT RAIN is set 
in the U.S. and a teenage boy 

goes back to the time of Mark 
Twain and just happens to 
become his own grandfather's 
best friend. Though the settings 
of these three books are very 
different, each is well crafted 
and might instigate a desire to 
create a time travel story of 
one's own. 

Informational books abound, 
and gifted readers will discover 
many interests they might not 
have realized they had. Two 
b?oks on schools (fortunately, 
gifted students often enjoy 
school), GOING TO SCHOOL 
IN 1876 and THE SCHOOLS 
could be the impetus for a study 
of schools as they have changed 
in the United States. This could 
lead to an oral history project 
that includes interviewing 
parents, grandparents, etc. for 
their memories of school as well 
as digging out artifacts of their 
youth. 

One good book often leads to 
another and an example might 
begin with reading the 
marvelous biography QUEEN 
ELEANOR: INDEPENDENT 
SPIRIT OF THE MEDIEVAL 
WORLD. As readers begin to 
realize what an impact this 
woman had on history, they 
might be led to the very funny 
fictional account of Eleanor 
titled PROUD TASTE OF 
SCAKLET AND MINIVER or to 
the informational book CASTLE 
or to GRAND CONSTRUC
TIONS. 

We could go on forever, but 
space will not allow. If you are 
not a voracious reader yourself 
become one. You too ca~ 
discover the wonderful world 
that exists in the books being 
written for young readers today. 

BIBLIOGRAPHY 
Adkins, Jan. A STORM 
WITHOUT RAIN. Little, 
Brown, 1983 

Alexander, Lloyd. 
WESTMARK. Dutton, 1981. 

Brooks, Polly. QUEEN 
ELEANOR. Lippincott, 1983 

Ceserani, Gian Paolo and Piero 
Ventura. 
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GRAND 
CONSTRUCTIONS. Putnam, 
1983 

Fisher, Leonard E. THE 
SCHOOLS. Holiday House, 
1983. 

Konigsburg, E.L. PROUD 
TASTE OF SCARLET AND 
MINIVER. Antheneum, 1973. 

Lasky, Kathryn. BEYOND THE 
DIVIDE. Macmillan, 1983. 

Loeper, John. GOING TO 
SCHOOL IN 1876. Atheneum, 
1984. 

CUBING, Continued from page 16 

Side 1. DESCRIBE IT. Students 
write a description of the subject 
(grapes, candy, etc.), including 
size, shape, color, texture, feel, 
taste (if appropriate), location, 
etc. Bloom level: Knowledge 
Side 2. COMPARE IT. Students 
consider likene~ses and 
differences, selecting their own 
bases for comparisons. Bloom 
level: Comprehension 
Side 3. ASSOCIATE IT. 
Students consider what the 
subject brings to mind from the 
past or present, for example, 
other things, experiences, 
places, ideas, etc. Bloom 
level: Application 
Side 4. ANALYZE IT. Students 
break the subject into its 
component parts' and form 
analogies. Young students can 
creatively determine what the 
parts are if they do not have 
specific knowledge, for example, 
the ingredients of candy or the 
process that produces it. Bloom 
level: Analysis 
Side 5. APPLY IT. Students 
creatively consider what could 
be done with the subject. How 
could it Se used. Bloom 
level: Synthesis 
Side 6. ARGUE FOR OR 
AGAINST IT. Students evaluate 
and express personal opinions of 
the subject, being specific and 
giving reasons for their 
determinations. Bloom 
level: Evaluation 

Carroll's (1984) utilization of 
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Macaulay, David. CASTLE. 
Houghton Mifflin, 1977. 

McKinley, Robin. THE BLUE 
SWORD. Greenwillow, 1982. 

McKinley, Robin. THE HERO 
AND THE CROWN. 
Greenwillow, 1984. 

Park, Ruth. PLAYING BEATIE 
BOW. Atheneum, 1980. 

Pierce, Meredith Ann. THE 
DARKANGEL. Little, Brown, 
1982. 

Speare, Elizabeth George. THE 
SIGN OF THE BEAVER. 

the cubing principle suggests a 
dimension of the technique that 
has validity and adaptability for 
the gifted student. After reading 
a piece of literature, the student 
addresses the following cube 
perspectives: 
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Side 1. The student gives title, 
author, and plot summary 
demonstrating knowledge. 
Side 2. The student considers 
personal associations made 
while reading the selection and 
elaborates. 
Side 3. The student considers 
the purpose of the author which 
is then "elaborated, explained, 
defended. " 

Houghton Mifflin, 1983. 
Wiseman, David. JEREMY 

VISICK. Houghton Mifflin, 
1981. 

M. Jean Greenlaw is Professor 
and Head of Reading at North 
Texas State University. 
Margaret E. Mcintosh is a 
Meadows Fellow at North Texas 
State University. 

Side 4. The student seeks to give 
support to the predetermined 
purpose by analyzing, or taking 
apart the techniques employed 
by the author. Carroll uses the 
analogy of watching the 
Olympic diver in slow motion to 
analyze the techniques. Reasons 
are stated. 
Side 5. The student synthesizes 
to find new associations which 
can be related to the selection. 
Carroll suggests these new 
associations might be found in 
"films, TV, lyrics, cartoons, and 
current events." 
Side 6. The student evaluates 
the selection giving specific 
reasons justifying this position. 

Oral directions or wooden or 
paper cubes with the sides 
labeled have been used. (A 
pattern for making a paper cube 
is included in this article.) 
Students may either write on a 
continuous paper or label six 
separate pages. It is imperative 
that the teacher "time" each 
separate component and include 
all six sides of the cube to 
maximize the effectiveness and 
achieve the purpose of the pre
writing technique. 

Fluency increases as students 
"warm-up" to the activity. 
Specificity, justification, and 
elaboration are encouraged. 
Adherance to grammatical or 
structural "correctness" and 
spelling is NOT required, 
requested, or desired. Since 
authorities agree that writers 
cannot be creative and critical 
simultaneously, the revision of 
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vocabulary, grammar, sentence 
structure, and spelling is held in 
abeyance. 

Students may use this initial 
writing to develop an essay or 
piece of literature on the given 
subject utilizing all or part of the 
dimensions addressed in the 
cubing process. One of this 
technique's greatest strengths is 
that it allows students to open 
their minds to the possibilities of 
many perspectives from which 
to view a subject. 

This sophisticated prewriting 
techniqeu presents infinite 
possibilities for utilization with 
gifted students. It provides a 
proven, pedagogically sound 
technique for encouraging and 
enabling the student to go 
beyond a single component to 
consider multi-dimensions of a 
topic, subject, or selection of 
literature. 
Extensions. 
1. Students count words at 

the end of each timed 
segment. Fluency increases 
visibly. 

2. Students voluntarily share 
their best ideas from 
various segments. 

3. Students develop a 
selected section into a 
piece, writing and revising 
the work. 

4. Students label separate 
sheets of paper with the six 
components, roll the cube, 
and write on the sheet 
corresponding to the side 
rolled. (Reroll cube if they 
have already written on 
the side rolled.) 

5. Use this technique to 
reenforce student's use of 
analogies. 

6. Students may use the 
thesaurus in the revision 
phase of the writing to 
develop more soph
isticated vocabulary. 

7. Possible topics for 
consideration using 
Cowan's approach: 
Happiness, peace, love, 
procrastination, 
giftedness, intelligence, 
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8. 

responsibility, self, friend
ship, challenges, tangible 
objects, belonging, 
research topic, computers, 
art, music, photography, 
cartoon character, 
divorce, world peace, 
famous personality, etc. 
Possible topics for 
consideration using 
Carroll's approach: 
Poetry, short story, essay, 
book, play, televised 
program, etc. 

REFERENCES 
Carroll, Joyce Armstrong. 
"Practical Strategies for 
Teaching Basic Writing." 
ENGLISH IN TEXAS, 16, No.1 
(1984), 16-19. 
Cowan, Elizabeth. WRITING. 
Dallas: Scott, Foresman and 
Co., 1983, 22-25. 
Nancy Eppler is a teacher in 
ALPS, Abilene lSD's gifted 
education project. 

When students realize that 
the process of thinking is 
valued more than just 
correct answers, they will 
become freer in responding 
to challenging questions. 

Gifted students also posess 
an intense curiosity. There 
is no predicting the 
direction this may take and 
the alert teacher or parent 
will provide many books 
that might prove to be a 
stimulus for a new interest. 
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T AGT thanks these 
outstanding professionals for 
donating their time and energies 
toward the growth of the 
organization and this 
publication. 
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