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FROM THE PRESIDENT 

2 

Jeanne Hranitzky 

Did you ever get up in the morning 
with a list of things that you needed to 
do in your head and find at the end of 
the day you had not been able to cross 
one of those things off that list? I find 
that the older r get, the more compli. 
cated my life becomes. My two sons, 
who are in college, and my daughter, a 
second year teacher, tell me, however, 
that my life is not at all as complicated 
as their lives. I think it's just in the eye 
of the beholder. The point is that we are 
all "facing the challenge." There is 
always something we think that we just 
won't be able to accomplish. 

I ran across a list of people who I 
consider gifted who also "faced the 
challenge" and won. I want to share 
this list with those of you who find life 
these days offers mare than a small 
amount of pressure and insurmountable 
odds. 

Einstein was four years old before 
he could speak and seven before he 
could read. 

Isaac Newton did poorly in grade 
school. 

Beethoven's music teacher once said 
of him, I~As a composer. he is 
hopeless." 

When Thomas Edison was a 
boy, his teachers told him he was 
too stupid to learn anything. 

F.W. Woolworth got a job in a 
dry goods store when he was 21 
but his employers would 
not let him wait on a customer 
because he "didn't have enough 
sense." 

A newspaper editor fired WaIt 
Disney because he had "no good 
ideas." 

Caruso's music teacher told him, 
"You can't sing, you have no 
voice at all." 

Leo Tolstoy flunked out of 
college. 

Werner von Braun flunked 9th 
grade algebra. 

Louis Pasteur was mted as 
mediocre in chemistry when he 
attended the Royal College. 

Abraham Lincoln entered the 
Black Hawk War as a captain 
and came out a private. 

Louisa May Alcott was told by 
an editor that she would never 
write anything that had popular 
appeal. 

Winston Churchill failed sixth 
grade. 

And just think what they were 
able to dol If we go out and put 
all those gifted strategies to 
work, we can set lhe world on 
f!f(\. 0 
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Legislative Update 

State Plan and 
Guidelines 
Approved! 
by Connie McLendon 
Executive Director 

At long last ... rules and a state plan for gifted education! 
On Saturday, September 15, 1990, the Slate Bo.rd of Education 
(SBOE) adopted the Texas State Plan and Guidelines for the 
Edncation of the Gifted and Talented. The plan adopted in 
1981 was revised to conform to both legislation mandating gifted 
education and rules approved by the SBOE July 14, 1990. 

Oeraldine Miller, Chairperson of !he Committee on Students, 
commended TAGT for its assistance throughout !he lengthy 
process preceding final adoption of the rules and state plan. I 
encourage you to write thank you letters to Mrs. Miller and 
members of her commilee for their support and unwavering 
insistence on a quality plan for gifted and talented students. 
(Other members of the committee include: Monte Haisie, Mary 
Perkins, Raymond Alexander, Jane Nelson and Mary Helen 
Berlanga. Mail letters for individual SBOE members to: State 
Board of Education, William B. Travis Building, 1701 North 
COllgress, AUStill, Texas, 78701,) 

L~t uS hope our rejoicing is not short-lived. Senate Bill 1, 
passed earlier this year, requires the SBOE to conduct a sunset 
review of all current Texas Education Agency rules. The review 
of all rules must be completed by June I, 1993. Rules approved 
in July for glt come under Chapter 89, Special Program Issues, 
and will become void June I, 1991 unless readopted by the Slate 
Board prior to that time. orr rules and those for other special 
programs will be heard on first reading February, 1991. The 
second and third readings are scheduled for March and May, 
1991. A public hearing on the rules for special programs, 
including Orr, is scheduled for November 9,1990. Public 
testimony will be allowed as the rules are under development. 
Please contact Ibe TAOT office for further information. 

The T AGT state office will continue its strong advocacy but 
must have the help of parents, educators and concerned individu
als who believe Ibe needs of glt must be met. We must insure Ibe 
important progress we have made is not lost during the critical 
period before uS as Ibe State Board re-evaluates the rules. 

As you no doubt know, Dr. William Kirby, Commissioner of 
Education, has announced his relirement, effeclive January 31, 
1991. Bill Kirby has been a longlime, faithful friend of our 
Cause. We thank him for his support; we will miss his effective 
leaderShip. 

At this November's general election, a number of State 
Board of Education members will be up for re-election. Their 
names, district numbers and addresses are listed below. We urge 
you to contact the SBOE candidates in your region to survey 
them on their positions regarding gifted education. 
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A.M, "Boh" Aikin 
1628 Drake 
Commerce, TX 75428 
(214) 886-3339 

Mary Helen Berlanga 
4954 Chatfield 
Corpus Christi, TX 78413 
(512) 882-8284 

Carolyn Honea Crawford 
299 Manor 
Beaumont, TX 77706 
(409) 899-9972 

Jane Nelson 
1933 Maxwell Drive 
Lewisville, TX 75067 
(214) 434·1414 

John H. Shields 
13819 Bluff Lane 
San Antonio, TX 78216 
(512) 225-5500 

Will David Davis 
200 Perry Brooks Building 
Austin, TX 78701 
(512) 478·5671 

Take off with TAGT! 

World Conference 
Charter Trip to the 
Hague Planned 

District 9 

District 2 

District 7 

District 11 

District 5 

District 10 

If enough TAGT members are interested (25 to 40), TAGT will 
sponsor a trip to the Ninth World Conference on Gifted and 
Talented Children in the Hague, the Netherlands, July 2S -
August 5, 1991. We would depart on Delta Airlines, July 25, for 
the non-stop flight to Amsterdam and return from London, 
August 5. Actual dates for the World Conference arc July 29-
August 2. The provisional itinerary includes three nights in 
Amsterdam, four nights in the Hague at the World Conference, 
an overnight sailing to England and two nights in London. 

Cost of the trip ranges from $1,700 to $2,000 and is based on 
roundtrip air fare from Houston or Dallas/Ft. Worth, including 
nine nights in hotels, daily breakfasts, cost of the one way 
overnight sleep-berlb ferry from Holland to the Essex Coast, 
airport transfers, ground transportation, scheduled tours, local 
guides, porterage and local taxes. Corference registration fees 
are extra. A final travel brochure will be available from the 
TAOToffice by October 15 and at the November conference. 
Participation is limited to the first 40 registrants. Q 

3 



••• 
~ 

Our Editorial 
Focus 
by Patricia Haensly 
Texas A&M University 
Editor, tempo 

At first glance, "Facing the Challenge", the theme of this 
issue of tempo by virtue of the fact that it is the theme of 
TAGT's Thirteenth Annual Conference, would seem to convey 
awesome responsibility-overcoming obstacles, a "foot of the 
mountain" view. Can we make it? Will we be able to hold fast 
until we reach the summit? What baggage encumbers us? Are 
there some shortcuts? Might we even consider taking the "ski
lift" and avoid all that exertion? Who of us will fall into a 
crevasse, having overlooked some basic procedure or ignored the 
assistance and warnings of Our fellow climbers? 

But wait! Isn't CHALLENGE the magic incentive that 
attracts gifted students to a task, that makes problem solving so 
intriguing, that gives zest to Our existenee? Ah. we needn't 
abandon the metaphorl We need only to remind ourselves of the 
joy of mountain climbing and of the incredible exaltation 
experienced by those who find their way among the crevasses, 
around the obstacles, to reach the pinnacle. And their lives are 
never again mundane or humdrum having experienced that 
"rush" of accomplishment. 

The writers featured in this issue seem to reflect this second 
perspective. Our Executive Director tells us (p. 3) about the 
pinnacle gifted education in Texas has reached in approval by the 
State Board of Education of a respectable and highly usable, 
revised State Plan, and reminds us of the mountains yet to be 
Climbed. Richard Paul, our Conference keynoter, maps out 
clearly (p. 6 - 8) the route we must take for creative and gifted 
leaming to take place in our students. Marjorie Purr (p. 16-17) 
not only examines the crevasse of gifted students who become 
nonproducers because of their baggage of disorganization and 
lack of task commitment, but also helps us place our pinons in 
the right places to overcome this obstalee. Sherry Yesenik and 
Mary Beth Harwood have their sights clearly focused on suc
cessful climbing techniques for negotiating math computation 
using calculator technology (p. 5) and for identifying the young
est of gifted children (p. 13). 

And finally, Charles Patterson (p. 14-15) gives uS the view 
from the top of the mountain as he talks about rejuvenation and 
excitement; about commitment, excellence and vision which 
leaders in gifted education must have; all of which we will 
experience as we SHAPE the future of education rather than 
succumb to acceptance of lesser plans of action for gifted youth. 

Though the air at the top becomes thin, we too can focus on 
challenge as the ingredient which inspires and brings out the best 
in us. Enjoy! Hope to see you all at the November Conference 
in Houston. 0 
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Facing the Challenge 
Socratic Questioning 

Betty Rabel, 
Smithville Elementary, 
Rosanky, Texas 

? 
• 

? 
• ? 

• 
In October of 1989 I attended the lnsdtute on Serving 

Gifted Students In Small Schools held in Austin, Texas where 
Jamie Mattison from Region XIII Educational Service Center 
conQucted a session on Socratic Questioning. I was so impressed 
with the ideas of using probing, stimulating questions to involve 
students deeply in thought and discussion about a topic that I 
wanted to start immediately. At that time we did not have any 
separate classes for our gifted students; the grouping in our grade 
was essentially heterogeneous. Facing the challenge of meeting 
the needs of my gifted students while simultaneously including 
the rest of my class was frustrating to me, but now I felt I had a 
possible answer. Armed only with Jamie Mattison's suggestions 
and a list of questions from the Richard Paul's Critical Thinking 
Handbook (1989), I began immediately to develop my strategy. 

My strategy consiSted of applying the Socratic Questioning 
Technique while analyzing literature in our fourth grade basal 
reader. After we have finished our reading, I write some ques
tions on the board and ask the students to think about them for 
approximately three minutes and write their responses on their 
papers. Next, we share in pairs. This paired sharing is integral 
for maximizing class participation. Then we move in to our class 
sharing and discussion where I act as the discussion leader. My 
job is to present the questions and facilitate the discussion. I am 
responsive, but I try to keep all my responses neutral-not 
negative or positive, not agreeing or disagreeing. I respect all 
participants equally and I insist that students respect each other's 
views. I respond with such things as a "Hm-m," a nod, and "I 
see," or "That's interesting." or I ask another question about their 
response. For example--

(I) Could you explain that further or give me an e,ample? 
(2) How can you find out? 
(3) Could you put that another way? 
(4) What would someone who disagrees say? 
As a result of this questioning technique, the students 

frequently interact which is something I encourage. One student 
will comment on, question, explain, or even defend another's 
viewpoint even when they had not originally felt that way. Here, 
I might also ask questions to lead students through the decision
making process; I want them to think about thinking. Occasion" 
ally. I even "think aloud" by verbalizing the process my mind 
goes through as I make a decision. The steps they use to reach a 
decision are as important to me as the decision itself. 

It took about six weeks of experimenting before I really felt 
comfortable with the technique, and the students became familiar 
with this type of class discussion. I feel the results were well 
worth this trial and error period. I had expected the higher order 
thinking skills found in Bloom's Taxonomy to be developed. but 
I had not anticipated the positive interaction among students of 
all abilities that I saw develop. It is absolutely essential that our 
gifted students be given the opportunity to develop and evaluate 
their thinking ability and be able to communicate explicitly their 
knowledge as they face the challenges of our complex society. 0 
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CALCULATORS-
Keys for Facing the Challenge 
Sherry Yesenik, Round Rock ISD 

Recall the lyrics of "The Twelve Days of Chrisunas." In 
that popular carol we recognize a familiar sequence of gifts: 

Day I: a partridge 
Day 2: two turtle doves and a partridge . . . 
Day 12: 12 lords. 11 ladies, 10 pipers, ... 2 turtle 

doves and a partridge 
This well known song can be used for a challenging activity to 
develop seif-reliance, thinking, and problem-solving. The 
example continues. After a lover's quarrel the gifts are returned, 
one each day, starting the day after Chrisunas. On what day win 
the last gift be returned? Assume one day for each turtle dove 
(Rising and Harkin 132). The answer will surprise you. 

When teaching third and fourth grade talented and gifted 
students, I write problems like this on the board, overhead, or 
worksheets. As soon as pupils enter my classroom, they tackle 
the problem with no direction or instruction from me. They may 
choose to work independently Or in small groups using any of the 
materials in the classroom such as calculators. computer, rulers, 
counrers, and other manipulatives. Each student keeps notes and 
activity sheets in a Problem-SolvingfThinking Folder. During a 
debriefing time, each child checks for correct processes and/or 
answers. However. these activities are non-graded and intended 
for self-growth. The entire process usually takes about 15 
minutes. 

In general, parents and educators are not aware of the full 
potential of calculator instruction, nor do they realize the urgent 
need of our learners to tap this tool for information. Common 
comments include, "I don't want to make it too easy for the 
children~t' or "I can't get them to memorize their facts as it is/' 

In the 1987 ERIC report, Research On Instruction in 
Elementary School Mathematics: A Letter to Teachers, over 100 
research studies indicated calculator use promotes achievement, 
improves problem-solving skills and increases understanding of 
mathematical ideas. Furthermore, students learn and retain more 
using calculators, scoring higher on paper and pencil tests even 
though the calculator replaced much of the paper and pencil 
work. Pupils have learned basic facts better through calculator 
u,e even though this was not the objective (Suydam). 

But knowing facts is not enough. Students must learn to 
tr~nsfer their knowledge from onc situation to another using 
thinking and problem-solving skills. In addition, they must learn 
to access available information using technology such as comput
ers and calculators. In our busy world, children find calculators a 
marvelous time-saving device when collecting and evaluating 
date for probability and statistics. 

Calculators, however, should not be saved for enrichment 
only. For example, repeated addition, better known as multiplica
tion, is easily demonstrated on the calculator. Moreover, unham
pered by the mechanics of computation, learners attack complex 
problems, thinking at higher levels. For instance, with calcula
tors first graders taCkle adding shopping lists. In the process they 
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solve realistic problems, read large numbers, learn place value, 
and meet decimals in the natural setting of prices (Rising and 
Harkin 245). 

For less than the price of a single computer, every child in 
your class can have a calculator. When using an overhead 
calculator, it should match the student model. The following 
questions should be considered when selecting Calculators: 

-Are they solar-powered? 
-Can I input, display, manipulate, and even simplify 

fractions either automatically or manually? 
-Can I divide showing results as quotients and 

remainders? 
-Can! conven decimals to fractions and vice versa? 
-Are instructional materials included? 

The National Council of Teachers of Mathematics recom
mended in its calculator position in 1986 that all students use 
calculators in the following ways: 

'to concentrate on the problem-solving process rather than 
on the calculations associated with problems; 
*to gain access to mathematics beyond the studenC s level 
of computational skills; 
"to e"plore, develop, and reinforce concepts including 
estimations, computation, approximation, and properties; 
*to experiment with mathematical idea. and discover 
patterns; 
'to perform those tedious computations that arise when 
working with real data in problem-solving situations. 

NCTM recommends that publishers, authors, and test writers 
integrate the USe of the calculator into their mathematics materi
als at all grade levels. 

Gene ROdenberry, creator of Star Trek, said "Our future 
society will have two cla,ses-those who can control computers 
and those who are controlled by computers." Today's calcul"tors 
are computers, essential tools for teaching basic skills as well as 
developing problem-solving strategies. Calculators are keys for 
facing the challenge of the future. 0 

Works Cited 
Adt"'""'ic reacher, February 1987 
Rising. Ger.ld R. and Joseph B. H",kin. (1978) The Third "R." 

Behnont, California: Wadsworth Publishing Company, Inc. 
Suydam. Marilyn N. (Ed.) "Research on Instruction in Elementary 

School Mathem.tic.: A Letter to Teachers." ERIC. No.3. 
1987. 

If you' d like to hear more about calculators in the classroom, 
catch Sherry's session at the convention, Thursday, 1 :45 - 4:45 
p.m. Westin Galleria. Incidentally. the lovers finally squared 
their accounts on December 31 of the following year. 365 days 
after she started returning lords and ladies! 
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Convention Preview . •• 

Knowledge, Learning and Literacy: 
The Didactic and the Critical* 
Richard W. Paul 
Center for Critical Thinking and Moral Critique 
Sonoma State University 
Rohnert Park, California 

Most instructional practice in most academic institutions around 
the world presupposes a didactic theory of knowledge, learning 
and literacy, ill-suited to the development of critical minds and 
literate persons. After a superficial e~posure to reading, writing 
and arithmetic, schooling is typically fmgmented thereafter inro 
more or less technical domains, each with a large technical 
vocabulary and an extensive content or propositional base. 

Students memorize and reiterate domain-specific details. Teach
ers lecture and drill. Active integration of the students' daily 
non-academic experiences is mre. Little time is spent stimulating 
student questions. Students are not typically encouraged to doubt 
what they are told in the classroom or what is written in their 
texts. Students' personal points of view or philosophies of life 
are considered largely irrelevant to education. Classrooms with 
teachers mlking and students listening are the rule. 

Dense and typically speedy covemge of content is typically 
followed by content-specific testing. Interdisciplinary synthesis 
is ordinarily viewed as a personal responsibility of the student 
and is not routinely tested. Technical specialization is considered 
the natural goal of schooling and correlated with getting a job. 

The scholastically dominant theory of knowledge, learning and 
literacy assumes: 

1. That the fundamental need of students is to be taught more 
or less directly what to think, not how to think (that students will 
learn how ro think if they can only get into their heads what to 
think). 

2. That knowledge is independent of the thinking that gener-
ates, organizes, and applies it. 

3. That an educated literate person is fundamentally a reposi-
tory of content analogous to an encyclopedia or a data bank, 
directly comparing situmtions in the world with "facts" that he or 
she carries about fully formed as a result of an absorptiveprocess. 
That an educated literate person is fundamentally a true believer. 
a possessor of truth. and therefore claims much knowledge. 
* reprinJed with the aUlhor's permission from the Annals of 
Community-Oriented Education 1990, Vol. 3. Pan It 117·125. 
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Few multi-logical issues or problems are discussed or assigned 
and even fewer teachers know how to conduct such discussions 
or assess student participation in them. Students are mrely 
expected to engage in dialogical or dialectical reasoning and few 
teachers are profICient analysts of such reasoning. 

Knowledge is viewed as verified intra-disciplinary propositions 
and well-supported intra-disciplinary theories. There is little or 
no discussion of the nature of prejudice or bias, little or no dis
cussion of metacognition, little Or no discussion of what a disci
plined, self-direCted mind or self-directed thought require. The 
student is expected to develop into a litemte educated person 
through years of what is essentially content memorization and 
ritual performance. 

The above dominant pattern of academic instruction and learning 
is based on an uncritical theory of knowledge. learning and 
literacy that is coming under increaSing critique by those whose 
concern is instruction fitted ro new interprcmtions of the emerg
ing economic and social conditions as weI! as ro changing 
conditions for human survival. 
Now let us set out the two opposing theories systemfltically in 
terms of specific contrasting assumptions: 

The emerging critical theory of knowledge, learning and 
literacy assumes: 

1. That the fundamental need of students is to be taught how 
not what to think. That it is important to focus on significant 
content, but this should be accomplished by raising live issues 
that stimulate students to gather, analyse and assess that content. 

2. That all knowledge or "content" is generated, organi.ed, 
applied, analysed, synthesized and assessed by thinking; that 
gaining knowledge is unintelligible without engagement in such 
thinking (it is not assumed that One can think without something, 
some content. ro think about, nor that all content is equally 
significant and useful). 

3. That an educated literate person is fundamenmlly a reposi
tory of strategies, principles, concepts. and insight embedded in 
processes of thought rather than in atomic facts. Experiences 
analyzed and organized by critical thought. rather than facts 
picked up one-by-one. characterize the educated person. .. That 
an educated litemte person is fundamenmlly a seeker and 
questioner rather than a true believer, therefore cautious in 
claiming knowledge, being aware of many unknowns. 
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The scholastically dominant theory assumes . .. 
4. That knowledge, truili and understanding can be transmitted 
from one person to anoilier by verbal statements in the fonn of 
lectures or didactic teaching. 

5. That students do not need to be taught skills ofiistening in 
order to learn from others, they only need to learn to pay atten
tion and iliis is fundamentally a matter of self-discipline achieved 
through will-power. Students should ilierefore be able to do so 
on command by the teacher. 

6. That the basic skills of reading and writing can be taught 
without emphasis on higher-order critical thinking skills. 

7. That students who have no questions typically are learning 
we\1. while students with a lot of questions are experiencing 
difficulty in learning: iliat doubt and questioning weaken belief. 

8. That quiet classes with little student talk are typica\1y re
flective of students learning while classes with a 101 of student 
talk are typically disadvantaged in learning. 

9. That knowledge and truth Can typically be learned best by 
being broken down into elements-the clements into sub
element <;---each taught sequentially and atomically. Knowledge 
is additive. 

to. ThaI people can gain Significant knowledge wiiliout seeking 
or valuing it, and hence ilial education can take place without a 
significant transformation of values for the learner. 

II. ThaI understanding the mind and how it functions, its epis
temological health and pathology, ate not important or necessary 
parts of learning. To learn ilie basic subject matter of the schools 
one need not focus on such matters, except perhaps with certain 
disadvantaged learners. 

12 That ignorance is a vaCuum or simple lack. and that 
students' prejudices, biases, misconceptions and ignorance are 
automatically replaced by their being given knowledge. 
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The emerging critical theory assumes . .. 
4. That knowledge and truth can rarely, and insight never, be 
transmilted from one person to another by the transmitler's verbal 
statements alone. ThaI one person cannot directly give anoilier 
what he has learned: one can only facilitate the conditions under 
which people learn for themselves ••. 

5. That students need to be taught how to lislen critically: an 
active and skilled process thaI can be learned by degrees with 
various levels of proficiency. Learning what anoilier person 
means by what he says requires questioning, trying on, testing, 
hence engaging in public or private dialogue with him or her, and 
this involves critical thinking skiIL~. 

6. That the basic skills of reading and writing are inferential 
skills that require critical thinking, that stodents who do nOllearn 
to read and write critically are defective readers and writers, and 
that critical reading and writing involve dialogical processes in 
which probing critical questions are raised and answered. 

7. That students who have no questions typically are nOI 
learning, while having pointed and specific questions, on the 
other hand. is a significant sign of learning. Doubt and question
ing, by deepening understanding, strengthen belief by putting it 
on more solid ground. 

8. That quiet classes with little student talk are typically 
classes with little learning, while student talk, focused on live 
issues, is a sign of learning (provided students learn dialogical 
and dialectical skills.) 

9. That knowledge and truili is heavily systemic and/or 
holistic and can be learned only by many on-going acts of 
synthesis, many goings back and forth between wholes and parts 
... and that the wholes that we learn have important relations to 
other wholes as well as to ilieir own parts •.. we cannot achieve 
in-depth learning in any given domain of knowledge unless the 
process of grasping that domain involves active consideration of 
its relation to other domains of knowledge. That each learner 
creates knowledge. 

10. That people gain only the knowledge that they seek and 
value. All other learning is superficial and/or transitory. All 
genuine education transforms the basic values of the person 
educated. resulting in persons becoming life-long learners and 
rational persons. 

II. That understanding the mind and how it functions, its health 
and pailiology ... are necessary parts of learning. To learn ilie 
basic subject matter of the schools in-depili requires that we gain 
some insight into how we as 3 thinker and learner are processing 
that subject matter. 

12. 1113t prejudices, biases and misconceptions are built up 
through ... inferences embedded in experience and must be 
broken down through a similar process: hence, that students must 
reaSon their way ... out of ilieir prejudices, biases and miscon
ceptions. Thus students need many opportunities to express their 
views in class no matter how biased and PTf,judiced iliose views 
might be and a non-threatening environment to argue Iheir way 
out of ilieir internalized misconceptions. 
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The scholtl$tically dominant theory assumes . .. 
13. That students need not understand the rational ground or 
deeper logic of what they learn to absorb knowledge. E~tensive 
but superficial learning can later be deepened. 

14. That is more important to cover a great deal of knowledge 
Or information superficially than a small amount in depth. 

15. That the roles of teacher and learner are distinct and should 
not be blurred. 

16. That the teacher should correct the learner's ignorance by 
telling him what he does not know. 

17. That the teacher has the fundamental responsibility for 
student learning. 

18. That students will automatically transfer the knowledge that 
they learn in didactically taught courses to relevant real-life situ
ations. 

19. That the personal experience of the students has no essential 
role to play in education. 

20. That a student who can correctly answer questions, provide 
definitions. apply formulae while taking tests has proven his Or 
her knowledge/understanding of those details. 

21. That learning is essentially a private monological process in 
which learners can proceed more or less directly to establish 
truth, under the guidance of an expert in such truth. The authori
tative answers that the teacher has are the fundamental standards 
for assessing students' learning. 

Conclusion 

The emerging critical theory assumes . .. 
13. That rational assent is an essential facet of all genuine 
learning and ... that in-depth understanding of root concepts and 
principles should be used as organizers for learning within and 
across subject matter domains. 

14. That it is more important to cover a small amount of 
knowledge or information in depth (deeply probing its founda
tion) than to cover a great deal of knowledge superficially. 

15. That we learn best by teaching or explaining to others what 
we know, and that students need lots of opporunities to teach 
what they know to others, to formulate their understanding in 
different ways, and to respond to diverse questions from other 
learners. 

16. That the students need to learn to distinguish for themselves 
what they know from what they do not know. Much of what 
students are presently learning should be recognized by the 
students as content that they do not genuinely know Or compre
hend, but they have merely memorized. Self-directed recognition 
of ignorance is necessary to learning. 

17. That. progressively, the student should be given increasing 
responsibilitiy for his own learning. Students need to corne to See 
that only they can learn for themselves and Illat they will not do 
so unless they actively and willingly engage themselves in the 
process. 

18. That most knowledge that students memorize in didactically 
taught courses is either forgotten or rendered"inert" by their 
mode of learning it, and that the most significant transfer is 
achieved by in-depth learning which focuses On experiences 
meaningful to the students. 

19. That the personal experience of the student is essential to all 
schooling at all levels and in all subjects, that it is a crucial part 
of the content to be processed ... by the student. 

20. That students can often provide correct answers, repeat 
definitions and apply formulae while yet not understanding those 
questions, definitions or formulae. That proof of knowledge/ 
understanding is found in the students' ability to explain in their 
own words, with examples the meaning and significance of the 
knowledge, why it is so, and to spontaneously recall and use it 
when relevant. 

21. That learning is essentially a public, communal dialogical 
and dialectical process in which learners can only proceed 
indirectly to truth. with much zigging and zagging along the way, 
much back-tracking, misconceptions, self-contradiction and 
frustration in the process. In this process authoritative answers 
are replaced by authoritative standards for engagement in the 
communal, dialogical process of inquiry. 

Recognition of the need for a shift from a didactic to a critical theory of knowledge, learning, and literacy is growing daily as the 
research base for a critical theory expands. The traditional didactic theory is increasingly on the defensive. It has few official defend
ers. Nevertheless it is still deeply embedded in classroom instruction as well as in the minds of most reachers and administrators. 
Implementation of the critical theory of knowledge,learning and literacy is merely beginning. Its full development around the world 
is probably 10 to 25 years into the future. 

Dr. Richard Paul will be the keynote speaker at Friday's general session of the TAGT convention. 
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Texas Association for the Gifted and Talented 

FACING THE CHALLENGE 

NOVEMBER 14 - 17, 1990 

Thirteenth Annual Conference 

Houston Galleria 

l!JIlPDA. 7I'lBl l!JIlPDA ']['JBi 

As we process the registration forms which 
have been coming into the office since the 
August publication of the convention 
preview, it is obvious that we didn't make 
some things clear-our apologies! 

The $75 registration fee covers full conference registration including Saturday and evenings. The 
separate $15 fee is for parents or teachers attending only in the evening or Saturday morning. 
Refunds will be forthcoming after November 17 to those of you who got carried away and offered us 
in excess of the inclusive $75 registration fee for attending other sessions. And don't forget, member
ship must be current as of November, 1990. 

Don't miss our special account number with Continental Airlines (EZllP53). If you plan to take 
advantage of the discounted fares Continental is offering TAGT convention participants, you will 
need to have the "EZ" number at hand when you make reservations. 

A four page brochure, A Parent's Guide to the TAGT Convention, is now available from the office 
or your regional representative. It highlights sessions throughout the day and during the evening 
which might be of particular interest to parents. 

If you intend to apply for AAT credit at the convention, the appropriate forms will be included in the 
registration packet you pick up at the time of your arrival. Any participant may apply for a mini
mum of six hours credit up to a maximum of nine hours by attending sessions conducted after 3:30 
p.m. or on Saturday. 

Full registration at the conference (Thursday through Saturday morning) will be recognized by 
many districts as fulfilling two and a half days of the five day in-service requirement for gifted and 
talented teachers. You may want to keep your registration confirmation letter as verification of your 
attendance and, in your program, mark the sessions you have attended. But please remember, 
granting credit is the responsibility of the individual school district. Check with your local 
administration about their policies and the kind of documentation they may request. 
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TRAVEL ARRANGEMENTS 

Continental Airlines has been designated the Official Carrier for TAGT's Thirteenth Annual 
Convention and is offering reduced air fares for conference participants. In accordance with 
Continental's agreement, the airline will offer a 50% discount off the full coach fare (yor 
Y9 fares). Reservations must be booked in "K" class subject to availability. Additionally, 
Continental will offer a 50% discount off the full first class fare (not applicable toYOnePass). 
No other restrictions apply. The airline is also extending a 5% discount off the lowest 
applicable round trip fare (subject to availability). 

To assist convention goers in making their travel plans, a toll-free 800 telephone number has 
been provided which connects to the "Convention Desk" of Continental Airlines: 1·800·468· 
7022. Service representatives will be available to take reservations Monday through Friday 
(6 a.m. to 12 midnight) and Saturday and Sunday, 8 a.m. to 9 p.m. Be sure to identify yourself 

as a TAGT conference participant and give them our special contract number: EZ UP53. 

Hotel! Airport Shuttle Service: An airpon bus shuttle service is available from both the 
Houston Intercontinental Airpon and the Hobby Airport to the Post Oak/Galleria tenninal. 
The fee is $4.35 from Hobby and $8.50 from Houston Intercontinental; both run every 30 
minutes. From the tenninal just call your hotel and they will pick you up with a counesy van. 
Cab fare, which can be shared among four persons, is approximately $22 from Hobby and $30 
from the Intercontinental Airpon to the Galleria. 

CONFERENCE HOTEL RATES 

Westin Galleria! Westin Oaks 
Single/double $ 85 
Triple/quad $118 
5060 West Alabama 
Houston, TX 77056 
(713) 960-8100 

J. W. Marriott 
(Located on Westheimer, 
directly across the street 
from Marshall Field's) 
Single/double $79 
Triple $89 
Quad $99 
5150 Westheimer 
Houston, TX 77056 
(713) 961-1500 

Guest Quarters Suite Hotel 
Single/double $ 85 
Triple/quad $ 105 
5353 Westheimer Road 
Houston, TX 77056 
(713) 961-9000 

Free self· parking at all hotels. 
Note: Most breakout sessions for 
secondary grades have been scheduled 
in the J. W. Marriott; Administrators' 
Strand is located in the Westin Galleria. 
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Texas Association for the Gifted and Talented 
Thirteenth Annual Conrerence 

Return Registration Form and Payment tu: 

Houston Galleria 
Texas Association for the Gifted and Talented 
P.O. Box 9802 #814 

November 14-17, 1990 Austin, Texas 78766-9802 
(512) 343-1886 

PLEASE PRlNT 

Name ___________________ Telephone. _______ _ 

Addr~s, _________________________________________ ___ 

Street City Slate Zip 

School District. _____________ Campus __________ _ 

Address, ____________________ Telephone ______________ __ 

(only one registration per fonn; please feel froe to duplicate this page) 

MEMBERSHIP lNFORMATION 
If you are joining TAGT for theftrst time or r.n.wlng your membership, you will need to complete this box and include membership 
fees with your registration payment. Your membership must be current at the time of the convention for the $75 registrationf •• to 
b. applioable. If you are already a member ofTAGT, pleas. check your membership card or tempa lab.lfor your expiration date, 

__ New Membership ~nual Membership Renewal 

__ Parent __ Educator Other __ 

__ $15.00 Individual __ $25.00 Family 
Your new membership card will be enclosed with your registration con.J1rmation. 

REGISTRATION lNFORMATION 
(Must be postmarked by November 7, 1990; limited on-sit. registration rift.r November 7,) 

REDUCED REGISTRA nON THROUGH OCTOBER 15 
(This is full registration; includes evening and Saturday sessions.) 

REGISTRATION AFTER OCTOBER 15 
(includes evening and Saturday sessions) 
ONE-DAY REGISTRATION THROUGH OCTOBER 15 

Please check appropriate day 
__ Thursday ~riday 

(includes evening sessions for that day) 
ONE-DAY REGISTRA nON AFTER OCTOBER 15 
(includes evening sessions for that day) 

EVENING SESSION OR SATURDAY A.M. ($15 each) 
_Thurs, (7-9:45 p.m.)_Fri. (7-9:45 p.m.) _Sat, a.m. 

ADMINISTRATORS' LUNCHEON 

MEMBERSHIP FEE (renewal or new) family $25/ individual $15 
(Check mailing label of this brochure for expiration date) 
PLEASE INCLUDE PAYMENT WITH REGISTRATION 

TOTAL AMOUNT DUE 

Member Non-Member 

$75__ $100 

$85__ $110 __ 

$35 __ $ 5o __ 

$45 __ $60 __ 

$ $ 

$15__ $15 __ 

$ $ 

If you have a General Session preference, please indicate: Thursday __ A (8:30) or __ B (10: 15) 
Friday __ A (8:30) or __ B (10:15) 
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Something Old . .• Something New 

AAT credit for all sessions attended after 3:30 p.m.and on Saturday. 
Complete information on how to apply for the credit will be included 
in your registration packet. 

(+ Full conference attendance will partially fulfill SBOE rule on in-service 
requirement. 

(+ Repeated sessions-more than one-third of the presentations will 
be repeated. 

(+ Two general sessions, one featuring keynote speaker, Dr. Richard Paul, 
and the second, a special surprise! 

.. Presenter's Reception and Orientation, Wednesday evening 
(+ Publications table featuring handouts and TAGT sponsored monographs 
(+ More sessions for advanced g/t practitioners and K - 2 teachers 
(+ College/University Forum 
.. Administrator's Strand and Luncheon (Friday)--Guest Speaker, Dr. Charles 

Patterson, Superintendent, Killeen ISD 
Parent/Community Strand - most offerings concentrated on Thursday 
and Friday evenings with special reduced registration 

.:- Expanded Exhibitor's facilities- cash Continental Breakfast and Deli Lunch 
featured in the Woodway Hall of the exhibit area 

.:- President's Reception, Thursday evening (included in registration fee) 
(+ Past Presidents' Tea 
-:. TAGT membership pins on sale 

REGISTRATION AND EXHIBIT HOURS 

WEDNESDAY 
Registration opens, 

6 -10 p.m. 

THURSDAY 

Registration open, 
7:30 a.m. - 4:30 p.m. 
Exhibits 8 - 5 p.m. 

FRIDAY 

Registration open, 
7:30 a.m. - 4:30 p.m. 
Exhibits 8 - 5 p.m. 

SATURDAY 
Registration opens, 

7:30a.m. 
Exhibits 6 - 10 p.m. 

Reception for 
presenters 7 - 9 p.m. 

12 

Monarch Room 
Westin Galleria 

President's 
Reception, 

5:30 - 7:30 p.m. 
Galleria Ballroom 
Special evening 

breakout sessions, 
. parent emphasis 

7-9:45p.m. 

Administrators' 
Strand and 
Luncheon 

Special evening 
breakout sessions, 

7-9:45 p.m. 
Exhibits close at 

5 p.m. 
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Facing the Challenge • •• 

PORTFOLIOS: Collecting and Assessing in Kindergarten 
Mary Beth Harwood, Assistant Principal, De Zavala Elementary School, San Marcos ISD 

How to generate and evaluate 
kindergarten portfolios has raised genuine 
concern for schools across the state. San 
Marcos School District approached the 
dilemma and established Ii district 
portfolio committee. Orr teachers, an 
administrator from each campus and three 
grade level representatives served on the 
committee. This group established 
procedures and criteria. 

Teachers collected Seven samples of 
students' best work, consisting of the 
following items: 

1) Portfolio cover (Each child in the 
district received the same directions, 
opportunities. and materials from a 
district facilitator to design hisjher 
cover.) 
2) A 3-dimensional project using 
similar materials (puppet) 
3) Writing sample (any sample of 
student creative writing) 
4) Creative activity (Facilitator 
went to each classroom and pre
sented the stimulus and follow-up 
activity) 
5) The last three items were 
samples of students' best creative 
work done at school. (Home 
projects not included.) 
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Items included in the portfolio were 
selected jointly by the student and teacher. 
Each item was labeled, dated, and the 
prompt for the activity indicated on a 
small form attached to the item. 

The best ftfty portfolios out of 250 
were selected by each campus in March 
and evaluated in a comparative manner by 
the district portfolio committee in April. 
All names were removed from the items 
and student identification numbers used, 
giving each child anonymity. 

Evaluation of the portfolios was 
based on the following criteria: 

1) Elaborates on an idea 
2) Unusual presentation of an idea 

(very original) 
3) Oood use of imagination 
4) Work advanced beyond age or 

grade level 
5) Evidence of high interest and 

perseverance 
6) Complex or intricate presenta

tion of an idea; provides detail 
7) Resourceful andlor clever use of 

materials 
8) Organization to communicate 

effectively , 
• 
t , 

Points were recorded on a creative 
portfolio profile and scores totaled. 
Information gleaned from the portfolio 
waS then recorded On the student profile. 
This was considered as one of Our 
subjective measures. Those students 
scoring Over the district line on three out 
of five of the criteria are to be admitted to 
the glt program. 

This process met with consider.ble 
success this year. Committee members 
look forward to improving and refining 
the process during the 1990-91 school 
year. 0 

This is a mad shark that breathes 
fire_ He was mad because he 
didn't win the ocean coloring 
contest!! But one of his friendS 
said he was the winner later and 
he got happy_ 

Timothy Kirkpatrick, 
Kindergarten, De Zavala 
Elementary. San Marcos CISD 
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Convention Preview . .. 

Facing the Challenge 

Directions for the Future 
Dr. Charles Patterson, 
Superintendent, Killeen ISD 
TAGT Past-President, 1982-83 

It is timely and appropriate that the program planners for 
the 1990 TAGTconvention selected the program theme. Facing 
the Challenge. As one views the cnrrent turmoil in the Middle 
East and a myriad of other problems, leaders in education truly 
must face numerous challenges through dynamic and creative 
leadership. 

In recent weeks, the word "challenge" has laken on in
creased meaning from a personal perspective. An event which 
"challenged" our district and demanded a tremendous amount of 
time was the announcement a few months ago by the Department 
of Defense that the 2nd Armored Division at Fort Hood would be 
deactivated. Since 58% of our students are military dependents, 
it was obvious that a major reduction in troops would have major 
implications for our school district. Suddenly we were consider
ing such things as a reduction-in-force policy. reduced funding. 
closing schools, and other related topics. How would the school 
district respond to this challenge? How would the community 
respond to the economic implications of this announcement? 
And if this announcement did not provide sufficient challenge, an 
event occurring in the Middle East resulted in an announcement 
that additional troops would be deployed from Fort Hood to this 
troubled area of the world. Now we were discussing such things 
as crisis counseling, support systems for military families, loss of 
employees who are serving in the reserves or National Guard and 
additional loss of students. 

These two events, certainly qualifying as "challenges," 
caused this writer to reflect personally on appropriate responses 
to challenge. The thoughts centered on students and the ways in 
which our educational programs were or were not preparing those 
students to respond to challenges in their personal lives and in the 
workplace. 

Some of my questions were: Has our school district 
prepared students to respond in a positive, confident manner 
when "challenges" confront them? Have we stimulated our 
gifted students through educational activities, strategies and 
programs which will enable them to be the local, state, national 
and world leaders who will respond to the future challenges 
they will face? 

Never has it seemed more critical to provide our students 
with Challenging, stimulating, interesting, and thought-provoking 
programs and activities which will enable them to be proactive 
rather than reactive when they encounter challenges. Our world is 
undergoing dramatic changes, a fact which should "grab us and 
shake us" until we realize we cannot continue to do things in the 
same old way with the same methods and approaches. We need a 
14 

major restructuring or recreation of our educational system, and 
tinkering with the "old engine" will be futile. 

Recently this writer participated in two of the most exciting 
and dynamic educational adventures in his educational career. 
One of the adventures was participation in an intensive five-day 
training program in strategic planning under the direction of Dr. 
Bill Cook, a nationally renowned facilitator in strategic planning. 
The second adventure involved a follow-up to this training in 
which our district began the process of strategic planning in a 
three-day planning retreat Twenty-four school and community 
leaders came together to plan for the future of our school district 
and to identify beliefs. a mission statement. objectives and 
strategies. 

Although I previously had some realization that change was 
necessary, these two experiences left me with no doubts. Ifwe 
are to face the challenges of OUf society, we m us! change. And 
the possibilities that are awaiting us in the future will become 
reality only if we lake the initiative by planning, designing and 
creating the future rather than permitting the future to shape and 
mold us because of our inactivity. 

Change is affecting educators on a daily basis. and many 
believe we are in the midst of crisis. These changes are evident 
in such areas as demographics, economics, and values. The 
changes are unprecedented and must be confronted by dynamic 
and energetic leadership. The terms "commitment," "excel
lence," and "vision" must become key words in the vocabulary of 
leaders. Reform movements have not been successful and have 
resulted in little substantive change. As Dr. Bill Cook has noted 
in his writings on strategic planning, public education must 
" ... recreate itself from the inside out: its purpose. its scope. its 
governance, its curriculum, its funding; the nature of teaching 
and learning: the meaning of student achievement; its leadership 
obligations ro the rest of society" (Cook, 16). 

We have talked a lot about "educational leaders," but it is 
feared that this writer and other "leaders" in our public schools 
have done more talking than acting. Daily crises and a "majoring 
on the minors" have diverted us from the gargantuan task of 
recreating our schools. 

And where does gifted education fit into the picture? Will 
provisions for gifted education in this state be reduced in light of 
funding problems? Will the proponents of gifted education step 
forward and be counted? Will advocates of the gifted provide 
creative curriculum models and strategies for the recreated 
schools? Answers ro these questions are critical. 
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As we face the challenges of an ever-changing world, these 
appear to be some of the issues which need to be addressed as we 
determine directions for the future. 

(1) ''Recreate'' programs and strategies for our gifted 
students_ 
Most of us have made few changes in our strategies and 
programs for the gifted since implementation. For many 
districts, implementation of gifted programs occurred ten 
to f!freen years ago. It is doubtful that the implementatiton 
model is still appropriate for a changed and ever-changing 
society. Simply modifying and revising our old "wine 
skins" will not be an appropriate response in addressing the 
challenges of the future. 

(2) Collaborate In our efforts to address the needs of 
the gifted. 
We have given only lip service to true collaboration among 
parents, business, colleges and universities, and the com
munity. Plans for involvement of these groups must be 
immediate and comprehensive. and then plans must be 
implemented, monitored and evaluated. The furure 
demands that we remOve ourselves from our "isolationist" 
encampment and that we tear down the fences and walls 
which we have constructed. 

3) Celebrate our cultural diversity by expanding our 
identification procedures for minority students. 
Our attitudes, expectations, and biases have been barriers to 
the challenge of providing equitable identification proce 
dures which would provide opportunities for minority 

children to participate in programs for the gifted. We are 
either blind or indifferent to demographic changes in Our 
state and in our nation. As two authors have noted in a 
recent publication, we are challenged to break out of our 
traditional views of giftedness: "A pluralistic view of 
giftedness and talent requires educators to adopt a 
multicutural, multi-modal, muti-dimensional 
view of giftedness." (Ford/Harris, 19) 

(4) Rejuvenale our excitement and commitment to the cause 
of gifted education. 
What has happened to those of us who had such devotion 
and dedication to gifted education a few years ago? Have 
we permitted distractions such as school finance. 
discipline, and societal problems to dampen the fireS which 
burned so brightly as we immersed overselves in the"cause" 
just a few years ago? It is time for rededication, renewal. 
and rejuvenation for the cause of gifted education by those 
persons serving in leadership positions in education. 

These represent only a few of the "directions for the future" as 
we face many challenges. Our young people await our re'-ponses. 
Would we dare fail them? Q 

Works Cited 
Cook Jr., W J. (1988). Strategic Planning for America's 
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Ford D.Y. & Harris J.1. (1990, May/June) "Identifying 
diamonds in the rough" The Gifted Child Today. 
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TAGT ANNOUNCES 1991 STAFF DEVELOPMENT INSTITUTES 

TAGT is committed to assisting school districts as they prepare to meet the legislative mandate to implement K-12 gifted 
programming by 1990-91. In order to lend these school districts professional development suppon, TAGT will again be hosting 
Regional Institutes in Regions VII, XIII, XV, XVII. AATcredit will be awarded for professional attendance at these institutes. 
For further information, please contact the directors listed below. 

KILGORE February 9 
Location: Maude Laird 

Middle School, Kilgore 
Director: /Jetty Strickland 

(214) 984-3071 

Speakers: Dr. Sandra Love 
and Krista Stephenson: 
Primary/Elementary GIT 
Curriculum 

Kaye Krause: GIT Curricu
lum and Learning Centers 

Melissa McMillian -Cunning" 
ham: Secondary G/T Cur
riculum-Interdisciplinary 
Units 
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HA YS February 9 
Location: Hays CISD, 

Kyle Middle School 
Director: Irene Helton 

(512) 268-2141 

Speakers: Dee Trevino, 
Serving Special Populations 

Paul Slocumb: Elementary 
and Secondary Curriculum 

Laura Allard: Parenting
involvement and support 

SAN ANOELOJune 25 
Location: Angelo State 
University 
Director: Dr. Mary Seay 

(915) 942-6767 

Topics include: Primary, 
elementary, secondary and 
parent strands. Curriculum 
activities, affective education, 
creativity, and the nature and 
needs of gifted learners. 

LUBBOCK June 27/28 
Location: TBA 
Director: Dr. Mary Keller 

(806) 592-2500 

Topics include: Creativity in 
the affective area. creativity for 
parents and practitioners, 
sustaining creativity. 
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Facing the Challenge • ••.• 

" ... . we see 
students 
who possess high 
cognitive ability 
scores and who 
may be creative, 
but are so 
disorganized or 
unstructured as to 
be virtual 
non-producers ... 
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Gifted Students Who Are NOT Task Committed 
by Marjorie Furr, Esparza Elementary 
Northside lSD, San Antonio 

Joseph Renzulli (1978) identifies the three components of giftedness as high ability, creativ
ity, and task commi1ment---a person needs to possess these characteristics or have the potential for 
developing them. However, especially at the elementary level, we see students who possess high 
achievement and/or cognitive ability scores and who may be creative, but are so disorganized or 
unstructured as to be virtual non-producers. Such students frequently are not even identified for the 
gifted program or are quickly exited. If identified, keeping these students active panicipants 
becomes a real challenge for teachers and parents. It may even be a constant source of conflict 
between classroom teacher and g/t teacher (in a pullout program) or between teachers and parents. 

As the volume of school work noticeably increases, teachers begin complaining about 
students who always have messy desks, can never find materials. are always daydreaming or are 
hyperactive and never complete given tasks. When these students are candidates or have been 
identified for the gifted program, the complaints multiply: "Why would you want Joey in your 
program? His desk looks like a trash dump; he can't ever find anything." "How could you think 
Susie is gifted? She wanders all over the room, /lever completing anything:' 

Repetition of this unproductive behavior may reach a point where the child's self-esteem be
comes severely damaged or where therapy is required---and a prospective gifted producer is lostl If 
we are to challenge these gifted, the problem of helping them become more focused and task com
mitted deserves much more research and some creative solutions. I am not so concerned with 
whether these behaviors indicate a potential underachiever or result from underachievement; I want 
to modify the behaviors so that the student will become more task committed, more productive, and 
mOre successful. 

Concern with these behaviors needs to be addressed from several perspectives. First, consider 
the disorganized child. Unwittingly fostered or tolerated in the home, disorganization may become 
a major cause of unaccomplished goals. Some over-indulgent parents think it an act of love to do 
almost everything for the child. They would come to school with the child. hang up a jacket. and 
put a lunch box in a designated place before kissing a child goodbye, even through fifth grade, if 
allowed. Some parents prefer a "relaxed", unstructured atmosphere, or they believe lack of 
structure promotes freedom and creativity; when extreme, such unstructuring is dysfunctional 
(Rimm. 1986). When he was researching developed talent, Benjamin Bloom found strong evidence 
that extreme levels of achievement occurred in homes that were not only child-oriented and caring, 
but where parents placed great stress on doing one's best at all times. This included early sharing in 
household chores with expectation of doing them well (Haensly, 1990). 

Sometimes a child needs help with organizational strategies (Treffinger, 1988). When 
possible, expectations which are required of the child both at home and at school will be formulated 
(Rimm, 1988). Ideally, teachers will conference on a desirable plan. If concern of parents and 
teachers mesh, responsiblities at home can be determined, defined, increased, and monitored as 
appropriate. Sometimes parenting skills can be tactfully presented; parenting classes may be wel
comed. When the child is in a single parent home or one where parents are almost never home, 
help may be needed in finding necessary supervision. Specific places, however limited, and 
conditions need to be designated for doing homework and keeping completed materials quickly 
accessible as the child departs for school (Rimm,1986). Sometimes I have recommended gifted 
students be placed on monitored assignment sheets. These work best when someone, be it parent Or 
care.giver, checks immediately after school to see that the child has the needed materials for home
work. Then completed assignments must be returned daily with the assignment sheet initialed by a 
parent. 

In the classroom, it may be necessary to use a daily check system for some children (yes, even 
gifted ones) well past the time most have mastered expectations of desks neat enough to find 
needed materials and of work completed in a timely manner. Until the procedures become estab
lished, the individual gifted student in conference with the teacher (s) may well be able to work out 
plans, monitoring devices, signals, and check for completing tasks. Egg timers, a check list to 
provide visual reinforcement of unfinished tasks and of those accomplished, or sought-after 
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rewards (stickers, exU"a time to read, playa game, use the computer, go for recess, etc.) motivate 
some students. Planning and sequencing one's work to meet deadlines are skills we must teach. 
Within the framework of sound educational rationale. creative teachers must continue to seek 
appropriate ways to help students learn responsiblities and become self-directed (Treffmger,1988). 

My students come to me from other schools as well as other classes. To help my students 
know where to fmd their materials quickly when it is time for glt class. I require a looseleaf 
notebook to which materials can be added easily and which is larger and easier to frnd than a 
folder. Inside should be a pouch for a pen and pencil (possibly lunch money), which is all they 
need for my class. To help students separate types of materials so that they can be readily re
trieved, I use various colored cover sheets (of laminated card stock, if possible) as dividers. Then, 
I can easily say, "Tum to the blue section," or, "This goes in the green section." A distinctive 
color for a given section allows quick aCcess, even without the tab found on commercial dividers. 

Because the glt student needs to be involved in some self-initiated or self-selected activities, 
because many activities in the glt classroom are process-oriented and are teacher-monitored 
instead of teacher-insU"Ucted, and because I have three computers and four to five times that many 
students, a large portion of my students' day involves centers and rotating activities. Occasion
ally, I have a student who has come from a very sU"Uctured simation and who will be so over
whelmed by the less sU"nctured environment, s/he simply sits as an interested spectator. That is 
not to say that glt students are expected to never appear idle; the importance of "think time" from 
the perspectives of process learning, creativity. a "need" of gifted students, and even the need to 
daydream must be recognized. After a reasonable adjustment time, if this unproductive behavior 
becomes an obvious problem, immediate intervention works best. When the child says, "I was 
thinking," I remind the child of the "Think Tank" location with a timer and alternatives for when 
time is up. If the child professes not to know what s/he should be doing, we go over the proce
dure-where the schedule and materials are, etc. When a student tells me s/he was waiting for 
help, we cover the appropriate signal. In my room we use red and blue plastic glasses, glued 
together at the base. The red one is on top when help is needed. Further, we discuss acceptable 
alternative activities until help can be provided, whether by me or a fellow student. Infrequently, a 
student has to be isolated from the entire setup until s/he can show me some progress. 

A high energy level is characteristic of giftedness, but extremely hyperactive students 
interfere with their own progress and disU"act others. If both gifted and hyperactive, the diversions 
the student can conceive are limitless and often the source of disturbance for fellow students as 
well as the teacher. The Causes of hyperactivity are only now being thoroughly researched. If any 
medical or food allergies are known or suspected, great care must be exercised. Many children do 
not possess the maturity to recognize all the consequences of this type of abuse; they will forget or 
misuse presecribed medication and buy or U"ade for food they know causes problems for them. 
The teacher must assist such a child by seeing that a parent is called for the needed medication or 
lunch. Ways must be found for ventilating excesS energy without disturbing others. At the same 
time, the teacher must remember the rights of other students to proceed with their own learning. 

Much research remains to be done; We need to help glt students organize and discipline their 
environment, their areas of endeavor, and their energy. The importance of recognizing some of 
these problems as early as preschool needs further research (Kitano, 1986). Teachers need much 
more training in the demands and expectations of the gifted, in spotting the hyphenated"gifted 
(gifted with an additional label; i.e., LD, hyperactive, cerebral palsy, underachiever, disadvan
raged, handicapped, etc.) (Gifted Child Today, 1988). in assisting students to become proeess
oriented, in enhancing self-esteem (Webb. 1982), in using a strength to remediate a weakness. in 
understanding a child's preferred learning style and recognizing that it may differ from the 
teacher's preferred teaching style. Challenging the gifted must include finding and overcoming 
whatever factors interfere with potential task commitment and a gifted producer! 0 
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work of sound 
educational 
rationale, 
creative teachers 
must continue to 
seek appropriate 
ways to help 
students learn 
responsiblities and 
become self
directed_ " 
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Opportunities 

"'lI' lin n rm ~ IF II rm rm n ill lin" 
The following materials are available free 
of charge to any school dislrict interested 
in enriching their curriculum. 

Finnish American S/ltdent Leiter 
Exchange Program 
This is a classroom to classroom 
letter exchange program between 
students in 30 different classes and 
counlries. One of the best ways to 
expand your classes' interest in 

global issues is through pen pal 
letters between schools. Some 
students in the program last year 
exchanged video tapes and filmstrips 
about their schools. 

- -
-

- w 

From time to time various resources are 
brought to Our attention by the member
ship. Recently a book that is popular with 
some of the Dallas area gifted and talented 
parent advocacy groups was mentioned to 
us. It is listed here below for your 

investigation: 

Eating Problems for 
Breakfast: A Simple, 
Creative Approach to 
Solving Any Problem 
Tim Hansel 
Dallas: Word Publishing, 
1988. 

Read the Kalevala Project 
The Kalevala is a 452 page collection of Finnish sagas. It is the Finnish gift to 
world literature just as the Greeks gave us the Iliad and Odyssey. The Kalevala's 
heroes are sages who bring from the remote past a message of peace and friendship 
to our present troubled age. Now, it will be available in classroom sets to any 
teacher who would like to add it to their curriculum. The books are gifts of the 
Finnish Government. the Finnish American Literature Society, and the Finnish 
American Student Letter Exchange. 

For information on the free material, please contact: 
Michael Cnnningham, National Director 
Finnish North American Kalevala Project 
Box 155 
Mineola, Texas 75773 

Extending Our Reacn 

TAGT Regional Conference for Administrators, 
Teachers of the Gifted, Regular Classroom Teachers, 
and Parents 

Thursday and Friday, January 24 - 25, 1991 
Harvey Hotel, Amarillo, Texas 
Speakers: Nancy Pollette 

Dr. Mary Seay 
Bob Rhodes 
Connie McLendon 

Contact: Mary Jane Reeves, 806/376-5521, for 
further details_ 

------------+---------------------------
][10 MIolDlogll'lIjplhl 
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The Texas Association for 
the Gifted and Talented 
is proud to announce the 
publication of: 
Identification of Gifted! 
Talented Students in Texas, 
by Amanda Batson 
Susan Johnsen 
Thomas Oakland and 
Ann Shaw. 

Please complete the form below and remit $6.00 (the price 
of the monograph) plus $1.20 to cover postage to: 
TAGT Publications, P.O. Box 9802 #814, Austin, 78766-9802. 
Allow two weeks/or de/ivery. 

Name, ______________________________________ __ 

Address ______________________________ _ 

City _______________ Sta[e ______ Zip __ ~ 

Daytime phone: ______________ _ 
(Please enclose check Or purchase order; sorry, no charge cards!) 
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Call/or Articles-Spring Issue 
GLOBAL AWARENESS 

Dawn Wieder 

Orade 11 
Tex,,-, City. TX 

This thematic issue has been prompted by quickly changing geo
political conditions around the world during the past eighteen 
months. If there is anything the events of the recent past have 
taught us. it is the fragile interdependence of the world commu
nity. the rapid pace of change and the need to acquire a multi
culrura! perspective on world events. Surely. these events have 
implications for the way we teach our young people and the 
experiences we provide them. 

For this edition of tempo we are looking specifically for articles 
that discuss how to incorporate geography into gifted curriculum 
to help students understand better the multi-culrura! world in 
which they live. By geography. of course. we mean the study of 
the earth in its more extended sense--ilie people. terrain. culture. 
euvironment and ecology. We invite students' observations on 
this theme as well-a foreign living experience, an exchange 
student at home, a poem or illuslration. Help us map the way to 
a more humane future! 

Deadline for receipt of articles is March 1, 1991. Please include 
your name, position/role, region, address and daytime telephone 
number. Your Editorial and Research Committee thanks you! 

Patricia Haensly. Editor; Sherry Green. Rila Hall, Joyce Miller, 
Belh Moreno. Managing Editor; Bob Seney 

Cover Credits 

The three dimensional optical illusion on the cover of 
this edition of tempo is taken from Harry Turner's 
fascinating text, Triad Optical D1usions and How to 
Design Them (1978). It is part of the Dover Pictorial 
Archive Series which we would like to mention as an 
intriguing resource for anyone interested in design or 
simply faced with the task of illustrating a newsletter, 
publication, or yearbook. Many of the designs in 
Dover's publications are totally copyright free; others 
are minimally restricted. They run the gamut from art 
nouveau or Skandinavian and Celtic motifs, right up to 
art deeo; everyone is a delight to the eye and a rich 
source of inspiration. Look for them in the "design" 
section of any good bookstore. 

ANNOUNCING 
The National Association for Gifted Children (NAGC) 
has recently moved to Washington, D.C. The new 
mailing address and telephone are as follows: 

National Association for Gifted Children 
1155 15th Street, N.W. Suite 1002 
Washington, D.C. 20005 
(202) 785-4268 

The new Executive Director is Peter D. Rosenstein. 

TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 
P, 0, BOl( 9802 #814 / Austm. Texas 7f1766·9802 
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