
TEXAS ASSOCIATION FOR THE GIFI'ED AND TALENTED 
Member, National Association for Gifted Children (NAGe) 

VOLUME XII ISSUE 3 

Sl)MMER 1992 

REGULAR Fi!ATUllES 

From The President 
Amanda Davis Batson 2 

Legislative Update 
Connie McLendon 3 

Our Edltorlal Focus 
Bob Seney 4 

University Network News 16 

The Book Shelf 17 

TAGTNews 20 

TEA News 25 

Spotllghtlng Parent Affiliates 26 

Call For Arlicles 27 

TwlME SECTION 

Identifying Hlgh-Ahility Students 
G. Clark & E. Zimmerman 5 

Improvisation: Holding on to Letting Go 
Brad Newtnm 6 

Art In Amerlca 
M. Cannon & K. Schwartz 7 

Visual Arts Activities for 
Preschool Gifted Children 
Susan Klahr 7 

Drawing As a Thinking Tool 
Jeanie Goertz 8 

Theatre Currlculum Research 
Un Wlight & Nancy Perzan 9 

VPA DIvision of NAGC 
Jeanie Goertz 10 

High School for the PVA 
Annette Watson 10 

SPECIAL FEATURES 

TAGT !'Qsltlon Papers 18 

Meno-Dlalogue with Parents 20 

Research Fellowship Reporl 22 

SPECIAL TALENTS: 

Visual and Performing Arts 

Creativity has been called the highest expression of 
giftedness. While most gifted programs have a creativity 
component, creative talent is probably the least served 
form of giftedness. When we do find programs that 
address creativity in one of its many forms, it usually 
falls outside the auspices of the gifted program. Outlets 
for the creatively gifted are found in electives, after
school-hours activities, UIL competitions, the "junior" or 
"senior" play, the band, or the orchestra.. These opportu
nities should be applauded, encouraged, and supported 
by educators of the gifted, if not sponsored by these 
educators. But more than that, it is important and, even 
imperative for us to integrate these opportunities into 
the academic gifted program. The final result of this 
integration does not have to be the fine tuning and 
training of a promising young actor or artist, (however, 
we should strive to establish such programs), but to 
provide an opportunity for gifted learners to express 
themselves creatively. 

Every gifted program emphasizes communication in 
some way. The academically gifted program normally 
emphasizes written and oral expression. If we go no 
further, then we are limiting our students. They must be 
introduced to other modes of communication such as 
performance, either in dance or drama, and the graphic 
arts in all its media: oil, watercolor, sculpture, computer 
graphics. I will never forget, nor will my students, the 
book report on Paul Gallico's The Snow Goose that was 
danced for us by a student who was studying dance. This 
issue of tempo is dedicated to the celebration and nurture 
of our creatively gifted in the performing arts, the graphic 
arts, and the media arts. It is from them that we will 
learn how beat to serve all gifted learners. 

The Editor 



FROM THE PRESIDENT 
Amanda Davis Batson 

Opportunity of a Lifetime 

Are you a friend ofthe gifted? Would you like 
to be an even more effec
tive advocate of excellence 
for all students, especially 
the gifted? Is qualityedu
cation important to you? 
If your answer to any of these 

questions is yes, do I have a 
deal for you?!? Or rather, does 

the state of Texas have a deal for you?!? Please read on 
for details of this golden opportunity. 

That opening paragraph may sound facetious. However, beginning in 
September 1992, you and all of uS could have the opportunity of a 
lifetime to make some positive differences in the lives of Texas school
children including the gifted. I am referring to House Bill 2885 which 
was passed last year by the Texas legislature. Thia piece oflegislation 
requires that each achool district in Texas "develop and implement a 
plan for site·based decision making (SBDM) not later than September 
1, 1992." The basic requirement for next September is that each school 
district submit a plan for SBDM to the Texas Commissioner ofEduca· 
tion. 

What is SBDM? It is a method adopted from the business community 
in which decisions are made as close as possible to the point of 
implementation. Some Texas school districts have been operating in 
this manner for a while. HB 2885 simply requires mOre deliberate 
efforts by all Texas schools to actively involve teachers, parents, and 
community members in decisions related to local education. In particu
lar, there should be school committees comprised of various stakehold· 
ers such as teachers, administrators; Ibusiness people, parents; other 
community members and, as appropriate, students. 

How could this legislation impact gifted children? lfthere are people 
knowledgeable about the gifted/talented, willing to speak in positive 
ways on behalf ofthese children, and willing to get involved, there could 
b. aven greater learning opportunities for the gifted, However, some 
words of caution are in order. Interested parties need to know more 
about gifted than just knowing One or two gifted children. SBDM is not 
about making things better just for your own children, grandchildren, 
or special young friends. This is not the forum for personal agendas, or 
to complain that a particular child is bored or not challenged, or to 
criticize school personnel. This is the forum for teacherst principals, 
parents, and business people to work together at the local level on 
behalf of excellence in the schools, including excellence for gifted 
students. 

What do you need to know in order to be effective? First, become well" 

(See PRESIDENT, p.15 ) 
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LEGISLATIVE UPDATE 
Connie McLendon 

1992 General Election-

Texas Legislature And State Board Of Education 

tempo 

As a re.u1tofredistricting, retirements, and contested 
races, a significant number of positions in both houses 
of the Texas Legislature and on the State Board of 
Education will not be determined until the November, 
1992, general election. 

Eighteen seats in the Senate and 53 in the House are 
to be decided. At least four of the 15 positions on the 
Stete Board of Education will be filled by newcomers, 
and two incumbents are facing opposition. [See SBOE 
election chart opposite.] 

With close to one-fourth of current House and Senate 
members not returning to office, there will be major 
change. in the education committees of both houses. 
This means that TAGT's Legislative Communications 
Committee must place a priority focus on new member 
orientation. This committee is already developing plans 
to work with newly elected officials to ensure that the 
need. ofG!I' students are given appropriate consider
ation. 

TAGT's ADVOCACY EFFORTS 

Thcfollowingactionsaresugge!';tedtoencourageTAGTmember 
participation: 

• Est{llblish i;! strong LegislativE: Communications Net-
work st.f.ltewide. 

• 'BE!/;:ome knowlcdgf!able about the eXisting st"te law 
.'Ind SBOE rules for gifted Lxi.ucation. 

Study key emurging issues in giftE'd. education: ability 
grouping/ staff dcvl!lopmcnt for G /T educators, and early idl::!n
tification and prograrnm:ing. 

Itt il~~ordClncc with the its bylaws, the TE!xas A!>!>ociation for the 
Gifted and Talented cannot endorse politkal candid.atl::!s or lend 
fini.lncial support to candidates for public offi!::!.!. TAGT does, 
however, encourage its members to !;tudy each candidatels 
views and prior (lctiOJlS on all i!isul::!s reli.Hcd to education, 
particularly edu,ation of gifted and talented students. ::;f.~: 
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Have you met the candidato\.) £rom yo,", dlsttlct1 

DlAtrIot 1 

CANDIDATES FOR litE 

STAn BOARD OF EDUCATION 

Rene Nunez, inc:um~: unoppoud, Democrat 

DI"~Cl2 
Mary Helen Be~Qa; Incumbent, unoppoUd, Democrat 

o!otrlot • 
Esteban SOsa, Incumbent, ,unopposed, Demoorat 
01""", , 
(to roplaooRoymood. A, Alexander 01. Houston) 
Alm.a /t. Allen! DatnOCI'A~ 
ChaMs Fuller, L.lbettarlan 

OI .... '1IS 
(to replaol!'John H, 'Shields whO 1$ running torTexu Sillte FI.preHn~ 
\alIVe, 0I0t1iCt ''''') 
Ti!td Coulter, Democrat 
Bat> Offutt, Ropublloan 

01_8 
Jack,Chl1etl$, incumbent, unopposed, Fl8publlcBn 

DlotrtCl7 
Carolyn Honea :¢rawford! Incumbent, unopp<Jliw, Democfti 

00rt01CT8 
Mary KriottG per'\(ina, Incumbent. Democrat 
D. W.,DIBhI! Rejmbllclin 

01_0 
(to raplace Bob Aikin whO' Is running fo~ tna TeXA! Senilte) 
C:B., J,0f)8S, unoppo$$d 
wnta.ln for thl!l L.lbertarian'party 

Diolriot 10 
Will D8V1ti! Incumbent, unopposed, Democrat 

OI01~ot 11 
(to r'Etl)l$OB 'Jane Nelson:who Is running ff)r'the Texaa Sen&te) 
Dlani Patrick, R~ybllCan 
Jeri BttrtMl, UbanMian 

DlO1rto112 
Geraldlna'Mlller! Incumbent, ,unOpposed, Republican 

DI ... lot13 
Emmett Contad! Incumb8rit, 08mOcrat 
GQrdonMobloy, Ubertwlan 

OI.ttI'1I 1. 
WIlliam ,L., Hudson, Incumbent, unopposed; DemOOl"8.t 

01~1S 
Monte, "HIlSI." Incumbent, unOl)pol!'ledt' Re~ublloan 
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OUR EDITORIAL FOCUS 
Bob Seney 

The Nurturing of Special Talents 

I have a summer assignment for you. Please consider 
the following question: How can I integrate the 
perfonning and visual arts into my program for 
gifted learners? After carefully considering this is
sue of tempo, begin your plans this summer to 
implement a COurse of action to nurture more appro
priately those students who are showing unusual 
promise in performance and visual artistic abiHtieR, 
Most of our programs for the gifted are oriented 
toward the intellectually gifted; however, many of 
these Rama programs have a strong component to 
teach and enhance creativity. In fact, we are doing 
(for the most part) a goodjob of encouraging original
ity, flexibility, fluency, and elaboration in the gifted 
academic classroom. Many of u.s do use the arts" in 
some form or the other, to broaden the learning 
activities whicb we plan for our gifted learners. 

Tbis issue of tempo focuses on Special Talents: The 
Visual and Performing Arts. Our goal is not simply 
to add mUSic, art, drama'i and dance to our academic 
programs (that is, however, agood start!), but rather 
to focus on the nurturing of special talents and to 
extend our services to gifted student" in the.e areas. 
For most programs the goal will probably not be 
creating and training artists of the future, which is 
a noble task, but rather encouraging opportunities 
for creative expression) growth, and appreciation. 
While our gifted students may not be the performing 
and visual artists of the future, they will be in 
positions ofleadership to encourage and enable the 
support of the arts. With a richer experience of 
participation and training in the arts, they will have 
a better understanding of the important role that the 
arts play in our identity as an educated nation. 

For this issue of tempo, we have Bought articles to 
guide us in extending services in the Special Talents. 
We believe that we have found some good voices and 
good suggestions to guide you in your "summer 
assignment." Our lead article by Drs. Clark and 
Zimmerman sets the stage (oholl beautifully. Even 
though their e"pertise is in the visual arts, their 
ideas are easily extended to all of the arts. As you 
read their article, substitute the name for each of the 
arts and you will find a rationale for the teaching of 
all the arts. 

Some of you may remember Brad Newton from our 
annual conferences. His sessions are always full and 
I believe he will be back with us this falll His article 
will guide you in implementing improvi.ation. His 

rationale for using improvisation underscores the 
importance for using the strategy in the classroom. 

We can readily integrate the visual arts into our 
programs. Susan Klahr's article provides sugges
tions for guiding the younger artist, and the Michael 
CannoIllKathie Schwartz article encourages us to 
use art in teaching history in the secondary class
room. Dr. Goertz presents some important informa
tion on drawing as a visual learning tool. 

Three articles are also included for your special 
information. The article by Dr. Goertz is on the 
newly formed Visual and Performing Arts Division 
of the National Association for Gifted Children and 
the article by Lin Wright and Nancy Per,an de
scribes a project which has been funded by the 
National Endowment for the Arts. The third article 
is on the High School for the Performing and Visual 
Arts in Houston. This magnet school was one of the 
first schools established to nurture and train artists 
in all the artistic disciplines. We congratulate them 
on their twenty-fifth anniversary. Their role in this 
area of gifted education is without equal. 

It is vital for UB to nurture our studente gifted in the 
performing and visual arts. It is also important to 
expose their peers to an enriched experience in the 
arts. Many of us are writing curriculum this summer 
and much ofltis deliberately interdisciplinary. One 
of the challenges of interdisciplinary curriculum is 
the focus or the "glue" to hold the units together. As 
you seek that binding agent, you should remember 
that the arts may best serve that purpose. 

One additional note: We were happy to learn that 
our issue on gifted females prompted Sandra 
Schlather, Coordinator of Gifted and Talented Edu
cation for Cibolo lSD, to organize a symposium on 
gifted females in her area. Three hundred young 
women met for a full day of seminars with an impres
sive list of speakers. The keynote was given by our 
own Amanda Batson. Sandra has promised a full 
report for our Fall issue of tempo. :t1 

2nd TAGT Research Fellowship: 
Gifted Evaluation Models 

See Report on p_ 22_ 
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Visual and Perfonning Arts 

Identifying High -Ability 
Art Students 
Gilbert Clark 
Enid Zimmerman 
Indiana UnIversity 

Recently we attended a meeting for parents ofstudents 
who might attend a newly formed high-ability English 
class. Entrance criteria for this class, which would 
stress great literature and creative writingt included 
high gra.d •• in English classes; nomination by an 
English teacher; and score. at the 99th percentile on 
the Iowa Achievement Tests, PSAT, or other stan
dardized tests. We realized many students would be 
lost if these were the only criteria used and were 
astonished that samples of student writing andlor 
interviews were not being considered. These criteria 
would simply select academically superior, good test
taking, and conforming students. We thought how 
often similar criteria are used to identify students for 
programs for high-ability art students and how inap
propriate these criteria are for that purpose. 

CUl"l"ent Testing and Identification 
Practices 

There is little consensus today about identification 
procedures or instrument. for high-ability art students 
and no current art education publication offers stan
dardized guidelines for identification of these art stu
dents. In contrast, many psychologists and educators 
have written about academic orintellectual giftedness 
and have recommended specific instruments and 
identification procedures. Some recent publications 
have recommended standardized identification tests, 
although most standardized tests are inadequate for 
the identification of high-ability art students. 

Creativity Tests 

Authors of major creativity teats difler in their ap
proaches. Some (e.g., Guilford, 1973), measure specific 
behaviors related to divergent thinking. Others (e.g., 
Torrance, 1974), measure complex tasks that require 
simultaneous application of many abilitie •. Both types, 
however) measure fluency, flexibility, originality, and 
elaboration as demonstrations of creativity. Although 
sOme people claim that high ability in the visual arts is 
closely associated with creativity, others raise questions 
about the use of creativity tests and have questioned 
whether creativity tests measure skills that students 
use in art tasks. They claim that students who score 
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high on creativity tests may not, necessarily, be 
artistically gifted or talented. 

Standardized Art Tests 

TheKnauber(1932,1935), Graves(1946,1974,1978l, 
Meier (1929, 1942, 1963), and Horn (1935, 1953) 
standardized art tests have been evaluated by a 
number of reviewers. Many questions have been 
raised about their applicability to identification of 
high-ability art studenta and, in fact, no programs 
that we know of currently use theae tests (Clark, 
Zimmerman, & Zurmuehlen, 1989). 

CUl"l"ent Identification Procedures 

It is important to understand that a combination of 
procedurea or "multiple criteria" is the most effective 
method ofidentifying high-ability students. A battery 
of procedures should be selected that include diverse 
source. of information that corroborate the desired 
artistic or creative characteristics from different 
points of view. 

In 1988, Bachtel reviewed over 140 programs for 
high-ability art students and compared identifica
tion practices to ones we had reported in 1984. She 
found very important differences and major chaages 
in the popularity of selected identification practices: 

Popularity 01 Common Identification Practices 

Practice Clark & Zimmerman (1984) Bachlel (1988) 

Self nomination 57')1· 44% 
Portfolio review 60% 59% 
Teacher nomination 45% 66% 
Interview 27% 48% 
InfoI'IIlal art te!itB 25% 37% 
Creativity te!it!i 16% 49% 
Student interel>t 0% 63% 
Formal performa.nce tests 0% 37% 

The increase in the use of creativity tests (from 16% 
to 49%) and the decrease in the use of selfnomination 
(57% to 44%) are queationable in light of current 
research. Bachtel reported that she observed two 

(s •• CLARK & ZIMMERMAN. p., 1) 
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ViSII,11 ,1nd .. \ ..... rorming, Arh 

Improvisation: Holding on to Letting Go 
Brad Newton 
Carrollton-Farmers Branoh ISD 

"I need an active activity, please. " 

"Washing dishes. " 

"Thank you. We will now do a two 
minute opera entitled, 'Washlng the 
Dishes'. " 

Brad Newton has tau~ht M 
12 ywrsln Carrollto/i·Farm· 
ers Branch 18D alld h.a& been 
tmpl'l)/JtfIing with krminally 
gifted &tudent. for t~ paAt 7 
yearlll. Hill book TIujllhie to 
Diverga IlrplOTYl~ jmp1'l)Pisa
tiQnt;lIg(lmes fbrclail8/'OOrn lifI6 

and is available from: BJiid 
Newton, 1480 8!UJan Lane. 
C(!fl'()lltult, TX 75007. 214/ 
394-8245. 
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The activity begins that simply, a 
game (opera) and a suggestion 
(washing dishes). From that point 
on the sugge.tions become the 
foundation of a process called im
provisation. Improvisation is us
ing what is at hand to solve a 
problem: to create or make up ideas 
and solutions on the spot without 
preparation. 

In the hands of the educator, im
provisation becomes a bridge for 
the participant to self-confidence, 
responsibilitYj acceptance of oth
ers1 and most frequently, increased 
creativity. "Improv" .de-programs 
the standard student response and 
allows the innata creative sense to 
flourish. Its essence is divergence. 
Through games or warm-ups (two 
are listed below), an inroad to di
vergent thought processing is pro
vided to students in a safe and 
.ecure environment. The student 
learns creativity and divergent 
thinking not only by doing, but by 
being the processes. 

Improvisation requires total cOn
centration on what is happening. 
It seeks a non-judgmental atti
tude in response to the environ
ment. Right and wrong do not ex
ist in improv-although games do 
have specific rules. Improvisation 
becomes risk-free practice for life, 
a way of seeing failure as opportu
nity. It i. a most serious type of 
fun. 

The following games or warm-ups 
are good e"aniples of improvisa
tion activities. 

What Are You Doing? 

What Are You Doing?forces play
ers to dis.ociate their physical ac
tivity from their mental activity. 
While one player pantomimes an 
actionj he must say he is doing 
something else. The words spoken 
cannot be related to the actual 
activity being performed. For ex
ample: 

Student one pantomimes bruShing h~r teeth. 

Student two asks, "What are you doing?" 

Stuclent one responds, "CombIng my haIr. n 

Student two thBn pantomlmss combIng her 
haIr. 

Student one asks, ~What are you doing?" 

Student two replies, "Tying my shoe." 

Stucl~nton~ now pantomimes tyIng hBrshoB. 

Student two qUBrlBs, "What arB you doIng?" 

Student one retorts, HWashing the dishes. n 

The exchange continues back and 
forth as long as possible, all the 
while the minds of the partici
pants are searching for a breath of 
fresh thought. The body goes in 
one direction, the mind in another, 
both in control holding on to let" 
ting go. 

Mr. Know-It-All 

Mr. Know-It-All is a game in which 
three to six students act as one 
person to answer questions posed 
by the audience. Answers are cre
ated aseachmemberin order gives 
one word of the response. Each 
single-word response follows the 
previous playees response until a 
final answer is obtained. For ex
ample: 

The Isader beginsl "I would likiiJ to 
introduce Mr. Know·lt·AII who can 
answer 8ny question. Mr. KnDw~ltw 
All. why do potatoes have eyes?" 

Mr. Know-it-All respondsl IIPot8.toes 

"have" 

"eye." 

ubecause" 

"thoy" 

"/ost" 

"their' 

"ears" 

Ilwhile" 
Iidrivingil 

Ithell 

Ilharer 

'10 1
' 

"Michigan." 

Cartoons by Brad N~wt()n 

Make sense? This improv sentance 
doesn't have to. The challenge is 
in the link to the previous word. 
Playing is letting go and speaking 
the word that the creative self 
offers. Students learn a valuable 
lesson: stop the critic inside and 
enjoy the flow. 

Before there was Bloom, Williams, 
Madeline Hunterj or Synectics 
there was improvisation. The uSe 
of improvisational games brings 
to the classroom an air of enthu
siasm, risk-taking, and a height
ened sense of awareness for the 
unexpected. Improvisation is a 
creative feat; a letting go of pre
conceptions, based on an act of 
self-trust. Students do not know 
before they begin what they will 
be doing or saying. Therefore, a 
student must keep an open mind 
and be alert to respond to any
thing. In short, it's practice for life 
in a safe, nurturing, risk-free en
vironment. 

"I need an active activity, 
please." 

"/mprovlsatlonl" 

"Thank you. " 
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Art in America: 
Using Art to Teach History 

Michael Cannon 
Kathie Schwartz 
EI Paso ISD 

Can studying art help teach history? Absolutely! Student. in 
the Humanities program in El Paso ISD say, "We understand 
what people in the past were thinking becau.e they show it in 
their art.' The eighth grade Humanities program, which 
integrates writing and literature into the study of American 
history, has added a new segment, Art In America. 

The art program is made up of six parts and follows the 
historical sequence of American history: the Colonial Period 
(up to 1770), the Revolution (1770-1790), the young republic 
(1790-1830), early nineteenth century (1830-1850), middle 
years and the Civil War (1850-1890), and the twentieth 
century (1890-present). The program is primarily concerned 
with the visual arts and architecture, but music is also 
included. The art works are presented by means of slides and 
reproductions. The slides are predominantly American, but 
background information is given showing the influence of 
European art on American styl.s. A script for each slide gives 
the students background on the art and the artist. A list of 
appropriate music of the period is included. 

One lesson is provided for each six-week period. The lessons 
require one to three class periods to complete. After each 
series of slides, the students brainstorm detail. from the art 
which illustrate lifestyles and attitudes of Americans during 
the time period. Numerous activities for each lesson encour
age student creativity and reinforce thinking and writing 
skills. Opportunities are provided for students to create origi
nal works of art based on ideas, techniques, and genres of the 
different periods. Students draw portraits of classmates or 
family members which mimic the styles of colonial painters. 
They draw parodies of paintings such as William Penn'. 
Treaty with the Indian. or paint modern allegorical scenes 
similar to Peaceable Kingdom. They create models of colonial 
architecture or find examples of architectural styles in books 
and magazines or in the community. They also use writing 
skills by comparing different artists such as Whistler and J. 
S. Sargent and by creating narratives inspired by paintings. 

The Art in America program presents students with a differ
entfa.cetofAmerica!e past, giving them 9. more comprehensive 
and concrete understanding oftheir heritage. Art truly make. 
history come alive! !Ill 

Ed. Noll!: Michael Cannon is a winnerofthe TeXQR Commission for the 
Hu.manUies Outsta,nding Teaching of the Humanities Award for 
1992. Congratulation.s! 
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Visual Arts Activi
ties for Preschool 
Gifted Children 

Susan Klahr 
EI Paso Country Day School 

We all know the value of a program rich in visual arts for 
preschool and younger children. An open-ended experience 
with no ~incorrectt! answer can be a tremendous confidence 
bnilder, help in decision making abilities, and teach children 
how to accept challenges. Aside from the obvious small motor 
development, visual art activities promote the intellectual 
development needed for reading and mathematics. 

This type of program can be especially important for academi
cally gifted and talented students. The precocious reader or 
mathematician often has academic skills praised and en
couraged to the point of uneven character development. 
Sometimes these children lack the confidence and ability for 
normal social interplay and creative decision making. 

Over the years that I have been involved in teaching academi
cally gifted young children, I have integrated philosophies 
and ideas from many different sources into an approach that 
is comfortable for me and works well. Children who are 
inclined to create artwork on their own should have the 
opportunity and materials to do so without any instruction or 
preconceived ideas on the teacher's part about the finished 
product. This just means having materials such as paper) 
pencils j crayons! paint, glue, glueable objects available and 
some unstructured time each day for free choice of activities. 
I had a four-and-<me-halfyear old boy in my class who, on a 
number of occasions, carefully washed out his milk carton 
after lunch and glued it to a particular spot on his drawing. 
He was immensely pleased with this artwork. 

Drawing is a wonderful and important activity. Usually it is 
not given enough attention. Children naturally love to draw 
and there are many games and exercises to help encourage 
imagination and increase visual vocabularies. Aside from the 
developmental benefits visual arts activities promote, they 
are a boon to the emotional aspects ofthe child. Art activities 
prove to be absorbing, relaxing, and calming. All children 
need them. 

Some Favorite Activities 

• Ask the children to close their eyes. Then, describe a 
person, an object, a scene-the complexity depends on the 
ages of the children. It can be kept very simple for pre
schoolers, They leaI'Il to see "pictures~ in their head and 
then to draw thorn. Encourage visual expansion by talk
ing about a child's drawing. "Is this your mom? How about 

(s •• KLAHR. p.13) 
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Drawing As A Thinking Tool 

Jeanie Goertz 
Chair, Visual and Performing Aris Division, National Association for Gifted Children 

Specialized thinking that equate. draw
ing with art keeps many people. in
duding many curriculum planners for 
gifted prOgTams. from realizing that vi
sual education need not b. education for 
a life in drawing. Drawing is represen
tational-that is. drawing is supposed 
to look like something. However. draw
ing Can go beyond forms of expression to 
forms that serve as thinking tools. As a 
thinking tool. drawing requires little or 
no artistic skill. For the gifted learner. 
drawing as a visual learning process can 
improve creativity. Thomas Edison used 
the process of drawing to help him cre
ate and better understand his many 
inventions. 

Visual thinking translated into drawing 
is not the exclusive reserve of artists. As 
Rudolf Arnheim (1969) observes: 

Visual thinking Is constllntiy usod by ovory
bedy, Surgeons think visually to porfonn an 
operation; chemists to construct mD/Bculaf 
models; and architects, to create functional 
bUildings with beauty, Visual thinking directs 
figufBs on a chessboard and designs global 
politics on tho map (p, 7), 

Visual thinking recorded in brief 
sketches is a natural method to re
member and generate more ideas. 
Leonardo da Vinci (Taylor, 1971), artist 
and inventor, capitalized on the process 
of drawing. Drawing was his secret in 
creating his many inventions and ideas. 
His notebooks and sketchbooks contain 
hundreds of detailed drawings ofbirds. 
fish, human organs! human figures, and 
plants. He observed nature in minute 
detail and imitated it in his inventions, 
According to Curliss (1987). this quality 
of "seeing knowledg." is difficult to de
Bcribe in words. "Seeing knowledge" can 
best be expressed in drawings. 

In his autobiographical notes. Einstein 
(Hadamard, 1954) ~mphasized the 
nonv.rbal nature of his thonght process 
using seeing and thinking: 

Whet prod.ely, Is '1hlnklng"? When at the 
reception of sanse-Impresslons, memory 
pictures emorgo, this I. not yet "thinking,' 
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And whBn such pictures form series, each 
membBr of which ca.lls forth another, thIs, 
toD, is not }'Bt "thinking." Whem, however, a 
certain picture turns up in ma.ny such sarles 
then precisely through such return itbtilCOmes 
an ordering element for such SBriBS! in that 
It connects series which In themselves BrB 

unconnected pIctures. For me it is not 
dubious that our thinking goes on for the 
most part without use of worcl. (p, 86), 

Consider the pos.ibiliti.s of using seeing 
and thinking as a learning tool. The 
learner could see a problem from several 
angles and perhaps even choos. to solve 
it in the direct context of seeing. Now 
prepared with a visual understanding of 
the problem. the learner thinks of al
ternative solutions, Finally. rather than 
trust to memory, the learner draws a 
few qulck sketches of possible solutions 
to the problem. 

Drawing 

J.P. Guilford (1967) introduced the 
concept of fluent and flexible ideas to 
help the flow and variety of id.as. Flu
ency of ideas is d.monstrated by gener
ating many ideas. Having learners keep 
a sketchbook is aneasywayto record the 
flow of ideas. Th. sketchbook allows the 
I.arnerto record sketches when the ideas 
begin to flow; thus! no idea is lost. 

Idea sketching encourages fluency and 
fl.xihility.Flexibilityofideasdiffersfrom 
fluency-in that it involves the generation 
of a variety ofid.as. rath.r than a large 
number. 

One strategy for generating a variety of 
ideas is visual brain8torming. The tra
ditional use of brainstorming is an idea
generating activity that can be performed 
individually or in a gTOUp with id.as 
written down on the blackboard or paper. 
Visual brainstorming is USing drawing 
as a tool to record ideas. For example, 
the learner could take a problem of in
terest such as "democracy" and generate 
a variety of thumbnail idea-sketches 
based on the concept of "se.ing knowl
.dg .... Th. produced sketches-such as 

fireworks. the flag. and statues- might 
provide a variety of solutions to the 
problem (flexibility of ideas), 

Drawing as a visual approach to learn
ing giv.s the student many advantages. 
By drawing in noteB! the leaTIler is often 
better able to "see knowl.dg .... which 
assists the ability to recall and remem
ber and to see relationships. "Seeing 
knowledge" contribute. to the flow and 
flexibility of thinking that results in 
better ideas. 

Mapping Ideas 

One strategy of "seeing knowledge" is 
mapping ideas, Mapping is the process 
of drawing the main theme in the center 
of the paper and arranging other idea. 
around it with lines and arrows. Colored 
mark.rs or p.ncils can be used to em
phasize specific aspects of the map, The 
use of color separates ideas so that they 
can be easily visualized and remembered. 
The visual imagery of mapping repre
eents connections more easily than does 
a linear outlin •. As a p.rsonal thinking 
tool! mapping encourages learners to 
determine the best way to represent 
information for th.ms.lv.s. In Make the 
Most o{Your Mind. Tony Buzan (1986) 
suggests that mapping is a basic study 
skill that can be used to take not.s; to 
review, remember, and understand inw 
formation; to plan; and to solve problems, 

For the artist and inventor, the process 
of drawing is a way to transform ideas 
into paintings and inventions. For the 
gifted learner who is identified as a 
"spatial learner" (Silverman. 1989) 
drawing can improve creativity and ac
complishments in solving problems. Idea 
sketching may b. an answ.r to clarify
ing thinking for spatial learners since 
they prefer to develop their own strate
gies to solving problems. As a system 
thinker. the spatial learner using mind 
mapping could easily make connections 
by "seeing knowledge" about the whole 

(s •• GOERTZ, p.14) 
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Theatre Curriculum Research 

Lin Wright and Na.ncy Perza.n 
Arizona State University 

Theatre in the schools has typically been 
an extra curricular activity or a part of 
the language arts program. In the '30s, 
theatre "s "subject was introduced into 
a few high schools, but only in the last 
ten to fifteenyearB has it been considered 
a curricular discipline for the elementary 
school. With this development has come 
the need for both theoretical and prac
tical re.earch. Faculty from the De
partment of Theatre at Arizona State 
University-Lin Wright, Johnny 
Saldana, Roger Bedard, and Donald 
Doyle-have been actively involved in 
this research, particularly in the devel
opment of K-6 theatre curriculum. 

The ASUlHoldeman 
Longitudinal Study 

Starting in 1984 with a K-6 longitudi
nal study! the work concerned what 
children do when they create theatre, 
how they create or react to it, and why 
they behave as they do--what individual 
variables and variable. within the con
text affect their theatre performance 
and response behavior. The philosophy 
behind the work was to involve all chil
dren in the informal creation of theatre 
by using the process of improvisation. 
Doyle, Saldana, and Wright taught 
classes each of the seven years. The 
students also were given theatre experi
ences with adult actors performing for 
them so that they saw excellent pro
ductions that would develop their aes
thetic sensibilities. 

In this naturalistic study, the unique
ness of individual children became ap
parent very quickly. For instance! some 
students seemed to arrive in kinder
garten as jjperformers," others were 
much more interested in developing 
ideas for the drama! while others were 
critics. Some students were much more 
likely to empathize with the characters 
in a play and to find meaning in a the
atre piece. These student. seemed to be 
pleased with the art of theatre; perhaps 
sOme will be future theatre artist •. An-
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other group of students always enjoyed 
drama as play 1 more in the sense of the 
extended pretend-play oftheir preschool 
days. For some, this sense of play rather 
than performance continued through to 
the sixth grade. 

Variables that affected the drama im
provisations of the students in the 
classroom were: (1) the social nature of 
the activity, (2) the related transitions 
the children needed to make in the na
ture of their dramatic play, and (3) the 
amount of knowledge the students had 
about what waa to be improvised. In 
their response to theatre events the 
nature of the production-musical! 
comedy, .erious work-and the quality 
of the production both affected the 
children!g responses. 

The more obvious effects on the students 
were: (1) increased knowledge about 
drama as an art form and an underw 

standing of the process for makingplays, 
(2) improved group skills, and (3) a 
greater willingness to express them
selves in front of a group. Those children 
who enjoyed being performers developed 
their vocal abilities. Having seen theatre 
for seven years! from kindergarten 
through the sixth grade, the children 
became much more sophisticated in their 
response to productions. They easily 
responded to production elements, 
meaning of the scripts, quality of the 
performance. Those who had been a part 
of the study forthe duration of the project 
expressed an on-going interest in theatre. 

NAERC Curriculum Project 

In 1989, The ASU faculty developed and 
pilot-tested " K-6 DramalTheatre 
Curriculum Guide as part of the NEAl 
USDE funded National Arts Education 
Research Center (NAERC) work on 
theatre education. The work grew from 
the longttudinalstudy, but was based on 
the theoretical stance of noted theatre 
specialists-Burnett Hobgood, Robert 
Benedetti, Oscar Brockett, Wallace 
Smith, Lin Wright-who suggested that 

then-current theatre curricula were not 
dealing with the reality of modern the" 
atre. Another factor was the national 
thrust toward discipline-based arts edu
cation. The result was a guide that in, 
eluded as a major component the devel
opment of children's skills as creators
playwrights, performers, designers, and 
directors. The idea that the form of 
theatre can be linear or non-linear was 
introduced early and the aesthetiel 
theory/criticism and historical.J1.iterary 
sections were expanded beyond what 
had been done in earlier curricula. 

Field testing started with in-service 
workshops for classroom teachers. The 
teachers were gtven graduate student 
assistants and assessment instruments 
to support their work during tbe year. 
One of the most interesting results was 
the significant individual differences 
among the teachers. Some did no more 
than repeat drama exercises from the 
workshop; others integrated the drama 
work into their regular curriculum. A 
major conclusion was that the curricu
lum guide was good but needed to be 
viewed as a work-in-progress. Research 
is also needed to develop ways to help 
more teachers develop the willingness 
to use creative activitiea in their class
rooms (Wright and Saldana, 1990). 

The International Center 
for Studies in the Arts 

Finally, in 1990, the ASU team became 
involved in a consortium project con
cerning student theatre critical literacy , 
which views the non-standard literacies 
of cultural groups as valid, valuable 
differences, rather than deficiencies 
(Colby, 14). Critical literacy would have 
each child understand his or her own 
culture, see the similarities and differ
ences between cultures! and learn to 
appreciate these differences. Teachers 
using this approach need to help chil
dren find their own "voice!! through 
theatre and then! uBingstudent theme!il! 

(Soo WRIGHT & PERZAN, p.14) 
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THE VISUAL AND PERFORMING ARTS 

DIVISION OF NATIONAL AsSOCIATION 

FOR GIFTED CmLDREN 

Jeanie Goertz, Chair 
The VPA Division, NAGC 

The Visual and Performing Arts Division, a newly formed 
division of the National Association for Gifted Children, is 
committed to networking, expressing needs, sharing resources, 
and exohanging ohallenging ideas with others who share a 
passion for the art. and who want to share their passion with 
gifted and talented children. The Visual and Perfonning Arts 
Division recogoites that all children need the arts in their 
lives. Many gifted and talented children have an intense 
motivation in and talent for dance, creative writing, acting) 
storytelling, music, painting, sculpture, film-making, and 
other fonns of visual and perfonning arts. These ohildren 
need a nurturing environment to express themselves, as 
gifted and talented children who work in subject areas need 
the arts as alternative channels of expression and communi
cation. Children working in the arts need support, under
standing, and challenge in order to express themselves; yet, 
knowing how to encourage and challenge them is not always 
easy. 

The Visual and Performing Arts Division ofNAGC is an active 
resource for finding answers and finding support. We welcome 
teachers, parents, artists, art educators, and administrators 
as active members of the Division. Members receive the 
newsletter, Spotlight, have the opportunity to participate in 
the division business meeting at the national conference, and 
network with members interested in the arts. Division officers 
for 1992 are: 

ChairINewl!IIletter Editor 

Dr. Jeanie Goertz 
1109 South Plaza Way, #338 
Flagstaff, AZ 86001 
6021 779-6208 

Past Chair 

Dr. Gail Herman 
Rt. 2 Lodge Circle Sky Valley 
Swanton, MD 21561 
3011387-9199 

Chair El.ct 

Sylvia Richards 
631 We.t Court Street 
Paragould, AR 72450 
5011236-7744 

Board Liaison 

Dr. }llelice Kaufmann 
NAGC 

Treasurer 

Dr. Karen Ca.rroll 
Maryland Institute 
Coll.go of Art 
1300 Mt. Royal Ave. 
Baltimore, MD 21234 
3011221>-2313 

Research Liaisons 

Dr. Karen Rogers 
University of St. Thomas 
Mail #1017 
Graduate School of Education 
2116 Summit AvenUE! 
St. Paul, MN 66106 
6121647·5277 

Dr. Enid Zimmerman 
132 Glenwood West 
Indiana University 
School of Education 
Bloomington, IN 47401 
8121855--8549. 

(S •• VPA Diy, p. 13) 
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Who Produces? 
Annette Watson, Principal 
High School for the Performing and 
Visual Arts, Houston, TX 

Who produces actors, artists, dancers, musicians, singers) 
film makers, composers, journalists, doctors, lawyers, scien~ 
tists, engineers) writers) teachers, social workers, environ
mentalists, bankers, financiers, politicians, inventorSI direc
tors, designers, and on and on and on? HSPVA! That's who! 

What i. HSPV A? HSPV A is the High Sohool for Perfonning 
and Visual Arts in Houston, Texas, 

Established in 1971 by the Houston Independent School 
District, HSPV A became the first arts high school in the 
country dedicated to excenence in the arts oombined with 
excellence in academic preparation. This year marks the 
twenty.year anniversary of the school which has served as the 
prototype for arts high schools across the country. 

During its twenty-year history, HSPV A has earned national 
recognition for its National Merit Scholars and its many 
Presidential Scholars in the Arts. In 1983, the school received 
the coveted Rockefeller Foundation Award for Exoellence in 
Arts Education. In 1990, HSPVA received the Governor's 
Award for Exemplary Performanoe. Four of its outstanding 
faculty have been named by the White House Commission on 
Presidential Scholars as "Presidential Distinguished Teach· 
ers.;!! 

Perhaps the best yardstick for measuring the success of the 
school is the impressive artistic accomplishments of its 
graduates. Many have enjoyed success in a variety of art.· 
related careers which include perfonnances on Broadway (A 
Chorus Line, The Wi<, Les Miserables, Zorba, On Your Toes, 
Bubblin' Brown Sugar, Sophisticated Ladies, etc.), in major 
symphony orchestras and musical groups, in ballet and modem 
dance companies, in regional theatre repertory companies, on 
network and cable television shows, and with exhibitions in 
major museums and art galleries. HSPV A's talented young 
artists have appeared in Carnegie Hall and the Kennedy 
Center for the Perfonning Arts, and they have toured inter· 
nationally in Scotland, Norway, Taiwan, France, and England. 

Artistic accomplishments at HSPVA go hand·in-hand with 
academic accomplishments as evidenced by its students 
consistently scoring at the top of Houston lSD's high schools 
on standardized tests such as the SAT, ACT, Mat 6, TEAMS, 
and T AAS. Such artistic and academic achievement does not 
go unnoticed by colleges, universities, and specialized arts 
schools across the country. HSPVA students are heavily 
recruited by such institutions each year and, as a result, the 
150·member graduating class of 1991 received over 2.3 mil· 

(Se. HSPVA, p. 14) 
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c{mtinued from page 5 

basic need.: (a) resolution of the ap
par.nt gap between research findings 
and actual practices and (b) the n •• d for 
operational definitions that could be used 
with agr.ement throughout the country. 
Both of these n.eds should become a 
focus for future research because they 
have not yet been resolved. 

New programs for high-ability art stu
dents require decisions about program 
size, character and purposes, and 
available funding b.fore identification 
decisions Can be made. Current identi
fication procedures typically admit from 
five to fifteen percent of local school 
populations. Decisions about program 
size and types of classes offered dictate 
different identification proc.dures to 
achieve the desired population. 

Screening Procedures 

New programs for high-ability art stu
dents may use less rigorous criteria than 
if they were long-established, well
fund.d programs. Choosing appropriate 
identification procedures should be 
considered in light of a decreasing ap
plicant pool. A ~first come lfirst servedt! 
procedure would be the least s.l.ctiv., 
followed by non-structured nominations; 
self-nomination and structured nomi
nations by peers, parents, teachers and 
others; grades in art courses, academic 
records and achievement test scores, 
informal art tests, and reviews of slid •• 
or videos. Portfolio reviews, auditions, 
interviews) and observations would be 
most selective and most costly to ad
minister. 

Non-Structured Nominations 

Non-structured nominations simply ask 
nominators to recommend prospective: 
students. Nominator bias and a lack of 
criteria often re!ilultin either too little, or 
to? much, information. Peer and self 
nominations are the most valuable b.
cause students know the skills and 
strengths of other students in their 
classes a.nd in extra.-curricular and out 
of school activities. Nomination efficiency 
requires preparation of nomination 
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forme that are appropriate to program 
goals, clear and easy to use, and easily 
assessed by program staff. 

Self Interest 

Student desire and interest is probably 
the most salient identification indicator 
for id.ntification of high-ability art 
students. Persistent interest in the visual 
arts and a persistence of expressive ef
forts are critical characteristics for 
identification. For our two-week resi
dential program for high-ability art 
students j applicants write a short essay 
about wbytheywant to attend and these 
are reviewed as evidence of desire and 
interest. These statements provide in
sights about the applicants and h.lp 
place them in appropriate classes. 

Structured Nominations 

Structured nomination forms provide 
more useful information than open 
nominations because they require that 
the same information be r.ported for 
each applicant, can be tailored to the 
stated purposes and goals of a program, 
and can be solicited from prospective 
students and parents, peers, classroom 
teachers, and art teachers. 

Programs, purpos •• , and goals should 
guide preparation of structured nomi
nation forms to ensure appropriate 
identification ofb.haviors that indicate 
high ability in specific categories. Users 
check observations of, or rate the pres
ence of, specific behaviors. When rating 
is added, each behavior is judged for its 
frequency or strength as well as its 
presence. A few nationally available 
behavioral checklists exist for art be
haviors and have been used in several 
parts of the country (Renzulli, et aI., 
1977; Khatem', 1981). There is a need 
for greater development of behavioral 
checklists for visual arts programs to 
improve their standardization, clarity 
of terms, and ease of use. 

Self Nominations 

Students often are very good judges of 
their own inter •• ts and abilities. A self 
nomination form can identify pertinent 
hobbies and interest. of students that 
relate to goals of a program. Self-inter-

est forms can reveal students' beliefs 
about self, general beliefs) goals) and 
values related to art achiev.ment •. 

Peer Nominations 

Although many high"ability students 
conc.al th.ir abilities from teachers, th.y 
often are well-known to their peers. In
dividuals who may be overlooked by 
teachers, therefore, may be identified by 
means of a peer nomination. Peers should 
be asked to nominate specific individu
als and rate the frequency of their art
related behaviors. By asking for "addi
tional comments, II other information can 
be obtained that also may help guide 
selection procedures. 

Parent Nominations 

Parents often know their children better 
than school personnel because they •• e 
their children in social situations out
side school and at home. Of course, 
parents often are biased and may under
or over-emphasize their children)s ac
complishments. Recognizing this pre
cludes using parent nominations exclu
sively, although parents can supply types 
of information that others may not re
port. A simple checklist oryeslno answ.r 
form should be avoided; a parent nomi
nation packet should include a form on 
which parents rate the frequ.ncy of art
related behaviors and describe their 
child's interests and activities in art. 

Teacher Nominations 

It is possible to greatly improve the 
effectiveness of teachers' nominations 
by providing structured nomination 
forms that state specific criteria and by 
inservice education about nomination 
criteria and methods prior to the nomi
nation process. Nomination forms may 
require rating the frequency of observed 
behaviors in weighted columns. When 
frequenci.s are weighted, check marks 
in each column are added and multiplied 
by a weight value assigned each column. 
Column totals are then combined to yield 
a single score that represents the 
nominee)s behaviors and behavior fre
quencies and that can be used to com
pare the entire pool of nomin.... A 
nominator often is asked to supply addi-

(continUed, p.12) 
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tional comments and these also should 
be used to guide identification decisions. 

Both non-structured and structured 
soW"ces of information are important 
because they yield very different kinds 
of information. Insights obtained 
through non-structured or subjective 
reports often are vitally important to 
identification of students to participate 
in an art program. 

Group IQ and Achievement 
Tests and Academic Records 

The use of group IQ and achievement 
tests are recommended by many people 
and the usual criteria is for scores two or 
more years above grade level. This rec
ommendation is based upon research 
that indicates students who display 
unusual abilities in art are usually in
tellectually superior and also achie .. e 
above grade in other school subjects. 

Group IQ and achievement tests are 
good for screening, but should not be 
used exclusively for identification. They 
are easy to administer and lower in cost 
than individual tests, although indi
vidual tests yield more reliable scores. 
Scores on such measures, however, are 
not always suitable because creative and 
divergent responses are penalized rather 
than rewarded on these kinds of stan
dardized tests, as they frequently are in 
school classrooms. 

It is true) however) that most high-ability 
art students have superior grades and 
superior test scores on IQ or achievement 
tests. This relationship has been noted 
for well over 75 years and is found often 
in the writings of those who ha .. e stud
ied high-ability art students (Clark and 
Zimmerman, 1984). 

Informal Art Instruments 

Many visual arts programs administer 
group drawing tests or ask students to 
submit slides of their art work, especially 
at the junior and senior high school 
levels. Visual arts students often are 
asked to submit slides of their work, but 
are not given specific criteria about how 
their work will be judged. Locally cre
ated criteria frequently are used and 
often are very subjective, and are based 
upon personal reactions without suffi.-
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cient information to be justified Or de
fended. More needs to be done in the 
development of instruments that can be 
used in all parts of the country, accom
panied by objective criteria systems, in
cluding materials for the training of 
judges. 

The work-sample technique offers an 
alternative to subjective measures and 
provides answerS to most criticisms that 
have been cited. In work-sample proce
dures, a common assignment or group of 
assignments is given to all applicants 
and standard evaluation criteria are 
established. An example of the work
sample technique used in the identifi
cation of high-ability art students is 
Clark's Drawing Abilities Test (Clark, 
1989). This test consists of four work
sample items and is graded with a 
standardized criteria set. The fouritems 
are a) draw an interesting house as if 
you were looking at it from across the 
street, b) draw a person who is running 
very fast, c) draw a picture of you and 
your friends playing at a playground, 
and d) make a fantasy drawing; draw 
anything you like. These work-samples 
are graded with a scale and each test 
booklet is ascribed a numeric score. It is 
possible, therefore, to rank order stu
dents who take the test and to select 
students for differing types ofinstruction. 

Portfolio Review 

The advantages of being able to view 
and critique each student's work in 
person are obvious. Portfolio review does 
have, however, several drawbacks, Ex
clusi"e use of the procedure virtually 
eliminates identification of potential 
talent and, as practiced, such reviews 
are judged by local criteria that are often 
unknown to applicants. Students who 
have taken prior arts classes obviously 
are advantaged in such processes and 
portfolio reviews are costly to adminis
ter and time consuming. An advantage 
of portfolios is that they can display 
work in several media or related series 
of works. 

Candidates should be told, in advance, 
the specific portfolio requirements and 
criteria that will be used to judge portfo
lios. It is unfair to ask for a portfolio and 
then reject a submission for any reason 
that is unknown to the candidates. To 
ensure similar interpretation of criteria 

and that all candidates are screened 
equitably, judges need to be trained to 
use the portfolio review process. 

Interviews 

Interviews often are conduded as an 
identification procedure at the same time 
portfolios or auditions are reviewed. 
Interviews also should be used to gi"e 
applicants information as wen as collect 
information that might not be available 
through other sources. Interviews are 
costly and time consuming) however, 
and should be used only as a final 
screening procedure. It is important that 
interviews be informal and relaxed, but 
that similar questions and topics are 
used with all candidates. 

Upon completion of an interview, a bio
graphical inventory checklist can be used 
to summarize student responses; char
acteristics identified on a biographical 
inventory have been shown to be highly 
correlated with other identification 
measures, accurately predict success in 
a program. for high-ability students, and 
do "not appear to be racially biased as 
opposed to the more traditional testing 
instruments" (Ellison, Fox, Coray, & 
Taylor, 1976, p. 172). 

Observations 

Trained observers can be very accurate 
for identifying high-ability art students 
because observing student behaviors 
yields a rich fund of information that 
would not be available from any other 
source. Observers, however, should bEl 
persons who are objective and notregular 
participants in the classroom. These 
observers should not come with precon
ceived notions about the students or 
categories in which to classifY the stu
dents' art talents. Information about 
students with talent and potential tal
ent should emerge as an observer spends 
time in the classroom. Observation, 
however, is costly and requires trained) 
perceptive observers who are not regu
lar participants in the student's envi
ronment. 

Conclusions 

Most teachers interested in identifying 
high-ability students in the visual arts 

(continued, p.13) 
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want to be able to identify all possible 
talented students, Many students who 
are artistically talented, however, are 
not identified by procedures currently 
used in the schools, There still are many 
limitations on objective identification of 
high-ability art students There are no 
currently agreed upon criteria based 
upon research findings that are reliable 
or valid for generalized use. This is why 
a diverse battery of procedures is highly 
recommended. Many questions remain 
to be answered about the important ob
servable characteristics of art products 
and observable behaviors of student •. 
Answers to these questions will guide 
future programs for identification of 
high-ability art students. Procedure. 
currently used, and others that are rec
ommended for use, need to be critically 
examined and evaluated in light of re
search findings and successful imple
meutation in the field, 
ltetereocCIl 

FI~eht.el, A,E, (1988), A Stl4dy f)ftllt" rum/II ~,,"II!I.·tllJl! U'fJ iJt"II/I(i· 
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C.H. St~lting CQ. 
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Mei1!r,N,C, (1929, 1M:.!, 1961!), M1!i~rlJr//~~/~. IlIwlL Cit.y, LA: ::It!li.e 
Ulliver~ity (lfI(lw!I, R~LreI\U ofEdu~!1.tlon~1 ~a1!Qrth !1.ll.d &-1'\'1t~. 

Renzulli,J.8., Smith, L.H., Whi1c, A.J., ClLllnhlln, C.M., & HArtmnn, 
R.K. (11177), Sral~N (!.It Ih~ ra1in8 ofbeha(,iural eha/"lletl!ri~tic~ of 
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Professor Gilbert Clark tef).cheR courseR in art 
eduoo.tion and IJifted and talented education 
a.nd Enid Zimrriitrman is coordinator of art 
education and associatf! profitssar in the School 
of Education at India.na Urtiversit:y
Bloomington, They haue co·authoritd Re
sources for Educating Artistically Tal@nted 
Students and nu,merous articles, chapurs, 
and book8 on thi8 8ubject, ~\t!. 

Ed. Note; SE!E! f.I rE!view of this Clark and 
Zinlmetnian book in The Book Shelf, p, 17, 
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her nose? What kind of hair does .he 
have? Would you like to make her 
shoes? Maybe she could be holding 
something in her hand? Where is 
she? Is she standing near some 
flowers?" 

• Encourage fantasy? Have students 
draw a strange animal or monster 
with a made-up name, It doesn't 
have to 'Ilook right" by anyone's 
standards except the child's. This is 
a good approach for children who are 
afraid to make mistakes, 

• Don't be afraid to give help to a child 
who asks for it. I would never draw 
something for the child but would 
show him or her a very simplified 
way on my paper sO they could ""copy" 
step by .tep: "I know you can draw a 
circle-lefs start with two circles for 
the wheels of the car." Or, draw with 
the child-"You draw the first part 
and 111 draw the next part, We'll 
take turns," 

• Try to offer different kinds of expe
riences with paint, 

Let students use tempera paint 
with thick aud thin brushes, on 
the easel, and on different types 
of paper. 

- Painting with Q-tips always works 
out great with very young chil
dren, 

- Mix powdered tempera with liquid 
laundry starch on a smooth 
surface such as a table top or 
tray and then finger paint. Lay a 
paper on top, smooth it down, 
pick it up, and you've produced a 
print, Clear off the surface, add 
more laundry starch and another 
color powder, paint again, lay 
down the same paper, pull up, 
and you've added another di
mension to your print, 

-Have students make a crayonre:sist, 
a crayoned picture with water 
colors painted over. 

• Fabrics offer a wide range ofpossi
bilities. Children enjoy making"pic
tures" out of felt scraps-sewed or 
glued depending on the age group. If 
the felt is glued on burlap, even very 
young children can sew around the 
burlap with bluut-tipped needles and 
yarn. Burlap is easy to sew through 
because of the loose weave. To ex
tend interest in projects such as this 
over a longer period of time, I add 
new materials slowly,.After the pic
ture is made with relt shapes 
(squares for a house, triangles for 
the roof~ rectangles for doors and 
windows) I introduce lace, rick-rack, 
sequins, little plastic eyes, buttons, 
etc. 

• One successful group project that 
was done by a class offour- and five
year-olds was a weaving with strips 
offabric. We used a wooden stretcher 
frame about 2.5' x 3L

• Nails were put 
1.5" apart on top and bottom and 
yarn was strung up and down be
tween the nails, The children brought 
strips of fabric 2" wide and 36" long 
from home and the loom stood in our 
room for a couple of months. Chil
dren could weave in their free time 
as they chose and eventually the 
weaving waS finished. They were 
amazed and proud to see it com
pleted and off the loom, l~1 

VPADIV 
contin.ued (rom. page 10 

Projects for 1992 include developing a 
Division bibliography of visual and 
performing resources; designing a print 
with teacher guide for sale; increasing 
membership; examining current educa
tional trends and issues related to visual 
and performing arts; creating a network 
of educators, artists, and others inter
•• ted in sharing their expertise in spe
cific areas of the arts; and promoting the 
arts for all, As the chair and newsletter 
editor, I invite you to become a member 
by joining the Visual and Performing 
Arts Division of the N ationalABsociation 
for Gifted Children, 115515thSt.,N,W" 
Washington, DC 20005, and supporting 
the arts, I'i 
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continued from page 8 

idea and drawing in the part. of the 
solutions. Thus drawing can be an asset 
for the gifted learner, since it goes beyond 
forms of expression to fonns that serve 
as thinking tools. 

Arnheim, R. 4. (1989). Vi9J1~l ,/hinkins. Bcrk~ley, CA: Uruwraity 
Qf C.li£~1l Pre51. 

BII.!&I'i, T. (1986). M(tke Ihe mOBt ofJ<!ur mind, New York: I,.indlilll 
FN~s, 

Curti~R. D. (1987). Inirodu.ctifJrl ta uiau.a.1 Uhrrro;r: Th~ haBit 00-

cabulflr;Y o/ul8l1ai Grit and C<lIIi/tl.U1llMtwn. Enelewood ClIt1'I3, NJ. 
Pl'ilntioe-Hall. 

Ov.ilford, J. P. (1967). Th~ na!u/"ll af hu.man inielligence. New 
Yllrk: McGrllw-Hill. 

Hadamard, J. S. (19154). Thep8YCMj~ ofin~ntiolJ ill t/JII mi;1th. 
em(ltical fif/d. Pfil)~t(ln, NJ: Princmn Uruvcl'1llity Pre~5. 

N:icolllid~lI. K. (l941). Th~ na/u./'tI1 W!J)' 10 draw. Boston: Houehton 
Mlffiilt. 

Silvermlln, 1',.. (1959), Sp.ti~II~l1m.rl. Und~rlltandins Our Gifml, 
1,(4). 

~I!Il' P. (19'11). Th~ 1IG1/.eboohs of Leollal'do d~ Vjll~i. New YQI'k: 
Mentor Books. 

Dt'. Jeanie Goertz is Assistant Professor at 
. Nortlu!rn Arizona University, She is chair of 
the Visual and Performing Arts Division of 
NAGC. She is a fonner art teacher and coor
dinator of gifted programs. 

WRIGHT & PERZAN 
continued from page 9 

build bridges to revered stories! plays! 
and production practices from the global 
community. 

Interviews to determine current stu
dent attitudes toward and values of 
theatre were conducted in Massachu
setts, North Carolina, Washington, and 
Arizona. Fifth, eighth, and eleventh
twelfth grade youth from rural, subur
ban, and inner city schools were inter~ 
viewed. In addition, adult theatre pa
trons from New York, Los Angeles, and 
Phoenix were interviewed to determine 
the role theatre plays in their lives. 

The last piece to be explored before the 
development of new classroom materi
als was artist concepts about what 
children should know about theatre and 
how theatre might be taught. Multi
cultural artists and teachers including 
Ping Chong, Gus Edwards, Phyllis Look, 
Helen Patmon, Patti Gillespie, Kyril 

14 
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Calsoyas, Lorenzo Garcia! and Johnny 
Saldana met twice to share ideas and 
create a vision of culturally sensitive 
theatre curricula. Quoting from their 
position statement: 

Students should be encouragea to aevelop 
the.t", which expresses their own experi
ences as well as Integrating the experltmCBS 
of others ... (They] should bo ablo to 
validate their own world outlook as WBIJ as 
understand thtiJ BIBmBnts of other world 
outlook • ... {thoy should h.ve eng/3{}ed in] 
thtiJ multiplicity offorms of theatre from various 
Bthnic cultures . .. [examined} the diverse 
contBxts from which these forms grow and 
rhB v.]. pO'itive cur/o.lty .bout the diversity 
of hum.n experlence.s expressea through 
thl. art form (Beasrel, 1991). 

The interviews and the results from the 
multi-ethnic think tank will be synthe
sized and new curricula generated and 
field tested. This work will be incorpo
rated with current research on in~service 
training being conducted in Toronto! 
Wisconsin, Texas, Tennesseei and Ari
zona. 

The work continues! but major ideas 
center around preparing teachers to help 
individual children find their "voice" 
through theatre creation and perfor
mance, and then building bridges to 
other cultures, past, present, near and 
far. Teachers will need to have a firm 
grasp of the playwright's art and they 
will need a rich source for multi-cultural 
and global materials. Talented students 
will emerge through the work, but the 
intention remains to have all students 
learn as creators/performers, as re
spondenUcritics! and as appreciators of 
theatre. 
Not.. 

Bedard, R. (1991). «Multi-cultural Th(latri~1 LitarllCYThink Tllnk 
I," ArIzona Stll.tIiI Univ~ity, November 15 lind 16. 1991. 

Colby ,R. (1990). "f>t!I'1IIpt'etiw cIl.DramaticL!teracy.» AATE Natlomd 
C~nter fur Studies In TheatrE! Education Think Tank (In T1wl1tricl1l 
Literacy, Arizona StatE! UnivlilNity, Fljlbr'unry 23.25. 1990. 

Wright, L., & Saldllnll, J. (1990). Th~ Arku/IG 8Ui.t6 UniversUY K-
6 Drama Th~a/re Curriculu.lrt Guide. Urbana, II.: QQ\lJ:lcil £(11' 
Re~arth In Music Education, 
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HSPVA 
continued from page 10 

lion dollars in scholarships! grants, and 
aid. Each year approximately 95% of the 
graduates go to institutions of higher 
learning, with some going directly into 
dance companies. 

Students audition to attend HSPVA in 
one of five art areas: visual arts l dance! 
theatre! instnunental music, or vocal 
music, There is no grade point average 
requirement to enter the school. The 
student is auditioned only on artistic 
potential and skill development in the 
arts. The very rigorous audition process 
involves initial auditions, with callbacks 
for the most promising students. The 
juries are made up of professional artists 
and performers who look at potential as 
well as developed skills. Once a student 
passes the audition and is accepted into 
the school, each student and his or her 
parents meet with the counselors to 
design the most appropriate instruc
tional program for the student. Regular, 
honors! and advanced placement courses 
are offered along with three foreign 
languages-Italian, Spanish, and 
French. The program covers grades 9-
12 and is a seven-period day with four 
periods of academics and three periods 
in the art area. The physical education 
requirement has been waived by the 
Texas Education Agency, but the 
physical stamina required in each of the 
art areas more than makes up for the 
loss of formal physical education. 

What is the real secret of the succeSS of 
students at HSPVA? It can be summed 
up in words such as relevancy and ac
coulltability. The students are highly 
motivated because they are studying 
what they have decided is important. 
They deal with artists and performers 
who are not sugar-coating what the real 
world will be like in the arts. They un
derstand that without self-discipline 
they will be doomed to fail. The teachers 
relate academics to the world of the arts 
and they hold the students accountable 
for the work. The work in both arts and 
academics is intellectually, creativelYi 
emotionally, and physically demanding. 
When students are asked to do their best 
and are held accountable, their self es-

(con.tin.ue.d Oli page 15) 
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TAGT Members Receive Humanities Awards 

TACT members received three of 
the six Outstanding Teaching of the 
Humanities Awards for 1992. They 
are Michael Cannon, Bassett 
Middle School, El Paso ISD (En
glish; 21 years); Rick Landmann, 
South Knoll Elementary School, 
College Station ISD (CIT; 6 years); 
and Kerry Miller Thompson, 
BridgeportHighSchool, Bridgeport 
ISD (English, Speech, AP Lit; 7 
years). Mary Kay Holt (Van Vleck 
ISD; English; 20 years) received one 
of the six Honorable Mentions. 

Inside This Issue ... 

Calendar 2 

Executive Board 
Candidotes 2 

Grants for Excellence 
Application 3 

1992 Summer 
Scholarship Winners 4 

SHARING THE GIFTS 
15th Annual Conference 
OveNlew 5 

The Outstanding Teaching of the 
Humanities Awards are presented 
by the Texas Committee for the 
Humanities (member, National En
dowment for the Humanities) to six 
educators who have demonstrated 
exemplary contributions in ad
vancing the study of the humanities 
(history, literature, foreign 
languages, government, social 
studies, and related fields) in Texas 

through teaching, curriculum de
velopment, and extracurricular 
programs (K-12). The award pro
vides a stipend of $1,000 to the edu
cator (to further professional devel
opment) and $1,000 to the educator's 
school (to purchase humanities in
structional materials or improve 
humanities courses and programs). 
TACT congratulates these fine edu
cators! 

TAGT Summer Scholarships 
Announced 

Ann Wink, chairperson of the TACT 
Scholarship Committee, reported at 
the May 1-3 Executive Board meet
ing that the 1992 Scholarship Com
mittee had awarded $41,118 to 163 
students, educators, and parents 
supporting their participation in 
summer programs. 

The recipient of the 1992 Carole 
Vermillion SchOlarship is Carole 
Frauenheim who teaches second 
grade at Rasor Elementary in Plano 
ISD. The $500 Carole Vermillion 
Scholarship is awarded annually to 
the outstanding teacher or parent 
scholarship applicant. TACT has 
awarded the first Ann Shaw Schol
arship to Brandon Fletcher, an elev
enth grade student at Newman 

Smith High School in Carrollton
Farmers Branch ISD. The $500 Ann 
Shaw Scholarship is awarded annu
ally to the outstanding student 
scholarship applicant. Please refer 
to pages 4-5 of the SPREAOSIJEETin this 
issue of tempo for the names of other 
T AGT scholarship recipients. 

15TH ANNUAL 
CONFERENCE 
OVERVIEW, 
pp.6-8 



CALENDAR OF G{T EVENTS 
Date: July 23-25,1992 
Event: 11th Annual SENG Confer
ence--Spedal Topics About Gifted 
Children 
Site: Mirmeapolis, Mirmesota 
Sheraton Park Place 
Sponsor: Supporting Emotional Needs 
of Gifted and Minnesota Council for 
the Gifted and Talented 
Contact: Leon. Gray 
SENG 
POBox 2745 
Dayton, OH 45401 
513 / 873--4300 
Fee: $140 

D.te: August 3-7,1992 
Event: Underachievement Institute 
(Learning Fe,t for enrollees' children 
ages 6-18) 
Site: Country Inn Hotel and Confer
ence Center 
Pewaukee, WI 

Contact: Educational Assessment 
Service, Inc. 
Attn: Barbara or Marilyn 
W6050 Apple Road 
Watertown, WI 53094 
800/475-1118 
Fe.: $525 (for graduate credit); $415 
(audit without credit) 
$125 (Learning Fest) 

Date: August 5-8,1992 
Event: Summer Training Conference, 
PPSP Coaches 
Site: Red Lion Hotel, Austin 
Sponsor: TEA/ Austin ISD 
Contact; Texas Future Problem Solving 
Program 
Pleasant Hill A1U1ex 
305 North Bluff Drive 
Austin, TX 78745 
800/ 333-5888 
Fee: $75 and $85 

D.te: August 9-12, 1992 
Event: 12th Annual IntI. Coni on 
Critical Thinking and Educational 
Reform-Cultivating the Reasoning 
Mind: Teaching, Testing, Standards, 
and Assessment 
Site: Sonoma (CA) State Univ 
Contact: The Center for Critical 
Thinking and Moral Critique 
Sonoma State UniversityRohnert Park/ 
CA 94928 
707/ 664-2940 

Date: November 4-8,1992 
Event: NAGC 39th Annual Convention 
Site: Westin Bonaventure Hotel/ Los 
Angeles,CA 
Sponsor: NAGC 
Contact: NAGC 
1115 15th 51. NW #1002 
Washington, DC 20005 

Candidates for the 1992 .. 93 Executive Board 
The Nominations Committee is pleased to present the following slate of candidates for the 1992-93 Executive 
Board. Official Election Ballots-which will include biographies, pictures, and the candidates' goals for office
will be mailed to each member of TACT the first week in August. Holders of family memberships will receive 
two ballots. 

OFFICERS 
PRESIDENT-ELECT 
KATHY HARGROVE, Director Of Aca

demic Studies, Plano ISO 
BOB SENEY, Project Planning Direc

tor of the Texas Academy for 
Leadership in the Humanities, 
Lamar University 

FIRST VICE PRESIDENT 
KAREN FITZGERALD, GfT Teacher, 

Grades K-8, Spring Branch ISO 
MARY SEAY, GfT Administrator, San 

Angelo ISO 

SECOND VICE PRESIOENT 
TRACY WEINBERG, GITOirector/ 

Teacher, Pleasanton ISD 
ANN WEISS, Director of Student Ac

celeration and Curriculum De
velopment, Goose Creek ISD 

THIRD VICE PRESIDENT 
MYRTIS D, SMITH, Founder of Tyler 

Friends of the Gifted Commu
nity Support Organization 

SECRETARY 
ANN WINK, GfT Coordinator, Grades 

K-12, Killeen ISO 

REGIONAL REPRESENTATIVES 

(even-numbered reglona) 
ESC II 
ANGIE RAMOS, Assistant Principal, 

Windsor Park Elementary, 
Corpus Christi ISD 

ESC IV 
SUSAN SPATES, GIT Coordinator, 

Grades K-12, Pasadena ISD 
MARILYN SUMNER, Executive Director 

for Student Services, Spring 
Branch ISO 

ESC VI 
BOBBIE WEDGEWORTH, GIT Coordina

tor, Grades K-12, Katy ISD 
ESC VIlI 
PATTI STAPLES, GIT Coordinator, 

Grades K-8; GfT Teacher, 
Grade 7, Crockett Middle 
School, Paris ISD 

ESC X 
TOM WELDON, GIT Teaoher, Grades 

6, 7, and 8, McCulloch Middle 
School, Highland Park ISD 

ANDI WILLIAMS, Administrative Di-
rector of Gifted Programs, 
Grades K-12, Richardson ISD 

ESC XII 
APRIL MEACHAM, Educational Spe

cialist for GfT ESC Region XII 
ESC XIV 
KATHY ALDRIDGE, GITTeacher, Grade 

5, Locust Elementary, Abilene 
ISD 

ESC XVI 
Jo ANN SAPPER, Educational Spe

cialist for GfT Programs, ESC 
Region XVI, Amarillo, Texas 

JANET SLAUGHTER, GIT Coordinator 
and Teacher, Perryton ISD 

ESC XVIlI 
CLAUDIA NORTHCUTT, Supervisor, GIT 

Programs, Ector County ISD 
MOLLY YEAGER, GIT Teacher, Fort 

Stockton ISO 
ESC XX 
ROSLYN BLACHE, GfTTeacher, Henry 

A. Carroll Elementary, San An
tonio ISO 

ADALIA PEREZ, GfT Instructional Co
ordinatorfTeacher, Flanders El
ementary, Harlandale ISO 



GRANTS FOR EXCELLENCE APPLICATION 

Name of Project: ___________________ _ Amount requested: $ _____ _ 

Primary Contact Person: _______________________________ _ 

Preferred Mailing Address: _____________________________ _ 

Street/P,O, Box: 

City Zip 

School District/Campus or Organizational Affiliation: ____________________ _ 

Please respond to the following (attach respon.es to application)' 

1. Provide an overview of your project, explaining its purpose, the audience it addresses .. and how it will benefit either gifted 
sludent, or the membership of TACT, 

2, Explain which of the TACT goals your project will addre,s and how, 

3, Explain specifically how the funds you are requesting will be used (for example: printing costs, postage for surveys, project 
supplies/materials/speakers, etc,), 

4, What percentage of the total cost of your project does this request represent? 

5, How will TACT's grant b. acknowledged? (For example: recognition of grant on printed materials, presentation at 
conference, acknowledgment of research support, etc.) 

6, Give the timeline of your project, including beginning and ending dates, expected date of implementation, etc. 

7. Grant recipients are requested to submit a brief evaluation to TAGT upon completion of the project. Describe how you will 
evaluate your project. 

Plea.e return application by September 1 to: TAGT Grants for Excellence Committee 
406 East 11th Street, Suite 310 

Phone: 512/ 499-8248 
Fax: 512/499-8264 

Austin, TX 78701-8248 

Applicants will be notified by October 1. Awards will be distributed after November 1, 

About The Grants for 
Excellence Program 

The TACT Crants for Excellence Pro
gram was begun in 1987 to offer finan
cial assistance to educators, parents, 
and non-profit groups interested in de
veloping programs benefiting gifted 
and talented students. 

The Parent/Community Involvement 
Committee of the TAGT Executive 
Board is soliciting nominations for this 
year's Grants for Excellence Awards. 
Tax-exempt organizations and indi
viduals whose projects support the 
goals of TAGT are invited to submit 
proposals at this time. These awards 
ranging in amounts of $500-1,000 each 
are given to support specific innovative 
projects, programs, or activities that 
address the needs of gifted students. 

TAGT Goals 
1. To promote statewide public awareness of gifted education. 

2, To monitor Btatewide legislation impacling educational programs for the 
gifted and talented and to support funding for those programs, 

3, To increase membership in TACT statewide, 

4, To provide information about the needs of gifted students to the legislature 
and other government.l bodies induding the State Board of Education, the 
Texas Education Agency, and local school boards. 

5, To communicate the importance of parentalle.dership in the educational 
process of the gifted and talented. 

6, To support research in all areas of giftedness and publish information that 
offers assistance to Association members. 

7, To seek additional funds for financial scholarships and staff development 
training programs for gifted and talented students and their teachers and 
parents, 

8, To establish telationships and communications with other educational asso
ciations, the business community, and parent groups. 

9. To foster improved communication between TACT and public and private 
schools and universities. 
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Nelson/ Nikki Vi~rkantl Mcriah Brizendine, Graham Ham 

Ann Shaw Soholarshlp Katy ISO Jacksonville ISD Fo,t Worth ISO Whit 

BRANDON FLETCHER Rosenbalm, Beth Bryant, Haley Harr: 
Carrollton-Fanners Br. Humble ISO REGIONS BurleScln ISD Burs 

lSD, Region 10 Rouhani, Natasha Cedillo, Monica 
ISO 

No applications were 
Attending Dartmouth K.ty ISO 51,lbmitted from this region, Fort Worth ISD Hens 

Debate Institute Bird\ Sadhukhan,Shaumo Dean, Erika 
KatyISO REGION 9 Alvarado ISO Hill, 

REGIONl 
Dean, Kimberly 

Whit, 
Smith/ AShley Hawkinsl Mandy 

Garza, Anthony Katy ISO Jacksboro ISD Alvarado ISD Jame: San Benito ISD 
Oubl Smith, Garret Pursley, Bonita Fierro, Amanda 

Garza/ Sarah Katy ISO Jacksboro ISO Fort Worth ISD Klem 
San Benito ISD 

HU{5 

Lopez, Angela N, 
Stoicescu, Corina Fhnbel, Megan Kate ISO 
Humble ISO REGION 10 Stephenville ISD 

Weslaco ISD Troxc!air, Justin Mace 
Miller, Ryan HumbleiSD 

Anderson, Luke Flores, Barney 
Brld! 

Carrollton-Farmers Sr, ISD Fort Worth ISD 
McAllen ISO 

VanvolkoI'r'l, Mildred Madi 
Oavi!" Abby Frias, Francisco 

Stepf S~n Pedro, Erica Sheldon ISO McKiI'lrteyISO Fort Worth ISD 
San Benito ISD 

Waring, Richard Maec 
Hunt, Jessica Garza, G.;Ibdel Stepl-Humble ISO MeKiIltLey ISO Fort Worth ISD 

REGION 2 Williams, Charles David Irizarry, Poliana 
Note! 

KatyiSO 
Godsey, Kara 

Bude 
Carter, Chrhitine Highland Park ISO Burleson ISO 
Gregory-Portland ISO Wolf, Claudia Kaplan, Rachel Graham, Heather 

Oliva 
Spring ISD Fort' 

Gomez, John Carrollton-Farmers Br, ISD Bridgeport ISD 
Gregory-Portland ISD Zafar, Shaarik 

Guardiola, Fred 
Orte2 

Namirani.;lh, Azaden 
Katy ISO 

Fort Worth ISO 
Fort' 

Jones, Bobby Carrollton-Farm.ers Sr. ISD 

Corpus Christi LSD Parh 
Raridon, Bryan 

Alval REGION 5 Bells ISO 
REGION, Allen, Jenifer Thomas, Andrea -R.",~~ 16 
Oavi~, Valerie 

Woodville ISO Terrell ISD 
Victoria ISO Beck, Caleb Waggoner, William ( ~) Kirbyville ISD Carrollton-Farmers Br, ISD 
REGION 4 Parfait, Kari Zubiaga, Maxin.e ~ .. <)' ....... q. 
Butler, Abi 

Beaumont ISD Carrollton-Farmers Br, ISD 
HumbieISD Windham, Erika p) 
Chang, Jaime 

Bridge City ISO REGION 11 ~,,~ 
Katy ISO Anguiano, Ruben (~ 

Hutchison, Robyn 
REGION 6 Fort Worth ISO R-"rn R~<- Ie Deer Park ISO Noblel5, RU5ty 19 ~":>_ 1 Artmier, Rusty (I) 

Hutchison, St::ott 
Navasota ISD Taylor Elementary C.::» ( 0) 

Deer Park ISO 
Austill, Michael 

REGION 7 Keller ISD Kubos, Teresa 
Spring ISO Briley, John Barnes, }elU1ifer 
Meador, Miranda 

Longview ISD Burleson ISD 
Humble ISO Fisher, Bettina Barrientes, Sara 
Mehta, Soham 

Marshall ISO Fort Worth ISD 
Katy ISO S~ott, Sara Bennett,. Anna 
Merz IV, Robert L. Marsh.UISO White Settlement ISD 
Katy ISO Urbantke, Tab Bradley, Donovan 
Mill~, Amber 

TyierISO Bridgeport ISD 
Katy ISO 



tSHIP AWARD WINNERS 
urtney 
tent ISD 

\Othy 
Bedford 

u:!I'l.t ISD 

n 
·Bedford 

hard 
D 

[SD 

nanda 

ISO 

, 
;0 

;0 

n 
) 

Pate, Cristina 
Wh,ite Settlement ISD 

Rasher, Carson 
Burleson ISD 

Reye$, Rober 

Fort Worth ISD 

Roberts, Nicole 
Keller ISD 

Thompson, Bobbye 
Burleson ISD 

Thompson, )elU1ifer 
Fort Worth ISD 

TindalL Andy 
Alvarado ISD 

VidaL Ruben 
Fort Worth ISO 

Vineyard, Gynetta 
Dublin ISD 

Welborn, Toby 
Denhln ISD 

Williams, D.J. 
Burleson ISD 

REGION 12 

Cox, Collin 
Waco ISD 

Marshall, Lara 
Belton ISO 

Rowe, Rhylan 
Hamilton ISD 

REGION 13 

Alf~Jrd, Eric 
Fayetteville ISD 

BurgiI'L, Brian 
G~orgetowI'L ISD 

Butterfield, Brandon 
Round Rock ISD 

De Glandon, Dori 
Hay' crso 
De La Garza, Cristin.a 
Round Rock ISD 

Dixon, Alexis 
Hays CISD ISD 

Hales, Ryan 
Luling ISO 

Hall, Z;;Ichary 
Hay,ClSO 

Hedberg, Brian James 
Round Rock ISD 

Hodge, Renee 
Austin 15D 

Hoffman, Heather 
LaGrange ISD 

Holland, Kylie 
Marble Falls ISD 

Keilers, Cyril 
Fayetteville ISO 

Martinez-Ramirez, Ruben A. 
HaY!:iCISO 

Paul! Jinuny 
Georgetown ISO 

Roegelin! Sarah 
Boerne ISD 

Starling, Brad 
Georgetown ISD 

Wilkie, Catriona 
Round Rock ISO 

Wolf, Katarina 
Seguin ISD 

REGION 14 

Aldridge! Kassidy 
JimNedCISO 

Estes, Jeremy 
Abilene ISD 

Gould, Jessica 
Abilene ISO 

Howard, Brandon 
Abilene ISD 

Howell, Lindsay 
Abilene ISD 

Lawson, Rebecca 
Abilene ISD 

Middleton, Amber 
Abilene ISD 

Wieber, Ashlee 
Abilene ISD 

REGION 15 

Andrews, Scott 
Mason ISD 

Jackson, B. Matthew 
San Angelo ISD 

Terry, Ingrid 
Brownwood ISD 

REGION 16 

Latta, Brant 
Amarillo ISD 

Paetzold, Jacquelyn 
Perryton ISD 

Whitfield, AlU"\a 
Memphi,lSO 

REGION 17 

Rushing, Heidj 
Slaton ISO 

Williams, Carrie 
Denver City ISD 

REGION 18 

Bowman, Stephen 
Midland ISO 

Wise, Robin Rae 
Big Spring ISD 

REGION 19 

Chozet, Tara 
Ysleta ISO 

REGION 20 

Alejandro, Luke 
Uvalde ISO 

Jimenez, Alexis 
Eagle Pa" ISD 

Johnson, Melissa Anne 
Randolph-Field ISD 

Maldonado, Jose 
Eagle Pass ISD 

M,Gowell, Hannah 
Devine ISD 

Nathuji, Ripal 
PleasantOn ISD 

Nayes! Rosalie F. 
Randolph ISO 

Raphael, Renee 
Northside ISO 

Rhames, Nicole 
Bracket ISD 

Tamez, Anna Marie 
Eagle Pass ISD 

Trueblood, Daphne 
Eagle rass ISD 

PARENTS/EDUCATORS 

Carole Vennillion 
Scho\arhip 

CAROL A. FRAUEN HElM 

Plano ISD (Region 10) 
Attending Texas A&M 

Bishop, Ba.rbara 
Burleson ISD (Region 11) 

Ciark!ShaI'OI'I 
Plano ISO (Region 10) 

Hood,Donna 
Tyler ISO (Region 7) 

Jones, Dietrich 
Arlington ISD (Region 11) 

Moore, Jacqueline 
Tyler ISO (Region 7) 

Musgrove, Janet 1-
Sweetwater ISD (Region 14) 

Ritter, Jamie 
Sinton ISO (Region 2) 

Shahid, Julia 
McKinney ISO (Region 13) 

Sisk, Patricia S. 
Keene ISD (Region 11) 

Stover, Carolyn A. 
Burleson ISO (Region 11) 

Thomas! Dana 
Santa Fe ISO (Region 4) 

Thompson, Deborah 
Burleson ISO (Region 11) 



:You are cordia{{y invited 

to join us in 
S:J-D38U9{{j 'I!:I-[rE (j I~'IS 

at 

rr.9l(jrTs 15th .9lnniversary 
Cerebration (ja{a 

at the .9lnnua{ Conference 
YLustin Convention Center 

T,~lii6it j-{a{{ 2 

rTliursday, 9\[pvem6er 19 

5:00-6:30 pm 



Snaring tne (jifts 
Is the theme of T AGT's 

1992 Annual 
Professional Development 

Conference 
to be held November 18 - 21 

Austin Convention Center • Austin, Texas 

- CONFERENCE OVERVIEW -

Wednesday, November 18 • 9 a.m. - 4 p.m. 

PRE-CONFERENCE INSTITUTES 
• James Curry, University Of Southern Molne

Curriculum Innovations: 
Secondary Curriculum Guide 

• James Webb, Wright State Unlverslty-
Soclol and Emotional Needs of the Gifted 

• Noncy Johnson, Creative Learning Consultants, 
Dayton, Ohio-
Alternotlve Assessment and 
the Young, at-Risk, Gifted Child 

EXHIBIT GRAND OPENING 
7 p.m. Ribbon-cutting Ceremony with 

Austin Mayor Bruce Todd followed by 
Authors' Autograph Party 
and Presenters' Reception 

* * * * * 
Meet your Texas Legislator at the Capitol 

ond attend the Thursday session 
Communicating Effectively with Your Elected Officials 

presented by 
Representative Libby Linebarger 

* * * * * 
JlIso Invitea: 

Texas Governor Ann Richards 
Education Commissioner Lionel "Skip" Meno 

* * * * * 
More than 250 Breakout Sessions in 13 Strands: 
Administration • Creativity • Interdisciplinary Curriculum 
& Instruction • Independent Study & Student Research • 

Affective Needs • Specific Subject Areos • Po rents of 
the Gifted • Thinking • Issues & Research • Vlsuol & 
Performing Arts • Exhibitor Showcase • Acodemlc 

Competition • other Options & Special Events 

Thursday, November 19 • 8:30 a.m. - 4:45 p.m. 

OPENING GENERAL SESSION featuring 
• T. Roger Taylor, Curriculum Design for 

Excellence, Ookbrook, Iliinols
Reshoplng the Curriculum: Using an 
Integrated, Interdisciplinary Approach 

FEATURED SPEAKER SESSIONS 
• Carol Hurst, Storyteller, Author, 

Westfield, Massachusetts
Sessions on Elementary and 
Secondary Curriculum 

• Carolyn Callahon, University at Vlrginia
Outcome-based Evaluation IMonitoring 

• John Somara, the Curriculum Project and 
Jim Curry, University of Southern Molne

Middle School CurricUlum 
• Nancy Johnson, Creative Learning Consultants

Putting on Your Global Glosses 

MEMBERSHIP LUNCHEON 
Food, fellowship and a 

very special guest speaker. 

EVENING 
5:00 p.m.- TAGT's 15th Anniversory Celebration Gala 

Recognition of TAGT Award ReCipients, 
Door Prizes and more! 

7:00 p.m.- Administrators' Reception 
Hyott Regency on Town Lake 

Join TAGT at the new, highly functional, dlstlnctlve Austin Convention 
Center, showcasing an artful composition of Texas materials from limestone 
to polished granite. Its convenient downtown address makes getting around a 
snap. Located just a block off IH-35, the Convention Center allows for quick 
arrivals and departures. The airport Is a ten-minute drive and mo:re than 3000 
hotel rooms are within walking distance. 



Timely information at every grade level for 
TEACHERS • ADMINISTRATORS • PARENTS • COUNSELORS • RESEARCHERS 

STAFF DEVELOPMENT CREDIT 
Preconl. ConI. 

AAT 6 18 
Required GIT Inservlce 6 18 
A 1992 conference flrsL 
School Boord Trolnlng & Monogement ond 
Legdershlp Trolnlng, credit for selected sessions 

Friday, November 20 • 8:30 a.m. - 4:45 p.m. 

GENERAL SESSION featuring 
• George Betts, University of Northern Colorado, 

Greeley, Colorado-
New Directions in Gifted Education 

FEATURED SPEAKER SESSIONS 
• Karen Rogers, University of St. Thomas, 

St, Paul, Minnesota-
Grouping the Gifted: What Does the 
Research Say 

• Paul Slocumb, Deputy Superintendent, 
Lamar CISD, Rosenberg, Texas
Design Down; Teach Bottom Upl 
OBE and Implications for the Gifted 

• Dorothy Slsk, Conn Choir, Lamar University. 
Beaumont, Texas-
Future of Gifted and Talented Education: 
The Need for a Paradigm Shift 

ADMINISTRATORS' LUNCHEON-keynote address 
• John 1. MacDonald, AsSistant Secretary for 

Elementary and Secondary Education, 
US, Office of Education, Washington, D,C,
"Education 2000" 

EVENING 
Especially for Parents 
• Jomes Webb 

Bridging the Gap Between Home and School 
• At the Movies - Jodie Foster's critically acclaimed 

film, Little Mao Tate screening and critique 
",Also popcorn and cokes 

;2lUSTIN ... 
What the rest of the country had in mind 

Saturday, November 21 • 8:30 a.m. - Noon 

FEATURED SPEAKER SESSIONS 
• George and Donnl Betts-

Autonomous Learning in the Home 
• Bertie Klngore-Hardin"Slmmons University 

Strategies for Differentiating Curriculum In the 
Regular Classroom 

• James Webb-
Modeling Discussion Group Dynamics for 
Parents, Teachers, Counselors, Administrators 
and School Boord Members 

TAGT ANNUAL BUSINESS MEETING 
AND EXECUTIVE BOARD INSTALLATION 

All members invited 
12:00 Noon 

HOTEL INFORMATION 

HOTELS god RATES nI'IGJJi l1.Q.U.W ww 
Hyott Regency on Town Lake $80,00 $80,00 $90,00 
Rodlsson Plozo Hotel S6900 S79.00 S8900 
Sheraton Austin $69,00 $7900 S90,00 
Embos5y Suites-Downlowrl $85,00 $85,00 $95.00 
Four Seosons Hotel-Austin S102.00 S102.00 $122.00 
The Crest Hotel on Town Lake $55,00 S65.00 S75.00 

il.llAIl 

$100,00 
$ 99.00 
SIOO,OO 
$ 95,00 
S142.00 
$85,00 

All hotel reservations must be handled through the 
Austin Convention and Visitor's Bureau. 

Conference Housing Form will be mailed with 
Conference Registration material. 

Shuttle Service to and trom ali hotels and 
the Austin Convention Center 

Registration Information 
TAGT's General Registration Fee is Still Only-

Member 
Regular Conference Registration $75,00 
Pre-Conference Institutes $45,00 

Nonmember 
$100,00 
$60,00 

Expect TAGT's 1992 Conference catalogue in your mail
box by August 1, with complete registration Information 
and materials, Paid registrations will be processed in 
the order received, Call the TAGT office to request 
conte renee registration Information, (512) 499-TAG1. 



teem soars because they know they are 
doing something important. Students 
who have been marginal, both socially 
and academically, have been able to 
blossom in this nurturing and intense 
environment. 

Is the High School for Perfonning and 
Visual Arts only about producing artists 
and performers? Not at alll When stu" 
dents graduate from HSPV A they have 
the thinking processes to be succe.sful 
in many fields. Their confidence level is 
high and they know that choices can be 
made at every stage of their lives. They 
know they are not stuck in anyone role 
and that if they can imagine something, 
they can probably make it happen. Who 
produces creative, sensitive, caring hu
man beings? HSPV A! 

PREsIDENT 

read in the area of gifted education. 
There are numerous articles, books; and 
speakers available. From the legal per
spective, I would strongly suggest 
reading House Bill 1050. This short but 
powerful piece of legislation passed in 
1987 mandates service to gifted/talented 
students in Texas. Chapter 89 in the 
Texas Administrative Code outlines in 
simple, straightforward language rules 
approved by the State Board of Educa
tion which every school district in Texas 
i. to follow in implementing service to 
the gifted. (For a copy of HB 1050 and 
the rules in Chapter 89, send your written 
request with a $1.00 to TAGT, 406 East 
11th Street, Suite 310, Austin, Texa., 
78701.) 

The Texas Stat. Plan and Guidelines for 
the Education of the Gifted I Talented is 
a helpful handbook for administrators 
and teachers prepared by the Texas 
Education Agency Division of Gifted/ 
Talented Education and pUblished by 
TEA. You may purchase this handbook 
for $2.00 plus tax and postage from the 
TEA Publications Distributions Office, 
Texas Education Agency; for exact cost 
of the handbook, contact the TEA Pub
lications Distributions Office at 512/463-
9744. 

From the general world of gifted, thank
fully there is a growing collection of 
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good-reads. A few which provide back
ground plus practical tips include 

• Guiding the Gifted Child: A Practical 
Source for Parents and Teachers by 
James Webb, Elizabeth Meckstroth, and 
Stephanie Tolan 

• Parents' Guide to Raising a Gifted 
Child: Recognizing and Developing Your 
Child's Potential by James Alvino and 
the Editors of Gifted Children Monthly 

• Guiding the Social and Emotional 
Development of Gifted Youth: A Practi
cal Guide for Educators and Counselors 
by James R. Delisle. 

Parent., you will especially want to see 
chapter 10 in the Delisle book. 

From the school perspective, inquire 
(politely) about the status of your district 
plan for SBDM. Request a copy of any 
written infonnation the district may 
have available about SBDM; attend 
school board meetings and/or public 
hearings about SBDM. Even better, 
volunteer your time, energy, and ex
pertise to help in this process. 

To expand your knowledge of gifted even 
further and strengthen your network of 
friends who are also committed to the 
gifted, attend conferences and meetings. 
On June 6, TAGT and TEA co-sponsored 
a conference especially for parents of the 
gifted. November 18-21, TAGT will host 
its fiftesnth annual conference for edu
cators and parents. Do you have a. com
munity support group for the gifted? If 
so, attend their next meeting. If you 
don't, consider starting a community 
advocacy group; contact your TAGT 
Regional Representative for help in this 
effort (see the back of this tempo for the 
name and telephone number of your 
regional representative). Not sure of your 
region? Call your local school district 
and ask for the Education Service Cen
ter region or call TAGT at 512/ 499-
TAGT. 

What attitude. and efforts are going to 
get the most mileage in SBDM? Re
member that your school administrators 
and teachers are people, too. They are 
working under tremendous constraints 
with the growing population of Texas 
schoolchildren, uncertainty about school 
finance, and a myriad of work-related 

tasks. On the whole, Texas school people 
are hard-working and committed totheir 
students. These folks also have persona' 
lives---children, spouses, grandchildren, 
extended families, friends-and hope
fully, hobbies and other persona' inter
ests. Bottomline, be gentle, sincere, and 
reasonable. In order for SBDM to make 
a real difference, all of us must be willing 
to work together in healthy cooperation. 
Compromise will be a necessity and the 
results will be group designs, not the 
wishes of one or two individuals. 

SBDM is not a product in and of itself. It 
is a process for improving our schools. 
As such it will be ongoing and, as with 
any lasting change, improvement will 
take time. Don't expect overnight, mi
raculous results, However, do expect to 
learn and work with your schools, neigh
bors, and friends. In searching together, 
you will find ways to make your schools 
even better. The nation is watchingTexas 
in our work for the gifted and in our 
SBDMefforts. Please become interested, 
informed, and involved. Texas school
children, including the gifted, need YOU! 

:II 

Free Group Tours in Austin 
In order to plan a successful trip to Austin, call 
or write the tour office of the following institu
tions to make a. resetvation: 

Capitol 5121463-0063 
aovernor'~ Mllri51Qn 5121463-551e 

(24-hr_ Information recording 5121463-5516) 
lBJ Library a"d MI,J54!Ium 5121482-5279 
Texas Memorial M\l5eum 5121471-1604 

The fullowing information will be required: 
1. Preferred date and time (first and second 
choices) 

2. Name, address, and phone of contact person 

3. Number in group (one adult per 10 students) 

4. Any Apeci.a.t noeds 

The tour schedule forthe Governor'A Mansion is 
very limited: six 20 minute!'! tours each woek
day morning, lO:OOam-ll:40. Spring tours 
(Match 1 to May 15) are limited to 4th grade and 
above. (No tours are given for a two-week spring 
break period in mid-Marcil.) Tours for the other 
institutions are available 7 days each week 
from gam to 5pIll_ 

IN THE SPREADSHEET 

• Candidates for TAGT Exec. Board 

• 1992 Summer SCholarship Winners 

• 15th Annual. Conference Overview 

• Grants for Excellence Application 

15 



UNNERSITY NETWORK NEWS 
Grouping and Gifted Children: Support for 
Those Debating Grouping Issues 

Michael F. Sayler 
University of North Texas 

A debate over grouping of students Is 
occurring in many schools today. Often 
parents and educators who favor group
ing of students are confronted by school 
officials who describe the dire results that 
"research has proven" occur when group· 
ing is used. These officials often cite the 
work of Oakes or Slavin as demonstrating 
that grouping is ineffective and discrimi
natory. Does the research evidence really 
support this conclusion about grouping? 

Parents and teachers who favor grouping 
often feel uninformed about the issues 
and are not sure whatto read to understand 
better the arguments put before them. It is 
difficult to debate from a position of igno
rance. Individuals who are debating the 
abandonment of grouping in their school 
would be well advised to prepare them
selves beforehand by reading more about 
the Issues. 

The following articles, chapters, books, 
and reports provide an overview of the 
major issues relating to grouping from the 
point of view of both those opposed to 
grouping and those who favor its use. The 
references are annotated to make it easier 
to locate those references that address 
specific questions of Interesttothe reader. 

• Allen, S.D. (1991).Ablllty-grouping 
research reviews: What do they say 
about grouping and the gifted? 
EducationalLeoderohip 48(6), 80-65. 
Allen reviews tbe meta-analyses of Kulik 
and Kulik (1990) and Slavin (1990) and 
offers recommendations for making good 
decisions about grouping. She points out 
the common misinterpretations of 
Slavin's research witb regard to tbe suc
cess of grouping practices. 

• Benbow, C.P., &Arjmand, O. (1990). 
Predictors of high achievement in 
mathematics and science by math
ematically talented students: A lon
ltitudinal study, Journal of Educa
tional Psychology 82(8), 480-441. 
Will gifted students make it even ifthey 
are not grouped for high-level instruc
tion? This study suggests that all tal-

16 

ented students will not be successful. 
The biggest difference between success
ful and unsuccessful post-college stu
dents was that the successful students 
had mOre high-level math and science 
experiences than did the unsuccessful 
students. 

• Feldh1"'en, J.F., & Moon, S.M. 
(1992). Grouping gifted students, 
Issues and concern •• Gifted Child 
Quarterly 86(2), 83-67. 
Anyone looking for a clear but compre
hensive review of the issues surround
ing grouping for gifted student. should 
read tbis article. While not reporting 
original research, it makes numerous 
e"cellent observations about grouping 
and tbe research that has been done by 
others that favor and oppose grouping. 

• Kulik, J.A., & Kulik, C,C. (1991). 
Ability grouping and gifted stu
dents. InN. Colangelo and G. Davis, 
(Eds.) Handbook ofglfted education 
(pp. 173-198), Boston: Allyn and 
Bacon, 
This chapter represents tbe best meta
analytic synthesis of grouping data 
available. It specifically reviews re
search on tbe effect of grouping for gifted 
students. The Kuliks have also reported 
their research work in earlier articles: 
Kulik, J.A., & Kulik, C.C. (1987). Ef
fects of ability groupln&,on student 
achievement. Equity and Excel· 
lence, 28(1-2), 22-28. 
Kulik, J.A., & Kulik, C.C, (1987). In 
defense of tracking. Educational 
Leadership, 44(6), 24-26. 

• Mills, C.J., & Durden W,O, (1992). 
Cooperative learning and ability 
groupln&,' An issue of choice. Gifted 
Child Quarterly, 86(1), 11-18. 
Cooperative learning and ability group
ing are often Seen as mutually exclusive 
opposite •. Mills and Durden'. article 
clarifies the issue by pOinting out the 
appropriate uses of each approach. 

• Oakes, J. (198~). Keeping trock: 
How schools structure inequality. 

New Haven, CT: Yale University 
Press. 
• Oakes. J. (1990). Multiplying in
equalities, the effects of race, social 
class, and tracking on opportuni
ties to learn 1tUIthematics and sci
ence. Santa Monica, CA: Rand Corp. 
Oakes is often cited as a source of evi~ 
dance against grouping. Her work is 
based on a subjective synthesis of re
search rather than an objective review 
of all relevant studies. She does not base 
her arguments on the instructional needs 
of children, rather she argues that 
grouping is a cultural device that holds 
some groups (typically the poor and mi
norities) back without offering any par
ticular benefit to others (higher ability 
students). 

• Rogers, K. (1991). The relationship 
of grouping practices to the educa
tion of the gifted and talented 
learner. StoOl'S, CT: National Re
search Center of the Gifted and 
Talented. 
Rogers reviews the various studies of 
grouping for the gifted and makes six 
recommendations for ability grouping of 
gifted students. [Ed. note, See page 19 
in this issue of tempo for TAGT's posi
tion statement on these point •. ] 

• Schunk, D. (1987). Peer models 
and children'. behavior change. 
ReviewofEducationalResearch, 57, 
149-174-
Opponent. of grouping often claim aver
age and lower ability students needgifted 
student. in their cla.ses as role models. 
These individuals claim it is tbe re
sponsibility of the best students to show 
the others how to respond and work. Is 
tbere any empirical support for the be
lief tbat lower-ability students model 
behavior on higher-ability students? Not 
according to Schunk's research. Lower
ability students look to otber lower
ability students who are coping with 
school as their role models, not to the 
higher-ability students whose ease of 

(conllnued on pg. 17) 
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CJhe Book Shelf 

For Your Professional Library 

EDUCATING ARTISTICALLY 
TALENTED STUDENTS 

Clark, G., & Zimmer.mD.n, E. 
Syracuse University Ptc!oj~ 
Syracuae'~j 1984. 

Reviewed by Mioheal F. Sayler 

One talent area seldom addressed in 
gifted programs in Texas or elsewhere is 
artistic talent. This trend is due in part 
to a general belief that art classes and 
instrnction should primarily be directed 
towards crea.tive! self-expression oppor
tunities for all students. While a valid 
and tenable idea, tbis practice has vir
tually eliminated artistic evaluation, art 
criticism, and talent development from 
our schools. Artistically talented children 
are served in some districts at the sec
ondary level. Unfortunately, talented 
stndents donot suddenly appearatgrade 
7 or 10, but have been there all along. 

ClarkandZimmerman'swell-researched 
book provides tbe reader witb several 
key piece. ofinformation about address
ing tbe needs of artistically talented 
students. The autbors provide an over
view of the characteristics of these chil
dren. They also detail where in the re-

(continued) 

performance is far removed from the 
experiences of the lower-ability child. 

• Slavin, R.E., (1988). Synthesis of 
research on grouping in elementary 
and secondary schools.Educational 
Leadership, 48(1), 67-77. 
• Slavin, R.E., (1990). Achievement 
effect. of ability grouping in sec
ondal'Y schools: A beot·evldence 
synthesis. Review of Educational 
ReseaNJh, 60(3),471-499. 
Sla.vin's work is often cited as evidence 
against ability grouping. Informed 
readers should know tbat his "best
evidence>! has been criticized for its 
subjectivity and lack of rigor in synthe
sizing research (as opposed to meta
analysis as used by Kulik and Kulik). 
His synthesis suggests that grouping is 
not effective, but h. has excluded all 
stoilies thattovolve grouping gifted sto-
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sea.rch literature the references to these 
characteristics can be found. A recom
mended set ofidentification procedures 
are provided including structured 
nominations, behavioral checklists, 
bibliographic data ideas, indicators of 
interest and motivation, portfolio review, 
drawing tasks, or other studio assign
ments. They also provide sample 
evaluation forms and inventories. 

In adilition to characteristics oftalented 
students, the authors point out appro
priate teacher characteristics, although 
tbey note that few of these were sup
ported by solid research data. The au
thors make recommendations for devel
oping curriculum and appropriate ways 
to teach artistically talented children. 
Finally, the book details possible deliv
ery models for implementing programs 
or options for artistically talented stu
dents. The informed reader will recog
nize many of the delivery models from 
general gifted education: out-of-school 
activities! pull-out models! acceleration 
models, mentoring! and internships. 

The authors argue convincingly for the 
inclusion of special opportunities for 
artistically talented children to our gifted 
programs and for a broadening of the 

dents together and studies where in
struction was changed. His research 
shows that if schools group students in 
high, average, and low tracks, but do not 
change instructional strategies or accel
erate instruction! grouping will be un
successful. 

Also see the debate on grouping in the 
Journal for the Education of the Gifted 
between Slavin and Robinson for a clear 
discussion of the merits of cooperative 
learning and grouping: 
• Robinson, A. (1990). Cooperation 
or exploitation? The argument 
against cooperative learning for 
talented students. Jou,.nal fo,. the 
Educatian afthe Gifted, 14(1),11-27. 
• Slavin, R.E. (1990). Responoe to 
Robinson: Cooperative learning and 
the rifted: Who benefits? Journal fo,. 
the Education of the Gifted, 14(1), 
28-30. "t 

conceptualization of art curriculum to 
include more than the production of 
works of art. They stre.s the need to 
incorporate art criticism, art history, 
and aesthetics. Elements of these strands 
could be options or programs on their 
own, or they could easily be blended into 
interdisciplinary/thematic units. 

This book will provide the reader with a 
tremendous amount of background in
formation about identifying and teach
ing artistically-talented students. While 
it provides comprehensive general 
planning information, it does not give 
specific art projects, studio techniques! 
or classroom activities. That was not its 
purpose. Developers of programs or op
tions for artistically-talented children 
will need to look elsewhere for guidance 
in planning specific lessons! developing 
scope and sequence plans, or finding art 
activities. The extensive references at 
the end oftbe book should prove helpful 
to those who seek more information. A 
new and expanded version of tbis book 
will be available in the near future. This 
book should be part of the professional 
library of all schools and individuals 
interested in educating gifted and tal
ented children and youth. 

Texas Future Problem 
Solving Program (FPSP) 

Topios for 1992-1993 ar.: 

• Nuclear waste 
Stress on students 

.. Hunger 
• Oceans 
• Drugs (State Bowl) 

Working in toams of four. students apply the 
oreatlve problem-solving process to the topic 
they are studying: 

1. Brainstorm Possible Solutions 
II. Idontify an Underlying Problem 

III. Brainstorm Alternative Solutions 
IV. Choose Criteria for Evaluating Alterna

tive Solutions 
V. Evaluate Alternative Solutions 
VI. Describe the Best Solution 

For additional information contact the Texas 
FPSP at: Pleasant Hill Annex, 306 Nonh Blu" 
Drive, Austin. TX 78745, 5t21447-0529; 800/ 
333-5888. 
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TAGT Position Statement On 
Grouping 

The Texas Association for the Gifted and Talented believes thatthe most effective way to serve gifted students Is to group gifted 
learners with their Intellectual peers and to provide appropriately designed curriculum that addresses the learning and affective 
needs of this unique population. 

The Texas Association for the Gifted and Talented believes in educational practices that address the needs of all students. The 
Association does not consider programming to meet the special learning needs of gifted and talented students as simply a 
grouping issue. However, many educators continue to discuss gifted programming within the arena of this Issue; therefore, it 
is important for us to appropriately address these concerns. It is unfortunate that In the name of reform, gifted programming is 
often the victim, when the real culprit appears to be the inequity of hard line tracking of lower academic ability students. It is 
important to note that In this discussion, the terms grouping and tracking are not synonymous. 

Grouping is defined as the regrouping of students for instruction that has been specifically designed (e.g. differentiated) for that 
particular group. Effective grouping supports the moving of students in and out olthese groups as their needs and performance 
change. Tracking Is defined as the locked-in placement of students in a more or less permanent group with few opportunities 
to move into higher level groups despite increasing performance. Tracking Is not endorsed or supported by the Texas 
Association for the Gifted and Talented. 

Current efforts to restructure our schools have sometimes included the elimination of accelerated classes and enrichment 
programs for the gifted and talented, in the name of reform. "The Research" has been cited as the rationale for this elimination. 
However, a more careful nsadlng of this same research presents a very different picture. In fact, the researchers most often cited 
(Slavin, Kulik & Kulik, and Johnson & Johnson, at a/.) specifically slate either that special classes forthe gifted and talented were 
excluded from the studies or that the research shows positive results for special grouping of high ability andlor gifted students. 

The Texas Legislature In 1987 mandated that every school district Identify and serve gifted and talented students in kindergarten 
through grade 12 (HB 1050; Texas Education Code, Section 21.652). In addition Chapter75.1 olthe Texas Administrative Code 
reads "Public elementary and secondary education is responsible for providing each student with the development of personal 
knowledge, skill, and competence to maximum capacity (Texas Education Agency, 1998R.3.)" In order to develop gifted 
students to their maximum capacity, TAGT believes that gifted students must have the opportunity to work on a regular basis 
in the three different learning environments as required by the Texas Administrative Code: " ... school districts must provide a full 
year program that Includes instructional and organizational patterns that enable Identified students to work together as a group, 
to work with other students, and to work alone." (TAC 19, 89.52.a5). 

TAGT further recognizes the value of the "Recommendations for Practices Involving Ability Grouping" by Dr. Karen B. Rogers, 
which are based on conclusions drawn from her research synthesis. 

Guideline One: Students who are academically or intellectually gifted and talented should spend the majority 
ot their school day with others of similar abilities and Interests. 

Guideline Two: The Cluster Grouping ot a small number of students, either intellectually glned or glned In a 
similar academic domain, within an otherwise heterogeneously grouped classroom can be 
considered when schools cannot support a full-time gifted program (either demographically, 
economically, or philosophically). 

Guideline Thr •• : In the absence oftull-time gifted program enrollment, gllted and talented students might be 
offered specific group Instruction across grade levels, according to their individual knowledge 
acquisition In school subjects, either in conjunction with cluster grouping or In Its stead. 

Guideline Four: Students who are gifted and talented should be given experiences involving a variety of 
appropriate acceleration-based options, which may be offered to gifted students as a group or on 
an Individual basis. 

Guideline Flv.: Students who are gifted and talented should be given expenenoes which involvo various 
forms of enrichment that extend the regular school curriculum, leading to the more complete 
development of concepts, prinGiples, and generalizations. 

Guideline Six: MixM-ability Cooperative Learning should be used sparingly tor students who are giftod and 
talented, perhaps only for social skill dBvalopment programs. 

[For a comprehensive dl:!icu:!i:!ilon of thiB fel;ll;larch, please consutt 1he research syntl'lssl:!i :!itudy of Dr. Karen B. Rogl;Ill;l: The Relatlonljnlp of GroupIng Pracr/css to ths 
Et;ll.lCation of the Glhsd and Ta./lJntIJd L~QmB"; published ill 1991 by the Na110nal Fiesearoh Center on Ihe GlftM and Talented.] 
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TAGT Position Statement On 
Staff Development 

In order to be effective In meeting the needs of gifted children, educators-Including teachers, 
administrators, counselors, and other staff-must have high-level training in gifted education. 
The Texas Association for the Gifted and Talented recommends that school districts provide 
professional development experiences in gifted education which are comprehensive, focused, 
and coordinated. We recommend that the state requirement for 30 hours of staff development 
for teachers of the gifted should include training In each of the five core areas: 

• Nature and needs of the gifted (characteristics) 

• Identification and assessment of the gifted 

• Differentiated curriculum for the gifted Inoluding 
ourrlculum development and performance-based 
assessment 

• Social and emotional needs of the gifted 

• Creativity 

TAGT recommends the following as additional staff training for teachers who have met the five 
core components: 

• Resources for the gifted • Testing and interpretation 

• Classroom strategies (by content area) • Counseling 

• Research • Implementing change 

• Portfolio assessment • Mentorships 

• Special populations (learning disability, • Product assessment 
at-risk, economically disadvantaged, etc.) • Creative skills and critical thinking 

• Curriculum compacting 
Appropriate uses of cooperative • 

• Program design and evaluation learning 

• Working with parents of the gifted • Characteristics of good teachers of 
the gifted 

TAGT encourages teachers of the gifted to seek professional development in the optional 
areas oftraining and recommends that all teachers should gain an awareness level in the areas 
vital to serving the needs of gifted students. Optimally, teachers of the gifted will complete a 
Texas Gifted and 'Talented Endorsement Program. (See the TAGT publication University 
Programs in Gifted Education in the State of Texas.) 

Reference 

Johnsen, S. (1991). Excellence In the education of t~chers Of the giltM and talented. TAt3TtBmpa, 9(4), 6·7, 12. 
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TAGTNEWS 
2ND ANNUAL CONFERENCE FOR PARENTS OF GIT 

Education Commissioner Meno Add] 

Education Commissioner, Lionel "Skip" Meno, was the fea
tured speaker althe Opening Session of the June 6 conference 
in Austin for parents of gifted and talented youngsters. The 
conference, co-sponsored by T AGT and TEA, was the sec
ond annual event of its kind focusing specifically on issues 
and initiatives for parents of the gifted and talented. Excerpts 
from a transcription olthe Commissioner's address "Dialogue 
with Parents" follow: 
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Equity And Excellence 

From the beginning of my time here [in Texas], I have 
talked about the fact that we need to be very clear about 
what our goal is-our goal needs to be Excellence and 
Equity in education for the children of the state of 
Texas. That continues, clearly, to be our goal. It will b. 
our goal for as long as I am here. When we look at the 
issues of excellence and equity in education for gifted 
youngsters, I have to tell you that, unfortunately, we 
have achieved neither excellence nor equity. It is my 
opinion that while we have made mojor strides over the 
last ten years in Texas in terms of providing for the full 
needs, we still have a long way to go in terms of having 
the kind of programs that adequately meet their needs. 

On the equity issue, we are still far from properly 
identifying and providing services for the full range of 
our population. We have sigulficant disparities in terms 
of the representation of various grOups within our 
gifted population, which defies logic in terms of the fact 
that there certainly are gifted youngsters within those 
populations. We have a lot of work to do-that should 
not discourage us-that should encourage us that in
deed there are opportunities and this certainly is a 
period of opportunity to move forward. 

Non-Negotiables 

During our discussions of Excellence and Equity we 
have also talked about the fact that there are two things 
in the new system that we are developing that are fully 
non-negotiable. Tbe first is the student. Our job as 
educators in the public schools is to educate all the 
youngsters, and that doesn't mean shoot for the middle 
and ignore those at the top or the bottom, or shoot at the 
bottom, and ignore the others. What it means is to 
educate all the youngsters in a manner that meets their 
needs and that clearly includes gifted. It shouldn't be 
'and gifted.' 'Gifted' is part of that 'all students' that we 
are talking about. Tbe second non-negotiable is what 
the real world requires of youngsters. The world is 
changing very rapidly; it is becoming more and more 

competitive. What we need to have youngsters focus 
on is not the minimum, but the maximum of their 
capacity. Every youngster ought to be stretched to 
the absolute maximum-and that is a very different 
mindset than we have had before. 

Now, unfortunately, when we talk about Excellence 
and Equity, and what the non-negotiables are, there 
are Some people that perceive in that some new shift 
in the way we are doing business; that now, all of' a 
sudden, we are not fOCUSing on gifted youngsters but 
we are fOCUSing on equity. We have to address all of 
these issues simultaneously. You don't put the focus 
on one at the expense of the other. What we need to 
be doing is moving all of the agendas forward at the 
same time. 

Results-Oriented Education 

We have a number of key strategies that you should 
be aware of from the state level in terms of trying to 
move from a system that we have had of education, 
which has not delivered the results that we need, to 
a system that will be responsive to the world and 
truly prepare our youngsters for full adulthood. The 
first is that we believe the state has a key role in 
identifying desired outcomes. That means what 
youngsters should have to be fully successful in 
todays society. Tbat's also true and is creating a lot 
of rethinking about what it is that we want our 
youngsters to have. There are a whole series of new 
reports out that show that the skills for tomorrow's 
world are going to be very different than the skills 
that were required previously. Areas like problem
solving, decision-making, group processing are at
eas that are getting more and more attention, and we 
intend to put the spotlight on that. In doing so, 
obviously! people in many cases turn to what the 
experience has been in gifted education becaUSE!! 
gifted education, certaiuly in decision-making and 
problem solving and thinking skills, have been the 
leaders in terms of what needs to be done. Tbat, 
however, does not mean that gifted education should 
stand still while everyone else catches up. What we 
need to do is move the whole agenda forward in that 
area. And so, as we try to get a better handle on what 
all youngsters should have, what we will also try to 
do is get a better handle on what the results are that 
we want from gifted education. 

Secondly, we need to have accurate assessment of 
how well youngsters have learned those things. This 
is critical if we are going to have a results-based 
accountability system versus a process-driven ac-
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ssed Concerns Of Parents 
countability system. We have to have 
some way to measure what the result is. 
If you are going to get true service. for 
giftedyoungeters, then what you have to 
have is an assessment system that 
measures the degree to which we are 
getting those results that we are looking 
for rather than to just focus on whether 
or not to have a. particular program in 
place. What is going to be critical in the 
area for gifted youngsters is that we 
dramatically improve our capacity for 
as.essment-accountability based on 
student achievement Or results, rather 
than process. 

One of the great games that we can have 
is when the focus is on process. Putting 
a stare"mandated program in place [of
ten meansl that people can put the 
program in place technically, and get no 
achievement out ofit and they are off the 
hook, and that is, unfortunately, what is 
happening in some areas of gifted edu
cation aero •• the state. The program has 
been robotically put in place with no 
spirit, with no creativity and, as a result, 
our children have not benefited by it. 
The focus needs to be on the results that 
we are interested in. Give local educators 
a tlexibilityin terms of what the program 
is, but hold them accountable to get the 
result. And that is fully what we intend 
to do, and we intend to work with you 
and with the Advisory Council on Gifted 
Education to make sure that we accom
plish that. A third key is to provide a 
structure which promotes the develop
ment of programs that work. Programs 
that work for children. That's what our 
job is about. 

Staff Development 

One of the first things that we have to 
confront is improving the performance 
of educational professionals at the class
room level and at the campus level. One 
ofthe major problems that we have right 
now is the lack of certified people. Get
ting qualified people in the clas.room is 
absolutely critical. Even if you get the 
ha.e of qualified people, but don't every 
year provide for appropriate staff devel-
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opment and collaboration, the people 
don't keep their skills. This is a rapidly 
changing world. A great deal ofinforma
tion is available. Every year it has to be 
included in the educational programs 
we have. We are going to need 15-20 
days of staff development for our profes
sional staff at the campus level every 
year. That is what it is going to take to 
stay current, and that is one of the things 
that I very specifically intend to work 
toward. When it comes to gifted educa
tion, that i. what is going to be needed to 
meet the needs of your youngsters. With 
two Or three or four days of staff develop
menti they are never going to get the 
gifted education for the need. of your 
youngsters. Never going to do it. What 
we need are those 15-20 days sO that we 
can look at all the things that ourprofes
sional staff needs to do and make sure 
that they deliver. 

Program AccoWltability 

One ofthe things that I am sure some of 
you have heard a great deal about i. that 
the Commissioner is providing much 
greater program flexibility for people. 
What I am saying i. we will detarmine 
what the result is; we will assess the 
degree to which you accomplish it; and 
we will give you maximum flexibility to 
come up with a program that works for 
those youngsters; and that is absolutely 
true. Unfortunately, however, some 
people are interpreting that if all kinds 
of programs can go away, that, indeed, 
the accountability for those programs 
goes away. That is not at all true. I will 
be, probably within the next week or 
two, issuing a ruling in terms of waivers 
at the kindergarten through second 
grade level. You will see that I am very 
open to providing program tlexibility. 
But I am inflexible in terms of being able 
to demonstrate that we are getting the 
result. for gifted children that are nec" 
essary. What we are going to do is re
quire that people be able to identify the 
level of results we are getting now and to 
be able to show, under any program 
circumstance, that they are going to be 
able to improve the level of results for 

gifted youngstars that are there. 

Public School Finance 

The final thing that I would like to talk 
about is the overall context in which we 
are operating in terms of financing the 
public schools. I have to tell you that we 
are not going to get the movement for
ward in gifted education Or anything 
else until we get a solution to the equity 
in financing issue. What is happening is 
year after year people at the school level, 
Buperintendents, boards of education, 
central office people, don't know until 
the eleventh hour how much money they 
are going to have. And what happens 
when you've got that uncertainty is that 
it freezes people, paralyzes them; therew 

fore, you don't make any movement. 
There has been a lot of discussion in this 
state about under this particular pro
posal or that proposal who are the win
ners and the losers. Ladies and gentle
men, as we go into 1993, there will only 
be losers if we don!t have a settlement
only losers. There will be no winners! 
because what's happening is that we 
will get into a downward spiral in stu~ 
dent results; therefore! the public is not 
willing to put more money into public 
education and what we are getting is a 
downward spiral. What we need to do 
this year is get a settlement to the equity 
issue. It is going to be painful because 
there is no way that you move money 
from one place to another for equity 
without it being painful. But we have to 
have a settlement this year so that we 
ea.n get on to the business of addressing 
the adequate question, which is equally 
fundamental in terms of the kinds of 
programs that our youngsters need to 
have. 

Response'lb Questions 
On Key Issues 

1. Early Identification 

There has been a number of[K-2 waiverl 
requests that we have received for some-

(s .. MENO. p. 24) 
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TAGTNEWS 
2ND TAGT RESEARCH FELLOWSHIP: GIFTED EVALUATION MODELS 

Survival of the Fittest: 
Importance of Evaluation of Gifted Programs 
Jaime H. Garcia, The University of Georgia 
Joann Starks, The University of Texas at Austin 

Ed. Note: The following Is an excerpt lrom a 
longor article reporting the results 01 the 1990 
TA(H R .... rch Fellowship. A copy 01 the 
camp/BtB arliclB is !ivai/Bbls upon rtiqu6St from 
tho TAGT offico for $1.00. Tho resulls of tho 
study will bs presBntBd in B. TAGT publication 8t 
8 later date. Thh3 study is the second research 
study sponsored by TAGT. 

The status of program evaluation proce· 
dures currently being used! as well as 
their effectiveness, has great impact on 
the continuation of programs for the 
gifted. The Gifted Evaluation Models 
(GEM) Project was funded by the Te"as 
Association for the Gifted and Talented 
in response to its 1990 call for proposals 
to address the topic of evaluation of 
gifted programs. An additional facet of 
the project attempted to ""amine the 
differences between the program 
evaluation methods usedin districts with 
high or low minority populations. 

Introduction 

Evaluation must be considered an im
portanHeature of programs for the gifted 
and talented (GIl'). In light of today's 
trends toward accountability and out
comes in an era of budget cuts and 
shortfalls, Gil' programs need to dem
onstrate their effectiveness in order to 
maintain legislative and public support 
(Callahan, 1983, 1986; Beggs, Mouw, & 
Barton, 1989; Seeley, 1989). Eyaluation 
component. of gifted programs have been 
problematic due to a numberofvariables 
such as ceiling effects in student test 
scores, types of data collected, and use of 
the data gathered (Borland, 1989; 
Callahan 1983). 

Another area directly impacted by pro
gram evaluation is funding. In order to 
assure its continuance) any program 
must be able to show thatit is benefiting 
the population it serves. Unless program 
evaluation can show trends toward 
positive effects of the program for stu
dents, gifted programs cannot become 
defensible and cannot expect financial 
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support from the legislature or local 
education agencies. With the current 
emphasis on equalization and equity) 
the survival of programs for the gifted 
hinges on whether they are serving all 
populations adequately. Programs must 
have mechanisms for improvement and 
enhancementofresults for all population 
groups in their communities. Gifted 
education has long suffered the image of 
being elitist. Ifprogram evaluation does 
not addre •• the problem of participation 
of special populations in these programs, 
support at both the legislative and public 
levels will decline and the elitist image 
will continue to grow. 

Evaluation of Gifted 
and Talented Programs 

Evaluating gifted and talented programs 
is not different from evaluating other 
programs, but the variety and difference 
of approaches of the programs, often 
with very individualized plans for stu
dents, makes them somewhat more dif
ficult to evaluate using traditional 
methods (Callahan, 1983). Some of the 
models specifically developed for GfI' 
programs include: 

Key Features This is the most well
known model specifically developed for 
G/T programs. The Key Features 
evaluation system focuses on philosophy 
and objectives, student identification and 
placement,curriculum, the teacher, and 
program organization and operation 
(Renzulli, 1975). 

Differentiated Evaluation Model 
Eash (in Davis & Rimm, 1989; Renzulli, 
1975) developed a three-stage model that 
evolves from an initiatory stage (new, 
innovative programs), to a developmen
tal stage (implementing, field tasting), 
and finally, an integrated stage (stable, 
established). 

Rimm Model This model highlights 
the relationship among resources, ac-

tivities, and objectiYes, as well as deci
sion-makers and the evaluation data 
(Rimm, 1982), 

Carter & Hamilton The model in
volves the examination of all components 
of a GIl' program, It uses both a process 
(content analysis) and an outcome-ori
ented (quantitative) approach (Carter & 
Hamilton, 1985). 

Survey 

In order to determine the current status 
of evaluation procedures in Texas, a 
survey of 18 coordinators of gifted pro
grams was conducted. The questionn aire 
was designed to collect data covering the 
areas of gifted programs identified in 
The Texas State Plan and Guidelines for 
the Education of the Gifted / Talented
identification, curriculum, staff devel
opment, parent/community involve
ment, and evaluation (Texas Education 
Agency, 1990). Specific survey items 
were designed to determine if district 
practices follow the principles and cor
responding criteria identified in thePlan. 

Responses were received from 39 percent 
of those surveyed. There may be various 
explanations for the low response rate. 
One is that the number of requests for 
information from districts is great and 
that requests for information from re
searchers are set aside to be done at a 
later date, if ever. Other possible ex
planations include that there is little 
interest in the process of evaluation of 
gifted programs, or that the data re
quested were not easily collected and 
reported. 

Summary and 
Recommendations 

The literature and the Texas State Plan 
and Guideline8 for the Education of the 
Gifted/Talented stress the importance 
of ongoing, formative evaluation for 
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purposes of program improvement, and 
the need for creative evaluation tech
niques for G!I' programs. Survey results 
indicate that, in general, programs do 
not emphasize evaluation in planning 
and do not adequately implement rec
ommended evaluation designs. 

Recommendations that emerged 
from the study Include: 

1. Develop training models for G!I' pro
gram evaluation. 

2. Provide annual regional training in 
the understanding of an implementa
tion of different types of evaluation and 
how to select those models and methods 
that produce meaningful results, par
ticularly for small districts that do not 
have district evaluation personnel. . 

3. Review project designs to determine 
evaluation procedures and recommend 
modifications as appropriate. 

4. Disseminate information on 
nontraditional evaluation technique. 
and instruments. 

5. Support workshops that can assist 
district personnel in understanding the 
purpose of evaluation. 

8. Promote networking among projects 
with successful evaluation components 
to provide assistance to other projects. 

7. Sponsor a data bank of evaluators 
with experience in evaluating G!I' pro
grams that can serve as consultants, 
advisers, or external evaluators, 

8. Provid. and p.riodically update a 
resource list for evaluation of G!I' pro
grams, 

9. Provide workshops on the value of 
evaluation in areas such as developing 
identification procedures that are equi
table to cultural and ethnic minorities, 
as well as other special populations. 

10. Support further research studies on 
evaluation of G!I' programs. 

These a.ctivities, and others, can be un
dertaken by professional organizations 
such as the Texas Association for the 
Gifted and Talented, local G!I' programs, 
Education Service Centers. the Texas 
Education Agency, and district coopera-
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tives, either alone or in collaboration, 

Educators of the gifted and talented 
often state that there is little support for 
special programming, However, evalu
ation practices that can assist in justi
fying special programming for children 
identified for gift.d and talented pro· 
grams are often overlooked as emphasis 
i. placed on other area. ofprogramming. 
Evaluation is a key component of any 
program designed for the education of 
gifted and talented children. If G!I' 
educators are interested in providing 
appropriate services to the.e students, 
evaluation must cease to be a peripheral 
asp.ct of gifted programs. Rather than 
just another bureaucratic procedure to 
be followed, evaluation should be seen 
as a. vehicle forimprovement and a means 
to justify providing services for these 
students. In an era of limited revenue 
and budget cuts, evaluation is the key to 
survival of the fittest. 
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TAGT Conference 
Creativity Potpourri 

Search for 
. Presenters 

Interested volunteers are needed to 
pr ••• ntmultipl.mini .•••• ion. during a 
fun-filled evening session at the TAGT 
Annual Conference inN ovember. At the 
Creativity Potpourri, you will present a 
115-20 minute technique to approxi
mately four different groups of 10--12 
participant •. Doorpriz •• will be awarded 
and the atmosphere will be lighthearted 
and festive. The space is unlimited so we 
are looking for LOTS of presenters and 
we welcome you to join us. Thi. year the 
presentations will be divided into two 
se •• ion ..... l.mantary and secondary. 

If you hesitate to present a long •••• ion 
or are working .on a new idea and need 
an audi.nce to te.t it on, this might be 
just the venue you need, Ann Brock, 
Jean Gilles, and Susan Spates are coor
dinating the event, and they are inter· 
ested in your idea. and .ugge.tions;juet 
call or write to them. (See back cover for 
addre.ses and phone numbers.l We will 
also be needing at l.ast8-l0 peopl. to 
help facilitate the .ession. Corne and 
join the funll Submit the following infor
mation by Augu.t 15 to: 

Susan Spate. 
TAGT Region IV Representative, 
1516 Cherrybrook 
Pasadena, Texas 77502 

Title:---' _______ _ 

Grade: Q elementary 

Q secondary 

Q grade specific; (specify) 

Description: _______ _ 

Presenter: 

School District: 

Mailing Address: 

City Stale Zip 
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TAGTNEWS 

G/T Coordinators' Division Conference 

The first annual GIT Coordinators' Divi
sion Conference, Network: Current Is
sues, was a resounding success. The two~ 
day conference held April 80-May 1, 
1992 at the Marriott at the Capitol in 
Austin attracted nearly 100 participants 
from across Texas. 

Division chair Peggy Kress worked with 
co-chair Ann Wink to provide an out
standing conference program for the 
attendees. The Thursday e"ening recep
tion and dinner gave coordinators their 
first conference opportunity to network. 
Head table guests included TAGT 
President Amanda Batson and TAGT 
Executive Director Connie McLendonj 
who both offered brief words ofwelcome; 
Bob Seney, TAGT First Vice President, 
who gave the invocation; Adelle 
McClendon, TAGT Immediate Past 
President; GIT Di"ision Officers Polly Jo 
James, Secretary-Treasurer, and Claudy 
Northcutt, Publications Chair. Peggy 
Kress se",ed as moderator for the pro
gram. 

The keynote address was pre.entad by 
Dr. Dorothy Sisk, Professor, Conn Chair, 

MENO 

continued from p. 21 

thing called talent pools, which is basi
cally a concept of delaying the specific 
identification of gifted youngsters until 
third grade for the purpose of providing 
an enriched program for all youngsters. 
In reviewing those proposals, one of the 
things-becau.e they are a waiver of the 
gifted program rules and law-that I 
have been looking at is coming up with 
criteria that would allow me to assure 
the fact that there will be no loss of 
results for gifted youngsters. Perfor
mancelevel is one of the things that the 
Commissioner's GIT Advisory Council 
was very concemed that I be aware ofin 
terms of the need for appropriate pro
gramming in the early grades because 
there could be lost time on things that 
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Lamar Uni"ersitylBeaumont. The Fu
ture of Gifted Education not only in
formed but challenged the conference 
attandees to shift the paradigms in gifted 
education in an effort to encourage the 
early identification of gifted children, 
.sp.cially tho.e from minority or low 
Bocia-economic origins. 

Friday's confereoce program was divided 
into three periods of breakout sessions. 
Each breakout period offered four or five 
e:es~ion topics concUl'rently. Topics and 
speakers were: 

Thp. Role of the Coordin.ator, Adelle 
McClendon, Cypress-Fairbanks ISD 

Identification of Minority Gifted Stu
dentstBobSeneYtLamarUniversityl 
Beawnont 

/SSUf?S on Grouping as Related to the 
Gifted1 Kathy Hargrove, Plano ISD 

Honor8 U8. Gifted1 Kathy Harry, Tyler1 

ISD 

A Succe8sful Secondary Humanitie8 
Prosraminan Urban-District, Batty 
Stapleton, Jan Dean t and Joa.n 
Formby t Hurst~Euless·Bedford IBD 

High School Programming Options for 
Small Districts1 Barbara 

you can't catch up with. The second is 
that we show a greater diversity in iden
tification as a result of the.e program •. 
The bottom line is that we have got to 
ensure in any alternative proposal 
[waiver] that there is a likelihood that 
we will b. able to maintain or incr ..... 
the results for gifted youngsters. I have 
been mulling over [these waivers] now 
for about six months. It i. v.ry difficult 
to balance effectiveness of se",ices tc 
gifted youngsters against appropriate 
program fi""ibility, and that is what we 
are trying to do. You will have a chance 
to evaluate the degree to which I have 
been successful in doing that. 

2. Grouping 

What you ask are the legalities of ho
mogenous versus heterogeneous group
ing? It is! in essence! not a legaHtYi it is 

McOonagill, OIT Consultant, ESC 
Region VI 

Site-Ba.8edDeci8ion Makingand Gifted 
Educatian, Mary Bull, Director of 
Special Proj<lct.o, Round Rock ISD 
and Melody Johnson, Senior Direc
tor, Middle School Programs, Texa.s 
Education Agency 

The Middle School Movemene a.nd 
Gifted Education, Melody Johnson 
and Jeanette Covington (Education 
Specialist, Division of Gifted and Tal" 
ented\ Texas Education Agency. 

Those who attanded Network: Current 
Issues left the conference eager for the 
next opportunity to share and learn from 
each other. TAGT's Fifteenth Annual 
Conference, Sharing the Gift_, will offer 
that opportunity On Wednesday, No
vember 18, 1992, at the Austin Con
vention Centar. A special program and 
dinnerforthe GIT Coordinators' Division 
has been scheduled. 

Membership in the GIT Coordinators' 
Division has grown to 805 in less than 
one year. If you would like to become a 
member, ~ee the membership informa
tion on the back page of this issue of 
tempo. 

a local programming option. Unfortu
nately! Borne people have talked about 
homogenous and heterog.n.ous as if 
they are two ideas that have this very 
inflexible definition! that it is an either! 
or kind of a circumstance. There are 
some people that are telling you that the 
state is now making the decision that 
everyone is going to do heterogeneous 
grouping. That t8 ab80lutely untrue. 
Absolutely untrue/The State Board of 
Education Policy Statement for Middle 
Schools refers to homogenous grouping, 
with about five other conditions, as 
something that was seen nationwide as 
an e"emplary practice. Okay, but there 
is no new mandate; no new directive 
from u. saying that you have to move in 
a particular direction. I have, 8S I have 
gone across the state, seen homogeneous 
programs that accommodated for what I 
call the problems and pitfalls and evil. 
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TEA NEWS 
I, , I, I .III' ,I ""I \~I II. \ 

Evelyn 1. Hiatt 

Outcome-Based Monitoring: 
New Directions for Accountability 

Beginning in Odober, the Texas Educa
tion Agency will field-test an outcome
based monitoring system for programs 
serving gifted students. This new ap
proach is de.igned to assure that the 
needs of gifted students are being suc
cessfully addressed by school districts. 
.Although the system is still evolving, 
here is a brief update on where we are 
now and what our current direction is. 

All Agency special program divisions! in 
collaboration with leaders in their re
spective fields, are developing student 
outcome measures to be used as part of 
the system. All the outcomes are de
signed to assure that all student popu
lations are equitably assessed for ad
vanced level service. and that all tho.e 
assessed as needing those services have 
access to courseS and program options 
designed to meet their needs. In other 
words, the system will determine ifthere 
is both excellence and equity in pro
grams for gifted students. 

of tracking that were "ery good pro
grams. I have seen homogenous pro
grams that were tracked programs which 
kids could not break out of, and they 
were absolutely the wrong way; they 
lowered expectations for somo young
sters and were "ery bad. On the other 
handj I have seen heterogeneous pro
grams that had the other kind. of pieces, 
such as cooperative learning, differenti
ating opportunities for youngsters built 
within them. They are excenent. I have 
seen some heterogeneous programs that 
were absolute disasters, teaching to the 
middle and neither serving the top, nor 
the bottom. So it is not .. question of one 
being the right way and the other being 
the wrong wayj it is a question of de
veloping a program that meets the needs 
of students in a particular area. 

Now when you track, that means that 
somebody other than the parent and the 
child makes the decision about the pro
gram that the youngster is in. I have 
.evere difficulty with that because what 
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After the outcomes are developed! there 
will be a three-fold system of checks to 
determine if district. are meeting them. 
First, there will be a desk audit done at 
the agency. The desk audit will review 
all information that has been received 
in-house regarding the program. As ex
amples, PEIMS and AEIS indicators 
will be reviewed, information from the 
Divi.ion of Complaints will be analyzed, 
and data gathered as part of the waiver 
process will be assessed. At the same 
time that this review is taking place, 
districts will be doing" local assessment 
of their programs. This local review en
able. a district to spot its own problems 
and either make immediate a<ljustments 
or develop a plan that will lead to the 
necessary modification in student per
formance. 

The final check will be onsite visits. It is 
anticipated that there will be two kinds 
of onsito visits. One will be iuitiated 
based on any discrepancies that are found 
during either the desk or local review. 

we find is that a lot of bias come. into 
that process in terms of what a young
ster can and cannot do. I think that is 
counter-productive to the child. When 
we ran differentiated programs when I 
was a superintendent, what we said was 
we would set the expectation for that 
course and anyone who wished to opt 
into it could come in-but then the ex
pectationj the rigorj the homework~ 
whatever it might be-the expectation 
is it. That's a very different thing from 
some saying only this group of thirty 
kids qualify into the program. A very 
different approach. That never gives the 
child who may well have the capability 
and the parent who believe. they do and 
is willing to do the extra effort, that 
never gives them the opportunity to par
ticipate in the program. 

What you often see is heterogeneous 
grouping at its worst. That is not what I 
mean when I talk about heterogeneous 
grouping. That's not what I am talking 
about. What I am talking about is creat-

The other will be "spot checks' that are 
done on a random baBis to determine 
what methods seem to be successful or 
unsuccessful in achieving student out
come measures. In other words, the 
onsite visits are not necessarily a sjgn 
that there is a problem with student 
performance or in compliance with the 
law, but might also be de.igned to assist 
Agency personnel locate promising 
practices in the districts. 

As noted earlier, the outcome-based 
monitoring system is a system in 
progress. Agency staff is working to as
sure that the outcomes are fair and are 
designed to measure student perfor
mance and to determine how successful 
programs are in meeting identified stu
dent needs. Please contact the Division 
of GiftedlTalented Education at the 
Texa. Education Agency for further in
formation on the system. We will do our 
best to keep you updated on ourprogress. 

• 
ing an environment where you bring 
kids together, you have high expecta
tions of all those kids, and you create a 

. very creative clas.room. Now that takes 
a series of prerequisites to pull it off in 
terms of teacher skills, etc. If you've got 
a group of teachers who are only used to 
teaching to a particular point, teaching 
the entire class as a one, and they are 
used to a tracked system with four Or 
five levels, and you just throw them into 
a heterogeneouB grouping, you've got 
disaster. Okay, you are going to have 
disaster by definition. Because what they . 
are going to do is they are going to find a 
mid-point or they are going to find a 
point. They are going to teach to that 
and those above or below are going to be 
lost in it. That is not to me what good 
heterogeneous grouping is. 

TheISt.: {~xl.'.e'I'Pt~ W~N! taken from the tape recording 
made at the June 6 conference. (Note; The TEA Divi· 
!:lion ofGifl.{~d (Inri 'l'il.lented haa informed TACT that 
the entire speech will be ruprinkdin the Augu!lt ilStI\l{~ 
oethe Dlvi~iQn'~ UUpdate.") 



PARENTS "ESPOTLIGHTING 

. " Challenge Support Association of McAllen 

Ann Williams, TAGT Representative, Region I 

The Challenge Support Associa.tion of McAllen (CSAM), a coalition of 
parents in support of the GIT Program, is in full swing with new and 
innovative programs for gifted children and their parents. 

Unique opportunities have been provided for gifted children reaching far 
beyond the boundaries ofMcAUen, touching children throughout the Lower 
Rio Grande Valley. Thi$ has cOme about 
primarily through the energy and crae.tivity 
of an interested pyrent, Dr. Bill Rubink, 
Association president for the past two years. 

Tell Dr. Rubink something cannot be done 
and he makes it happen. Ann Williams, 
Coordinator of MISD's Challenge Program 
said, "We can't afford to bring Jaime 
Escalante to the Valley," Lflst Man::h Mr. 
EEICalante spoke to studen(;ij, and parents 
throughout the Valley due primarily to Bill'~ 
effort. 

spends two afternoons a week coaching the McAllen Morris JHS 
Mathcounts team on pre-algebra, number theory, and problem solving, 
On weekends he takes his top students for a piua and math session 
("'First math, then pizza"). Bill extols this math program as the best 
extrat:1ll'rit:ular math at:tirity there is for 7th and 8th graders. 

Under Bill's leadership the parent support grouP! working closely with 
the school district! brought in Dr. Bertie Kingore to talk with parents 

aboutjjUnderstandingandWorkingwith 
Your Gifted ChlldatHome/' cosponsored 
a visit by Nancy Johnson, and spon
sored another by Juan Solis, A m~or 
goal of CSAM is to provide information 
that parents need to know, but oftan 
don't, about parenting the gifted. 

The Association often works in conjunc
tion with the Region I Education Sel'" 
vice Center. With the support of Cynthia 
Hamilton! Region Jls Gn Educator, the 
Challenge Support Group cosponsored 

w""""'_"-_-:-:-:--:-_-:-,,..,-' a visit by Roland Vela from the Texas 
A similar situation occurred this fall when Mr. Rubink had the idea of Academy of Math and Sciences, North Te",as State University, He 
reviving a Saturday morning enrichment program for gifted children, This addressed Valley parents about that unique program whilili. allows 
program had been created initially by Dr. Mary Kolesinski from the studentR to complete their first two yeers Of college and last two years 
University of Texas-Pan American and spread to several Valley cities of high Ilchool shnultaneously. CSAM produces mel's to advertise 
before it was canceled last fall. The response was ~But, Bill, we don't have upcoming events such as these, Bill! Michele Begian (vice president)! 
enough time, energy, or support," and others have also published two newsletters and plan more after 

this years recruitment efforts, 

But on Saturday, February 6 the ~ew Challenge Program," I;osponsored 
by CSAM and UTPA School of Education, opened its dOOI'!;! to 310 students 
and their parents. For three hours on three Saturday mornings a month, 
February to May, students K-12 are exposed to a wide range of unique 
"hands-on" educational experiences. Parents are strongly encouraged to 
participate in concurrent monthly parent sessions, and to spend one day 
each month in the classroom with their children, (See box below.) 

A unique aspect of this program is that it is not just "fun/' but true 
enrichment, Many of the teachers are not educational professionals, but 
engineer!;!, lawyer!;!,journalists, poets, clowns, artists, and scientists willing 
to give up a good nwnber of Saturday morning!;! (and hours of preparation 
time!) to enrich our GfI' Iiliildren'slives. They are select individuals, experte 
in their fields, with a real desire not just to teat:h t:hildren BOmething 
ilextra," but to let the students feel the love they have for their profession. 
Bill points out tha.t of all his educational experiences in school, the most 
memorable, and influential! were those where a professional-an anthro
pologist, a physicist, a biologist-came to lecture, 

Getting-the New Challenge Program off to a good start was quite a feat, but 
Bill has done much more. (He admits it takes a considerable toll on his 
time.) BefOrE! becoming president of eSAN: he became interested in the 
"Odyssey of the Mind" (OM), He was instrumental in starting OM in the 
Gifted and Talented Program in McAllen. It ha!;! continued to !;!pread to 
other areas in the district. For the last thtEle years Bill has served a.s 
regional representative to "Odyssey of the Mind," serves al!! judge at both 
local and state tournaments, and serve8 as a regional problem captain. 
Next year he is planning to coach a team! 

This year Bill's project is anew program called "Mathcounts!1! a Mathemati
cal Enrichment Program for seventh and eighth graders, After offering this 
program to all junior high principals, he tackled coaching a team. He now 
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When Dr, Rubink is not involved with the Gn Program he is hard at 
work as a Research Entomologist at the Weslaco Subtropical Agricul" 
tural Research Laboratory, He does basic scientific research on the 
famous !!killer bees," (He tells us that is a misnomer forthe "Mricani~ed 
bee,") Last year he WRS named to Who's Who Among Scientl!;!t!;! and 
Engineer's. Of cOur$e, he frequently goes to classrooms, science clubs, 
and the McAllen MuseUln totalk with Iiliildren about bugs: and bees and 
general science topics. 

Bill is bilingual and strongly promotes bilingLlalism in this very Wlique 
region of Texas where Spanish is for many their primary language. He 
sees a necessity in maintaining the unique bilingual culture and only 
wishes more children would take advantage of this "gold mine of 
linquistic and cultural opportunities," 

McAllen ISD and TAGT appreciate and celebrate the dedication of 
parents like Bill Rubink and other members of the parents association 
as they enrich the lives of gifted students, 

JIil"~w ChalIenlJl;! Pro!P'aMIj. !j.E!~ionlJ for ki~ included Queft of Hf1'(lff (h:i.IJt.ory), 
Spoondri{t (paetry writing), Phoro Finish (photography), Rocketry andA!.1iation. 
C1!.al1.e1lllt C(lmputi.1'/Jl (computer Pnliranlm~na-), Lw/cd IJrtf/8 (law), ~xPfrl.m.f1l-U 
i.n.Phy~U:tJ (college phyilicafur high l!K:hoolm),Srop TII8 PrsB8fJBI (journa:lUlm),Earih 
Buddi<.(ldn .... _e<»loiYl,TIi<..,.,o'C"'w.i/i8AroUlld(o_ondmlm,ol, 
Fun with Probability and Stal.istics, Disoovering Botany, Human Comput
frIJ (mental math and abaeus), Creot~ve Ttme TroveUJ\i ffiio Grande Valley h.W
tory\ BrWlhing Up onArt SkillB, and Blood and Guts (anatomy anddlllaectionll). 
J;larent $eIiIlj.~onlJ ~nolu.dedAre You Serlou, About YourGYkd Chtldr(Dr. ~lJto 
Bernal); Yoor Gift«J. Child .. Smart Parenting (by Kathy Hall); Social and Emo
nOMi N .. d< of , Ii< Gi/l<d (by Cynthia Hamilton); LJfr ill • S",¥< ..• K""", Iii. 
Actors (by Hillrey Dufner). 
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CALL FOR ARTICLES 
FaU'92 

Conference Theme: 
SHARING THE GIFTS 

Winter '93 
Ability Grouping 

As in tho pa.t tho Fall issue .ftempo follow. tho theme of our Annual 
Conference, SHARING THE Gm •. The intent ofthis theme is to focus on 
the many ways that we share by our advocacy for gifted students and 
gifted oducation, by tho way. we share in our 

The Winter issue of tempo will investigato on. of tho major i.sues 
facing gifted education today, the concept of grouping. Many educa
tors in gifted education do not consider the serving of gifted students! 

classrooms, by the ways parents share in 
advocacy groups and with schools, and by the 
ways administrators support and nurture 
gifted students and education. 

For this issue of tempo, we are looking for 
articles which deal with advocacy (parent 
articles) and with classroom strategies and 
activities (teacher articles). We see this issue 
as a strategy issue in which we can share tha 
wealth of what is happening in our class-
rooms and parent groups. We enccur.ge you 
to SHARE your ideas with tempo readers. 

All anlel •• will b. Ju~ed and .hould 
b. doubl •• pae.d u.lng APA 
fonnal.Vour Editorial and R .... rch 
Committee thanks youl 

Bob S.n.y. Ednor 
Donna Town.end, Managing Editor 

Kar.n Fitzgerald 
Michael Sayler 

Mary Seay 
MollyVeager 

special learning needs as a grouping issue, 
However, this is the arena in which this con
cern has been placed and sOme gifted programs 
are threatened by the popular view that gifted 
students can be served in a heterogeneous 
setting. 

In the Winter issue of tempo! we arc seeking 
articles which address the grouping issue from 
everypointofview. We.ree,peci.llyintere,ted 
in teachers' and parents j thoughts on this 
controvery. We also encourage articles which 
deal with effective strategies using grouping 
within the gifted program. 

The deadline for receipt of articles is August I, 1992. The deadline for receipt of articles is December 1, 1992. 

Guidelines for article submissions 
Your contribution to TAGT tempo is welcomed. 3. Include a COver sheet with yOUI' name, address, po~itiotJ!rolel 

~chool district and regioll! and daytime telephone number. 
Please use the following guidelines when submitting articles: S~lnd all submissions to: 
1, Address the article to the theme of an upcoming issue or to a 
regular feature, 

TAGT tempo, 406 E. 11th St. ~31O, AUstin, TX 78701·2617. 

2. Submit a double-spaced typed or computer printed copy (50 
characters per linE!, 25 lines per page), Plea-ae aend a computer disk 
(save as 'Iiext onli' (Macintosh) or DOS, RTF, Or ASCII (IBM 
format); indicato software used}. Please consider our space and 
reproduction limitations. 

FUTURE THEMES: 
Spring '93: Parenting the Gifted 
'Summer '93: Research and the Teacher 
Fall '93: Conference theme 

r 
Name Home Address 

HQrne Telephone School Distrlot Millatian 

Campus Nama ESC Region ________________ _ 

Business Affiliation Address 

Business TelephOne __________ _ ( ) Parent ) Edl,lC!ltor ( ) Businessperson 

Memberl!iilhip Categories 

( ) $15 Individual 
( ) $25 Family 
( ) $10 Slud.nl 
( ) $100 Palron 
( ) $250 Sponsor 
( ) $400 Lilolimo 
()$1000 Scholarship Sponsor 
( ) $10 Grr Coordinators' Division· 

Amount enclosed 

.tempa, Clual1erly Journal and newsletter -Scholarships and awards 
'Professional development workshops with AAT and inservice credrt 
.Parent services and InformatIon tLeglslative representation and networking 
'Reduced registration fees for annual conference 

TAGT is an affiliate of the National Association For Gifted Children 

Please make cheeks payable 10: TAGT Membership 
406 East 11th Street, Suite #310 
Austin, TX 7S701·2617 

'The GfT Coordinalors' Division was creall;ld to provide services and networking opportunities 10 coordinators of gifted and talented programs. The Division membership Is 

L __ ....!.1~a~l~ ~u~A~~.~o~th~~o~a~·~s~ PleaS~d~e~~n~e~ ~ a~i~ f~wilhYO~~~s~ ___ .J 
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TAGT 1991~92 EXECUTIVE BOARD 

EXECUTIVE COMMITTEE 
Pre,id~nt 

Amanda Bat&on 
512/255-4431, Ext. 402 
Round Rock ISD 
1311 Round Rock Ave. 
Round Rock, TX 78681 

President·Elect 
Ann Trull 
903/737·7473 
Paris ISD 
P. O. Drawer 1159 
Pari" TX 75461 

Ffr&t Viee-Pre.ident 
Bob Seney 
409/880-8613 
Lamar University 
POBox 10034 
Bea.umont, TX 77710 

Seoond Vice-President 
Ann Weiss 
7131 ~20-4449 
GoOM Creek ISD 
4026 Decker Drive 
Baytown; Texa.i!I 77520 

Third Vic.·Pr.sldent 
Dixie Kingsoon 
5121696·4564 
5405·9 Prue Rd. 
San Antonio, TX 78240 

Sec.:-etary 
AnnW;nk 
8171526-4530 
Killeen ISD 
902 North lOth Str •• t 
Killeen j Texas 76541 

Immediate PaBt-PreBident 
Adelle McClendon 
713/897-4075 
Cypress-Fairbanks lSD 
PO Box 692003 
Houston, TX 77269-2003 

Executive Dll'4!Ictor 
Connie McLendon 
5121 499·TAGT 
406 E. 11th St., Suite 310 
Au.tin, TX 78701·2617 
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REGIONAL REPRHSENTATIVES 

I AnnWUUams 
51216l!6-0510 
McAllliln ISD 
2000 North 23rd 
McAllen, 'IX 78501 

II An~eRamolii 
5121994·3664 
Corpul;I Christi ISD 
4921 South Alameda. 
Corpue Chril;lti, TX 784.12 

III Debra Baros 
5121275-6312 
Cuero ISD 
106 Mesquite Lane 
Cuero, TX 77954 

IV Susan Spatelil 
7131920·6952 
Pasadena Isn 
11515 Ch@:rrybrook 
Paaadena,TX 77602 

IV Donna Gibbon (aslSt.rt:lp.) 
7131 ""7-4340 
Cypress-Fairbanks ISD 
10800 Mill, Road 
Houston, TX 77070 

V Anne Landerl!il 
4091769·0231 
Vidor ISO 
120 East Bolivar 
Vidor, TX 776~2 

VI Bobble Wedgewol'th 
7131 391-21H4, Ext. 383 
Katy ISD 
PO Box 159 
Katy, TX 77492~159 

VII Marsha Harrison 
214/595·0277 
Tyler Friends of the Gifted 
2104 Parkway PlacE: 
Tyle" TX 70701 

VIII Suzanne Fatty 
9031737-7473 
Paris ISD 
PO Drawer 1159 
Pari., TX 75461-1159 

IX Rebecca Gary 
8171872·1152 
Bowie ISD 
4 Creekwood Dr. 
Bowie, TX 76230 

X Donna Criswell 
2141881-8061 
Plano ISD 
1517 Ave. H 
Plano, TX 75074 

406 East 11th Street, Suite 310 
Austin, Texas 78701-2617 
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XV 
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AnnBrot:k 
817/"7-0760 
Burl~son ISD 
Route 5, lJox 911 
Burle~on, TX 76028 
Linda Klatt 
8171772-4412 
Midway ISD 
Route 12, Box 414 
Waco, TX 76712 
Mary Eth~dge 
5121392-9415 
Hay.CISD 
Box603 
Kyl~, 'IX 76840 
Ch.,.lene Randall 
9151677·2746 
Abilene ISD 
625 South 8th 
Ahilen~, TX 79602 
Mary 8eay 
9101.'2-6767 
San Angelo ISD 
1621 University 
San Angelo, 'IX 76904 
Janet S1au&,hter 
8061 435·3601 
Perryton ISD 
510 Eton 
Perryton, TX 79070 
J@anGilles 
806/09"-2000 
Denver City ISD 
501 Mustang 
Denver City, 'IX 79323 

Molly Yealiter 
9161336·5241 
Fort Stockton ISD 
PO Box 1702 
Fort Stockton, TX 79730 
Madeleine Bullock 
9161 859-8801 
y,leta ISD 
1:!25:{ McElroy Avenue 
EI Paso, TX 79907 
Tracy Weinberl' 
5121569·4330 
PJesBBnton ISO 
Route 1 ·Box 140-X 
PJessBnton, TX 71:1064 

APPOINTED BOARD M.l!:MBJ!jRR 
Ann Brown 
2141426-3234, f),I. 319 
DBUas ISD 
5000 South Oakland 
DaUQsj'IX 75215 
Vicky Dearing 
2141869~732 

Carrollton-Farmers Br. CISD 
2200 Kinwest Parkwa.y 
Irving, TX 75063 
Gordon Do/tgett 
817/354-3395 
Hutst-Eulei9!!1-Bedford ISD 
2400 Cummings 
Bedford, TX 76021 
Dominie Endrlnal 
7131475-1970 
5438 Briarwood Forest 

Drive 
Houston, TX 77088 
Karen Fitzgerald 
7131 462-8003 
Spring Branch ISD 
10400 Rothbury 
Hou!!Iton, 'IX 77043 
SU8an Johnlgen 
8171755--5111 
Baylor Univ, Dept. Ed. Paych. 
PO Box 97314 
VV.co,1'K 76795-7314 
Ir:ma Ptlna 
5121724--5337 
Ptesidtlnt, Apollo Parent Club 
119 Indiana Street 
Luredo, TX 78041 
Judy Satterwhite 
8171922-6519 
Fort Worth ISD 
3320 West Cantey 
~'ort Worth, TX 76116 
Mike Sayler 
8171065-4699 
University of North Texas 
College of Education 
Denton,lJe 76203 
Annette Scott 
5121578-2711 
Victoria ISD 
POBox 1759 
Victoria, TX 77902 
Marcy V088 
4091968-31"1 
La Grange ISD 
POBox 100 
La Grange,TX 78945 
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