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FROM THE PRESIDENT 

Dee Trevino 

Our success with the 69th 
legislature is now history. The 
final bill included almost 
everything we had asked for
weighted formula funding, 
funds for planning, help for 
specialized programs such as 
Olympics of the mind, and even 
a section to help stimulate 
greater university involvement. 
We even got a greater 
appropriation than earlier 
expected. 

So, what do we do next? 
Believe it or not, the work has 
just begun. There must be 
continual contact with our 
legislators. Laura Allard, T AGT 
Executive Director, will 
continue her campaign for 
continued support and 
understanding in the halls of the 
Capitol. All of us must continue 
our efforts in our home districts 
to keep our own legislators 
aware of what we are doing and 
what needs to be done. Try to 
get legislators into a gifted class
room if possible. Make sure they 
get to meet gifted students in or 
out of the classroom. Students 
are very articulate and often 
more convincing than we 
parents or professionals I 

The present State Board of 
Education appears eager to learn 
more about our special 
population. T AGT is 
undertaking a continuous 

PAGE 2 

program to improve awareness 
and understanding by SBOE 
members. Whenever the 
opportunity arises, 
communicate with SBOE 
members about gifted students 
and their needs here in Texas. 
When something special 
happens at your school, 
remember to send a clipping to 
your representative. 

Understanding of the needs of 
the G/T child by local school 
board members and district 
administrator is absolutely vital. 
No one is going to be able to 
foster such understanding except 
each of us individually. We see 
our local board members around 
our communities and in the 
course of our daily lives. We are 
their continguents and they will 
listen. Now is not the time for 
casual interaction on our parts. 
Let's force the issue of gifted 
education and the demand for 
quali ty serVice for these children 
to the forefront of their agendas 
individually and as boards and 
administrators. 

Don't take much of a breather 
now that HB 1393 is part of the 
Texas Education Code. Regroup 
and get busy. The task of 
insuring quality programs for 
each of Texas G/T students is 
even more critical now that the 
money is available just by 
applying for it. 

Hotel Accomodations Available 
For San Antonio Convention 

San Antonio is a city that 
offers many choices of hotel 
accomodations in many 
different price ranges. The Texas 
Association for Gifted/Talented 
has selected several different 
options for the conference 
participant. Beginning on 
November 20, the following 
hotels will be providing special 
rates for TAGT members: 

La Quinta (Singles starting at 
$43) ... (512) 222-9181 

Menger Hotel (Singles starting 
at $48) ... (1) 800-241-3848 

Marriot (Singles starting at 
$73) ... (512) 224-4555 

HUton (Singles starting at 
$73) ... (512) 222-1400 

All of the hotels are within 
easy walking distance from the 
San Antonio Convention 
Center, with both the Marriot 
and the Hilton just across the 
street. The Menger, which is 
across the street from the 
Alamo, is one of the oldest 
hotels in Texas, and has a special 
aura all its own. La Quinta, 
which is just a few blocks from 
the Convention Center has the 
benefit of free parking, the only 
hotel with this option. 

Hotels will fill up fast for the 
conference, so you will want to 
make your reservations early. 
The Marriot will be the 
headquarter hotel during the 
conference and it, like La Quinta 
and the Menger, has an October 
30, 1985 cut-off deadline on 
hotel reservations. 

Announcement 

Current memberships for many 
T AGT members expire on 
August 31st. Please help T AGT 
by keeping your membership 
status in good standing. Mail 
your $15.00 annual dues before 
~ugust 31st. Thank you! 
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T AGT Assists A Moment In 
History 

Laura Allard, Executive Director 

As a result of Representative 
Charles Evans' and Senator Carl 
Parker's leadership, the 69th 
Session of the Texas Legislature 
through action of both houses 
took a giant step fOlWard. The 
following points summarize this 
moment in history for gifted 
children in Texas. 

Members in the House and 
Senate voted to grant 
recognition of gifted and 
talented students as a "special 
population" in the State's 
schools. Texas is almost unique 
among the states in this 
"recognition" achievement. 

Recognition as a "special 
population" resulted in an add
on-weight funding formula 
which permits all school districts 
to receive an additional 
allotment for each identified g/ t 
student up to 5 % of the district's 
average daily attendance. 

Funding of programs for 
gifted/talented students is no 
longer on a competitive basis. 

Money available for program 
funding for g/t students in 1986 
and 1987 is based upon the 
identification of 150,000 g/t 
students (5 %) among the 
estimated 3,000,000 students in 
all schools across Texas. These 
150,000 students are found in 
every ethnic and sodo-economic 
group. 

In addition to this giant step 
of "recognition" the Legislature 
voted to increase the funding for 
g/t in 1985-86 and 1986-87 
biennium to approximately 
$14,000,000. Funding in the past 
biennium was approximately 
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MOVEMENT & 
MOMENTUM 

$9,000,000. 
In June, members of the State 

Board of Education adopted 
rules and procedures which 
implement this legislation. Their 
support and interest are key 
factors in this statewide 
recognition of gifted/talented 
effort. T AGT expresses 
gratitude to the S.B.O.E. 
members for their leadership 
and support of this legislation. 

Continued advocacy on the 
part of members of T AGT and 
the successful implementation of 
educational programs for g/t 
students in schools across the 
state will see increased funding 
made available through future 
action of the Legislature. 

TAGT recognizes, thanks, 
and esteems all the members of 
the Texas Legislature in the 69th 
Session and Governor Mark 
White. By their recognition of 
g/t students as a "special 
population" in need of 
additional funding to insure 
educational programs of 
excellence to meet their unique 
learning needs, the 69th 
Legislative Session took that 
giant step fOlWard on behalf of 
the most neglected group of 
students in our schools today
our gifted/talented students, our 
leaders tomorrow. 

If you have any questions, 
contact: 

Laura Allard 
Executive Director TAGT 
P.O. Box 1991 
Austin, Texas 78767-1991. 

T AGT Nominations 
Paul Slocumb, Immediate 

Past President of T AGT and 
Chairperson of the Nominations 
Committee, announced that the 

Nominations Committee had 
met and completed a slate of 
officer and regional 
representative nominations for 
1985-1986. A ballot will be 
mailed to each T AGT member 
in September. Be sure your 
membership is current so you 
will be eligible to vote. 

The election process is an 
important part of TAGT. As 
Mr. Slocumb noted: "Exercise 
your voting right as a serious 
responsibility. These nominees 
are the decision makers of the 
Association and determine the 
future direction of TAGT." 

Parent Participation Important 
Part of Upcoming 
TAGT Conference 

As final plans are being made 
for the eigth annual T AGT 
conference in San Antonio, one 
fact is becoming clear: A real 
effort is being made to include 
parent-oriented sessions on the 
Nov. 21-23 schedule. Numerous 
proposals that were designed to 
assist parents in dealing with a 
gifted child were submitted from 
teachers and counselors. 

These sessions will round out 
a full program that will assist 
parents, teachers, and 
administrators in better 
understanding and working with 
gifted students. In addition to 
indepth sessions designed for the 
more advanced conference 
participant, many sessions will 
assist the beginner who is just 
starting to develop a program 
for gifted youth. The 
conference, held in the San 
Antonio Convention Center, 
will have over twenty workshop 
sessions that are three hours in 
length on Thursday and over 
twenty-five different selections 
for Friday and Saturday. This, 
in addition to the two general 
sessions and the President's 
Reception, should provide a full· 
schedule for the conference 
participant. 
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SPOTLIGHTING 
THE EXPERTS 

In each issue, TEMPO will feature a different 
noted authority who was impact on gifted 
education in Texas. Each of these experts has 
graciously consented to write an original article 
for TEMPO. 

The Revolving Door 
Identification Model: 

A Non-Elitist Approach to 
Serving the Gifted and Talented 

Joseph S. Renzulli and 
Sally M. Reis 

The Revolving Door 
Identification Model (RDIM) is a 
new approach to selecting 
students for participation in 
programs that serve gifted and 
talented students. The model is 
based on several years of 
research and development, and 
it is specifically designed to 
overcome many of the problems 
and pitfalls that have hindered 
gifted programs in the past. 
Extensive field tests have shown 
that the model is easy and 
inexpensive to implement and is 
highly effective in providing 
advanced-level services to gifted 
students. The major goals of 
RDIM are as follows: 
1. To provide various types and 

levels of enrichment to a 
broader spectrum of the 
school population than the 3 
to 5 percent usually served in 
traditional programs for the 
gifted. 

2. To integrate the special 
program with the regular 
classroom and to develop a 
cooperative, rather than 
competitive, relationship 
between classroom teachers 
and personnel who have been 
assigned to the gifted 
program. 

3. To minimize concerns about 
elitism and the negative 
attitudes that are often 
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expressed toward students 
participating in special 
programs for the gifted. 

4. To improve the extent and 
quality of enrichment for all 
students and to promote a 
"radiation of excellence" 
throughout all aspects of the 
school environment. 
The first step in implementing 

RDIM is to identify a group of 
students that will be designated 
as the "Talent Pool" (see Figure 
1). This group consists of the top 
15 to 20 percent of the school 
population in general ability. 
Research has shown that most 
people who have been identified 
as "gifted" come from this seg
ment of the general population 
rather than only the top five 
percent, as traditionally 
measured by tests of intelligence 
and achievement. The RDIM 
assessment procedure is carried 
out quickly and easily through 
the use of one or more ability 
test scores, teacher nominations 
and ratings, and other criteria 
that a school may decide it 
wants to use. Individual testing 
is not required unless there is a 
discrepancy between the types 
of assessment information. If a 
school routinely administers 
group intelligence, achievement 
or aptitude tests, these already 
available scores can be used 
rather than administering an 
additional set of tests. Both test 
and non-test information are 
given equal consideration in the 
establishment of the Talent 
Pool. This approach helps to 
guarantee participation for 
students with high levels of 
creative and leadership ability, 
for students who are not good 
"test-takers", and those 
youngsters who have already 
demonstrated outstanding 
performance or potential 
through actual participation in 
academic or artist areas. 

SERVICES PROVIDED TO 
TALENT POOL STUDENTS 
Several services are provided 

to Talent Pool students on a 
regular basis, and a number of 

general enrichment activities are 
also made available to other 
groups of students in the school. 
After students have been placed 
in the Talent Pool, additional 
information is gathered and 
recorded about their individual 
strengths, interests, and learning 
styles. This information is 
obtained through the use of 
specific instruments that 
comprise a part of the 
"software" used to implement 
RDIM. The assessment of 
interests and learning styles 
helps teachers make more 
appropriate decisions about 
modifications in the regular 
curriculum as well as types of 
individual and group 
enrichment activities that will be 
appropriate for individual 
Talent Pool students. 

Curriculum Compacting 
Since students in the Talent 

Pool represent the well-above
average ability segment of the 
school population, it is safe to 
assume that many of these 
pupils are capable of covering 
one or more subjects in the 
regular curriculum at a faster 
pace than students of average or 
below-average ability. A 
procedure called "Curriculum 
Compacting" is used to help 
these students progress through 
the basic skill areas in a more 
efficient manner. This procedure 
makes use of formal and 
informal diagnostic assessment 
techniques and the careful 
documentation of already
mastered areas of proficiency in 
the basic skills subjects. 

Curriculum Compacting helps 
to accomplish two important 
goals in a program for the gifted. 
First, it eliminates some of the 
repetitious drill and routine 
exercises that careful diagnosis 
has clearly indicated are 
unnecessary for certain students. 
This procedure for streamlining 
the regular curriculum 
automatically upgrades the level 
of challenge and thus helps to 
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reduce the boredom that is a 
frequent complaint of many of 
our brighter students. 

Faster and more efficient 
coverage of the regular 
curriculum means that Talent 
Pool students will spend less 
time on basic material than 
other students. This compacting 
procedure also allows students 
to "buy" time that can be used 
more appropriately for a wide 
variety of enrichment and/ or 
acceleration options. An added 
benefit is that students who find 
it necessary to leave the regular 
classroom for special enrichment 
activities are not made to feel 
guilty about "missing" work that 
is a part of the regular 
curriculum. Whenever possible, 
teachers attempt to schedule 
supplementary enrichment 
experiences during a student's 
curricular strength areas because 
it is at these times that 
Compacting is most easily 
accomplished. 

One of the major criticisms 
about resource room or "pull
out" programs is that students 
receive special services for a few 
hours each week at best. The 
remainder of their time is spent 
in regular classes that are often 
unchallenging for youngsters 
with advanced ability levels. 
The second major goal that 
Curriculum Compacting helps 
accomplish, then, is to provide 
continuous daily modifications 
in each child's strength areas; 
therefore, the regular classroom 
assumes an important role in the 
overall services provided for 
Talent Pool students. This 
procedure also helps classroom 
teachers feel that they are being 
included rather than excluded 
from the planning and delivery 
of services to their most able 
learners. 

The Enrichment Triad 
Programs using RDIM are 

based on three interrelated 
categories of enrichment that are 
depicted in Figure. 2. 
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FIGURE 1 

RELATIONSHIP AMONG THE GENERAL POPULATION, TALENT POOL. 
ANO STUDENTS PURSUING TYPE III INVESTIGATIONS 

General Population 
Tolal population 01 a Jctlool orlha gradu Ih_( will be served by lila special program 

T"enl POOl 
l,<,pOlo,;m'Ie'y 15-25<;, 

The first two categories 
(Types I and II) are general 
enrichment activities, whereas 
the third category (Type III) 
consists of highly specific, 
advanced-level experiences that 
students prusue on a self
selected basis. 

Two Types of General 
Enrichment 

The general enrichment 
program is arranged for Talent 
Pool students on a regularly 
scheduled basis; however, many 
of these Type I and II activities 
are also provided for other 
students regardless of whether 
or not they are in the Talent 
Pool. Type I enrichment consists 
of general exploratory 
experiences that are designed to 
expose students to new and 
exciting topics, ideas, and fields 
of knowledge that are not 
ordinarily covered in the regular 
curriculum. This type of 
enrichment is carried out 
through a variety of procedures 

""""""""''''.'''''''' 
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such as visiting speakers, field 
trips, demonstrations, interest 
development centers and the use 
of many different kinds of 
audio-visual materials. Many 
Type I activities are considered 
to be appropriate enrichment 
experiences for all students, and, 
therefore, they are frequently 
planned for one or more grade 
levels, or on an invitational 
basis for any student who 
expresses an interest in a 
particular topic. Occasionally, 
Type I's such as musical and 
dramatic performances are 
planned for an entire school. 

An Enrichment Team 
consisting of teachers, parents, 
and the building principal has 
the main responsibility for 
planning a wide variety of Type 
I activities. The teacher or 
coordinator of the gifted 
program works with the team as 
a resource person and helps to 
arrange for and carry out 
activities planned by the team. 
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TYPE I 
C:.£tHRAl 
UP1.0!itATORY 
""'T1VIT\r~ 

TYPE II 
GR.OUP 

TR.I\IHIN6 
ACTIVITIES 

TYPE" III 
INDIVIDUAL. SMALL GROUP 

\N\lFSTIGA,TION5 OF ttAl 
~OeU"MS 

This approach helps to 
accomplish a number of 
important objectives. First and 
foremost, all students are given 
at least some opportunity to 
participate in certain enrichment 
experiences as interest dictates" 
and the school, therefore, 
becomes a more exciting and 
stimulating environment for 
everyone. Second, this approach 
avoids the always-difficult task 
of "defending" certain general 
enrichment activities as being 
apy,ropriate for gifted students 
on y. Third, the Enrichment 
Team becomes a vehicle for 
more effective coordination 
between the regular curriculum 
and experiences that are offered 
as part of the enrichment 
program. Finally, expanding the 
scope of the general enrichment 
program to the total school 
population helps to minimize 
concerns about elitism by 
making at least some of the 
enrichment experiences 
available to larger numbers of 
students. 

Type I Enrichment serves a 
very special purpose for students 
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in the Talent Pool. Because of 
their familiarity with the overall 
programming model, these 
students are aware that Type I 
Enrichment represents an 
invitation to more advanced 
levels of involvement in topics 
or areas of study that are 
expecially fascinating to an 
individual (or a small group of 
students with a common 
interest). Thus, Talent Pool 
students self-select those areas in 
which they may want to pursue 
a highly intensive research 
study, creative endeavor, or 
investigative activity. In the 
RDIM, we call this process 
"revolving" from a Type I 
experience into a Type III 
activity. 

The second category of 
general enrichment (Type II) 
consists of methods, materials 
and instructional techniques that 
are specifically designed to 
develop higher-level thinking 
processes, research and 
reference skills, and processes 
related to personal and social 
development. This type of 
enrichment is arranged for 
Talent Pool students on a 

regularly scheduled basis in a 
resource room setting. Many of 
these activities are also provided 
for all students within the 
regular classroom. The school
wide Enrichment Team analyzes 
and selects the Type II materials 
that relate most closely to topics 
within the regular curriculum. 
Scope and sequence charts for 
teaching these thinking skills are 
developed for each grade level, 
and in-service training is 
provided to familiarize teachers 
with the materials as well at the 
methods for their most effective 
use. Once again, Talent Pool 
students are encouraged to view 
the Type II Enrichment activities 
as possible sources of 
motivation for revolving into 
Type III Enrichment. 

Students are also taught to 
analyze their levels of interest 
and involvement with regular 
curricular topics and non-school 
activities and use these interests 
as additional pathways to Type 
III Enrichment. Classroom 
teachers are provided with 
orientation about spotting 
unusually high levels of interest, 
and a specific procedure is used 
to document this information 
and transmit it to the resource 
teacher. 

Advanced-Level (Type III) 
Enrichment 

Although test scores and other 
types of status information are 
used to identify students for 
Talent Pool membership, th~ 
major criteria for determining 
which students will revolve into 
Type III Enrichment are the 
actual interests and performance 
of students. In RDIM these 
criteria are referred to as "action 
information" because they grow 
out of the ways in which 
students react to various types 
of learning experiences. In a 
certain sense students earn the 
opportunity for advancd-level 
enrichment by showing high 
degrees of performance and high 
levels of motivation in general 
enrichment or regular curricular 
activities. 
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Following an intake interview 
and specific problem focusing 
procedures, students develop a 
contract-like management plan 
with the assistance of a specially 
trained resource teacher. 
Advanced-level materials are 
identified, and, when necessary, 
mentors or resource persons are 
recruited from the total school 
faculty or the community. 
Students are encouraged to 
gather raw data, to use the 
authentic methods of researchers 
in particular fields of 
knowledge, and to share the 
results of their work with 
appropriate audiences. Through 
such activities as presentations 
to local historical societies, 
contributions to school libraries, 
and performances before 
community groups students 
learn the many and varied skills 
that are necessary for pursuit of 
excellence. 

Althowm Type III Enrichment 
is generally a very rigorous and 
challenging process, our field 
tests of RDIM indicate that 
motivation remains high and 
outstanding products result 
because student involvement is 
based on a personal 
commitment to self-selected 
areas of study. Our research has 
also shown that high levels of 
Type III productivity have been 
achieved by Talent Pool 
students of all ability levels and 
that in certain cases non-Talent 
Pool students have also 
demonstrated high levels of 
product development. 

Persons interested in 
obtaining additional 
information about the 
Revolving Door Identification 
Model, research studies related 
to the model, or the names of 
school districts that have 
implemented the model may 
write to: 

Dr. Joseph S. Renzulli 
Box U-7, Storrs Hall 
The University of Connecticut 
Storrs, Connecticut 06268 
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Examyle of the Triad in Action 
Type Sandy, a junior high 

school student, became 
interested in problems 
of teenage drinking 
after hearing a lecture 
by a cultural anth
ropologist who spoke 
at a seminar sponsored 
by the gifted program. 
She decided to conduct 
a comparative study of 
the differences in 
attitude between 
teenagers and adults 
with regard to vaious 
issues related to 
drinking and dating 
practices. 

Type II Sandy reviewed 
similar studies in 
professional journals 
and obtained books on 
appropriate research 
methodology. After 
designing and field 
testing a survey 
instrument and 
interview schedule, she 
gathered and analyzed 
data obtained from a 
random sample of 
young people and 
adults. 

Type III A research report 
was prepared and ser
ialized in a local 
newspaper. Present
ations describing her 
research and recom
mendations were made 
to student groups, 
service clubs, and other 
adult groups in the 
community. 

This approach helps to 
guarantee participation for 
students with high levels of 
creative and leadership ability, 
for students who are not good 
"test-takers" 

Spotlighting the Experts 

JOSEPH S. RENZULLI 
Dr. Joseph S. Renzulli is 
Professor of Educational 
Psychology at the University of 
Connecticut where he also 
serves as Director of the 
Teaching the Talented Program. 
Throughout his professional 
career he has actively engaged in 
research on the gifted and 
talented and contributed several 
books and numerous articles to 
the literature in this area of 
special education. 

SAllY M. REIS 
Dr. Sally M. Reis has been a 
teacher for ten years and is 
currently teaching in and 
coordinating the Talented and 
Gifted Program in Torrington, 
Connecticut. She is co-author of 
the REVOLVING DOOR 
IDENTIFICATION MODEL 
and has written and co-authored 
several articles on gifted 
educ.ation. 
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LEGISLATIVE 
UPDATE 

LEGISLATIVE UPDATE 
Wayne Craigen 

A major step forward toward 
providing for the needs of gifted 
and talented children in Texas 
has been made with the passage 
of House Bill 1393 - Senate Bill 
924. For the first time gifted and 
talented children are recognized 
as a special population in the 
public schools of our state. 

The House bill was sponsored 
by Representative Charles Evans 
and the Senate bill was 
sponsored by Senator Carl 
Parker. The support for this bill 
was overwhelming with only 
one descenting vote in the 
Senate and no red lights in the 
House. A copy of the bill is 
included in this issue of 
TEMPO. 

Although we have made a 
maj or step in getting recognition 
for gifted! talented students, we 
still have many miles to travel to 
see that adequate funding is 
provided to support the 
programs that have been 
developed and will continue to 
be developed for the gifted. The 
appropriation for the n~xt 
biennium is $14,001,979, whIch 
we are aware is inadequate to 
serve the 150 000 g/ t students in 
Texas publi~ schools. Thus it 
should be clear that although we 
have a good piece of legislation 
with overwhelming support 
from our legislators, we must 
work toward adequate funding 
during the next session of the 
legislature. 

Although there are many 
people to thank for making 
legislators aware of the needs of 
gifted children, let me thank you 
the members of our organization 
who contacted your legislators. I 
am convinced that it was 
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through your help the bill passed 
so convincingly. 

I need to call upon you for one 
additional favor concerning this 
piece of legislation. Please take 
time to write your legislators 
and thank them for their 
support. It is important to let 
them know that we do 
appreciate their dedication and 
responsiveness to our cause. 

For your information all 
members of the House of 
Representatives receive their 
mail at: 

P.O. Box 2910 
Capitol Station 
Austin, Texas 78769 
All Senators receive their mail 

at: 
P.O. Box 12068 
Capitol Station 
Austin, Texas 78711. 

1986 and 1987 G!T Funding 

The funding of G/T has 
increased as a result of the 69th 
Legislature's action upon H.B. 
1393 concurred by the Senate, 
with' Representative Charles 
Evans and Senator Carl Parker 
co-sponsors. The past biennium 
funding of approximately $9 
million will now increase to 
approximately $14 million. 

1986 1987 
$6,901,949 $7,100,030 

Amount of Increase 
$6,901,949 (1986) 

4,513,350 (1985) 

$2,388,599 Increase 

$7,100,030 (1987) 
6,9.01,949 (1986) 

$ 198,081 Increase 

H.B. No. 1393 - Senate Bill 924 

AN ACT 

relating to school programs for 
gifted and talented students. 

BE IT ENACTED BY THE 
LEGISLATURE OF THE STATE 
OF TEXAS: 

SECTION 1. Section 21.652, 
Education Code, is amended to 
read as follows: 

Sec. 21.652. 
ESTABLISHMENT. Any school 
district or tow or more school 
districts jointly may establish a 
program for gifted and talented 
students. 
SECTION 2. Section 21.653, 
Education Code, is amended to 
read as follows: 

Sec. 21.653. STUDENT 
P ARTICIP ANTS. Students shall 
be identified as gifted and 
talented for a program under 
this subchapter through the use 
of criteria established by the 
State Board of Education. 

SECTION 3. Section 21.654, 
Education Code, is amended to 
read as follows: 

Sec. 21.654. PROGRAM 
APPROVAL. A school district 
or a combination of school 
districts electing to establish a 
program for gifted and talented 
students shall submit the 
program for approval to the 
Central Education Agency in 
accordance with rules adopted 
by the State Board of Education. 
The agency shall approve any 
program that satisfies 
requirements for a program 
established by board rule. 

SECTION 4. Subchapter D, 
Chapter 16, Education Code is 
amended by adding Section 
16.159 to read as follows: 

Sec. 16.159. GIFTED AND 
TALENTED STUDENT 

TEMPO/SUMMER 1985 



ALLOTMENT. (a) For each 
student a school district serves in 
a Central Education Agency 
approved program for gifted 
and talented students under 
Subchapter Q, Chapter 21, of 
this code or, in the case of a 
district that is developing a 
program in accordance with 
standards established by the 
commissioner of education, for 
each student the district 
identifies as gifted and talented 
under State Board of Education 
criteria, a district is entitled to 
an annual allotment equal to the 
district's adjusted basic 
allotment as determined under 
Section 16.102 or Section 16.103 
of this code, as applicable, 
multiplied by: 

1. .032 for the 1985-86 school 
year; 

2. .035 for the 1986-87 school 
year; 

3 .. 039 for the 1987-88 school 
year; 

4 .. 043 for the 1988-89 school 
year; 

5. .047 for the 1989-1990 
school year; 

6. .12 for the 1990-91 school 
year and for each school year 
thereafter unless otherwise 
specified by rider in the 
appropriations bill. 

(b) Funds allocated under this 
section, other than the amount 
that represents the program's 
share of general administrative 
costs, must be used in providing 
approved programs for gifted 
and talented students under 
Subchapter Q, Chapter 21, of 
this code or, in the case of a 
district that has not yet 
established a program, in 
developing programs for gifted 
and talented students. Each 
district must account for the 
expenditure of state funds as 
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provided by rule of the State 
Board of Education. If by the 
end of the 12th month after 
receiving an allotment for 
developing a program a district 
has failed to implement an 
approved program, the district 
must refund the amount of the 
allotment to the agency within 
30 days. 

(c) Not more than five percent 
of a district's students in average 
daily attendance are eligible for 
funding under this section. 

(d) If the amount of state 
funds for which school districts 
are eligible under this section 
exceeds the amount of state 
funds appropriated in any year 
for the programs, the 
commissioner of education shall 
reduce each district's allotment 
on a pro rata basis. 

(e) If the total amount of 
funds allotted under this 
section before a date set by rule 
of the State Board of Education 
is less than the total amount 
appropriated for a school year, 
the commissioner shall 
distribu te the remainder 
proportionately to the districts 
that have received an allotment, 
and no other districts are eligible 
for an allotment for that school 
year. 

(f) After each district has 
received allotted funds for this 
program, the State Board of 
Education may use up to 10 
percent of the funds allocated 
under this section for programs 
such as Future Problem Solving 
Olympics of the Mind, and 
Academic Decathlon, as long as 
these funds are used to train 
personnel and provide program 
services. 

SECTION 5. Section 21.656, 
Education Code, is repealed. 

SECTION 6. The State Board 

of Education shall conduct a 
study of the implementation of 
gifted and talented programs in 
school districts under provisions 
of this statute and furnish a 
report and any 
recommendations to the 70th 
Legislature. The study shall 
include the training 
opportunitit!s of all appropriate 
personnel including the training 
of teachers at institutions of 
higher education and current 
classroom teachers and 
administrators for the 
identification of gifted/talented 
students and th appropriate 
educational programs/practices 
that are necessary to serve the 
unique learning needs of these 
students. The purpose of the 
study is to encourage districts to 
identify the gifted and talented 
students and implement a 
program to serve the needs of 
these students through the basic 
program. The State Board of 
Education shall include gifted 
and talented programs in the 
annual study of accountable 
costs to school districts. 

SECTION 7. This Act takes 
effect September 1, 1985. 

SECTION 8. The importance 
of this legislation and the 
crowded condition of the 
calendars in both houses create 
an emergency and an imperative 
public necessity that the 
constitutional rule requiring bills 
to be read on three several days 
in each house be suspended, and 
this rule is hereby suspended. 

PAGE 9 



G/T CLASSROOMS 

Successful Ideas for 
Differentiating Curriculums 

Reading Activities For 

MRS. FRISBY AND THE RATS 
OF NIMH 

Karleen Noake 
& Sandra Chetkovich 

Victoria ISD 
Gifted & Talented Program 

In working with a particular 
selection of literature for 
elementary students, it is helpful 
to have quite a selection of 
activities. Each child's interest 
must be stimulated in various 
ways so as to expand his or her 
levels of thinking skills. MRS. 
FRISBY AND THE RATS OF 
NIMH, a popular reading 
selection, has provided many 
provocative and innovative 
products through the use of the 
following activities: 

Suppose the rats had refused 
to help Mrs. Frisby. Write an 
account of what could have 
happened. 

Write your own version of the 
main storyline of the book. 
Change it by having all of the 
characters grow to be giant
sized. 

Design a safety harness for 
Mrs. Frisby to wear when 
traveling with Jeremy. 

Choose a character from the 
book you feel is similar to you. 
Make a chart of these liknesses, 
then make a collage of pictures 
and words which describe the 
two of you. 

With a partner, design a 
bulletin board. 

Construct a horne that you 
feel would be ideal for Mrs. 
Frisby and her family. 

Choose one of the main 
characters and write hislher 
philosophy of life, using insights 
you have gained from ,reading 
the book. 

Design a gameboard showing 
the major events as they 
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occurred in the book. Question 
cards should be developed to 
reflect these skills: cause and 
effect, main idea, drawing 
conclusions, inference, 
sequencing, predicting 
outcomes, and recalling details. 

Make a list of problems 
presented in the book. Next to 
each tell how it was resolved in 
the book, then formulate an 
original solution. 

While the rats were living at 
the Boniface Estate, they eagerly 
read the books on hand. Give a 
persuasive presentation using 
visual aids in which you 
recommend a book that the rats 
should read. 

Math Art 
Mrs. Sheree Cannon 

R. C. Andrews Elementary 
Floydada ISD 

Assignment for 6th grade math 
class: Draw a picture using the 
four geometric figures at least 
once in your drawing: folygon, 
trapezoid, quadrilatera, simple 
cl osed curve. 

Puppetry 
Bonnie Purnell 

PROMISE Teacher, NISD 

Puppetry is a multi purpose 
method when used within a GIT 
classroom. Elementary age GIT 
children will experience 
analysis, synthesis and 
evaluation as they make plans, 
create the characters and write 
the plays needed for their 
production. In addition, they 
will benefit from the group work 
and responsibility involved in 
developing the production, and 
be of benefit to others to whom 
they present their shows thus 
becoming contributing citizens 
of their school or community. 

In a typical puppetry unit the 
children first study the history of 
puppetry to gain a knowledge 
background of the various 
puppet types. Next they select 
their intended audiences and 
decide upon the purpose of their 
plays, i.e. to give information, 
teach a specific lesson, entertain, 
or a combination of purposes. 
Brainstorming techniques are 
very useful during this initial 
stage. They form their working 
groups at this point. As few as 
two or as many as eight students 
have successfully developed a 
single presentation. Groups 
larger than eight become 
unwieldy during performance 
and should be subdivided. 

Once the plays objectives are 
developed each group will be 
able to develof evaluation 
criteria. They wil also be eager 
to "get on" with the actual work. 
Groups have decided to 
apportion the necessary tasks in 
a variety of ways. Some work 
together on all play writing and 
puppet making. Others decide 
where various talents lie and 
assign character creation and 
script writing tasks. However 
the students decide to work, 
interaction and cooperation 
become key ingredients of the 
project. 

My classes have created 
original plays and adapted 
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existing stories to play form, 
combining their knowledge and 
experiences in many ways. They 
have chosen topics that criss 
cross the spectrum of academic 
subject areas. When the children 
have experienced puppetry in 
my third-grade classes they 
frequently choose it as a 
presentation method at other 
grade levels and in units of study 
other than one designated as 
puppetry. They show increasing 
complexity and elaboration in 
their methodology and 
presentations. 

The main tasks as the teacher 
of those inexperienced and 
experienced puppeteers are 
facilitative. I teach various types 
of puppet making (stick and 
hand puppets are simplest to do) 
using a variety of materials 
(bags, posterboard, fabric 
crayons and polyester cloth, 
shag fur, boxes, material scraps, 
trim scraps, etc.). The variety of 
characters that may be created 
are endless. My students draw, 
cut, color, hand sew, and glue. 
Older children use the iron and 
sewing machine after they have 
demonstrated their ability to do 
so. A boon to these constructive 
projects has been the addition of 
a hot glue gun. It is very 
effective but must be carefully 
controlled/monitered because of 
its potential danger. 

Staging and lighting may be 
provided in a number of ways. 
We have portable stages made 
from cardboard cartons, 
refrigerator boxes, and a more 
permanent wooden stage 
provided by a high school 
woodworking class. Lighting 
can be clip on utility light 
"spotlights" or "spotlighting" 
provided by a filmstrip or slide 
projector. Backdrops may be 
simply a black curtain or 
scenery drawn by the 
puppeteers. Scenery changes 
need to be kept relatively 
simple. 

Script writing has always been 
a complex task. Individual and 
collaborative efforts this year 
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were aided by access to work 
processing equipment. Ideas that 
seemed complete to the authors 
were examined critically when 
they emerged as hard copy from 
the printer and frequently 
reworked. Fluency increased for 
those authors who experienced 
difficulty in handwriting but had 
developed keyboarding skills. 

After the puppets and scripts 
are completed, the script is 
audio taped, music added as 
needed, and everything is 
rehearsed to develop a smooth 
presentation. The presenting 
group or groups become 
responsible for inviting the 
audience, management of 
lighting, seating, sound 
equipment, backstage 
movement, and in the case of 
younger or restless audiences, 
providing a focal point between 
play acts or shows. For example, 
in a current production of five 
short plays developed by fourth 
grade PROMISE students to be 
presented to second grade 
classes group members were 
assigned to lead "Simon 
Says ... " exercises with the 
seated audience while the next 
play was being set up. Again, it 
is the job of the teacher to 
facilitate these projects and act 
as a problem solving resource 
rather than to direct them. 

Ongoing throughout the 
project is evaluation, checking 
each part of the production 
against the group's self-set 
standards. The final evaluation 
is a combination of the 
audience's reaction and the 
student's appraisal of their 
perormance in light of their 
criteria. My own evaluation is 
based upon the evidences of 
creativity, problem solving 
skills, cooperative skills, and 
evaluative skills that I have 
observed and fostered in my 
students. 

Baird, Bill. ART OF THE 
PUPPET. New York: MacMillan 
Company, 1965. 
Batchelder, Marjorie. THE 
PUPPET THEATER 
HANDBOOK. New York: 
Harper and Row, 1947. 
Lewis, Shari. MAKING EASY 
PUPPETS. New York: E.P. 
Dutton & Co., 1967. 
Ross, Laura. HAND PUPPETS. 
New York: Lothrop, Lee and 
Shepard Company, 1969. 
Ross, Laura. PUPPET SHOWS. 
New York: Lothrop, Lee and 
Shepard Company, 1970. 

TO YOU 
Jackie Vowell 

PACE Teacher, 5th Grade 
Plano ISD 

Why do I teach you 
perhaps to see you reach 
beyond the beyond. 

Why do you matter 
because you alone are you 
no one else can be. 

So many questions 
you ask so that you may know 
we will search together. 

You child are all things 
joy tears laughter and silence 
you each are special. 
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KIDS CONTACT 

The Defeat of Y set jam 
Kim Vu 

Palo Duro High School, Amarillo 

On the small planet of 
Zanforth in the Cation Epoch, 
there lived Prince Scvort
slatoromous. The Prince was the 
heartthrob of every female and 
the envy of every male becasue 
he was so tall, dark, and 
handsome. Even though all the 
women were trajmerated by 
him, he had his heart set on 
Princess Marimeena. She was 
good and beautiful but was 
forced to marry Ysetjam, the 
handsome but evil ruler of 
Zanforth. Ysetjam was 
responsible for reforming 
Zanforth from a paradise to a 
military planet. He also stopped 
Zanforth from revolving by 
sasmarazzing it . One side of 
Zanforth was always day and 
the opposite side was always 
night. Ysetjam forced all the 
people to go to military camps 
on the day side and walk to the 
night side to go to sleep until he 
had eaten his dinner. He was not 
only evil but was also 
disgusting; he agamized people 
with electricity for his dinner 
and practiced lipparding: 
cooking vegetables in one's own 
body fat. Prince 5cvortslato
romous was so much in love 
with Princess Marimeena that he 
decided to risk his life to get the 
Megaprism. The Megaprism was 
the only thing that could kill 
Ysetjam so the prince could win 
the Princess. The Megaprism 
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was located at the bottom of the 
Zurblinck Pool. So when it was 
his turn to go to the dark side, 
Prince Scvortslatoromous went 
to get the Megaprism. He had to 
do it quickly because Ysetjam 
usually took two hours to eat. 
When the Prince arrived at the 
Zurblinck Pool, he had about 
one hour and thirty minutes left. 
Holding his breath, he dove into 
the pool, retrieved the 
Megaprism, and swam back up. 
When he came to the top, he 
carefully wiped his mouth dry so 
he would not swallow the 
poisonous water. When Ysetjam 
had finished eating, Prince 
Scvortslatoromous returned to 
the day side with the 
Megaprism. The Prince then 
secretly went to Ysetjam's evil 
castle. Scvortsla toromous 
sneaked by the guards to 
Ysetjam's throne room. Ysetjam 
was holding a meeting with his 
evil advisers in the throne room. 
Princess Marimeena was also at 
he meeting. The Prince charged 

at the door of the throne room 
and forced his way inside. He 
held the Megaprism up, and it 
glowed a bright yellow. Ysetjam 
and his advisers screamed in 
horror at the painful bright 
light. The Megaprism exploded 
into tiny fragments which 
pierced the hearts of Y set jam 
and his advisers. They died after 
much pain and agony. One 
fragment, the center of the 
Megaprism, cut Princess Mari
meena's foot. The blood that 
dropped from her foot 
transformed Zanforth back into 
a paradise and unsasmarrazed it. 
Princess Marimeena immed
iately fell in love with the Prince 
and they were joined in 
matrimony. The Prince and 
Princess became the King and 
Queen of Zanforth. They ruled 
wisely and well for an eternity. 

A Positive Look at Homework 

Homework is the pit of a 
rotten cherry. 

A traffic jam when you're in a 
hurry. 

It's the bump in the road, in 
front of your wheel 

The shock that you get from an 
electric eel! 

It's the mountain range, 
blocking your path, 

The doggy you wash, who 
hates a bath. 

It's all yucky food mixed up on 
a plate 

Or the boring movies I really 
hate. 

I would give a priceless dollar 
or two 

If I didn't have so much 
homework to do 

(wouldn't you?) 
B. Borowicz 

Thomas Elementary 
5th Grade, Plano ISD 

Being Kind Means. . . 
Amberly Trotti 

Jackson Elementary School 
3rd Grade, Abilene ISD 

Being kind means ... 
Sharing with your neighbor the 

sunshine of the day. 
Being kind means ... 
Not being grumpy when things 

don't go your way. 
Being kind means ... 
Friendship and fun. 
,So please don't worry about 

the other day, 
Get up and say I'll be your 

friend today! 
Show the kindness of the 

sunshine right now! 
I say! 
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AUTOMATIC CAMERA 
FOR NATURE 
Lawrence Ward 

Years ago I read about 
someone who had taken an old 
camera and modified it so that a 
mouse trap would trip the 
shutter. The idea was to set the 
camera out in the country, focus 
the camera on a desirable spot, 
tie bait to a string on that spot, 
and attach the string to the 
mouse trap. When a wild animal 
found the bait and picked it up, 
zap - nature was photographed. 

In West Texas such a venture 
might photograph a coyote, 
badger, bobcat, fox, or raccoon. 
But it might just as easily 
capture a bird of prey. Perhaps 
you might capture an eagle, 
hawk, crow, or buzzard. 
Needless to say, chances are 
there will also be an array of 
stray dogs and cats being 
photographed. Perhaps that is 
what makes the challenge 
exciting and the good 
photographs worth waiting for. 

Photographing vegetarians, 
such as deer or javalina, will be 
more difficult. The challenge is 
to develop a workable system to 
photograph the creatures of 
your choice. Electronic triggers 
have been created to photograph 
trout jumping from a stream at 
bait suspended above the water. 
Choose your target and create a 
mechanism to do your bidding. 

This same set-up could be 
used in businesses that suffer 
from break-ins. Photographing 
a thief in action could be a real 
prize. It might be possible to sell 
such pictures for publication 
without the person's permission. 
Be sure to check with an 
attorney first. 

Now, how is it done? I know 
how I did it. But that's not fair. 
You should create your own 
trigger system. Here are some 
points to consider in the 
construction and setting: 

1 .Build a mount that will 
hold the camera securely so 
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wind or nosey cows won't 
knock it over. 

2. Place it where people are 
not likely to see it and do it 
any damage. 

3. Shelter the camera from 
sun, rain and blowing dust, 
especially if it is an 
expensive camera. 

4. A flash is essential for 
predators that feed at 
night. 

5. Move it occasionally to 
new locations. 

The last advice may be the 
most valuable. Be patient. 
Check it daily. Re-set it after 
each photograph until the roll is 
taken. It may take two or three 
rolls before everything is 
working just right. Then think 
of the reward at the end: a 
photograph of a rare animal like 
a lynx, a coatimundi, or a 
mother fox taking her whelps 
out for their first foray. 

My Dreams 
Jennifer Slack 

Colleyville Elementary 
Grapevine-Colleyville ISD 

I dream of living with the stars, 
Of waking up and finding 

Mars, 
Looking out of window Earth, 
Searching space for all its 

worth. 
My happiness and joy lie there. 
I sit and think of that 

somewhere, 
And then someday I wake and 

see, 
That all my dreams are things 

to be. 
I'll find them someday, 

somewhere, somehow, 
But if I could, I'd find them 

now . 

"Who Are You"? 
Nayna Belliveau 

Nolan Middle School 
7th Grade, Killeen ISD 

Are you a Texas Indian, 
Who lived here long ago? 
Who fought for right and 

wrong, 
And killed with the arrow and 

bow. 

Or maybe you're Santa Anna, 
Who led the Mexican troops. 
And bombed and ruined the 

Alamo, 
And killed the men in groups. 

Or maybe you're a pioneer, 
Who lived right off the land. 
Who came here from the 

Eastern Coast, 
To live by the Rio Grande. 

Maybe you're a Catholic priest 
Who came to teach of God. 
And built the mission from, 
Adobe mixed with sod. 

Or maybe you fought at the 
Alamo, 

Trying to kill the Mexican 
men. 

Who fought for a terrible 
thirteen days, 

Wishing for it to end. 

But maybe you're a student, 
This course you gladly took. 
Sitting, staring at the pages, 
Of your Texas history book I 

Do you have some original work 
to publish? 

Students are encouraged to 
submit their original products 
for publication. Be sure to 
include name, grade, address, 
phone number and a stamped, 
addressed envelope if you wish 
your original to be returned. 
Send these products to the 
Tempo Editor. 
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STAFF DEVELOPMENT AT 
AN AFFORDABLE PRICE 

BY 
Paul D. Slocumb 

The need for quality staff 
development is equally as great 
for a small district as it is for a 
large district. Five gifted 
students deserve the same 
quality of instruction as do five 
hundred gifted students. Quality 
staff development is a must no 
matter if the gifted program staff 
is one teacher or twenty 
teachers. Yet, how can a local 
district with limited funds for 
staff develofment afford to offer 
quality staf development? 

A model for offering quality 
staff development at an 
affordable price was created by 
the Dickinson Independent 
School District. The model 
requires someone to accept the 
leadership role in organizing the 
staff development. It also 
requires that other school 
districts within the same 
geographic region share a 
commitment to providing 
quality staff development for 
professionals who work with the 
gifted. 

The cooperative staff 
development model used in 
Dickinson for the last four years 
began with a series of telephone 
calls to neighboring school 
districts. Questions asked 
included: Are you expanding 
your program? Do you still need 
additional staff development? 
Would you be interested in 
working with other school 
districts in sponsoring staff 
development for gifted 
education? What I found was a 
high interest in such a 
cooperative effort in all seven of 
the districts I contacted. 

Since our initial meeting, the 
cooferative gifted and talented 
staf development project has 
been perfected to somewhat of a 
fine science. Presently, eleven 
school districts join together to 
offer staff development for 
teachers and administrators who 
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work with gifted and talented 
programs. To plan the year-long 
staff development project takes 
a total of two meetings, each 
meeting lasting approximately 
three hours. 

This model is adaptable to 
other districts in other 
geographic regions. Steps in 
organizing such cooperative 
staff development projects are as 
follows: 

STEP 1: Someone must 
assume the leadership role. That 
person contacts other G/T 
coordinators/program directors 
in neighboring school districts. 
The district for whom this 
person works must also agree to 
act as the fiscal agent of the 
project. 

STEP 2: The leader calls the 
contact person in several school 
districts and notifies him/her of 
a meeting in which all interested 
parties will discuss their staff 
development needs. 

STEP 3: At the meeting all 
participants have an 
opportunity to share what they 
perceive their staff development 
needs to be. School districts that 
have operated a gifted program 
in the past will find their 
evaluation results valuable in 
this effort. For new districts just 
beginning a program, a person 
with experience in designing and 
implementing a program can be 
very helpful in giving them 
suggestions. 

STEP 4: As a group, 
brainstorm some possible 
consultants who can be called 
upon to supply the identified 
staff development needs. This 
discussion should include fees 
for the consultants if they are 
known. Other peoplle who have 
used these consultants can 
sometimes help supply the 
planning group with this 
informa tion as well as 
information such as phone 
numbers and addresses for the 
potential consultants. The gifted 
and talented division at the 
Texas Education Agency can 
also be very helpful in 

identifying potential 
consultants. 

STEP 5: Add up the projected 
costs for the "X" number of days 
of staff development. These 
costs should include travel costs, 
honorariums, and any other 
related costs which the group 
has identified. 

STEP 6: Ask each member 
for the number of students who 
comprise five percent (5%) of 
their average daily attendance 
(ADA) of those grade levels 
served in their gifted and 
talented program. This number 
acts as the basis for a formula 
used to determine the fair-share 
cost each school district pays to 
be a member of the cooperative 
staff development project. The 
five percent of the ADA of the 
grade levels served is used 
because it is compatible with 
state definitions of gifted. 
Additionally, if a school district 
were to receive special funding, 
they would be entitled to funds 
for up to five percent of the 
ADA of the grade levels served. 
If a district serves more gifted 
students than five percent of 
their ADA at a given grade 
level, the five percent number is 
still used because special funding 
is limited to five percent of grade 
levels served. For districts 
serving fewer than five percent, 
the actual number served is used 
because that district would only 
receive special funding for the 
actual number of identified 
gifted students. 

STEP 7: Total the Iiumber of 
gifted students served by each of 
the districts. 

STEP 8: Divide the number 
of each individual district's 
gifted enrollment by the total 
number of students to be served 
by the co-op. This determines 
the percentage of the total cost 
of the staff development which 
each district in the co-op will 
pay. 

STEP 9: Take the total dollar 
figure for the staff development 
project and multiply that 
number by the percentage 
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calculated for each district. Thus 
districts who have more students 
as reported in their final ADA 
count pay a greater percentage 
than those with fewer students. 
The formula makes it equitable 
for all the districts involved in 
the cooperative. The more 
students a district has, the more 
money they are entitled to 
receive. The more students they 
have, the more teachers they 
will have working in the gifted 
program and, consequently, 
involved in the training 
program. Those who receive 
more, pay more; those who 
receive less, pay less. 

STEP 10: As a group, 
establish the preferred dates for 
the various staff development 
activities identified. Each 
member should bring their 
school calendars. Occasionally, 
school districts share a common 
inservice day. Using a common 
inservice day can save a district 
several hundred dollars in 
substitute teacher costs. 
Planning Session for the Co-Op 

At the second and final 
meeting of the co-op the ADA 
figures need to be confirmed. If a 
district's ADA figures have 
changed, then the percentages 
for each district have to be 
recalculated. Confirmed dates 
need to be distributed to all the 
co-op members. Since the total 
cost becomes so affordable for 
all the group members, 
participants are generally more 
willing to give and take on the 
dates and on the topics 
themselves. The strength of the 
co-op, aside from the obvious 
cost-effectiveness, is that a 
district can afford to "buy in" to 
a staff development package 
that includes topics in which 
they have little interest. As long 
as there are topics within the 
package which supply their 
needs, they readily recognize the 
bargain. Most districts will 
receive ten to fifteen days of 
staff development for the price 
of two to four days if they were 
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to sponsor the staff development 
as an individual district. 

With the dates and money 
locked in, co-op members share 
in the responsibility to draft the 
workshop objectives. 
Participants take one or two of 
the workshops, decide upon a 
title for the workshop, and draft 
two to three objectives for the 
workshop. Once this task is 
comrie ted, the meeting is over. 
Fina instructions and rules for 
the participants include the 
following. 

RULE 1: If you are the hosting 
district, you are in charge of 
coffee, registration, tallying the 
inservice evaluation results, and 
mailing the tallied evaluation 
results to the co-op members. 
RULE 2: Mail a map showing the 
place of the workshop to all co
op members at least two weeks 
prior to the workshop. All maps 
must be black and white for 
duplication purposes. 
RULE 3: If you need to know the 
number of participants for the 
workshop, as the hosting district 
it is your job to contact the other 
members of the co-op to obtain 
their number of participants. 

Final Arrangements for Staff 
Development: 

The co-op director drafts a 
letter to the consultants 
explaining the cooperative 
project. After four years I have 
been able to draft one letter 
which outlines everything the 
consultant needs to know 
relative to the workshop. Details 
include the hotel reservations, 
including a phone number the 
consultant can leave with family 
and friends, which airport and 
possible airlines to use, ground 
transportation arrangements, 
payment of honorarium and 
expenses, projected number of 
participants, the home phone 
number of the co-op director, 
deadlines for receiving handouts 
which have to be duplicated, 
and general description of the 
audience; i. e., years of 
experience in gifted education, 
size of districts, etc. Included 

with the letter is a listing of all 
the topics and objectives for all 
the scheduled workshops. This 
allows each consultant to see the 
scope of the training which 
participants will have hadlrior 
to his/her workshop an the 
training which is scheduled to 
follow. Also included in the 
mailing is an audio-visual 
request form. 

Once these arrangements have 
been made, the co-op director's 
major responsibilities are over. 
One task, however, remains to 
be done. As the fiscal agent for 
the cooperative, a bill must be 
sent to each district involved in 
the project. I have found that 
billing the co-op members twice 
a year is effective. 
The billing includes a listing of 
the actual expenses paid to the 
consultants divided by their 
percentage of the costs. At the 
end of the project, if projected 
budget figures were done 
correctly, everyone should be 
within their budgeted dollars. 

Advantages of the Co-Op 
This process has proven to be 

both cost-effective and 
professionally beneficial for the 
districts participating in the 
cooperative project. Nationally 
known consultants in the field of 
gifted education have been made 
available to teachers and 
administrators at a local level. 
This would not have been 
possible without the cooperation 
of other school districts. More 
and more districts have 
requested to join our co-op. 
Initially, our co-op consisted of 
seven school districts; next year, 
eleven school districts will be 
involved in the project. The 
more districts there are, the less 
any individual school district 
has to pay. 

The cooperative staff 
development project for the 
1985-86 school year has been 
organized. Next year, the eleven 
participating school districts will 
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T AGT Scholarships for 1985 
Kathy Aldridge 

The Executive Board of the 
Texas Association for the Gifted 
and Talented voted to establish 
the scholarship endowment fund 
in March, 1982. This scholarship 
program has represented one of 
T AGT's most significant 
contributions to the continued 
improvement of the educational 
opportunities and experiences 
for our state's most gifted 
students, educators and parents. 
During the past two years, 
T AGT has awarded $7,940 to 33 
recipients for participation in 
educational experiences in 
special study programs. 

This year Kathy Aldridge, 
Chairperson of the Scholarship 
Committee, and committee 
members Mary Beck, Wayne 
Craigen, Kathy Hargrove, and 
Mary Jane Reeves spent many 
hours reviewing applications to 

determine the 1985 recipients. 
The scholarships, which totaled 
$3,000 were awarded to 5 
parent/educators and 9 
students. 

Educators receiving 
scholarships were Anna 
Katherine Pope, Paris, to attend 
East Texas State University: 
Donna Fox Morrison, Tyler, to 
attend Bethel College: Phyllis V. 
Gruver, Houston, to attend the 
University of Houston: Sharon 
Forbes Zumwalt, Abilene, to 
attend Hardin-Simmons 
University: and Dr. Patricia A. 
Haensly, College Station, to 
conduct a research project 
concerning "Nurturing an Early 
Bond Between Creative and 
Critical Thinking." 

Students receiving 
scholarships to attend summer 
programs were: Antonia 
Arteaga, Ballinger, to attend 
"Shake Hands With Your 
Future" at Texas Tech: Ronnie 

Lee Burden, Jr., Devine, to 
attend "Galveston Island 
Adventure" at Galveston: Mycal 
Garcia, Wellington, to attend 
"Gifted/Talented Institute" at 
West Texas State: and 
Christopher Lapp, Monahans, 
to attend "Gifted and Talented 
Institute" at Texas A&M, 
Galveston. 

Steven Lo, Amarillo, to 
attend "Gifted/Talented 
Institute" at West Texas State: 
Marivel C. Rodriquiz, Spring, to 
attend "The News Magazine 
Team" in Galveston: Becky 
Rattan, Clarendon, to attend 
"Gifted/Talented Institute" 
West Texas State; Michael 
Salinas, Portland, to attend 
"Shake Hands With Your 
Future" at Texas Tech.: and 
Michael Turner, Wellington, to 
attend "Gifted/Talented 
Institute" at West Texas State. 

Ronnie Lee Burden, Jr. Steven Lo Chris Lapp Antonia Arteaga Sharon Zumwalt 

Mycal Garcia Michael Turner Becky Rattan 

r-------------------------------------------------------------------------------1 
TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 

NAME 
11;"' .. \1,-, M~ .. M •. hbl 

P.o. Bo>; 1991 
Au.tin, TX 111761-1991 

(512) 343-1886 
MEMBERSHIP APPLICATION 

ADDRESS ________ _ PHONE(s) ____ ._, ___ .. 

CITy _______ STATE ZIP _____ _ 

-------.N~w Membership _______ Parent Administration (ESC RogionLI ____ _ 

--""m .. "hl, ~'"., T,,,h,, ,,"C R"Ioo,l-' ________ 01><' ____ _ 

Enclosed are my Annual Ou ... $ __________ ~$lS Individual: $25 Family; $100 Patron; S250Spon.or 
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"limited to lOOpeople; paymentS may be made in 2 installations . 
• ·Must have signature "J la~ulty advisor. 

~-------------------------------------------------------------------------------
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Marivel Rodriquez Patricia Haensly 

Anna Pope 
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I'M BORED! 
Bertie W. Kingore 

A child plops down, gives a 
sigh and announces: ''I'm 
bored!" The parent is then faced 
with the sometimes impossible 
task of offering a potpourri of 
suggestions to rekindle some 
interest in the child. Parents of 
gifted children would do well to 
turn the problem of boredom 
back over to the child. A healthy 
life-lesson is to learn that 
boredom rests within the 
person. Wise parents may say to 
their children: "You are 
responsible for yourself and 
your interests. If you're bored, 
do something about it. Think of 
something you'd like to do that 
is good for you, and then do itl" 

The following are some sug
gestions especially appropriate 
to typical characteristics and 
interests of gifted and talented 
children of many ages. Let your 
children read the suggestions 
and choose any which meet their 
needs. 

READ. A wise friend once 
told her child: "You can read 
well. Now you will never have 
to be bored again!" Visit a public 
library and allow time to "roam" 
and discover items of interest 
you've never noticed before. All 
of your reading material does 
not need to be challenging. Even 
adults enjoy looking at a light 
magazine now and then. Allow 
yourself to occasionally enjoy 
reading something fun, 
frivolous, and thoroughly 
enjoyable without analysis. 

SWAP SHOP. Organize a 
loan-or-trade book swap or 
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video game swap between 
several neighbors and school 
friends. 

TYPEWRITING. Get a type
writing book and learn to type 
proficiently. Typing can 
increase your effectiveness on 
reports for school and will be 
more efficient and thus save you 
time for other activities. Typing 
skills will also increase your 
effectiveness in computer usage. 

GENEALOGY. Trace your 
family roots as far as you can. 
Make a book of your finding to 
add to as time passes. 

MYTHOLOGY. Get involved 
with n~ading mythology and 
folklore. You'll enjoy the 
imagery and the creative 
problem solving depicted in the 
stories. 

TREASURE HUNT. Prepare a 
series of simple or more 
involved notes and clues for a 
friend or sibling to follow. 

BIOGRAPHIES. Investigate a 
real person you admire by 
reading a biography or 
autobiography. It's fascinating 
to know more of the story 
behind a famous person's 
success. 

BE A CHEF! Male or female, 
it's fun to create an edible 
product. Explore recipe books 
and choose something 
interesting to create. Invent a 
new taste treat by combining 
two or more foods to make a 
new snack. 

ART EXPLORATION. Try 
an art medium that you have 
never explored before. Tempera, 
paper mache, charcoal, 
watercolor and many other art 
mediums are inexpensive and 
satisfying to pursue. 

COMPUTER WIZ. Take the 
time to create a new program or 
to simplify and perfect a 
program you've worked on 
earlier. 

EDITORIAL. Write a letter to 
your local newspaper's editor 
discussing the value of gifted 
education. Letting others know 
the needs of gifted students may 
create interest in new programs 
in your area for GIT students. 

HOBBY TIME. Start a coll
ection of something of interest to 
you. Pursue that hobby you 
never seem to have enough time 
to develop. 

VOLUNTEER. Volunteer to 
serve at a hospital, senior citizen 
center or day care center. Reach 
out to help others. 

PEN PALS. Write letters to an 
acquaintance to whom you owe 
a letter, or establish a new pen 
pal. It's great to get mail and the 
fastest way to get mail is to be a 
letter writer yourself. 

AREA INTERESTS. Call the 
court house and arrange to sit in 
on an interesting court case. Call 
the police station, hospital or 
day care center to arrange a 
tour. 

CULTURAL EXPANSION. 
Expand your background and 
your appreciation of culture by 
returning frequently to historical 
places, museums, musical events 
and art galleries. 

GOVERNMENT RE-
PRESENTATIVE. Write a letter 
sharing/our views of the needs 
of gifte students to your state 
representative or senator. Your 
opinions are important to them! 

MAGAZINES. Subscribe to a 
new or different magazine of 
interest to you. 

FRIENDSHIPS. Try to re
establish an acquaintance with a 
friend you haven't seen for some 
time. 

. I WISH I'D SAID THAT. 
Collect interesting mottos, 
t-shirt sayings and proverbs. 
Make a special book in which tc 
keep your sayings. 

UNFINISHED STORIES. 
Write an unfinished story to bE 
completed by someone else. Or, 
create a choosing your owr 
adventure type of story fOJ 
others to explore. 
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A Letter From A Teacher: 
Suicide 

Jeanne Hranitzky 
and /0 Ann Spriggs 

With the increase in teenage 
suicide, most teachers and 
parents have become more and 
more concerned with the needs 
of gifted students in the affective 
areas and the value of 
counselors that are skilled in 
working with students in the 
area of suicide prevention. This 
letter was written by one of my 
graduate students, Jo Ann 
Spriggs, who teaches in the 
Duncanville school system. It 
was written to one of her 
students who had become one of 
the victims of teenage suicide. I 
felt that it should be shared by 
teachers, parents, and other 
members of T.A.G.T. Johnny 
was not gifted. He was a boy 
who had difficulty learning. His 
loss was a great one, as is the 
needless loss of any child. 

WHAT RIGHT, JOHNNY? 

What gave you the right to 
pull that trigger? Who told you 
it was okay? What right did you 
have to end your life, to throw 
away your potential, to maim 
your spirit and mine? If I could, 
I'd scream at you-but, I know 
it's too late for you to hear. I 
know you ask, what right do I 
have to question. I love you! I 
was your teacher. You had 
problems-so, who doesn't? Is 
that any reason to throw your 
life away? 

Not many students respect 
their teachers. You did. You had 
trouble orienting yourself to our 
school. You just couldn't get 
your direction straight, but 
together we got you to class that 
first week and to your locker 
and on to the next class. You 
settled down and started 
working in class once we built 

your self confidence. It took us 
two or three weeks, remember? 
You didn't think you could 
answer any questions, but you 
could. I was so proud of you 
when you made a grade of 70 or 
80 on your paper. What right, 
Johnny? 

Even as I remember, I look for 
your simple, honest smile. I 
wanted to watch you grow up, 
to play on another football 
team. Do you remember how 
afraid you were to give me your 
first grade sheet, but you were 
passing. You were trying. That's 
where you failed, Johnny, you 
quit trying. If you hadn't quit 
trying, you'd still be able to 
make your point. In death, your 
point is lost, you are forgotten, 
your life is a waste. Oh yes, you 
do leave something behind
grief, blame, failure. Grief that 
tears families apart because no 
one can bear it. Blame? Yes, that 
too. Who can we blame? What 
can we blame? Or the most 
deadly, parents and friends who 
blame themselves or each other 
and never have a free, guiltless 
moment for wondering what 
they could have done 
differently. Could they have 
said something that would have 
made the difference? Have you 
thought about all the pain, the 
anguish, the hurt that you have 
left behind? Why, Johnny? 

Failure! Yes, Johnny, we 
failed you, not in the way you 
see it, but in another way. We 
didn't teach you to be 
responsible for yourself. You 
said nobody cared. I cared! Did 
you call me? Did YOU try to see , 
anyone who could have helped 
or did you take the easy way 
out? I would have come. Your 
counselor would have come. 
Your friends would have come, 
if only you had called. Now it's 
too late. You are no longer a 
living being but a cold, hard 
shell of the lovable kid I knew. 

What right, Johnny? What 
right? 

End of School 
"Special Days" 

Waning days of any school 
year can be chaotic as the 
children's excitement about 
approaching summer vacations 
heightens. Because of a different 
"end-of-school" concept we are 
piloting this year, the pupils in 
the Athena Program at Windsor 
Park Elementary School in 
Corpus Christi, Texas are 
almost oblivious of the fact that 
school is nearly over. We call 
this program, "Special Days." 

Each grade (1-6) chooses an 
area to emphasize for its special 
day, and develops appropriate 
culminating activities for 9 
unit(s) begun in the classroom. 
This year's special days are 
outgrowths of studies in either 
literature-based Reading or in 
Social Science; however, 
another content area could be 
chosen just as easily. Much 
research, thought, and hard 
work goes into the pupils 
creations. 

Titles for this year's special 
days are: 

Grade One-"Mother Goose's 
Nursery Rhyme Day" 

Grade Two-"Folk Tale/ 
Fairy Tale Day" 

Grade Three-"Corpus 
Christi Pioneer Day" 

Grade Four-"International 
Day" 

Grade Five-"Greek Day" 
Grade Six-"Renaissance 

Day" 
Pupil-developed products, 

costumes, drama, and/or 
speeches are readily shared/ 
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HAPPENINGS AROUND THE STATE 

displayed in accessible areas 
around the school to be enjoyed 
by grade level peers and other 
members of the student body. 
To add to the festivities of the 
day, the parents provide special 
refreshments (in keeping with 
each grade's special day theme) 
as this day also serves as the 
grade's end-of-school party. 

Truly, these activities are 
tremendous learning experiences 
for the entire school; surely, 
they will provide vivid 
memories to help children while 
away the lazy days of summer. 

Extending Learning Through 
Field Trips 

The Gregory-Portland 
Elementary G!T students have 
taken some great field trips this 
year. The third and fourth grade 
students toured the Fulton 
Mansion in Fulton, Texas, as 
part of the "Man as a Builder" 
unit of study. 

The fifth and sixth grade G!T 
students took two interesting 
field trips. They visited the Del 
Mar College, West Campus, 
where Mr. Harold Teel 
demonstrated various types of 
computers used in Del Mar's 
computer courses. Mr. Teel had 
4 stations set up for the students 
to make their own notebook 
covers with personal 
information and an attractive 
graphic design on each cover. In 
addition, Mr. Noe Guerra, 
discussed programs and course 
offerings at Del Mar; he also 
conducted a tour of the Del Mar 
Technical Library. This field trip 
was part of a unit of study 
entitled "Man and 
Communication" . 

The fifth and sixth grades 
students also toured the South 
Texas Nuclear Project near Bay 
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City, Texas, as the culminating 
activity for a unit, " Man as a 
Decision Maker". Also, a parent 
program was presented in each 
elementary school as part of this 
unit. Each student researched a 
communication instrument and 
produced the following 
products: a timeline tracing the 
history and development, an 
internal and external diagram, a 
model of the instrument with 
original adaptations, a report 
which evaluated the past, 
present and future contributions 
of the instrument to society, a 
bibliography, and a list 
William's strategies used in the 
research. 

The El Campo ISO 
Enrichment Program for 
gifted!talented students began 
six years ago at the junior high 
school with two teachers, Luella 
Eide (Language Arts) and Gerald 
Johnson (Science) and has 
gradually expanded to the 
secondary and elementary 
levels. The Enrichment Program 
is one of the 12 districts in the 
Region III ESC G!T Co-Op. 

In its second year, the 
elementary program (grades 4, 
5, 6) continues to challenge 
students with interesting and 
productive projects. This pull 
out program features a 6 
member team teaching effort in 
language arts! social studies and 
mathematics!science block. Pat 
Rogers, Assistant Superinten
dent for Curriculum! Inst
ruction sees the program as 
contributing to "an invigorating 
and exciting school climate that 
matches task with academic 
need." 

One of this year's 
projects initiated by 
Little is described. 

Adopt-A-Ship 
Sharon Little 

unusual 
Sharon 

Fifth Grade Enrichment Class 
El Campo, Texas 

In the last five years, I have 
used pen pals as an extensive 
part of my classroom 
instruction. It started as an 
outgrowth of the Weekly Reader 
Writing Pals. At first, my classes 
wrote to one class assigned by 
Weekly Reader. Last year, my 
enrichment class wrote to every 
state in the United States. We 
had 29 states who answered our 
request for pen pals. This 
proved to be an enormous 
undertaking for my class, but 
they learned a lot about our 
country. 

This year, we are writing to 
two states that did not answer 
last year. I hope to eventually 
have scrapbooks for all the 
states in the United States. The 
students used an atlas to pick a 
town in the state. We then wrote 
a letter addressed to a 5th grade 
class. In this letter, we told them 
about our project and asked if 
their class would be interested in 
becoming our pen pals. We also 
included a self-addressed 
envelope for their replies. 

While searching for new pen 
pal ideas, I found an article in 
WORLD Magazine about an 
adopt-a-ship program. It is 
sponsored by the propeller club 
of the United States. Th~ 
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purpose is to develop an 
understanding and patriotic 
interest in the American 
Merchant Marines and their role 
in the security and the 
economics of our country. 

It was not until August, 1984, 
that my class was accepted into 
the program. We received 
guidelines for our 
correspondence and the name of 
our ship. It was the USNS Albert 
J. Myer. Our ship's classification 
is a cable and oceanographic 
research vessel. They lay and 
repair cable on the ocean floor 
and also do various types of 
research projects assigned to 
them by the Department of 
Defense. Due to the classified 
activities of our ship, they are 
unable to tell us where they are 
going until the job is completed. 
this led to an interesting class 
discussion about national 
security and defense. 

Each student wrote to 
someone onn the ship and they 
received an answer. Each 
Merchant Marine described their 
job and offered encouragement 
on each student's school work. 
In January, we received caps 
with the ship's name and 
information about Bermuda 
(their latest port). We have also 
received weather and navigation 
maps for classroom study. 

I have used this project in a 
variety of ways. We have had an 
ocean unit in science, in which 
we developed our own 
~nderwater city or home. In 
social studies, we have used the 
information to learn about our 
world. The students have 
learned the correct use of letter 
writing forms. We are also going 
to make a video tape about 
Texas and EI Campo to send to 
the ship. 

The success of this proj ect can 
best be expressed by one of our 
Merchant Marines, Able 
Seaman Dan Reed, in an excerpt 
from a letter. "I encourage you 
and your class to keep up the 

good work and continue to 
question the world around you, 
together we can all make it a 
much better place for us all to 
live in." 

Region IV ,y~,<~" " 
Adele McCt.ad1*+: > 

Beth Sheridan reports that in 
Humble, fourth and fifth grade 
WINGS students at Foster 
Elementary, as part of their 
computer literacy unit, are 
writing tutorial programs and 
activities for students in special 
education. Also, fourth and fifth 
grade WINGS students at 
Wingtree Elementary have not 
only been learning about the 
stock market, but they have also 
sold stocks for, manufactured 
and sold book bags to students 
in their school. At the end of the 
year, stockholders will be paid a 
dividend and profits will go to 
purchase a gift for the school. 

Judy Stevens reports that, for 
the last seven weeks, students in 
the Tomball gifted program 
have worked onn independent 
study projects. Students first 
learned the necessary library 
skills for their study. The second 
and third grade students then 
studied animals of their choice 
while the fourth, fifth, and sixth 
grade students studied topics of 
individual interest. In addition 
to the research papers which 
resulted from their studies, the 
students also created products 
and delivered oral presentations. 
As a culminating activity, 
students from across the district 
displayed their products at 
Decker Prairie Elementary 
School. The students, while 
sharing information about their 

research with parents, teachers, 
and administrators, employed a 
variety of techniques to exhibit 
their products ranging from 
playing the violin to recreating 
life-sized models of animals and 
their habitats. 

Mary Moen reports that 
twenty-five students in the Alvin 
ISD PEAK program, with adult 
advisors Martha Cooley, Judy 
Rodigan, Dr. Peter Bishop, and 
Mary Moen, have made 
practical use of futuristics by 
conducting a future study for 
Alvin ISD. Greg Trafton, one of 
the PEAK students, shares that 
the project began in 1983-84, 
when the PEAK students were 
given a two-year project 
assignment to be conducted 
through their English class. Each 
student was given a topic to 
research ranging from 
government involvement in 
AISD to school curriculum. The 
students prepared a current 
assessment, a baseline forecast, 
and a graph of numeric data 
(including a projection to 2005). 
The class then collectively wrote 
an alterntive scenario. The most 
important data collected, as 
determined by the students, 
were presented to the school 
board in both oral and written 
format. Other students in the 
program summarized their 
experience as an "interactive 
exchange of ideas" and an 
opportunity which "allowed me 
to blossom with creativity and 
admire the other flowering 
individuals I have been able to 
share with." 

Adelle McClendon reports 
that winners abound in Cypress
Fairbanks. Two teams from 
Jersey Village High School and 
one team from Cy-Fair High 
School qualified to compete at 
the nationals for Olympics of 
the Mind. The Cypress Creek 
Academic Decathlon team 
placed third in the regional 
competition (the first team from 
Cypress-Fairbanks to enter the 
Decathlon). Twenty teams were 
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invited to participate at the 
Texas Future Problem Solving 
State Bowl. In the intermediate 
division, a team from Cy-Fair 
High School placed first, a team 
from Dean Junior High School 
placed second, and a team from 
Bleyl Junior High placed fifth. 
Entering Present Problem 
Solving for the first time, teams 
from Millsap Elementary School 
placed first and second in the 
state (junior division) and 
another junior team from 
Campbell Junior High placed 
fifth. Ben Williams, a fifth grade 
student at Moore Elementary 
School, won the state junior 
division scenario competion. 

a~llVI" ,," 
'Nanty M:R~. 

Region VI held its first Gifted 
and Talented Conference in 
March on the Sam Houston 
State University campus in 
Huntsville. The two day 
conference, attended by 300 
students, parents and teachers, 
featured a children's day on 
Saturday when student projects 
were presented. Guest speaker 
was Dr. Charles Frill of the 
SHSU Criminal Justice 
Department. Speakers at the 
Saturday luncheon were five 
students: Mike Nolen from 
Willis, Tom Alford from 
Livingston, Holly Storkel from 
Willis, Doria Ortiz from 
Somerville and Meredith Dorris 
from Willis. The topic for their 
presentation was "How Being 
Identified as Gifted Has 
Changed My Life." The after
noon activities also included a 
tour of the campus and a planet
arium show. The success of the 
conference was demonstrated by 
the degree of inspiration and 
motivation generated through 
the professionalism of the 
projectS' and displays of the 
students and the wealth of ideas 
exchanged by the teachers. 

Montgomery ISD high school 
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juniors and seniors joined with 
elementary students from grades 
first through fourth to write 
children's stories. The younger 
students offered their ideas on 
topics and descriptive ideas 
while the older students helped 
the younger students to develop 
structure and purpose in their 
stories. The completed pieces 
were illustrated and then printed 
into a book. 

A three day summer Environ
mental Camp is being held for 
elementary Gifted and Talented 
students in the Montgomery 
district. Student campers will be 
joined for one day by high 
school students who will serve 
as instructors and as counselors. 

College Station ISD students, 
under the leadership of teacher 
Betty Munnion and reading 
intern from T AMU Laura Shaw, 
engaged in some unique 
creativity activities. After 
reading the HBO Sniglets 
Dictionary, fourth grade 
students wrote their own 
dictionary. Stadents submitted 
original words, presented as 
they might appear in Webster's 
Dictionary. They also created 
idioms, similes and metaphors. 
The dictionary is being printed 
and should delight these fourth 
graders for years to come. 
Another activity enjoyed by the 
fourth graders was writing the 
annual joetry book which 
containe a variety of forms 
such as Haiku, Cinquains, 
Diamentes, and Limericks. The 
book, dedicated to the parents 
of the young authors, will be 
distributed to students and 
placed in the South Knoll 
Library where it will encourage 
other students to enjoy poetry as 
well as try their hand at it. 

The RICHARDSON ASSOC
IATION FOR GIFTED AND 
TALENTED recently hosted a 
family day at the RI5D planet
arium. The day included a two
part program which included 
'The Night Sky," a guide to 
stargazing, and "An Indian 
Legend," an audiovisual 
presentation to explore the 
origin of legends and stiumlate 
right-brain activity. Following 
the presentation, several 
REACH students presented their 
own creative works and 
encouraged those attending to 
stimulate their right brains by 
creating works based on the 
Indian legend presentation. 
Other RAGT activities recently 
have included recognition of 
more than 100 academic 
achievers in the district, 
including the Academic 
Decathlon team from J.J. Pearce 
which won the national first 
place title for the second year in 
a row. Others recognized were 
the district's national merit 
scholars and 7th graders 
identified by the Duke Talent 
Search. RAGT recognized these 
students by awarding them a 
specially designed certificate and 
wri ting each a letter of 
congratulations. The support 
group also contributed to the 
trip expenses of the winning OM 
teams from Richardson ISD. 

In GARLAND, Jennifer 
Walker, a talented second 
grader at Toler Elementary 
School, was one of the two 
second grade winners in the 
Good Apple National 
Homonym contest. Over 5,000 
entries were received from 
students in grades 1-6, with two 
students selected as winners at 
each grade level. Jennifer's 
illustrated original homonym 
was printed in the April Good 
Apple Newspaper. In addition, 
she received a Good Apple 

, T-shirt and special materials 
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from the publishing company. 
Six HIGHLAND PARK 

students represented Texas June 
1 in the first Academic 
Pentathlon in Costa Mesa, 
California. McCulloch Middle 
School was one of 15 schools 
selected to compete in the new 
contest. Jane McCool, a sixth 
grade language arts teacher, is 
the coach for the team, which 
includes Dan Albritton, Lee 
Brown, Ben Crosland, Amanda 
Harris, Drew McIntosh, and 
Jenny ODriscoll. The contest 
included six 45 minute tests in 
the areas of math, science, social 
studies, reading, and language. 
The "Super-Quiz" covered 
romantic music. 

PLANO's Thomas Elementary 
School fourth and fifth grade 
PACE students, under the 
direction of Resource Teacher 
Carol Bulino, are involved in a 
joint venture with McLaren Vale 
Public School of South 
Australia. Both Texas and 
McLaren Vale, South Australia 
are celebrating their 
sesquicentennial next year. In 
honor of this, the entire school 
will be exchanging art work, 
video tapes, tape recording, and 
pen pal letters. The students 
decided to make a scrapbook 
detailing many of the programs 
and activities they are involved 
in. /Fifth graders have already 
completed and mailed their 
scrapbook. The fourth grade 
scrapbook will be mailed next 
May. 

After brainstorming all the 
possible areas that could be 
included in the scrapbook, each 
student chose an area to work 
on. The fifth grade scrapbook 
included an overview of the 
PACE program, Star (a Plano 
academic competition involving 
fourth and fifth graders), O/M, 
Texas Future Problem Solving, a 
history of H.L. Thomas 
Elementary School, and a brief 
history of Plano. Pictures of 
PACE students involved in 
various activities were included. 
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"PACE Personality Pages" 
featured individual pictures of 
each student next to his or her 
fact page. This fact page 
included interesting facts about 
each student. 

Ravi Chandrasekaran, a 7th 
grade student at Wilson Middle 
School in Plano, recently won 
first place at the middle school 
level in the Newscurrents contest 
for Dallas and the surrounding 
areas. Students wrote to 
President Reagan telling him 
what they felt was the most 
important issue that the U.S. 
should be concerned with as it 
moves into the 21st century. He 
used Future Problem Solving 
techniques to analyze the main 
issues. Ravi Chandrasekaran is a 
national winner of the Duke 
Talent Search. 

Many schools from REGION 
X, as well as representatives 
from Lubbock and Mineral 
Wells, participated in the 
Northeast Texas Regional OM 
Tournament held on the campus 
of ETSU. More than 80 teams 
spent the day in hotly contested 
competitions. 

Gifted Students and Parents In 
Action 

During the spring semester 
when the sixth-grade 
independent study TAG class 
were studying the Vietnam war 
and the national memorial to 
those who died, students 
discovered an oversight and 
formulated plans to correct it. 
They discovered that there was 
no similar monument or 
memorial located at Fort Hood, 
the nearby military installation. 
This seemed to the students to 
constitute an injustice to the 
servicemen stationed at Fort 
Hood who fought and died in 
Indochina. Students then 
formulated plans to correct the 
situation, including designing 

and building the monument 
themselves. Students are in the 
process of constructing a model 
of the monument and seeking 
input from Vietnam veterans, 
and asking for public support of 
the construction via the media. 
The design is a simple statue of a 
soldier wearing combat gear and 
carrying the body of a dead 
comrade. Their expressed intent 
is to honor both the dead who 
never returned and the living 
who carry the memories. 

Killeen and Copperas Cove 
parents' support group has 
provided TAG students of all 
ages with another action-filled 
Super Summer program. 
Numerous sessions and activities 
range in topic from archives, 
archaeology, and aviation to 
photography and physics. 

».:-,-. -. -,,-;. ' ''', ,,',' 

Leap Program 
La Grange ISO 

Plans for the La Grange LEAP 
(Learning Experience for 
Advanced Performance) 
Program began in August of 
1981, and a program in grades 
3-5 was implemented during the 
1982-83 school year. After 
considering evaluation results, 
the program was expanded into 
grades 6-8 the following year. 
This year, the third year of the 
program, the LEAP Program 
encompasses grades 3-8 and 
plans are being made for a high 
school component. The LEAP 
staff includes one full-time 
coordinator/teacher and one 
part-time tp'Icher. 

The LEAP Program serves 
approximately 6 % of its 
population in grades 3-8. 
Identification and selection are 
accomplished in the spring for 
the coming year through a 
comprehensive, three-step 
process consisting of 
nomination, screening, and 
selection. A talent pool is 
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formed through nomination by 
teachers, counselo:-s, principals, 
parents, community members, 
and past records. Screening 
involves gathering information 
from the total reading and total 
math achievement test scores, 
group and individual IQ test 
scores, the SOl Learning 
Abilities Test (Gifted Screening 
From) scores, and data from 
four subscales of the Renzulli
Hartman teacher rating form. 
This information is collected on 
a matrix. Currently, class sizes 
range from 5 to 12 pupils. 

The prototype of the LEAP 
Program is one of a special 
grouping design in which 
students are pulled out of their 
regular classes to go to a 
resource room for one 50 minute 
period a day, each day of the 
week. Students in grades 3 and 4 
are pulled from their Enrichment 
class and therefore, do not miss 
any of their regular subjects. 
Students in grades 5-7 are pulled 
from their Reading classes and 
students in grade 8 are pulled 
from their Language class. 
Students in grades 5-7 are given 
skills tests in the subject area 
from which they are pulled to 
show mastery of these subjects. 
Skill deficiencies are remediated 
by the LEAP teacher. 

In the LEAP Program, an 
emphasis is placed upon 
providing a learning 
environment and activities 
which foster the development of 
critical and creative thinking, 
problem-solving, written and 
oral communication, and 
independent learning skills. In 
addition, each child is helped to 
develop a healthy self-concept 
and relationship with peers. This 
is accomplished through a 
curriculum that is centered 
around multi-disciplinary units 
that allow for advanced, as well 
as self-selected subject matter, 
and the u tiliza tion of 
community resources. 

The LEAP staff is currently 
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working with Irving Sato in 
developing a content scope and 
sequence based on themes and 
supporting concepts. 
Curriculum in grades 3-5 is 
designed to help lay ar 
informational foundation to 
prepare the students for the 
future. In grade 3, students 
survey the past through 
examining the progress made 
through past cultures. Some of 
the units include a study of 
archaeology, the ancient 
civilizations of Egypt, Greece, 
and Rome, and the Middle Ages. 
In grade 4, students focus the 
present by studying how our 
world is organized. Some of the 
units include a study of patterns, 
systems, and structures in our 
world. In grade 5, students 
envision the future through a 
look at future possibilities. Some 
of the units include a study of 
futurists and forecasting 
techniques, and a study of 
possible future advancements in 
various fields of study. 
Curriculum in grades 6-8 is 
designed to help the students 
shape their future. In grade 6, 
students learn how to acquire 
knowledge by studying how 
man comes to think and know. 
Some of the units include a 
study of the thought processes of 
the brain, philosophy, and 
research methods. In grade 7, 
students probe issues by 
studying current and future 
world problems and issues. 
Some of the units include a 
study of conflict relationships, 
leadership styles, and current 
issues. In grade 8, students learn 
how to create change by 
studying how changes are made 
in our world. Some of the units 
include a study of persuasion, 
change-makers throughout 
history, and law making. In 
addition, students in the LEAP 
Program learn LOGO computer 
programming and students in 
grades 4-8 participate in the 
Texas Future Problem Solving 
Program. 

One of the highlights of this 
spring's area Gifted/Talented 
High School Seminar Program 
was hearing Dr. C. Paul 
Robinson talk about lasers a!ld 
their application. Dr. Robinson 
is the Principal Associate 
Director of the Los Alamos 
National Laboratory, 
responsible for the National 
Security Programs which 
include nuclear weapons 
research, directed energy, and 
defense-related activities. The 
informal question/ answer 
session which followed gave the 
students an excellent 
opportunity to obtain first-hand 
information about Star Wars, 
nuclear waste depositories, and 
what it takes to be a top-notch 
scientist. His advice: study and 
learn everything; work towards 
a broad knowledge base. 

Sixth, seventh, and eighth 
graders are tempted for future 
involvement in the High School 
Seminar Program by an April 
"Preview Seminar." As a part of 
this introductory activity, Dr. 
Robert Burton, Professor of 
Geology at West Texas State 
University, guided a walk across 
campus that required the 
students to question the simple 
things they saw around them 
and corne up with possible 
answers. Dr. Burton's advice: 
question everything and find 
answers. 

The first Odyssey of the Mind 
tournament for this area was 
held in March, a sub
tournament, planning to become 
a regional tournament by 1986. 
Participants carne from 
Lubbock, Pampa, and Borger 
school districts and from WT's 
G/T Institute. Borger-Gateway 
took two Division I first-place 
winners from Canyon's 
tournament to Regional OM 
competition in Commerce. 
"Music Maestro, Please" and 
"Compound Fracture" 
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represented Borger well. "Music 
Maestro" carne horne with 
second place honors I "Not bad 
for our first time outl" remarked 
Andy Andrews, principal and 
Jackie Marshall, teacher. 

Excitement is running high for 
the Region XVI G/T students 
who will be attending the 
residential Summer Sessions of 
the G/T Institute. The learning 
excitement includes classes in the 
Palo Duro Canyon and a 
performance of TEXAS. 
Congratulations to Mycal 
Garcia and Michael Turner from 
Wellington, Steven Lo from 
Amarillo, and Becky Rattan 
from Clarendon who will be 
attending with the help of 
T AGT scholarships. 

The new state legislation for 
gifted education holds the 
promise of a brightly gifted year 
to corne ... after a well
deserved summer rest. Or will 
we all be busy planning? 

Clint ISD continued their G/T 
program in Surratt Elementary 
School for grades three through 
five in 1984-85. In addition, a 
G/T and talented math class for 
students in grades six through 
eight was added at the junior 
high. Eight students participated 
in this class which was designed 
for individual acceleration. 

A new elementary school, 
Montana Vista, will open in 
1985. Both elementary schools 
will then provide services for 
gifted students. The G/T Math 
class at the junior high will 
continue for seventh and eigth 
grade students. 

The G/T program in Clint is 
coordinated by Jeanette 
Covington. 

Canutillo lSD, a mt:mber of 
the Region XIX Gifted and 
Talented Co-op, is experiencing 
some innovation in its G/T 
program. The changes are being 
implemented by a team of 
educators. A regular classroom 

GE24 

teacher at each grade level in 
grades 1-8 is providing the 
instruction and Region XIX 
consultants are writing 
curriculum guides, providing 
materials and conducting 
inservice. 

The students are clustered 
together for one hour each day 
for direct gifted instruction. This 
is an extension of the state 
minimum requirement of 150 
minutes per week of direct 
instruction. The district has also 
chosen to extend service to 
10%-15% of the students at each 
grade level instead of the state 
minimum requirement of 5 %. 

Most inservice has been done 
as each new section of the 
curriculum guide has been 
started. ''Teachers with little 
prior training have attended 
inservices and corne up with 
some very original ideas. The 
enthusiasm and dedication of 
these teachers are reflected in the 
students who are gaining 
tremendously," says Betty 
Wilkinson, District Reading 
Supervisor for the Canutillo 
ISD. 

The curriculum guides contain 
the four components 
recommended by the State as 
essentials of gifted education: 
affective education, critical! 
creative thinking skills, 
pro blem-sol ving / decision
making skills, and research 
skills. The curriculum guides 
and staff development are being 
provided by the Region XIX ESC 
Co-op staff Pat Bottoms, 
Coordinator, and Alicia Rosas, 
Consultant/Teacher. 

The EI Paso Independent 
School District in 1980 set as one 

of its long range goals to provide 
special learning opportunities to 
its academically gifted students. 
During the next five years, the 
district steadily worked toward 
that goal by implementing three 
different gifted education 
programs: Project APT, a 
mathmatics/science program for 
Grades 7-8 with emphasis on the 
scientific method and 
independent research; Project 
Challenge, a language arts/ 
mathmatics program for Grades 
5-6 with emphasis on 
communication and problem
solving skills; and Project 
Discovery, a language arts/ 
social studies program for Grade 
4 with emphasis on career 
awareness and self 
understanding. By September, 
1985, it is estimated that 900 
academic gifted students in the 
district will participate in one of 
these three programs. 

Although the programs differ 
in design and subject-matter, all 
share the common goal to 
provide students enrichment 
opportunities to develop their 
potential to the fullest. This is 
reflected in the consist ant 
emphasis on higher order 
thinking skills and the 
process/product oriented 
approach in all three programs. 

For 1985-86 school year, 
Y sleta Independent School 
District will have designated 45 
minutes each day for Gifted and 
Talented. This is in addition to 
the clustering that is presently 
used in Grades 3 through 6. 
Computer technology will be 
incorporated into the basic 
gifted program. 

Eleven days of summer 
workshop will be held for 
elementary Gifted and Talented 
teachers. Some of the speakers 
are: Dr. Nathan Levy, Dr. Leif 
Fearn, Patricia Cole, Patricia 
Taylor and Paul Slocumb. These 
are designed for our veteran as 
well as new teachers and will 
enhance the elementary 
program. 
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Field Trip 
Journals 

David Evans, TAG Teacher 
Nolan Middle School 

Killeen I.S.D. 

How can teachers increase the 
educational value of the travel 
time during a field trip? Students 
going on a field trip from 
Killeen's TAG program were 
required to keep a journal of the 
things they saw and did. The 
following are excerpts from a 
transcript of a journal by Dusty 
Harris, 7th grade. His journal is 
several pages long and describes 
the things he saw on his 
genealogy field trip to 
Fredericksburg, Texas. These 
excerpts are intended to 
represent the overall content of a 
journal and show the variety of 
observations, experiences and 
thoughts which may be utilized 
in this activity. 
Dear J ourna!. 

Today is Friday, April 29. We 
are leaving Nolan. It is 7:45 and 
the bus speedometer reads 
10,672 miles. We will hopefully 
have a good day. I am sure we 
will. 

It is now 7:55 and we are now 
in Cove. It looks like a good city 
to live in. It has a lot of 
businesses and fast food places. 

It is 8:04 and we are now two 
minutes out of Cove. We are 
going about 55 miles per hour. 
We just passed up a 
mountainous area. It is an open 
area with trees, brush, and one 
or two abandoned houses along 
the road. The oak trees are 
dying because of a fungus 
attacking them according to Mr. 
Evans. 

It is 8:10 just past the 
Lampasas River. I saw a bird 
flying. It caught a fish. Before 
passing Lampasas we saw 
patches of beautiful tree and 
other types of vegetation. Many 
bluebonnets all along the road .. 
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We just passed up some pretty 
bluebonnets. There are also 
indian blankets everywhere. A 
land mark came into view .. Mr. 
Evans said it was Packsaddle 
Mountain. It really looks like a 
saddle from this roadside park. .. , 

, 
It is 10:18 and we are going to 

Fredericksburg to eat lunch. The 
Enchanted Rock looks round 
and smooth and reddish. It goes 
high in the air. 

This is a hilly area, and the 
hills are really steep. There are 
many loose animals and 
trees ... 

We are now going to the 
Minitz Museum. The houses 
here are neatly built. They look 
like doll houses. They are 
neat. . this is a neat town. 

We are at the Minitz 
Museum .. Minitz was a fleet 
admiral in WWII. We stopped to 
see WWII films and a Minitz 
film. 

We are walking by a famous 
wall. It is dedicated to those who 
lost their lives in the Pacific. 

We went to the Bamboo 
Spring where you go to control 
your thoughts and we saw an 
inscription. . . the pond of one 
heart. 

We were walking back to the 
museum and saw a snake under 
the bridge. It was a 
cottonmouth. Mr. Evans said it 
is one the the pit vipers here in 
Texas and is deadly. 

We are walking down the 
main street to the Emporium. I 

am so tired. My leg broke. I 
bought some candy. 

We went to the German 
bakery. I bought many things. 
The bakery was neat. So much 
good stuff. 

It is 12:25 and we are leaving 
for LBJ Ranch. I am so excited. I 
want to see it. 

On the way to LBJ I saw some 
peach trees along the road. They 
didn't have many peaches on 
them . .I also saw an old church. 
It was still pretty. I saw a little 
white tower that was used for 
scanning the area. We passed 
another German cemetery. 

The Perdenales River is on the 
left of LBJ Ranch .... 

We are on our way home. 
When we were on our way home 
right after leaving the park we 
passed a pig farm. It sure did 
smell .... 

People are getting tired. I am 
getting tired too. 

It is getting closer to home. I 
have had a wonderul day. It was 
sooooo fun. I really enjoyed the 
trip. I hope I and some others 
can go next year. 

We finally arrived at Nolan 
and the speedometer reads 
10,923. It is 7:15. The 
temperature is 75 degrees. We 
traveled 251 miles. 

Accepting Self 

Some people are sad 
at the voices they have 
Which is terrible. I hate it. 
It's just because man, 
can't understand, 
It's the song in your heart 
that's important. 

Wendy Bourgeois 
6th Grade 
VidorISD 

Tis the beauty of 
the child, glowing in a smile, 
that lights heaven's way. 

Haiku by Connie Ricci 
Stamford ISD 
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SOFTWARE 
EARLY CHILDHOOD 

GIFTED 
Language Development Program 

Spanish & English versions 
A full year's program for preschool or kindergarten based on the 
every day experience of children. Presented in a multi-modal word
picture format to build oral and sight vocabulary. 

Arranged by word cluster theme, each theme package contains one 
full color student book, one Apple (or Acorn) diskette 'eaturing three 
reinforcement games; one teacher's directions. Themes available in 
either English or Spanish: 
Toys Animals & Insects Inside 

Clothes About Us (our bodies) Outside 

Food Transportation What Are They Doing? 

Furniture Colors & Numbers Things We Like to Do 

The following items are available only in English: 
Shapes 

Numbers 

Money 

Careers 

Sports 

Opposites 

Letters 

Signs & Safety 

Holidays 

Perfect Instructional package for parallelling early 
childhood English and Bilingual Spanish programs to 
ease the child's transition from Spanish to English. 

• Each Package $29.95. 
• Additional Student books $3.00 each. 10 for $25.00. 
* 21 Package English Special $850 Iregularly $943.75) 

lincludes five extra copies of each Student Book) 
*12 Package Spanish Special: $480 Iregularly $594.) 

lihcludes five extra copies of each Student Book) 

Add 10% shipping and insurance on all orders. 

Trillium Press 
Box 921 

Madison Square Station 
New York NY 10159 

1;it (212) 505 1441 
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Educating Able Learners: 
Programs & Promising Practices 

THE MOST INNOVATIVE PROGRAM IN EDUCATION TODAY 
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The cooperative staff 
development rroject for the 
1985-86 schoo year has been 
organized. Next year, the eleven 
participating school districts will 
receive training which will cost 
$13,987. The staff development 
includes topics related to the 
affective needs of gifted 
adolescents, leadership skills, 
science for the gifted in grades 
4-8, reading instruction for the 
primary aged gifted student, 
compacting the curriculum for 
the gifted, differentiating social 
studies for the gifted, and critical 
and creative thinking skills. 
Workshops are scheduled for 
school days and for Saturdays in 
which teachers can receive 
Advanced Academic Training 
hours. The training also includes 
five days with one consultant in 
which a three hour graduate 
credit option through a local 
university is available to 
teachers. 

This training benefits districts 
who serve as few as 85 gifted 
students and as many as 649. 
The district serving 649 gifted 
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pay $3,543 for this 
training; the district with 85 
gifted students will pay $400 for 
this training. It is cost-effective 
for both school districts. The co
op has illustrated that staff 
development can be provided 
economically when school 
districts join together to fill a 
common need. Quality training 
does not have to be sacrificed 
because a district has only a few 
gifted students. A team effort 
can produce an equitable, 
quality staff development 
program which meets both staff 
needs and local district 
budgetary needs. This model, 
could also be adapted to 
organize staff development for 
other special populations who 
have special needs. Perhaps we 
can have our cake and eat it tool 

For additional information 
and/ or samples of the letters 
used for communicating with 
co-op members and consultants, 
contact: 

Mr. Paul Slocumb 
Dickison ISD 
P.O. Drawer Z . 
Dickinson, TX 77539 

TAGT Tempo 

Editor 

Editorial 
Committee 

Dr. Bertie W. Kingore 
Director of the Threshold 

Program for Gifted Youth 
Hardin Simmons University 
Drawer E 
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T AGT thanks these 
outstanding professionals for 
donating their time and energies 
toward the growth of the 
organization and this 
publication. 
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Ann Trull, Paris ISO, Drawer 1159, Paris, TX 75460 (214) 784-6668 
Nina McNeill, Wichita Falls ISO, 1104 Broad Street, Wichita Falls, TX 76301 (817) 723-4177 
Kathy Hargrove, Plano ISO, 1517 Avenue H, Plano, TX 75074 (214) 424-5602 
Dr. Jeanne Hranitzky, 3211 Wintergreen Terrace, Grapevine, TX 76051 (817) 382-5536 

II Dr. Ann Farris, 200 North W.S. Young, Box 967, Killeen, TX 76541 (817) 526-8361 
ill Bob Rhodes, Voight Elementary, 1201 Cushing, Round Rock, TX 78596 (214) 255-3684 
[V Linda Lamphere, Hamlin Middle School, Box 307, Hamlin, TX 79520 (915) 576-2261 
V James L. Coffey, ESC Region XV, Box 5199, San Angelo, TX 76904 (915) 658-6571 
VI Mary Jane Reeves, West Texas State University, Box 208 W.T. Station, Canyon, TX 79016-0208 (806) 656-2031 
VII Sharon Bass, 2517 55th Street, Lubbock, TX 79413 (806) 799-1012 
VIII Sue Ashwood, ESC Region XVIII, P.O. Box 6020, Midland, TX 79701 (915) 563-2380 
[X Jeanette Covington, P.O. Box 275, Clint, TX 79836 (915) 851-2714 
x: Pat Long, 11105 Vance Jackson, San Antonio, TX 78230 (512) 696-1852 

)r. Bertie Kingore, Editor 
'AGT Tempo 
lardin Simmons University 
)rawer E 
~bilene, TX 79698 
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.0. Box 1991, Austin, TX 78767-1991 (512) 
13-1886. 
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I the State of Texas. 

Dr. Patricia Haensly 
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