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FROM THE PRESIDENT 

Dee Trevino 

The question of why there 
should be special programs for 
gifted never seems to rest. With 
the opening of school, I again 
find parents asking why they 
should let their child go into "a 
special program". 

Their concerns usually are 
based on social fears. Will their 
children be removed from 
friends? Will they be resented by 
children not in the program? 
They're not sure they want them 
to be pushed because they want 
them to be normal. 

Always there seems to be a 
concern about the work, 
especially the homework. They 
are afraid there will be tons too 
much. 

As educators we must be able 
to honestly answer these 
questions for parents. As 
parents we must be sure we are 
doing the right thing for our 
:hildren. 

The social problem is 
multifaceted. Many gifted 
children never have problems 
with social adjustments. One 
reality is that a gifted child left in 
a regular program is more likely 
to have social problems than one 
who is with other children like 
himself. Removal from friends 
happens year to year in regular 
programs as yearly classroom 
rosters are drawn, so staying in 
the regular program is no 
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guarantee that friends will stay 
together. Certainly students will 
always make new friends in the 
program. And, their neigh
borhood friendships should not 
be affected at all by entry into a 
special academic program. 

Resentment by other students 
can and often does happen. Left 
in a regular program, the 
student will probably be 
resented because he always has a 
100, blows the curve, gets called 
on more often, is allowed to do 
the special things, etc ... that's 
only the beginning of the list! 
Resentment from the gifted 
student toward those in the 
regular program will probably 
happen too. Unfortunately, in 
the regular classroom, the 
student may opt to try to be 
normal and cease to use his 
potential in exchange for 
acceptance. But, in a special 
program there usually is group 
support and a teacher trained to 
help the more sensitive students 
deal with this situation. 
Recently, a real example of 
students helping others deal with 
resentment happened. Students 
in the regular program began 
calling the G/T students 
"Garbage and Trash". Some of 
the more sensitive students were 
very hurt but some of the others 
immediately retorted with "you 
mean great and terrific?II" The 

teachers then followed the 
incident with a discussion on 
attitudes in the classroom. There 
really is support in groups I 

For parents who want their 
children to be normal, the 
starting point is normal - what is 
it? These identified students are 
not average in their God-given 
intellectual or academic 
potential. That fact needs to be 
faced. However, they probably 
are and need to continue to be 
"normal" in every other way. To 
try to deny their difference 
intellectually and academically 
is as ridiculous as trying to fit a 
round peg in a square hole. The 
end result can only mean some 
degree of maladjustment for the 
student. 

One reality is that a gifted 
child left in a regular 
program is more likely to 
have social problems than 
one who is with other 
children like himself. 

The argument about more 
work is one we need to face. If 
teachers really are giving "more 
of the same" there's no reason 
for having a special program. 
The work should be 
qualitatively different and that 
means homework as well as 
c1asswork. Sure, we need to 
assure mastery of the basic 
skills, but the real purpose of 
our program is to give them the 
chance to expand their minds by 
developing thinking skills, 
research skills, and leadership. 
We need to constantly monitor 
our programs as parents and as 
educators to insure that this 
purpose is being met. 

Gifted/Talented students 
have specific cognitive and 
affective needs. The regular 
classroom has traditionally 
failed to meet either. That is 
why these students need to be in 
special programs. Let's just 
make sure that the special 
program is indeed special. 
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G. T. PARENTING 

Magazines G/T Kids Would 
Enjoy 

Bertie Kingore 

Everyone loves to get mail 
and getting a magazine in the 
mail is a great way to nurture 
reading for information and 
enjoyment. The magazines with 
the greatest appeal are those 
which contain contemporary 
topics and sophisticated 
graphics. G/T kids especially 
enjoy magazines which 
encourage the readers to actively 
participate through games, 
riddles, puzzles and 
opportunities to publish original 
poems, stories and art work. 

The listings in this article 
include both special-interest 
magazines catering to readers 
with interests in specific subjects 
and general interest magazines 
offering a potpourri of fiction 
and nonfiction subjects geared 
to the interests of an identified 
age group. Suggested age levels 
are included for each magazine. 
Parents of G/T children should 
consider the levels as a flexible 
guide and specifically take into 
consideration the needs, abilities 
and interest of their individual 
children. 

CHART YOUR COURSE I 
Ages 8 to 14 
32 pp. GIC/T Publishing, P.O. Box 
6448, Mobile, AL, 36660-0448. (8 
issues, special new reader price of 
$15.00). A high-quality publication, 
filled with original photography, 
articles, music, reviews and activities 
created by children. The result is 
delightful reading which encourages 
creativity. 
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COBBLESTONE 
Ages 9-14 
48 pp. Cobblestone Publishing, 20 
Grove Street, Peterborough, NH 
03458. (12 issues, $18.50). A history 
magazine in which each issue is 
developed around a unique theme with 
rich, lively and diverse articles and 
activities. 
CRICKET 
Ages 6-12 
64 pp. Box 2670, Boulder, Colorado 
80322. (12 issues, $19.80). A 
beautifully crafted literary magazine 
offering quality literature and activities 
by respected authors and illustrators. 
DOLPHIN LOG 
Ages 7-15 
16 pp. The Cousteau Society, 
Membership Center, 930 West 21st 
Street, Norfolk, Virginia 23517. (4 
issues, $10.00). Stunning photography 
and brief, high-interest articles are 
mainstays of this waterlife magazine. 
An excellent resource for families who 
enjoy the Cousteau and National 
Geographic specials. 
EBONY JRI 
Ages 6-12 
48 pp. 820 S. Michigan Ave., Chicago, 
IL 60605. (10 issues, $8.00). A 
magazine with the important purpose 
of creating stories, games, puzzles and 
surprises to motivate Black children to 
learn about themselves-their past, 
present and future. 
HIGHLIGHTS FOR CHILDREN 
Ages 4 to 12 
48 pp. 2300 West Fifth Ave., P.O. Box 
269, Columbus, Ohio 43272-0002. (11 
issues, $18.95). Through widely varied 
and appealing stories and activities, 
this well-known magazine emphasizes 
"fun with a purpose" as children are 
encouraged to think, create and learn 
about values, arts, science and the 
nation. 
NATIONAL GEOGRAPHIC WORLD 
Ages 8 to 13 
32 pp. Department 00885, 17th and M 
Streets N.W., Washington, D.C. 
20036. (12 issues, $9.95). Excellent full
color photographs attract readers to 
factual stories of outdoor adventure, 
science, sports and history. Special 
features such as crafts, mazes and "Far
out Facts" encourage critical and 
creative thinking. 

ODYSSEY 
Ages 8 to 14. 
40 pp. 625 E. St. Paul Ave., 
Milwaukee, WI 53202. (12 issues, 
$14.88). High interest articles and 
activities in space exploration and 
astronomy provide intriguing reading 
for students interested in space. The 
editors live up to their pledge to make 
every issue as interesting, entertaining 
and educational as possible I 
PENNY POWER 
Ages 8 to 14 
22 pp. P.O. Box 2878, Boulder, CO 
80322. (6 issues, $9.95). This magazine 
is unique I Published by the 
CONSUMER REPORTS people, the 
intent is to help children learn to think 
before they buy. Interesting and timely 
consumer topics are presented with 
many opportunities for encouraging 
individual decision-making. 
RANGER RICK 
Ages 5 to 12 
40 pp. National Wildlife Federation, 
8925 Leesburg Pike, Vienna, VA 
22180. (12 issues, $12.00). Fascinating 
full-color photographs, appealing line 
drawings and excellent factual articles 
combine to help children enj oy 
learning about nature and 
cvnservation. 
SEVENTEEN 
Ages 13 to 18 
400 pp. Seventeen Subscription 
Department, Radnor, PENN 19088. 
(12 issues, $13.95). Gifted girls want to 
look and dress their best tool This 
classic is one girls enjoy just looking 
through; as well as reading the timely 

, and interesting articles about fashion, 
beauty and adolescent interests. 
STONE SOUP 
Ages 8 to 14 
48 pp. Children's Art Foundation, 
P.O. Box 83, Santa Cruz, CA 95063. (5 
issues, $17.50). This literary magazine 
publishes only children's original art, 
stories and poems. It seeks to 
encourage children to use writing and 
art as a means of serious 
communication. The results are 
worthy reading. 
YOUR BIG BACKYARD 
Ages 3 to 5 
20 pp. National Wildlife Federation, 
1412 16th Street, N.W., Washington, 
D.C. 20036. (12 issues, $8.50). Nature 
lovers will love this magazine I It 
extensively uses beautiful 
photographs, large print and 
challenging suggestions for involving 
the children in indoor and outdoor 
activities. Parents also will find a four 
page parent section to help stimulate 
their child's learning. 
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GIFTED EDUCATION 

AND SCHOOL REFORM 
Charles Patterson 

The two educational reform 
packages in Texas, House Bill 
246 (Chapter 75) and House Bill 
72, have the potential to 
significantly impact education 
for the gifted. The degree to 
which the legislation positively 
affects education for the gifted 
will be determined by the 
initiative and creativity of 
administrators and those 
persons working in the field. 

A number of provisions in 
Chapter 75 appear to have 
implications for gifted 
education. The legislation did 
create a common denominator 
-the teaching of the essential 
elements must be the same for all 
students. While some criticize 
this prOVISIOn as restrictive 
when viewed from the 
perspective of education for the 
gifted, it need not be a negative 
feature. It enables educators to 
provide appropriate instruction 
when students are capable and 
have demonstrated they are 
prepared to go beyond the 
essential elements. This presents 
opportunities for horizontal 
enrichmen t or for providing 
ways for students to move 
quickly through the skills. 

Some of the provisions in 
Chapter 75 which appear to 
have significant implications for 
gifted education are as follows: 
§75.1 Philosphy of the State 
Board of Education Relating to 
Curriculum. 

(e) The public school 
curriculum shall be designed to 
promote and provide for the 
issuance of credit in subjects or 
courses based on student 
achievement levels rather than 
time on task. 
§75.2 General Responsibility of 
School Districts. 

(a) For students with special 
needs, school districts shall 
provide modifications in 
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methodologies, 
materials to 
instruction IS 

appropriate, In 

elements. 

pacing, and 
ensure that 
delivered, as 

the essential 

§ 75.4 Special Populations and 
Programs. 

(b) (2) (A) School districts 
may modify the delivery of 
instruction for gifted and 
talented students by 
accelerating, providing greater 
depth and expanding the 
essential elements described in 
this chapter. 

In reviewing the reform 
packages from the perspective of 
accelera tion, a practice often 
advocated for gifted students, 
the following provisions should 
be noted: 

(a) Having the essential elements 
specified provides bench marks 
that facilitate testing out and 
advanced placement through 
demonstration of mastery. 
(b) The status of Algebra I and 
Level I of foreign languages being 
taught in eighth grade has been 
assured. This increases the 
likelihood of students taking 
calculus and more than four 
years of one foreign language. 
(c) Section §75.166 "Credit by 
Examination" (HB 246) supports 
the concept of acceleration. 
(d) Provisions in HB 72 outline 
the procedures for acceleration 
through advanced placement 
examinations. This provision 
merits the careful attention of 
persons working in gifted 
education and seems to be a most 
appropriate avenue for 
acceleration. 
(e) HB 246 also provides for high 
school credit for college courses. 
(§75.167). School administrators 
should pursue this alternative as 
they seek to provide appropriate 
educational programming for the 
gifted. 

The issue of acceleration 
deserves the attention and 
consideration of school 
administrators and personnel 
working in gifted education. 
Julian Stanley of The John 
Hopkins University, an 
articulate spokesman for 
acceleration, has noted that 
strong prejudices, often from 
school administrators, exist 
against educational acceleration. 
Stanley, however, cites a 
research base supporting the 
practice. In an article entitled 
"Extremely Young College 
Graduates: Evidence of Their 
Success," Stanley provides an 
insight into the education of 
some precocious youth. He 
conducted a study in which the 
students considered were not yet 
nineteen years old and had 
received a bachelor's degree 
from the day school of the John 
Hopkins University. The results 
are interesting and tend to 
support the concept of radical 
acceleration and dispel the 
notion of "early ripe, early rot." 

A number of provisions in 
Chapter 75 appear to have 
implications for gifted 
education. 

Stanley's research indicates that 
students who have used various 
combinations of entering college 
early and forging ahead in the 
curriculum have led or are 
leading highly effective lives. 

"Parents and educators should 
have less fear when attempting 
to accelerate a child. College 
administrators would be well 
advised to open their doors to 
young, but extremely able, 
students. Colleges and 
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universities that provide 
appropriate support systems for 
intellectual highly talented, well 
motivated students eager to 
study full-time, often before 
earning a high school diploma, 
are likely to mine a rich vein of 
talent in the years ahead.'" 

James Gallagher, a noted 
authority in gifted education, 
supports the concept of 
acceleration in the following: 
"The recent research on 
acceleration has done nothing to 
change the generally favorable 
portrait of these methods for 
moderately shortening the 
educational career of talented 
youth. The advantage of saving 
a year or two from a long 
investment in education time 
does not seem diluted by social 
or emotional difficulties. ,,2 

Gallagher further notes that 
" ... the strong opposition to 
acceleration that one finds in 
school systems lie not in the 
actual research data, which are 
highly favorable, but in some 
hidden concerns or anxieties of 
both parents and teachers 
regarding this practice.'" 

Despite research findings, 
very few school systems have 
provided significant acceleration 
opportunities because of the 
problem of "operational 
feasibility." A common 
statement made by educators is 
that students should be allowed 
to progress at their own rate. 
When checking this. philosophy 
against practice, there is a 
seeming contradiction - despite 
the evidence in favor of 
acceleration, hardly anyone 
does itl 

Joanne Rand Whitmore, in 
her book entitled "Giftedness, 
Conflict and Underachieve
ment", has noted that research 
dispels the belief tha t 
acceleration is detrimental to 
children: "To the contrary, the 
intellectually gifted child has 
benefitted academically and 
socially from being grouped 
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with peers who were similar in 
mental age even though 
significantly older 
chronologically. ,,' Whitmore 
further states that " ... evidence 
has accumulated over the fifty 
years of research in the field that 
indica tes that gifted children 
may become severely retarded in 
their intellectual development 
within a regular classroom.'" 
Research findings should 
prompt educators to implement 
those provisions of HB 72 and 
Chapter 75 which provide 
opportunities for acceleration. 

In addition to provisions for 
acceleration, the reform 
legislation encourages 
enrichment: 

(a) Section §75.195, 
"Encouragement of Students 
to Take Advanced Courses," 
ensures that no grade point 
penalty will result for students 
who take additional courses 
for the purpose of enrichment. 
(b) The requirement that 
certain courses must be 
offered by school districts 
establishes an avenue for 
access to courses which 
students formerly did not 
have. 

It is hoped that the 
perceived "problems" of 
the reform legislation may 
be converted into new and 
exciting opportunities for 
our gifted students. 

(c) The opportunity for 
districts to offer honors 
courses and the requirement 
that students must take at 
least five honors courses to 
receive the "advanced high 
school honors" seal 
encourages the concept of 
enrichment. These courses 
must incorporate the 
processes of higher level 
thinking skills. 
(d) Section §75.164, 
"Experimental Courses and 

Magnet Programs," ensures 
the continued existence of the 
magnet school approach, 
especially in larger districts, 
and of internship programs. 
(e) Section §75.168 outlines 
requirements for summer 
school programs. The 
opportunity for students to 
take courses in a summer 
school program would enable 
them to take additional 
courses for enrichment during 
the regular school year. 
All of these provisions in the 

reform legislation appear to be 
positive factors in the education 
of the gifted. But, in spite of 
these provisions, there is no 
guarantee that gifted students 
will suddenly enjoy more 
appropriate educational 
provisions. There is a 
compelling need for local 
educators to recognize the needs 
of these students and make the 
necessary adjustments which 
will enable students to flourish 
in an environment which 
promotes learning. The 
provisions from the reform 
legislation offer challenge. But, 
none of these provisions will, 
within themselves, provide a 
more stimulating, challenging 
environment for the gifted. 
Other commitments must be 
made if the needs of the gifted 
are to be addressed. 

One of the items believed to 
be so essential relates to the 
training of teachers. Improving 
the professional competency of 
teachers will more profoundly 
affect acceleration in student 
learning than possibly any other 
factor under control of the 
school. School districts must 
make a major commitment to 
staff development. School 
districts should seek to employ 
and constantly motivate a 
professional staff who are 
committed to providing 
appropriate and challenging 
learning eXl?eriences for 

Continued on page 25 
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GIFTED RESEARCH 
IN TEXAS 

Perceptions of Key Personnel 
Toward Gifted Children 

Donna Clopton and 

Over the past ten years, 
knowledge of and services for 
gifted children have increased 
significantly. During this time 
many special programs were 
organized, state funding became 
a reality, colleges and univer
sities began offering training for 
teachers, and T AGT became a 
positive force for the gifted 
children of Texas. What effect 
have these events had at the 
grass-roots level? Have the at
titudes of those key people who 
influence educational programs 
for gifted children kept pace 
with the growing body of 
knowledge? 

The desire for answers to 
these questions, coupled with 
concern for the special 
educational needs of gifted 
children, provided the impetus 
for the recent state-wide study of 
the perceptions of key personnel 
toward gifted children and gifted 
programs. The research was 
approved and funded by 
Organized Research, West Texas 
State University and sponsored 
by TACT. 
PURPOSE 

The purpose of the study was 
to determine how many key 
people such as parents, regular 
classroom teachers, teachers of 
the gifted and adminis tra tors at 
various levels perceive gifted 
children. Additional objectives 
were to find out what types of 
programs were being offered, 
how well key people understood 
these programs, and whether 
perceptions were affected by 
independent variables such as 
age, sex, experience, position 
held, level of school served, 
training, and experience with 
gifted children. 
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Dr. Robert Splawn 

PROCEDURE 
The three-part instrument was 

designed to provide basic 
informa tion a bou t the 
responden t, the type of 
program(s) offered, and 
perceptions. The 46 perception 
statements which remained in 
the inventory after testing were 
selected from those frequently 
found in the literature or those 
often heard in association with 
gifted children. Both positive 
and negative items were 
included. 

The inventory was completed 
by 1,616 persons representing 
both public and private schools 
across the state, parents, and 
college students from W.T.S.U. 
In addition to the forced 
responses of (a) strongly agree, 
(b) agree, (c) don't know, (d) 
disagree, and (e) strongly 
disagree to the perception 
statements, many who 
completed the inventory took 
advantage of the opportunity to 
express personal opinions and 
feelings. 

Simple percentages were 
tabulated using the data from 
Parts I and II. Responses to the 
perception statements, Part III, 
were also tabula ted and Chi 
Square was computed to 
determine relationships which 
might exist between the 
background (independent 
variable) and perception 
(dependent variable) responses. 
The required level of 
significance was set at the .05 
level of confidence. 
RESULTS 

The statistical analyses of the 
relationships between the 
general information items from 
Part I and the perception 

statements from Part III 
demonstrated a high degree of 
correlation. While one should 
not assume a cause-effect 
relationship, it can be stated that 
independent variables such as 
the level of school represented, 
the type of position held, the 
amount of experience teaching 
gifted children, the educational 
level, the age, the mental ability, 
the ethnic background, the 
amount of in-service training, 
and the college courses in gifted 
education are signigicant 
determiners of how individuals 
perceive gifted children and 
gifted programs. The only item 
which was not a significant 
determiner of' how gifted 
children were perceived was 
experience as a principal. 
Experience as a principal in a 
school with a gifted program 
was significant for all but eleven 
of the perception -items. 

For a greater understanding of 
the relationships between the 
independent and dependent 
variables, perception items were 
grouped according to type of 
statement. Statements 1, 6, 11, 
14, 17, 18, 27, 29, 30, 34, 35, 40, 
and 43 deal with programs for 
the gifted. Statements 26, 41, 
and 46 describe parents, while 
statements 7, 12, and 28 deal 
with teachers. Positive 
statements concerning the 
characteristics of gifted children 
are found in statements 15, 19, 
21, 36, 38, and 42, and negative 
statements are contained in 
items 2, 3, 4, 5, 8, 9, 10, 16, 20, 
22,23,24,25,31,32,33,37,39, 
44, and 45. While this paper 
cannot describe all the findings, 
some of those which might be of 
special interest to TEMPO 
readers will be discussed. 

Those individuals most in 
agreement with statement one, 
"Present methods of identifying 
the gifted are adequate." 
included principals, persons 
with a Doctor's degree, those 
with ten days of in-service 
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training and those who had 
taken two semester hours of 
college courses in gifted 
education. Agreement on this 
s ta temen t increased as the age of 
the individual increased and as 
the amount of teaching 
experience increased. 

Seventy-six percent of all 
respondents disagreed with 
statement six which said, 
"Gifted children can be provided 
for in the regular classroom and 
by the regular classroom 
teacher." College students 
agreed with this statement more 
than any other group; however, 
eleven percent of gifted teachers 
also agreed. Agreement with this 
s ta temen t decreased as the 
number of days of in-service 
training increased. 

Central office administrators, 
elementary teachers, persons 
with 25 or more years of 
teaching experience, and Blacks 
agreed with statement fourteen 
which said, "The primary 
determinant for placing a child 
in a gifted program should be 
the tested IQ." 

Twenty-eight percent agreed 
with and eight percent didn't 
know how they felt about 
statement 27 which was, "Gifted 
children should not be allowed 
to participate in special 
programs unless their regular 
classwork is outstanding." 
Those groups most in agreement 
included junior high teachers, 
regular classroom teachers, 
individuals included in the 
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"others" category (trustees, 
librarians, counselors, college 
professors, etc.), those with 25 
or more years teaching 
experience, those with no 
experience teaching the gifted, 
and those with %-'/2 day of in
service. Agreement then 
decreased as in-service training 
increased. 

Eighty-two percent of the 
respondents recognized the 
importance of group and 
individual counseling which 
would enable these children to 
better understand their 
giftedness. Junior and senior 
high school teachers disagreed 
with this statement more than 
teachers at other levels. 
Agreement increased as days of 
in-service training increased. 

Only 50 percent disagreed 
with statement 34 which was, 
"Gifted children should be 
required to complete all regular 
classwork in addition to work in 
the gifted program. Those most 
in agreement included high 
school teachers, individuals who 
had had no experience in 
teaching the gifted, males, and 
Blacks. Agreement decreased as 
in-service training increased and 
as perceived mental ability 
increased. 

Statement 40, "Gifted children 
are capable of developing on 
their own.", showed a 28 
percent agreement level, while 
14 percent didn't know. Only 58 
percent disagreed. Principals 
agreed with this statement more 
than individuals from any other 
position; however, 21 percent of 
gifted teachers also agreed. 

In looking at attitudes toward 
parents of the gifted, only 35 
percent disagreed with statement 
26 which said, "Parents of the 
gifted tend to be overly 
demanding of teachers." In 
considering statement 41, 
"Parents tend to overestimate 
their children's capabilities.", 60 
percent agreed. Fifty percent of 
gifted teachers agreed with 
statement 41. 

It is evident that wide 
spread knowledge of the 
needs of gifted students is 
lacking. 

Agreement with positive 
statements concerning the 
characteristics of gifted children 
ranged from a low of 33 percent 
on number 36 which said, 
"Gifted children tend to have 
better study habits than 
nongifted." To a high of 93 
percent on statement 42 which 
encouraged the freedom to 
express unusual ideas. 
Agreement of three of the six 
positive statements was below 
50 percent. 

Among the negative 
statements, the greatest 
agreement was seen for the 
following statements: (16) 
"Gifted children become easily 
bored in the regular 
classroom.", 78 percent; (25) 
"Gifted children are content to 
spend much time in their own 
pursuits.", 65 percent; (24) 
"Gifted children tend to be more 
domineering in group situations 
than nongifted.", 61 percent; 
(33) "Gifted children are 
frequently underachievers.", 55 
percent; and (32) "Gifted 
children have less tolerance for 
the shortcomings of others than 
nongifted do.", 50 percent. The 
least amount of agreement (9 
percent) was for statement nine, 
"Gifted children tend to have a 
less highly developed sense of 
humor than nongifted.". 
CONCLUSIONS AND 
IMPLICATIONS 

In spite of the recent advances 
in the field of gifted education, 
results of this study point out 
several areas for concern. It 
appears that coordinators and 
teachers of the gifted are 
receiving the greatest amount of 
training and that regular 

confinued on page 25 
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G/T CLASSROOMS 

Successful Ideas for 
Differell t;'ll tillg C 11 rri CII11II1IS 

THE VID KID'S PICK OF 
SOFTWARE FOR GIFTED 

STUDENTS 
Rawson Stoval 

What do a Batl, Bizzle, Larz, 
Frisp, Gurm, Rolet and S~ap 
have in common? Each IS a 
CONe a set of common 
characteristics in the game 
Conceptor by Mentor Learning 
Systems. The player must figure 
out what characteristics make 
the CONe. 

For all three levels of the 
game, the playing field for each 
CONC or puzzle consists of a 
grid containing twenty boxes 
labeled A-T. In levels 1 and 2, a 
picture or object appears in each 
box, and the player must 
determine if the picture 
conforms to the characteristics 
of the picture in the first box, To 
be successful, the player keeps 
formulating and checking a 
hypothesis, Level 2 is just like 
Levell except that from three to 
five characteristics are critical to 
identifying a particular CONC 
instead of only one or two 
characteristics. At Level 3 all 
twenty objects are displayed at 
once, and it is up to the player to 
decide which ten belong to the 
CONe. 

According to the designers of 
the game, Dr. Richard 
Schmieder, Dr. Harley Roth, 
and Dr. Leslie Edwards, 
"Conceptor is a skill builder that 
expands the user's capacity. to 
perceive and classIfy 
information." In my opinion, 
the greatest thing about 
Conceptor is that it's 
entertaining and intriguing! The 
more I played, the more I 
wanted to play to figure out the 
120 puzzles. 

I played Conceptor on an IBM 
PCjr, but it's also available for 
the Apple, Atari and 
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Commodore computers. It is the 
first of five products from 
Mentor Learning Systems that 
improves learning and 
productive thinking while 
teaching learning processes. For 
more information about 
Conceptor or other software 
from Mentor Learning Systems, 
you can write them at 1825 
DeLaCruz Blvd., Santa Clara, 
CA 95050 or call toll-free 
800/554-1636, Tell them 
Rawson Stovall recommended 
it. 

CARTOONING THE TEACHER 

The old familiar practice of 
students drawing unflattering 
pictures of their teacher on a 
chalkboard has taken on a new 
slant in Peterson Middle School 
this year. Probably only in Janet 
Prentice's Gifted & Talented 
class would a student actually be 
encouraged to do so and given a 
grade on the drawing! 

Part of each semester's class 
work involves individual 
students working independently 
in and out of school, on an area 
of special personal interest, 
doing their own research an,d 
producing a creative work. ThIS 
year's topic list included 
"cartooning" and one seventh 
grader with some sketching 

A 
O(ARICATUR.E." 

IS AN 
tXAw,£RKrEC> 
(Ai>,TOON 
DRAWING. 

SMEDNE 

background undertook t.his 
assignment. After studymg 
several books on cartooning and 
analyzing many published 
works from the newspaper and 
magazines, the student bellian 
developing a strip cartoon whIch 
would involve a caricature of 
some face familiar to all fellow 
students. Mrs. Prentice, the 
teacher was finally selected as 
the obvious choice, although the 
young cartoonist had many 
second thoughts over actually 
displaying this perhaps 
unflattering work of someone 
respected and in such a position 
of authority. 

Valerie Tarrant, daughter of 
Tom & Linda Tarrant of Hunt, 
is the budding cartoonist who 
adopted "Alvin" as her fictitious 
pen name, to partly overcome 
the natural hesitance over 
making her work public. 

There is a picture illustration 
with this article. 

Q. POPCORN !'~ ~q, Dona Lewis ~ 
AGATE Teacher, Amarillo ISO 

Give each student a grain of 
popcorn. Ask them to list th.e 
attributes of it. What does It 
look like? How does it feel? 
Texture? Weight? Size? Shape? 
Color? 

Now pop some corn. While it 
is popping, have the students 
write down all the words they 
can think of to describe the 
sound, the smell, and the feeling 
they experience. 

Give each student one popped 
grain. Have them examine it 
very closely and write what they 
see, feel, and smell. 

Find out about the history of 
popcorn. Who discovered it? 
When was it discovered? Why 
does it pop? How nutritional is 
it? Calories? Basic food group? 
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Plant a popcorn seed. Grow 
your own POPCORN plant. 

Hint: Soak the seed in water 
overnight. 

Pretend you are a kernel of 
popcorn. Write a story from the 
popcorn's viewpoint. How 
would it feel to be a kernel of 
ipopcorn? Popped? Unpopped? 
What would you say? Let your 
imagination go wild!! II 

POPCORN LOGIC 
Joe, Mary, Bob, and Sue all 

have favorite snacks. Favorites 
are Snickers, Popcorn, 
Chocolate Crunch, and Mr. 
Goodbar. Use the clues below to 
figure ou t which person likes 
popcorn. 

1. Joe likes peanuts. 
2. Mary never eats popcorn or 
caramel. 
3. Bob likes candy bars with soft 
or chewy centers. 
4. Sue does not like crisp candy. 
5. Bob and the person who likes 
popcorn are best friends. 

Joe likes ________ . 
Bob likes _______ _ 
Mary likes, ______ _ 
Sue likes, ________ , 

Stories to Enjoy: 
de Paola, Tomie, THE 
POPCORN BOOK 
McCormick, Dell J., THE 
POPCORN BLIZZARD 
Selsam, Millicent E., 
POPCORN 
Thayer, Jane, THE POPCORN 
DRAGON 
Williams, Barbara, 
CORNZAPOPPIN'I 
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FIELD TRIP JOURNALS 
David Evans, TAG Teacher 

Nolan Middle School 
Killeen 1.S.D. 

How can teachers increase the 
educational value of the travel 
time during a field trip? Students 
going on a field trip from 
Killeen's TAG program were 
required to keep a journal of the 
things they saw and did. The 
following are excerpts from a 
transcript of a journal by Dusty 
Harris, 7th grade. His journal is 
several pages long and describes 
the things he saw on his 
genealogy field trip to 
Fredericksburg, Texas. These 
excerpts are intended to 
represent the overall content of a 
journal and show the variety of 
observations, experiences and 
thoughts which may be utilized 
in this activity. 
Dear Journal, 

Today is Friday, April 29. We 
are leaving Nolan. It is 7:45 and 
the bus speedometer reads 
10,672 miles. We will hopefully 
have a good day. 

It is now 7:55 and we are now 
in Cove. It looks like a good city 
to live in. It has a lot of 
businesses and fast food places. 

We just passed up a 
mountainous area. It is an open 
area with trees, brush, and one 
or two abandoned houses along 
the road. The oak trees are 
dying because of a fungus 
attacking them according to Mr. 
Evans. 

It is 8: 10 just past the 
Lampasas River. I saw a bird 
flying. It caught a fish. Before 
passing Lampasas we saw 
patches of beautiful tree and 
other types of vegetation. Many 
bluebonnets all along the road .. 

This is a hilly area, and the 
hills are really steep. There are 
many loose animals and 
trees ... 

We are now going to the 
Minitz Museum. The houses 
here are neatly built. They look 
like doll houses. They are 
neat .. this is a neat town. 

We are at the Minitz 
Museum .. Minitz was a fleet 
admiral in WWI1. 

Saw a snake under the bridge. 
It was a cottonmouth. Mr. 
Evans said it is one the the pit 
vipers here in Texas and is 
deadly. 

It is 12:25 and we are leaving 
for LBJ Ranch. I am so excited. I 
want to see it. 

On the way to LBJ I saw some 
peach trees along the road. They 
didn't have many peaches on 
them . .1 also saw an old church. 
It was still pretty. I saw a little 
white tower that was used for 
scanning the area. We passed 
another German cemetery. 

The Perdenales River is on the 
left of LBJ Ranch .... 

We are on our way home. 
People are getting tired. I am 

getting tired too. 
We finally arrived at Nolan 

and the speedometer reads 
10,923. It is 7:15. The 
temperature is 75 degrees. We 
traveled 251 miles. 

Do You Have A Good Idea? 
Teachers are encouraged to 

submit for publication activities 
which have been successful in 
their GIT classrooms. Send 
these activities to the 
Tempo Editor. 
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KIDS CONTACT 

Twas the Night Before 
Christmas in Texas 

Lisa Riemenschneider, 7th 
Grade 
Nolan Middle School 
Killeen ISO 

Twas the night before Christmas 
In Texas you know, 

Way out on the prairie 
Without any snow. 

And into the cabin 
Went I in my light jacket, 

From my job near salty Brazos 
Chopping logs with a hatchet. 

Socks to be filled 
Near the door were bound, 

Since chimneys 
Were nowhere to be found. 

Then with the children asleep 
All tucked in their bunks, 

I heard the baa of a sheep 
And smelled the smell of a skunk. 

Next I heard 
Spurs all a jingle, 

Could it possibly be 
Old Cris Cringle7 

I ran to the window 
To see over Amarillo, 

Santa's wagon pulled by 
A Texas size armadillo. 

Like a rock 
The wagon fell with a thud, 

And poor Santa 
Landed in the Texas mud. 

And Santa's wagon 
Fell deep into the soil, 

So deep 
That it actually struck oil. 

He hung his ten-gallon hat 
On the outside wall, 

And stooped to enter 
Because he was so tall. 

The jolly old man 
Wore cowboy boots, 
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And the owl on his shoulder 
Hooted little hoots. 

He wore a long sleeved shirt 
And a pair of jeans, 

And on his breath 
I could smell chili and beans. 

Santa turned to the socks 
He was to fill, 

And gave me a Texas shaped clock 
For the old mill. 

He gave Sally 
A doll that cries "howdy," 

And Tommy a guitar 
To keep him from being too rowdy. 

As he left 
He gave me a wink, 

And seemed to walk bowlegged 
I think. 

As he flew out of sight 
I heard him call, 

"Giddy up Dilla, 
Merry Christmas you alii" 

What are Pockets For? 
Natalie Tarrant 

4th Grade, Hunt, Texas 

What are pockets for, 
A dollar for your lunch 

money, 
A note to your sweet honey, 
A grocery list for mom, 
A pin to stick old Tom, 
A short, shrimpy pencil, 
A large piece of tinsel, 
A button for Ted's coat, 
An old piece of rope, 
Two crayons and a seashell, 
A ball of yarn to sell, 
A dime and a nickel, 
An old piece of pickle, 
A note that says you're tall, 
~id you say what are 

pockets for??? 

My destiny is what becomes of a 
successful life! Satisfaction. 

Jennifer Slack, Grade 5 
Colleyville Elementary 

Grapevine-Colleyville ISO 

The Flea Circus 
Jason Smith, 3rd grade 

Harrington Elementary, Plano ISO 
Wanda Kirkpatrick, teacher 

Oh no! My fleas just left on 
that dog! Come back here! I paid 
you! Help! Oh, darn! Now I 
have to make a new circus! I 
know! I'll make an ant be one of 
my employees. I'll get a silver 
fish for a janitor. This is going to 
be better than before! I'll get a 
tarantula for a ring master! We'll 
have an ant wrestle a minnow! 
This is grea t I I'll get a lobster for 
the main attraction! He'll wrestle 
a frog! That would make a great 
movie! It would be called 
"Lobster Kong vs. Frogzilla"! I'll 
be a thousandaire! Money will 
come dripping in like a leaky 
faucet! But I better give them a 
lot for their money. I'll hire a 
praying mantis to beg for mercy! 
A walking stick will 
demonstrate camouflage! I'll 
have Sam the tick carry a raisin! 
I'll ride on a scorpion! This is 
going to be excellent! A worm 
will astound the crowd! We'll 
have cracker crumbs for 
refreshments! A glass will be a 
swimming paoli We'll have a 
giant cheese maze! I'll hire a 
mouse for a buckin' bronco! I'll 
wrestle an ant lion! A monarch 
will be the air conditioning! A 
turtle will be a drum! Toilet 
paper rolls will be steamrollers 
to flatten the surface of the 
circus grounds! We'll give 
people rides in a paper airplane! 
That's what my circus will be 
like! But now I need those fleas! 
Help! Get a helicopter! Watch 
out for the hay! Ouch! We ran 
into it! That gives me an idea! 
An ant will jump off a haystack 
into a cup of water! Why won't 
those fleas work for me? This is 
the last straw! That's funny. 
Straw? Hay? Get it? Oh, come 
on! Give my gag writer a little 
publicity! Hey, fleas! Get back 
here! Somebody get me a B-B 
gun! Help! 
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Gilbert and the Mud 

Julie Burtis, 3rd grade 
Madisonville Elem. School 

Mersha Elliott, teacher 

There was once a pig named 
Gilbert. Gilbert liked to eat, 
sleep, but most of all he liked to 
sit down, sink down, in the good 
soft mud. 

One day the farmer's wife 
cleaned the house. 'This house is 
spotless!" she said. "But the pig 
pen is such a mess." So she got 
her vacuum cleaner and 
vacuumed up all the mud! 

"1 cannot live in a place 
without mud!" cried Gilbert. 
And he ran away. 

"I must find mud," said 
Gilbert. Then he saw a sidewalk. 
"Ahh Mud!" he said. 

But something ws funny 
about this mud, it was getting 
harder! Pretty soon Gilbert 
couldn't movel It wasn't mud, it 
was cement! 

Some people came to look at 
the pig in the sidewalk. 

The farmer and his wife were 
driving around looking for 
Gilbert when they saw the 
crowd of people. 

When they saw Gilbert they 
called the fire department to get 
him out. .® 

.. 0 ? • 

On the way home it started to 
rain. There was a brand new 
mud puddle in the pig pen. 

When Gilbert got home he sat 
down, and sunk down, in the 
good, soft mud. And no one 
ever bothered him again. 

The Train Ride 

The train is a cen ti pede, 
Winding its way down the 

track, 
With its grea t light shining in 

the dark, 
A huge eye, 
It blows its whistle 
The scream of a panther, 
And stops ... then moves, 
And as its great eye shines ... 
A door opens ...... 
The ride is over. 
Mark Reynolds 
Age 10 
Nederland, Texas 
Betty Funk, teacher 

Do you have some original work 
to publish? 

Students are encouraged to 
submit their original products 
for publication. Be sure to 
include name, grade, address, 
phone number and a stamped, 
addressed envelope if you wish 
your original to be returned. 
Send these products to the 
Tempo Editor. 

_1l~~L:=:::::t~ 
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A Falling Star 
Mark Scott 

Fifth Grade SOAP Class 
Surratt Elementary School 

Clint ISD 
Jeanette Covington, Teacher 

The moon glistened in the 
coolness of the night 

suddenly a star struck across 
the sky. 

As the stars burning light 
fainted away, 

This is what I heard him say, 
"Dear God, 0 Mighty One, 

Why me, why me? 
I give no offense, as I hang in 

the sky, 
Why me, 0 Lord, why me? 
If I die, not to lighten up the 

sky, 
I only ask one thing as I fall 

from the rest, 
Why me, 0 Lord, why me? 
I never hurt anyone, I never 

kill. 
And if I was still hanging up 

there in the night sky, 
I would give a glow, a mighty 

glorious glow, 
A glow for the slow people of 

Earth. 

But now they won't see that 
glow, 

For 10 and behold, I am falling 
A mighty fall not to rise again. 
And that spectacular glow shall 

never be seen 
Why me, 0 Lord, why me?" 
And in an instant, the star 

stopped in mid-air, 
And reversed it's fall, 
And as it flew, so bright and 

new, 
I heard it say this, 
'Thank you, my Lord, for you 

are the Great, 
And if I should die, I won't 

ask, 
o Lord, why me, why me?" 
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For the last three years all four 
levels of the Stroman High 
School gifted/ talented English 
classes have been actively 
involved in a dinner theater. 
What makes this activity unique 
is that the students, ranging in 
ages 13-18, produce a firs t ra te 
show unique to the Victoria 
community. 

The project itself originated 
after two teachers in the G/T 
program attended a production 
of "Fantastiks" in Austin. 
Inspired by that performance, 
request forms were submitted to 
take the classes to a dinner play. 
The students financed their own 
trip through bake sales. The 
performance "Wait Until Dark" 
was the spark that initiated the 
students' enthusiasm to do their 
own play. 

Within two weeks after the 
trip, many activities occurred 
simultaneously. Students in the 
senior class reviewed plays and 
submitted synopses to the 
underclassmen. Once the 
students selected a play, casting 
began. Those who wanted to try 
ou t for parts did so before 
school, during lunch, and after 
school. Those who chose not to 
try out for parts contributed in 
other ways. They submitted 
designs for placema ts and 
advertising posters. They 
formed committees to search for 
a site conducive to a dinner 
play, to handle publicity, to 
secure a caterer, and to 
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G/T Dinner Theater: 
Breaking Through to 

New Horizons 
Wayne Craigen 

decorate. Participating seniors 
accepted positions as directors, 
managers, set designers, sound 
and lighting technicians. 
Practice times were schedu led 
for after school hours and 
weekends. Two weeks prior to 
the performance ticket sales 
began. The first two plays "The 
Tender Trap" (1983) and "Life 
with Fa ther" (1984/ were 
scheduled over two niglts with 
an average attendance of 
150-165 per night. This year's 
performance "Through the 
Looking Galss" set a record 
a ttendance in excess of 500 for 
one night. 

The question has been asked 
why English classes would 
undertake a project normally 
considered as part of the drama 
or music departments. The 
answer comes airectly from the 
Victoria Independent School 
District's differentiated program 
goals: "Gifted/talented students 
will better understand their 
special gifts, learn to respect 
these gifts, and develop them for 
the betterment of society." The 
dinner thea ter has provided 
students with the opportunity to 
share their musical, dramatic, 
artistic, and creative abilities. It 
has allowed the incorporation of 
the product, I'rocess, and 
content scope ana sequence for 
the district's gifted/ talented 
language arts program. Students 
practiced formal writing skills 
through general summaries, 
reviews, critiques, and press 
releases. They I'roduced original 
writings in the form of skits and 
scripts. They created costumes, 
videotaped rehearsals, recorded 
music, and prepared a slide 
presentation. In addition to 
these skills, they learned to 
persevere, to evaluate and re
evaluate, to adjust, to improve, 

to excel beyond normal 
expectations. 

The third production 
exemplified how well the lessons 
from the two previous years had 
been learned. Unlike the other 
two performances, this one was 
an original creative production. 
There were no play booklets to 
review, no royalties to purchase 
--just sheer imaginative energy 
to be harnessed. The production 
encompassed dance, drama, 
music, choral reading, parody, 
comedy representing a span of 
time from 1492 to 1985. The 
students wrote and produced 
original skits, choreographed 
dances, and contacted guest 
artists to participate with them. 
They were able to secure two 
professional dance groups, two 
professional vocalists\ a 
harmonica player, and a olue 
grass band. Also, participating 
were three talented pre
schoolers and a junior high 
gymnast. When the final plans 
were drawn together, more than 
100 people took part in the 
production. 

Every year has been 
rewarding and challenging. The 
students have mastered many 
skills and reached immeasurable 
heights. What's in store for next 
year? With creative, productive 
minds at work, the sky is no 
limit. 
Instructors for the Stroman 
program are Mrs. Annette Scott, 
heshmen and sOI'homore levels; 
and Mrs. Jerry Peyton, junior 
and senior levels. 
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TACT 8th ANNUAL CONFERENCE 

CONFERENCE OVERVIEW 

When the first T AGT 
statewide conference was 
planned, it was a fairly simple 
matter. Held in Houston, that 
first conference had only 50 
people in attendance and gifted 
education was just beginning in 
Texas. Today, we must try to 
meet the varied needs of our 
growing membership. TAGT's 
8th Annual Conference is 
designed to reach that objective. 

A real effort is being made to 
appeal both to beginning and 
advanced students of gifted 
education. A quick review of the 
list of topics to be presented 
should indicate that workshop 
sessions and the one hour fifteen 
minute small group 
presentations will appeal to both 
sets of learners. Those sessions 
specifically designed to assist 
beginning programs in gifted 
education are noted on the list 
with a (B). 

When selecting your sessions, 
it is important to assess both 
your needs and your district's 
needs in gifted education. One 
educator may find sessions on 
developing long range plans to 
be most helpful for program 
planning; another's needs will be 
met by a session on 
differentiating middle school 
math curriculum. Almost as 
important as the sessions 
themselves will be the chance for 
all educators of gifted education 
to learn from each other, to 
trade ideas and to assist those 
with less expertise in better 
serving our gifted youth. If one 
session that you had hoped to 
attend is crowded, seek out 
another that can add to your 
knowledge. The choices are 
many and varied enough to 
appeal to teachers, 
administrators and support 
staff . 
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TAGT is fortunate in having 
many members who are parents 
of gifted youth. While both 
parent and educators seek to 
better understand and work 
with gifted youth, parents have 
unique needs and concerns that 
have not been highlighted at 
past conferences. At least half of 
Saturday's sessions will be 
geared toward parental issues. 
Some will be presented by 
parents, while others will be led 
by educators. These 
presentations should offer 
practical suggestions and 
insights on how to better relate 
to gifted youth of all ages. 

Besides the workshop and 
breakout sessions, two general 
sessions will round out the three
day conference. Friday's 
keynote, Sandra Kaplan, is one 
of the nation's leading 
authorities in the field of gifted 
education. Ms. Kaplan is well
known for her work with district 
educators but few people in 
Texas realize that she served as 
president of the California 
Association for the Gifted. 
Because of her expertise and 
organizational insights, in the 
past, she has served as a source 

THE ALAMO-Shrine of Texas Liberty 

of information and assistance to 
the Texas Association for the 
Gifted and Talented. In August, 
Ms. Kaplan presented sessions at 
the World Conference on Gifted 
Education in Hamberg and her 
keynote session should provide 
stimulating discussion. 

Saturday's keynote will be 
presented by Ralph Kantor. Mr. 
Kantor has been involved in 
children's services for over 
thirteen years and has been a 
frequent presenter at 
conferences highlighting 
children's issues. Mr. Kantor 
will speak on 'The Growth of 
Excellence: Recognizing and 
Nurturing Resilience in 
Children. " 

President Dee Trevino has 
served T AGT well over the last 
twelve months, and a President's 
Reception in her honor will be 
held at the Menger Hotel on 
Friday, November 22 from 
5:30-7:30 p.m. The reception, 
which is included in your 
registration fee, will give all the 
conference participants the 
opportunity to relax together 
and exchange information. 

On November 21-23 parents 
and educators will join together 
at the San Antonio Convention 
Center. Don't miss this 
opportunity to learn, to make 
new friends, and to become re
acquainted with those with 
whom you've lost contact. Join 
us in San Antonio! 

Photo courtf'sy of Sa" An/,m;o Conl'""liOfl and \/isllor"s BureAU. 
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T AGT Conference Highlights 
Especially for Parents 

Evelyn Hiatt 

On Saturday, November 23, 
the T AGT conference will 
highligh t sessions tha t 
emphasize the concerns of 
parents of gifted students. The 
topics to be presented are as 
diverse as the kids themselves. 
Each of the sessions should offer 
insights into the unique needs of 
gifted youth and the unique 
needs of their parents. 

Some presentations, such as 
"Summer Excitement," offer 
suggestions for appropriate 
activities that will occupy and 
interest gifted youth. Other 
sessions offer coping strategies 
for parents who are blessed with 
gifted youngsters. "Help I I Have 
a Gifted Child." and "Parent 
Shock: Is There Life After 
Childbirth?" are good examples 
of this type of session. "Parents 
as Partners in Texas Gifted 
Programs" is an example of yet 
another type of session -- one 
meant to strengthen the bond 
between parents and educators. 

It's important to remember 
that even though parents are the 
target audience, educators will 
also enjoy these sessions. The 
presentations should enable 
teachers and administrators to 
gain a better understanding of 
the needs and concerns of their 
students' families. This 
understanding can be translated 
into a stronger relationship 
between home and school. 

The fee for the Saturday 
sessions is $25 and this includes 
the President's Reception at the 
Menger Hotel on Friday 
evening, November 22. Also 
included is Ralph Kantor's 
keynote presentation on "The 
Growth of Excellence: 
Recognizing and Nurturing 
Resilience in Children." The 
registration form for Saturday is 
part of the Conference 
Registration Form on page 14 
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A CONFERENCE EXTRA ... 
Texas Association for the Gifted and Talented 

Despues De La Noche Tour 
Thursday, November 21, 1985 

San Antonio is a city of unique beauty and history. For many, 
it is the symbol of our Texas heritage, home of the Alamo. Others 
remember it fondly for the beauty of the city's incredible 
Riverwalk. T AGT wants you to have the opportunity to 
experience the city in all its splendor and is offering an optional 
SAN ANTONIO TOUR presented by Convention Coordinators. 

At 6:00 in the evening a Convention Coordinators guide will 
greet you at the Lagoon Area of the Convention Center where 
you will board brightly colored river barges for a tour of the 
beautiful and unique San Antonio River. This leisurely trip will 
allow you to "savor the flavor" of our city--romantic, exciting, 
incomparable I We'll disembark and board chartered motor 
coaches for a short jaunt to El Mercado, the Mexican Market, and 
dinner at Mi Tierra, one of San Antonio's most popular Mexican 
restaurants. We'll dine on fajitas (marinated steak strips) served 
with flour tortillas, guacamole, grilled onions, pico de gallo and 
salsa, along with tea or coffee. A Margarita is also included 
before your meal. After a drive through the downtown area, past 
Main and Military Plazas and the Alamo by moonlight, we'll 
arrive at the Tower of the Americas in Hemisfair Plaza. We'll ride 
the glass elevators to the top for a spectacular view of the city 
from the Cloud Room, where we'll unwind with a specialty of the 
house, a "Shooting Star" nightcap. We'll return to Convention 
Way at 10:00 p.m. 

Price is $30.75 per person, all inclusive, based on 32 person 
minimum. 

Texas Association for the Gifted and Talented 

RESERVE NOW FOR THIS SPECIAL TOUR! Please complete 
form below and mail with check made to Convention 
Coordinators, Central Park Station, P.O. Box 169718, San 
Antonio, Texas 78280. Reservations and payment in full must be 
made by Nov. 12, 1985. No refunds will be given after Nov. 15, 
1985. 

Name No. of Persons 

Address City _____ State 

ZiPI----~='oP Amt. EnclosedL-____ _ 

(Convention Coordinators reserves the right to cancel any under
subscribed tour and voids any responsibility other than return of 
monies for any tour cancelled.) 
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TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 
CONFERENCE REGISTRA nON FORM 

8th Annual Conference 
San Antonio Convention Center 

November 21-24, 1985 

NAME TELEPHONE NUMBER ____________ _ 

ADDRESS 

SCHOOLDISTRICT ______ ~~--~-~-~~-------------
(Only one registration per form) 

Registration Options: 

CONFERENCE - 3 days starting 8:30 a.m. Thursday, November 21. Includes President's Reception, 5:30 p.m. on 
Friday, November 22 

___ $75 Registration through Nov. 8 for current members or those who join TAGT now 

___ $100 Non-member registration rate through Nov. 8 

___ $85 Registration after Nov. 8 for current members or those who join TAGT now 

___ $110 Non-member registration after Nov. 8 

SATURDAY SESSIONS, includes President's Reception at 5:30 on Friday, November 22 

___ $25 member rate for those with current membership or who join TAGT now 

___ $35 Non-member rate 

MEMBERSHIP DUES: Please complete the following for new and renewal memberships. 

__ $15 Single Name 
(Dr., Mr , Mrs .. Mis>. Ms.l 

__ $25 Family Address 

__ $100 Patron 
City State Zip 

___ $250 Sponsor Phone(s) ____________________ _ 

___ $7 Grad/Undergrad 
___ New membership ___ Membership renewal 

___ Parent ___ Educator (ESC Region ___ ) 

__ Other ______ _ 
____ Total Amount Due 

Cancellation fee: $20 

Make checks payable to: Texas Association for the Gifted/Talented 
NO PURCHASE ORDERS WILL BE ACCEPTED 

No refunds after November 15, 1985 
$2.00 of the registration fee is donated to the TAGT Scholarship Fund. 

RETURN REGISTRATION FORM AND PAYMENT TO: 
Texas Association for the Gifted and Talented 

P.O. Box 1991 
Austin, Texas 78767-1991 

512/343-1886 
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ACCOMMODATION CHOICES ABOUND 

Accomodations for this year's 
T AGT conference reflect the 
diversity of San Antonio itself. 
The hotels have special room 
rates for conference participants 
and have been selected to suit 
everyone's tastes, budgets and 
convenience. 

The newly remodeled 
Marriott Hotel is situated across 
the street from the Convention 
Center, as is the Hilton Palacio 
del Rio. Both are directly on the 
San Antonio Riverwalk and 
offer the unique charm that has 
come to symbolize the city itself. 

Another hotel, both 
convenient to the Convention 
Center and a part of San 
Antonio's historical traditions is 
the Menger, located across the 
Plaza from the Alamo. The 
Menger is really two hotels in 
one. The original building was 
recentiy refurbished and many 
of the rooms have beautiful 
antique furnishings that 
represent our early Texas 
history. There is also a motor 
inn that has been added to the 
older hotel. 

The La Quinta Motor Inn, 
located just three blocks from 
the Convention Center is the 
only hotel to offer free parking 
to its patrons. This can be a 
considerable savings as parking 
a t other hotels ranges from $3 to 
$8 a day. 

Reservations for all hotels 
must be made by the dates 
indicated below. After those 
dates the rooms will be released 
to the general public and the 
conference rates may not be 
available. As an added lure to 
those conference participants 
who wish to enjoy San Antonio 
over the weekend, the special 
conference rates will be in effect 
through Sunday. 
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Please remember to make 
your reservations early. 
Below are the hotel names, the 
price for a single room, 
reservation cut-off date and 
their telephone number. 

Hilton Palacio Del Rio, $73, 
Oct. 21, 1-512-222-1400. 

La Quinta, $43, Oct. 30, 
1-512-222-1981. 

Marriott, $73, Oct. 30, 
1-800-228-9290. 

Menger Hotel, $48 (hotel), $62 
(motor inn), Oct. 30, 
1-512-222-4361. 

T AGT 8th Annual Conference 
Schedule 

THURSDAY-
8 a.m.- 4p.m. Registration 
8 a.m.-5 p.m. Exhibits 
9 a.m.-12 noon Workshop 
Sessions. 
12-1 p.m. Lunch Break 
1:30-4:30 p.m. Workshop 
Sessions 
FRIDAY-
9-10:30 a.m. General Session 
10:30-10:45 Break 
11-12 noon Breakout Sessions 
12-1:30 p.m. Lunch Break 
1:30-2:45 p.m. Breakout 
Sessions 
2:45-3:00 p.m. Break 
3-4:15 p.m. Breakout Sessions 
5-7:00 p.m. President's 
Reception 
SATURDAY-
9-10:15 a.m. Breakout Sessions 
10:15-10:30 a.m. Break 
10:30-11:30 a.m.General Session 
11:30-1:00 p.m. Lunch Break 
1:00-2:15 p.m. Breakout 
Sessions 

T AGT CONFERENCE 
Partial List of Topics 

These are a few of the 
selections you will have to 
choose from in November. 

SESSIONS 

The Basics and Beyond 
An Overview of the Lubbock 

ISO Program for Gifted 
Students (B) 

Free Writing: A Vehicle for the 
Underachieving Gifted 

Honors & GIT Honors: The 
Tyler ISO GIT Program for 
Gifted Secondary Students 
(B) 

Tiptoeing Through the 
Minefield: Starting Your 
Gifted Program (B) 

Solving Problems Creatively at 
Home: The Family as 
Quali ty Circle 

Gifted Kids and Computers 
Summer Excitement 
Working Toward a Homel 

School Partnership 
Creating Interest in 

Mathematics for Gifted 
Female Students 

Making It Work: Selling Your 
Gifted Program (B) 

Problem Solving Through 
Literature 

The Texas Future Problem 
Solving Program (B) 

WORKSHOPS 

Developing A Long Range Plan 
for a District-Wide Program 
for Gifted Students (B) 

Preschool Giftedness: The Best 
Place to Start 

Ready, Set, Glo: The White 
Settlement ISO Program for 
Gifted Students (B) 

Using Frank Williams' Model to 
Enrich the Regular 
Curriculum 

The Identification Process (B) 
When the Tears Stop: 

Managing Childhood & 
Adolescent Aggression 
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Region I 
Diana Garcia 

The Laredo Schools are 
organized for serving the needs 
of the gifted and talented 
students. General descriptions of 
the programs are provided by 
Marilyn Smith, supervisor at 
United ISO, and Olga Hovel, 
Laredo ISD supervisor. 

United ISD Apollo Program 

The Apollo Program provides 
differentiated educational 
experiences for students in our 
district who excel in subject 
matter aptitude in the areas of 
math, science, reading, language 
and social studies. Through a 
planned sequence of instruction, 
the district hOfes for successful 
attainment 0 the following 
goals. The Apollo students will 
-develop independence in 
learning to apply information in 
new situations, use it to develop 
new ideas, evaluate its 
appropriateness and usc it to 
develop new products, - develop 
decision-making and problem
solving skills that will enable 
them to take their rightful rlace 
in solving social, ecologica and 
technical problems of the future, 
- develop a degree of self
realization through success in 
accomplishing challenging and 
complex tasks, - grow in 
understanding of universal 
truths and problems through 
subject-related activities planned 
to develop these understandings, 
- develop an understanding of 
their giftedness and appreciation 
for others through studies of 
individual differences and 
through interaction with both 
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HAPPENINGS AROUND THE STATE 

intellectual and age peers, - gain 
knowledge of and appreciation 
for careers appropriate for their 
areas of talents and interests, 
and - gain subject matter 
expertise sufficient to enable 
them to earn advanced 
placement credit in college. 
Referal Process 

Students in kindergarten, 
first, second, fifth and eighth 
grades are eligible to be 
nominated for the programs by 
parents, teachers and 
counselors, principals or by self
nomination. Nomina ted 
students are screened using 
grades, teacher ratings, an 
aptitude test and an achievement 
test. Points are assigned each of 
these criteria and students are 
ranked according to the sum of 
their points. The top three to 
five percent are thus selected for 
each subject included in the 
program. Newcomers to the 
district are considered in an 
achievement or aptitude test or 
have been in a gifted program 
elsewhere. 

Laredo ISD 

The Gifted and Talented 
Program in the LISD is serving a 
total of 750 students for the 
1985-86 school year. There are 
185 students participating in the 
high school "honors" classes, 
350 students at the middle 
schools, and 165 at the 
elementary level in grades two 
through five. 

The high school "honors" 
classes are in math and science 
and are implemented at all three 
high schools. All of the middle 
schools have a G!T math, 
science and language-arts cycle. 
The elementary level students 
are in a self-contained setting, 
and all the basic skills taught at 
that grade level are expanded 
and enriched. 

The students at the 
elementary level are housed at 
two campuses. The students 
who attend the schools on the 
east side of town are housed at 
the c.L. Milton campus, and the 
students who attend the schools 
on the west side of town are 
located at the K. Tarver campus. 
The students' parent~ take them 
to the designated campuses, and 
after school the students are 
bused back to their respective 
campuses. The average si;!:e of 
the elementary classes is 15 
students. 

The overall objectives of the 
Gifted and Talented Program 
are: 1) to select students who 
have outstanding potential at 
their grade level and 2) to follow 
a curriculum that will provide 
these students with the 
opportunity to develop higher 
cognitive skills. The curriculum 
is differentiated, extended and 
enriched so that the students will 
be challenged through courses 
that are more complex, more 
abstract, and more varied than 
the average courses. It includes 
the development of creative! 
productive processes and is 
highly concept-oriented. To 
make the learning experience 
more appropriate for the 
program students, the 
curriculum emphasizes higher 
level cognitive skills, such as 
analysis, synthesis, and 
evaluation. The goal is to guide 
students to become producers, 
rather than merely consumers of 
information. 
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Region II 
Ginger Harris 

Something exciting was 
happening in Corpus Christi this 
summer for gifted and talented 
kids. Corpus Christi State 
University hosted a special two
week camp for students in 
grades 4-6. The camp ran daily 
with enrichment courses such as 
computer training (lots of 
hands-on and even a visit from a 
robot), business/marketing 
(groups competed with 
marketing strategies to sell 
cupcakes on campus), making a 
video (with an inside look at the 
CCSU studio), science, surveys, 
communication and city govern
ment (including a morning with 
Mayor Luther Jones and former 
Mayor Protem Betty Turner). 
The kids were served lunches in 
the student center and spent the 
afternoons swimming and 
playing tennis and field sports. 
The response to the camp - from 
students, instructors, g/ t 
directors, parents and the 
community itself was 
overwhelmingly positive. The 
Institute for Professional 
Development and Growth, 
directed by Cable, Spiller and 
Associates through the College 
of Business, coordinated this 
exciting program of facts and 
fun. "Have a CCSU Summer 
'85" is destined to become an 
annual event. 

Region III 
Wayne Craigen 

Adopt-A-Grandparent Project 
By 

Dorothy Robbins & Sharon little 
5th Grade Enrichment Teachers 

El Campo, Texas 

Our adopt-a-grandparent 
project was an outgrowth of our 
previous years interview 
project. We discussed family 
history and then gradually it 
evolved into the present project. 
We wanted to involve our 
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students with the community, as 
well as learning about our senior 
citizens. We then planned to 
have it be a year long activity 
involving our enrichment and 
regular classes. 

We invited Mrs. Sorrel, Mrs. 
Carrico, and Mrs. King, retired 
teacher, to visit our classes and 
tell us about their early 
educational experiences. There 
was a picture in the El Campo 
paper and a short article in the 
Wharton paper. We then asked 
the students to find their own 
adopted grandparents. We 
instructed them to try to find 
someone outside their own 
family. Those students who 
were unable to find 
grandparents were given names 
we found through personal 
knowledge and from the Baptist 
Church. 

First, they were taught how to 
interview. They made up 
questions and practiced asking 
them in class. They then were 
told to call their grandparents 
and explain our project. Some 
interviews wre by phone, but 
most were by personal visits. 
Some students took cookies, 
soup, or cards made at school to 
their first meeting. They have 
gone on walks, carried in 
groceries, and called once a 
week to check on their 
grandparents. We had very 
positive feedback from the 
grandparents. They called and 
were very excited about the 
project. The focus of the first 
interview was early education. 

One grandparent was the coach 
of the first football team in El 
Campo, while another was 
involved in making the 
A-Bomb. 

All grandparents were invited 
by special invitations to Open 
House in October to view our 
education display, which 
contained their interviews and 
personal memorabilia. We also 
had on display our Indian and 
creative writing Space projects. 
Some students made special 
arrangements to bring their 
grandparents and one even 
invited their grandparent to 
supper before Open House. 
When they met at school, each 
grandparent was given a pin, 
designed and made in class. We 
had 20 of 44 grandparents attend 
that night. We took a picture of 
each student and their 
grandparent to keep for our 
scrapbook. The grandparents 
said they enjoyed talking to each 
other, as well as offering 
encouragement and praise to 
their grandchild. 

In November, Mrs. Robbins' 
language arts enrichment class 
presented the play, "Tom 
Sawyer and Injun Joe". Each 
grandparent was invited and 
those who attended proudly 
wore their pins. 

In December, after many 
hours of torturous practice (we 
were so out of tune!), we went 
on a hayride and sang Christmas 
carols to each grandparent who 
lived in town. When we stopped 
at each house, the "adopted" 
child gave their grandparent a 
gift and card that they had made 
in class. Several of the 
grandparents had gifts for the 
child and some had refreshments 
for the entire group. After the 
hayride, we had a party at a 
student's home. 

In January, we had a language 
arts unit on writing friendly 
letters. The students then wrote 
a letter telling about their 
Christmas holiday and mailed it 
to their grandparent. Many of 
the grandparents called or wrote 
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In February, we plan to send 
Valentine cards. We are also 
planning a program of poems by 
Shel Silverstein, choral reading, 
and Reader's Theater. 

To end our year, we hope to 
have a coffee, coordinated by 
the students, in which we will 
display some of our projects. 
Parents, grandparents, and 
administrators will be invited to 
view our very successful year. 

So far we have faced the 
sadness of the death of one 
grandparent and the happy 
marriage of another. The 
students have developed a deep 
involvement with their special 
grandparent. One has learned 
how to throw pots, one has been 
given art lessons, and several 
have been to their homes to bake 
cookies. Several have given gifts 
to their grandchild when they 
have returned from vacations. 

We are very excited about this 
project and feel our students 
have developed a better 
understanding and compassion 
for our special senior citizens. 

Region VII 
Reba Schumacher 

The Second Annual Region VII 
Gifted/Talented Workout 

Educators, parents, and 
teachers in the Region VII 
Education Service Center area 
are more excited about gifted 
education than ever, and this 
excitement is "spilling-over" to 
community members in the 
Region VII area. Mayor Lou 
Galosy of Longview, Texas, is 
one who is excited, and he 
proclaimed August 14, 1985 as 
Gifted Student's Day in 
Longview. 

The enthusiasm is not an 
accident but rather is a result of 
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commitment to providing for 
the educational needs of gifted 
youngsters. Some of our finest 
gifted programs are located in 
East Texas, and personnel 
responsible for implementing 
those programs in school 
districts in our Region include 
teachers, superin tenden ts, 
curriculum directors, 
coordinators of gifted programs, 
counselors, college professors, 
principals, and parents. All have 
been required to participate in 
intense training and hours of 
planning and research needed to 
see the realization of quality 
programs. One of the 
characteristics of these 
outstanding educators is that 
they are interested in the 
establishment of services for the 
gifted as an integral part of the 
curriculum for all school 
districts. 

It is this dedication which has 
helped to establish a spirit of 
camaraderie and sharing among 
area educators of the gifted. 
With that spirit in mind, a group 
representing the aforementioned 
roles met with the Region VII 
Gifted/Talented Staff and 
planned the Annual Region VII 
Gifted/Talented Workout to be 
held August 14-15, 1985 in 
Longview, Texas. The current 
mini-institute was continued 
because of the highly successful 
First Annual Region VII 
Workout in the Summer of 
1984. 

The 1985 Workout was 
unique because special sessions 
especially for parents had been 
added and the second day, 
August 15 included enrichment 
activities for students. Special 
features of the Second Annual 
Workout included a keynote 
address by Mrs. Toody Byrd, 
Counselor of the Year, from 
Eanes I.S.D. and of course the 
proclamation by Mayor Galosy. 
Additionally, Evelyn Levsky
Hiatt of TEA and President-Elect 
of T AGT presented sessions for 
parents and educators. Dr. 
Virginia Wilson and James Litle 

of the North Carolina aLJ:tu,)l 

Science and Mathematics were 
also listed as special guest 
speakers. 

Parents and educators had a 
menu of thirty sessions to 
choose from in the two-day 
institute. Most of the sessions 
were presented by educators and 
parents, from the Region, who 
have expertise in the area of 
gifted education. 

The "Mini-Workout" (for 
students only - please) on 
August 15 was provided for 
students in kindergarten through 
grades seven. Area teachers of 
the gifted provided enrichment 
activities for interested students 
in storytelling, print-making, 
music, star gazing, calligraphy, 
futurism, drama, and in 
interdisciplinary hands-on 
enrichment activities including 
math, science, and language 
arts. 

We are anticipating an 
exciting year for gifted. 
education in Region VII, and we I 
plan to get things off to an 
enthusiastic start with the 
Second Annual Region VII 
Gifted/Talented Workout I 

Tyler Students Place 12th in 
World "Olympics of Mind" 

A group of fifth grade 
students from Andy Woods 
Elementary School, Tyler, 
Texas, represented Texas at the 
World Finals of the "Olympics 
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of the Mind Competition, June 
6-8 a t the U ni versity of 
Maryland. The TARGET (Tyler 
ISO's G/T Program) students 
came home with a 12th place 
finish from a field of 42 teams. 

The seven member team won 
the right to represent Texas 
when they took first place at the 
North Texas O.M. Competition 
at East Texas State University, 
April 13 in Commerce. 

Olympics of the Mind is an 
extracurricular school program 
currently operating in 1,500 
schools throughout the 
Country. Olympics of the mind 
combines the excitement of an 
athletic competition with the 
fun-filled mental gymnastics for 
youngsters. It provides creative 
problem solving for all ages, 
offering the thrill of seeing their 
imaginations constructively at 
work. 

Long-term problems are sent 
to each member in advance of 
the competition providing time 
for the teams to prepare their 
own creative solution to a 
selected problem. Design 
specifications and monetary 
limitations are imposed on each 
team. 

Spontaneous problems are 
given to the team the day of the 
competition. The purpose of this 
problem is to challenge the 
team's ability to think. The 

Target Program (Tyler ISD) t~am Members exhibil18 entry for hat 
competition III Olympics of the Mind World Competition. 
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problem may be verbal, 
requiring the team's creative 
responses, or manipulative, 
requiring hands-on activity. 

Judges critique the style of the 
presentation. This includes 
costumes, music, art and other 
items that elaborate on the 
presentation. Scores from the 
long-term problem, spon
taneous, and style are combined 
for the total team score. 

Dr. Sandra Love, Target 
teacher and team coach said the 
trip was "a great experience for 
the students." They learned to 
use teamwork to their 
advantage, met students from 
throughout the country, and 
were able to use skills taught in 
their Target classes. 

Mrs. Kathy Harry, Target 
Program Coordinator, added 
that the competition encouraged 
creative thinking outlined in the 
curriculum. 'This has been a 
learning experience for them 
beyond the contest," Mrs. Harry 
said. "The Target Program 
curriculum was successfully 
taught through this contest." 

However; the fifth grade 
students are not as concerned 
with the curriculum as they are 
with returning to the world 
competition next year. One 
team member said she hopes 
they can move from their 
elementary division to Division 

II for middle schools and have 
the same success. Another team 
member added, "We're going to 
try to keep the same team 
together. Now that we've been 
to the world competition we'll 
kind of know what to expect." 

Region VIII 
Ann Trull 

In an effort to meet the special 
needs of high school students 
identified as having high specific 
subject matter aptitude, Paris 
ISO has expanded its 
SOCRATES program for grades 
3-8 to include grades 9-10. 
English I SSMA and U.S. 
History SSMA were offered to 
identified students in grade 9 last 
school year, with the addition of 
English II SSMA for grade 10 
identified students in 1985-86. 

Areas of giftedness addressed 
by the high school program are 
general intellectual ability, 
creative / productive thinking 
ability, and specific subject 
matter aptitude. Student 
selection criteria, consistent with 
these areas of giftedness, include 
selected parts of the Renzulli
Hartman scales, a group abilities 
test, appropriate sub tests of an 
achievement battery, selected 
subsets of the SOL Learning 
Abilities Test, and grades. 
Student data are entered on 
matrices to determine final 
selection scores for 
consideration by the Selection 
Committee for each course 
enrollment. 

Course content is utilized as 
applicable to broad theme units 
being studied. The scope and 
sequence includes the following 
processes: research/study skills, 
critical thinking skills, 
creative/productive thinking, 
affective development skills. 
Bloom's Cognitive Taxonomy, 
Krathwohl's Affective 
Taxonomy, Williams' 
Thinking/Feeling Strategies, and 
Parnes' Creative Problem 
Solving Process are the 
predominant teaching/learning 
models used. 
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Sample English I SSMA 
student products include a game 
show production with 
perceptive questions showing 
personal insights and a 15 
minute science fiction videotape 
with credits, musical score, 
multiple sets, and outdoor 
locations, both of which 
culminate Search for Identity 
unit. A Globe Theater model 
and an original, illustrated 
children's story paralleling 
ROMEO AND JULIET are 
representative products resulting 
from Inner Circle unit. Sample 
U.S. History SSMA student 
products include a bingo game 
based on the frontier thesis of 
Frederick Jackson Turner, 
culminating Settlement of Last 
Frontier unit, and an original 
news broadcast videotape of 
assassination of President 
William McKinley, completing 
Principate to Hiroshima unit. 

Evaluation of the PISD gl t 
program considers both 
management and student 
objectives. Objective data are 
collected from a pre-post
standardized test based on 
higher level thinking skills, 
evaluation rating instruments, 
and student products. Subjective 
da ta are collected from gl t 
teacher-parent conferences, glt 
teacher-regular school staff 
conferences, and from 
comments and observations 
recorded on evaluation rating 
instruments. 

Region XV 
Jim Coffey 

Summer is always a busy time 
for training and preparation for 
the coming school year. This 
year there was a training 
emphasis on teaching practices 
and curriculum work. Dr. Judith 
Martin conducted two work
shops on curriculum and scope 
and sequence in Brownwood. 
Jeanette Covington, of Clint 
LS.D., conducted a three-day 
workshop focusing on 
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expanding Junior High gifted 
programs in San Felipe-Del Rio 
C.I.S.D. on August 13-15. 

The GIT program in San 
Angelo I.S.D. continues to 
expand through the efforts of 
elementary supervisor Sally 
Lehr. Ms. Lehr has worked 
closely with a nucleus of parents 
interested in gifted education, 
and as a result, San Angelo's 
Academic Booster Club has 
emerged under the leadership of 
Kay Fenton, Mark Crouch, 
Gena Brooks, and Shirley 
Oliphant. The purpose of the 
organiza tion is to provide 
support and assistance to the 
district's GIT program. An 
outgrowth of this organization's 
interest has been a summer camp 
opened to all students. It was 
coordinated with Angelo State 
University to provide 
instruction in special areas of 
student interest. 

Region XVI 
Mary Jane Reeves 

The summer has been an 
extremely busy time for gifted 
students throughout the 
Panhandle. It has been their time 
to concentrate on special 
academic programs, tennis and 
other sports, music, travel, 
reading, or just being, without 
the frustrations of the multi
faceted demands of the regular 
school routine. 

The fall holds the promise of 
new and revitalized gifted 
programs in the schools and 
special Saturday classes for the 
gifted. The Gifted and Talented 
Institute at West Texas State 
University will offer Saturday 
enrichment classes from 
September 21 through 
November 16. If you need 
information about the Institute, 
please call me. (656-2031) 

The TAIR Conference (Texas 
Association for the 
Improvement of Reading) held 
at WTSU in August included the 
interest area, "For the Gifted 
Reader: Quality and Quantity." 
The rationale came from the 
writings of Arnold Toynbee: 
During a period of 200 years, a 
great nation moves 

From Bondage to Spiritual Faith 
From Spiritual Faith to Great Courage 
From Great Courage to Liberty 
From Liberty to Abundance 
From Abundance to Selfishness 
From Selfishness to Complacency 
From Complacency to Apathy 
From Apathy to Dependence 
From Dependence back again to 

Bondage. 
According to Toynbee, the 

situation can be changed at any 
time by one who, using his 
power to create, can develop 
new techniques, new 
institutions, new ideas, new 
attitudes of mind, and, above 
all, new states of feeling. 

What a challenge for the 
coming year! 
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Region XX 
Pat Long 

Northside Independent School 
District in San Antonio has a 
unique program which it offers 
to its gifted and talented high 
school students. The concept 
provides high school students an 
opportunity to attend seminars 
similar to a professional 
conference. Each year, four 
major seminars are held. The 
seminars are co-sponsored by a 
community institution and 
concentrate on a particular 
theme. In March 1985, the Legal 
Seminar was held at St. Mary's 
University School of Law, a co
sponsor. A second sponsor was 
the San Antonio Bar 
Association. 

Students participating in the 
Conference spent the day at the 
Law School. Dean James 
Castleberry and Fernando 
Yarrito welcomed the students 
to the St. Mary's University 
Campus. After the welcome, 
Judge Pat Priest presented the 
keynote address. Following the 
keynote address, Jane Bockus 
and Raymond Angelini, both 
San Antonio attorneys, gave a 
general overview of civil and 
criminal law, respectively. At 
this juncture, a break was held 
and, as at a professional 
conference, students gathered in 
small groups to discuss ideas and 
impressions of earlier parts of 
the program. After reassemb
ling, the students saw a "mock 
trial." Judge Michael Peden 
presided over the triai with San 
Antonio attorneys Kirk 
Sherrnan and Paul Canales 
representing the prosecution and 
defense. Northside students 

t · t . d' . h' T'" k cons 1 ute I.e Jury . ..I.. ne moe "-
trial" proved to be an authentic 
representation of the trial 
process. Interest was keen, and 
involvement was indicated by 
frequent applause, laughter and 
side comments to friends. 
Without doubt, the attorneys 
played their roles with skill, 
creating the essence of a 
courtroom scene. 
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The afternoon featured 
rotating workshops 
concentrating on basic issues in 
civil and criminal law. 
Workshop topics in civil law 
included: "First Amendment 
Rights: Freedom of the Press," 
"The Right to Life," and 
"Contract Rights." In criminal 
law, workshop topics included: 
"The Exclusionary Rule," 
"Punishment," and "Govern
ment Legislation of Morality." 
Two speakers staffed each 
session, providing information 
and answering questions. 
Sensitive issues were handled 
with tact and poise by speakers 
such as Dr. John Mangos, M.D. 
and Chairman, Department of 
Pediatrics, UTHSC, and Pliylis 
Speedlin, San Antonio attorney. 
An atmosphere of rational 
inquiry was maintained as 
thought and reflection on the 
different viewpoints represented 
by the issues was encouraged 

All speakers invited are 
professionals, and their attitudes 
and conduct evidenced their 
high degree of training and 
commitment to their chosen 
fields. Participants, in addition 
to those mentioned above, 
included: George Spencer, J r. 
and Mark Cannan, who staffed 
the session on the First 
Amendment, and Jane Bockus 
and Wayne Young, who 
discussed contract rights. In 
criminal law, attorneys Mark 
Stevens and Sharon McRae 
addressed the exclusionary rule, 
v'lhile Paul Canales and 
Raymond Angelini talked about 
punishment. "Government 
Legislation of Morality" was 
covered by attorneys Mike 
Granados and Laura Angelini. 

The day was unquestionably a 
success. Comments such as "too 
short," "They really made us 
think/' and 'Thank you for the 
opportunity to learn," were 
common. What made the day so 
successful? As the educators and 
attorneys processed the day, 
several key ingredients emerged. 
First, the students had been 
treated as adults. Second, the 

speakers were informed and 
concerned. Third, an effort was 
made to insure different 
viewpoints were presented. 
These factors, and the location, 
combined to create a memorable 
day of learning. 

Submitted by 
Marty Bock, Ph.D. 
Gifted and Talented Program, 
NISD 

Teacher Creatures 
Mike McCathren 
Cooper High School Senior 

The halls of doom through which we 
go, 

teachers teaching us how to sow I 
but then give us seeds that just won't 

grow. 
Looking through the history books, 
to see how grim our future looks, 
and after all is said and done, 
some one tell me have we won? 
All of us trying to show our best, 
and say to hell with all the rest, 
I want mine, what's mine alone, 
and then we'll look at what I've 

shown. 
"Pay attention I Won't you think? I 

bet that's all you know how to 
do." 

Let ME show you a thing or two. 
Misfits coat the walls inside, 
what we are, we try to hide, 
making sure that know one knows, 
the kind of seed inside that grows. 
Minding only, 
what YOU want; 
missing all the thrills of youth. 
Any change we'll blame on you. 
Now you see, that you've built 

yourselves a fire. 
Here you go into the flame. 
You say you're the one who will save 

us at our expense, 
So why aren't you where the heat's 

intense? 
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EMERGENCY AID is 
for 

of giftet 
At a SB.OO pricetag. 
Need some help fast? Dr Ann McGee-Cooper explains 

right-left brain learning, Bloom's Taxonomy, S.o.l., Torrance and 
creativity, lateral thinking, and more theory in easy-to-understand language. 

want to know the best part? 

The book contains 32 ready-to-teach lesson ideas. 

lhe book is BUIlDING BRAIN PDWfH. 
Mail $6.00 + .37 & 1.00 (tax and postage) to-

Offer good on first edition copes while they last. 

anomcgee 
ClIPer ~IATES 
Po. Box 64784 
Dallas, Texas 75206 
214 357-8550 
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continued from page 5 

students. Teachers must be 
consumed with and capable of 
gathering useful information 
about the children they teach. 
Teachers must view children 
from multiple perspectives, not 
only as developing intellectual 
beings but also as developing 
emotional, moral, and cultural 
beings. Gifted students, indeed 
all students, will be the winners 
when our schools are staffed 
with teachers possessing these 
traits. 

Another critical aspect in 
achieving appropriate 
provisions for the gifted is the 
need for creative, aggressive, 
administrative leadership! While 
this leadership is needed from all 
administrative levels, it is 
especially important for school 
principals. Ernest Boyer has 
stated that school renewal 
means renewal of the principals. 
To strengthen school leadership , 
Boyer related that the Carnegie 
Foundation established a grant 
program to provide up to $3,000 
to 200 principals across the 
nation. He noted that within 
four weeks over ten percent of 
all the principals in the nation 
had applied. He described some 
of the creative ideas submitted in 
the applications and stated that 
they were most exciting. The 
specific ideas, Boyer said, were 
less important than the message
-the principal is a leader, the one 
who brings an educational 
vision to teachers and to 
students.' 

We are serving in difficult but 
challenging times. I t is 
imperative that persons working 
in gifted education be informed, 
involved and innovative. Gifted 
students need our commitment, 
but all children need our support 
and encouragement. Norman 
Cousins has noted that leaders 
are able to convert life's 
problems into opportunitie.s. It 
is hoped that the perceived 
"problems" of the reform 
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legislation may be conv:r~ed 
into new and excitIng 
opportunities for our state's 
gifted students. 
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MEMORIES 

In a sunlit corner 
there is 
a rocking chair 
and a very worn quilt. 
Nothing special. 
But when being a "young woman" 
becomes too much. 
It is a door 
back 
into childhood. 

Wendy Bourgeois 
6th Grade, Vidor LS.D. 

Continued from page 7 

classroom teachers, who also 
wield a great deal of influence in 
the lives of this segment of our 
school population, either do not 
have the researcch and training 
available to them or they are not 
convinced of its validity. 

As a group, principals need to 
have a better understanding of 
the needs and characteristics of 
gifted children. 

Parents, who might be 
influential in pressing for more 
appropriate programs for their 
children, may be less willing to 
do so because of the reception 
they receive from educators. 

Part II of the study spoke to 
the kinds of programs available. 
Although space does not permit 
a description of the results, it 
can be s ta ted tha t Ii ttle 
agreement was seen between 
teachers and administrators in 
the same district as to what 
kinds of programs were 
available within that district. 
This indicates a serious lack of 
communication among those 
persons responsible for the 
educational programs of gifted 
children. 

Although some gains in 
improved attitude are seen in 
this research, it is evident that 
wide-spread knowledge of the 
needs of gifted children is 
lacking. As long as this 
continues, gifted children will 
not receive the kind of services 
appropria te for their 
development and continued 
growth. 

A copy of the questionnaire 
may be obtained by sending a 
stamped addressed envelope to: 

Donna Clopton, Principal 
Gene Howe Elementary School 
5108 Pico 
Amarillo, TX 79110 • 
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Education is today's commitment to tomorrow . .. 

THE MOST INNOVATIVE PROGRAM 
IN EDUCATION TODAY 

The 

PYRAMID PROJECT 
IS BEING IMPLEMENTED BY THE 

GIFTED STUDENTS INSTITUTE 

MAKE YOUR COMMITMENT TO TOMORROW -

BECOME A MEMBER* TODAY! 

Q AGENCY MEMBERSHIP .................................................. $50.00 
(10 copies of INSTITUTE QUARTERLY, +new book 
EDUCATING ABLE LEARNERS: PROGRAMS AND PROMISING PRACTICES) 

Organization/School ____________________ _ 

Address _______________________ _ 

City _______________ State ____ Zip ____ _ 

~urName ______________________ ___ 

D 'Please send me information about individual memberships 

GIFTED STUDENTS INSTITUTE 

ALL MEM8ERSHIPS ARE 
TAX DEDUCTIBLE 

P.O. Box 11388 • Fort Worth, TX 76109-0388 • 817 I 926-2461 
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TEXAS ASSOCIATION FOR THE 
GIFTED AND TALENTED 

8TH ANNUAL CONFERENCE 
SAN ANTONIO CONVENTION CENTER 

NOVEMBER 21-24, 1985 

Photo courtesy of the San Antonio Convention and Visitors Bureau 

r--------------------------~----------------------------------------------------, 
TEXAS ASSOCIA nON FOR THE GIFTED AND TALENTED 

P.O. Box 1991 
Austin, TX 78767-1991 

(512) 343-1886 
MEMBERSHIP APPLICATION 

NA~E(D~,,-,M~,,'M~~~,"MC.i5S~,MM",'--------------------------------------------------------------------

ADDRESS _______________ PHONE(s) _____________ __ 

CITy ___________ ,STATE __________ ZIP _________ __ 

Membership ______________________ ~Parent Administration (ESC Region/-) ______________ _ 

~embership renewal Teacher (ESC RegionI-) ______________ _ __ __________ ,Other 

Enclosed are my Annual Dues $ ________________________________ --'$lSlndividi.tal; $25 Family; $100 Patron; $250 Sponsor 
$400 Lifetime'" i $7.00 Graduate/Undergraduate"" 

"Limited to 100 people; payments may be made in 2 installations. 
*"'Must have signature of faculty advisor. 

~-------------------------------------------------------------------------------~ 
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For Your TACT Files 

Texas Association for Gifted & Talented, Inc. 
1985 Executive Board 

Dee Trevino,President 
(512) 686-0515 
Gifted/Talented Coordinator 
McAllen ISD 
2000 No. 23rd Street 
McAllen, TX 78501 (Region l) 

Evelyn Hiatt, Educational Planner 
(512) 463-9455 
Texas Education Agency 
1701 N. Congress 
Austin, TX 78701 (Region XIII) 

Dr. Bertie Kingore, First Vice~President 
(915) 677-7281 Ex. 355 
Director, Threshold Program for Gifted Youth 
Hardin-Simmons University 
Drawer E 
Abilene, TX 9698 (Region XIV) 

Regional Representatives: 

Donna Clopton, Second Vice-President 
(806) 355-6501 
Principal, Gene Howe Elementary School 
Canyon ISO 
5108 Pica 
Amarillo, TX 79110 (Region XVI) 

Dr.Mary Tallent, 
Assistant Director Division of Continuing Education 
Texas Tech University 
P.O. Box 4110 
Lubbock, Texas 79409-4110 
806-742-2353 

Paul Slocumb, Immediate Past President 
(713) 534-6958 
Director of Curriculum 
Dickinson ISD 
P.O. Drawer Z 
Dickinson, TX 77539 (Region IV) 

laura Allard, Executive Director 
(512) 343-1886 
P.O. Box 1991 
Austin, TX 78767-1991 (Region XIII) 

Ann Shaw, Ex-Officio Board Member 
(512) 463-9455 
Program Director for Gifted Education 
Texas Education Agency 
1701 N. Congress 
Austin, TX 78701 (Region XIII) 

I 
II 
III 

Diana Garcia, Laredo State University, West End Washington St., Laredo, TX 78040 (512) 722-8001, ext. 334 
Ginger Harris, Windor Park Elementary, Corpus Christi ISO, Box 110, Corpus Christi, TX 78403 (512) 992-5975 
Wayne Craigen, Victoria ISO, P.O. Box 1759, Victoria, TX 77902 (512) 576-3131 

IV 
V 
VI 
VlI 
VIII 
IX 
X 

Adelle McClendon, Cypress-Fairbanks ISO, P.O. Box 40040, Houston, TX 77240-0041 (713) 469-7320 
Michael Hoke, 1802 W, Rein, Orange, TX 77630 (409) 886-7554 
Nancy M. Roberts, 2508 Memorial, Bryan, TX 77802 (409) 822-4090 
Reba Schumacher, Box 1622, Kilgore, TX 75662 (214) 984-3071 
Ann Trull, Paris ISO, Drawer 1159, Paris, TX 75460 (214) 784-6668 
Nina McNeill, Wichita Falls ISO, 1104 Broad Street, Wichita Falls, TX 76301 (817) 723-4177 
Kathy Hargrove, Director of Academic Development, Plano ISO, 1517 Avenue H, Plano, TX 75074 (214) 424~5602 
Dr. Jeanne Hranitzky, 3211 Wintergreen Terrace, Grapevine, TX 76051 (817) 382-5536 
Dr. Ann Farris, 200 North W.S. Young, Box 967, Killeen, TX 76541 (817) 526-6361 
Bob Rhodes, Counselor, Brushy Creek Elementary, Round Rock, TX 78596 (214) 255-3684 
Linda Lamphere, Hamlin Middle School, Box 307, Hamlin, TX 79520 (915) 576-2261 
James L. Coffey, ESC Region XV, Box 5199, San Angelo, TX 76904 (915) 658-6571 
Mary Jane Reeves, West Texas State University, Box 208 W.T. Station, Canyon, TX 79016-0208 (806) 656-2031 
Sharon Bass, 2517 55th Street, Lubbock, TX 79413 (806) 799-1012 

XI 
XII 
XIII 
XIV 
XV 
XVI 

·XVlI 
XVII! 
XIX 
XX 

Sue Ashwood, ESC Region XVIII, P.O. Box 6020, Midland, TX 79701 (915) 563-2380 
Jeanette COVington, P.O. Box 275, Clint, TX 79836 (915) 851-2714 
Pat Long, 11105 Vance Jackson, San Antonio, TX 78230 (512) 696-1852 Slough Printing-Abilene, Texas 

Dr. Bertie Kingore, Editor 
TAGT Tempo 
Hardin Simmons University 
Drawer E 
Abilene, TX 79698 

TEXAS ASSOCIATION FOR THE 
GIFTED AND TALENTED 

TACT Tempo is published by the Texas 
Association for the Gifted and Talented, 
P.O. Box 1991, Austin, TX 78767-1991 (512) 
343-1886. 

TACT is a non-profit organization of 
parents and professionals promoting 
appropriate education for gifted and talented 
in the State of Texas. 

TACT Tempo is published quarterly and is 
available through membership or upon 
request. Address all correspondence 
regarding TACT Tempo to the above 
address. 

TACT annual membership is $15.00. Send 
membership fees to: TACT, P.O. Box 1991, 
Austin, TX 78767-1991. 
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