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PARENTING THE GIF'I'ED 
PARENTING GIFTED CHILDREN: 

A THEORY OF RELATMTY 

SyMa Rlmm, Ph.D. 

There is a quantity of gifted parenting "how-to" literature with some parenting adttice 
that consistently emerges. Much ofit could be summarized by these main stetements: 

1. You can't love your child too much. 

2. Prai ... and pOfIltive relDforcement are important for tea"hin; and 
learniDil. 

3. You should empower your child. 

4. Parent •• hould be advocates for their "bildren'. education. 

5. Parent •• houldnot pressure thelrchlldren by elqleCting them to work 
too hard. 

6. Parenulhould do what they believe is in the "hild's best Interest. 

All ofthl. adttice appear. to be "good common sense." None ofit would seem to caus. 
problems. WhIle Mme parents who follow these general guidelines find that their 
gifted childnm achieve well, feel good about themselves, and are successful in school 
and life, other parents who believe they are follOwing similar guidelines find that their 
gifted children become underachievers. These latter children do not perform to their 
abilities in school. Some develop behattior problems and continuously argue with 
their teachers. They may be attention seekere who seem to be searching for a 
relentless amount of attention. Another group avoids effort and responsibility by 
making endle •• numbers of excuses. In adolescence, some are depressed, angry, 
rebellious, and cite their anger as justification for avoiding school reeponsibility. 

Paradoxically, the adttice that comes to us from child·r.aring literature has a positive 
impact on Mme gifted children and appears to have the opposite effect on others. How 
can following such apparently good advice have such negative impact on Mme gifted 
children? Perhaps the beet way to describe what has gone wrong for gifted children 
who had the potential for achievement and who have become underachievers is that 
they have received "too much of a good thing." This can by explained by a "theory of 
relctivity .. 

Too MuM of a Good Thing 
Children who are loved by many adults, who are given extensive power, freedom, and 
praiae by their parents, and who are the center of extreme attention usually feel happy 
and confident in that environment of specialness. Prottided that an attention
centered enttironment continues, they continue to feel positive and good about 

(See RIMM. p. 17) 
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FROM THE PRESIDENT 
Ann Trull 

PRESIDENT'S PERSPECTIVES 

My thoughts regarding the topic 
of Parenting the Gifted come 

from the perspective of both educator and 
parent. As an educator, it is very easy for 
me to voice my feelings because I believe so 
strongly in parent involvement in gifted 
education. 

A quality gifted education program must 
have an effective parent/community 

involvement component. Parents mUBt be provided not only with 
orientation regarding student identification and program services, but 
also with continuous updates through informational literature, news· 
letters, and parent/GtT teacher conferences. Two.way communication 
is essential. 

Merely providing information to parents is not sufficient. Parents 
should have the opportunity to participate in training which addresses 
areas such as characteristic_ of gifted Btudents, social and emotional 
needs of the gifted, and differentiated curriculum, including resources 
for enrichment activities and scholarships. Educators must not .... 
sume that parents are cognizant ofthiB information. Parents are most 
appreciative of any training provided. 

Parents should serve to an advisory capacity regarding gifted program 
planning! implementation, and evaluation. Their input is invaluable. 
It can be attained through parent·GtT teacher conferences, parent 
surveys, and the establishment of an ongoing GtT program evaluation 
committee which provides for p81'IBnt representation. 

The formation of local GtT parent support groups is vital to gifted 
education programs in the midst of educational reform. I believe that 
parent_ are the moat influential advocateB for the gifted. Legislators, 
State Board of Education members, local school board members, and 
other decision makers respond to parental concern expressed through 
"grassroots networking." Informed, active parent support groups can 
enBure that an appropriate education is provided for gifted Btudents at 
both local and state levels. 

Parents must be actively involved in a gifted education program if the 
program is to be effective. Gifted students are gifted twenty·four hours 
a day! 

It is much easier to advise parents from the perspective of educator 
than trom the perspective of parent. In order to accomplish this 
challenge and not infringe upon relationships within other families, I 
interviewed my fifteen·year·old son. Quite honestiy, it took lots of 
courage to ask him questions, knowing that h. would be truthful in his 
responses. I initially ... ked, "how can parents of the gifted best help 
their children?" 

(S •• PRESIDENT, p. 22) 
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EXECUTIVE DIRECTOR UPDATE 
Connie McLendon 

ELECTIONS: THE WORK IN PROGRESS 

Although the polls have long sin"" clo.ed and, at 
this reading, you know the re.ults of the recent 

election that was so crucial to the operation of Texas 
schools, the constant vigilance for those of us concerned 
with the educational welfare ofachool children in Texas
particularly the gifted and talented--<:ontinues. As I 
write this, it is prior to election dey and I am still working 
fur the paeeege of Amendments 1 and 3, urging voter 
approval fur the redistribution of school taxes and the 
issuance of honde to keep the schools functioning. My 
fervent hope is that you are cheering the paeeege ofhoth of 
these amendments as you read this column, and that 
educators aero .. the state are thankful fur the reprieve. 
However,awinnowcouldbeonthechoppingblockinashort 
while; there is ofWn little time to reflect on hard-won 
victories before they ignite new hattles. The meesage is 
simple: stay in'VOlved and dcn't take anything fur grented. 

STATE Bcwm APPRoVES EFFECTIVE 
MIDDLE ScHOOL.<! PRo.mcr 

TEA is currently in the planning phase of a ti1ree-year 
prQject aimed at identifYing an additiona123 middle school 
campuses to serve as statewide mentor sites. The 23 site. 
will be selected on the hasis of their implementation of 
efl'ective schools practices and programs recommeoded by 
the Carnegie Task Force and the Texas Task Force on 
Middle School Education. The mentor sites identified in 
eachregion will provide stalfdevelopment and ready acce .. 
to technicaJ aseistance fur other school. in the .tatewide 
network. The ultimate g<Jal is fur all middle schooI.tudents 
in Texas to benefit through improved overall academic 
perfbrmanceandareductloninthedlaparityofachlevement 
between various student .ubpopulatione. 

Onepartofthe ChapterTwo-fundedprQiectfocuseson field
testing to assees student strengths and developing models 
that appropriately serve advanced andglft.ed middle school 
.tudent.. The... will be developed through a collaboratiVE! 
relationship between the agIlncy and four middle school 
campuses throughout the stete. The tote! prQject is unique 
because it deliVllIlj money directly to the campuses to be 
served and concentrates efforts at the school site. 

This prQject will build on the Carnegie-funded prqject
MiddlelGrade School State Policy Initiatives-<md is a con
tinuation and expansion prQject from the 1992-00 ElIective 
Middle School Program Evaluation. 

The Divisions of Middle School Education and Gifted! 
Talented Education are re.pon.ible for managing the 
Chapter Two project. 
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GooD NEWS AT TAGT 

In February, Beverly Lowry joined TACT a. Director 
of Publications and Communications. She previously 
worked in Houston ... editor of internal publications 
for St. Luke's Episcopal Hospital in the Texa. Medical 
Center. Prior to that, she .pent three year .... a public 
relations account executive for J. Walter Thompson, 
one ofthe world's largest advertlsing'marketing com
munications companies. In her position at TAGT, 
Beverlyi. re.ponsible for coordinating the publication 
of tempo as well as all other .... ociation publications 
and communications material •. 

One aspect of Beverly's experience that makes her 
especially .uitable forthi. position is that she is a past 
student of Texas' gifted and talented program.. She 
was tapped for the GtT pilot program in Schertz
Cibllo-Universal City ISn during elementary school, 
and was in the fir.t class to receive an honors diploma 
from Texas Tech University. Sbe has her own reasons 
for joining our staff, as she explains: 

"After moving from Houston) my career search was 
fruitful and I was fortunate to 
be able to choose from a num
ber of offer •. Though I have no 
experience working in educa
tion, I was involved at a young 
age in gifted and talented pro
grams. Because ours was a 
pilot program, I had the ad
vantage of being part of a 

myriad offun and challenging projects-my peers and 
I thrived in our new environment. From fourth grade 
through college graduation, I flourished in gifted 
programs, which I credit with my character strength. 
and marketable .ltiU. today. 

Hence, I feel a large degree of indebtedness to such 
programs for allowing me to develop a variety of 
talents, and for helping me become a self-confident . . ' consclentiou. member o£Society. The fact that TAGT 
was in need of some of the very skills that gifted and 
talented programs fosteredinmew ... all the indication 
I needed that this was the job for me!" 

I'd like to extend a special thank you from TAGT to 
Donna Townsend and Linda Norelli for their hard 
work and expertise in producingtampo forthela.t two 
years. The wonderful issues that preceded this one 
would not have been possible without them. , 
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OUR EDITORIAL FOCUS 
MarySeay 

PARENTING THE GIFTED: A PERPLEXING JOB 

No one who generates an infant expects to be 
a mediocre parent. Neither do new parents 

expect to have to deal with a child who is different, 
difficult, inscrutable, and enigmatic. Even if you 
are a gifted person yourself, those sometimes 
mercurial kids may often seem like intractable 
screwballs. 

Alvin Tomer wrote that parenthood remains as the 
greatest preserve of the amateur. Among the many 
things we do not know when gifted babies appear in 
our cribs is that they are not just unique but super
sonically unique, and they come with no guarantee 
and are not always user friendly. 

Few young parents have read Joan Beck'. work and 
understand that the learning opportunities we af
ford a very young child can make a permanent 
difference in the level of his intelligence. The baby, 
from a neonate forward, needs a mentally 
stimulating environment so that his brain will de
velop more neural interconnections and, therefore, 
will become more capable oflearning and thinking. 
Unstimulated neurons can atrophy and disappear, 
thus the brain loses potential. 

Even though the research, according to Beck, shows 
that early learning wires up the brain in ways that 
later schooling cannot, busy, worried, working par
ents have not always received this message and 
may be settling for understimulating daycare with 
inadequate mental nourishment. Childcare books 
and parenting advice from the neighbor. are not 
always on the cutting edge of research and may not 
be warning us of the import of this information. 

We know that one mojor stimulus for good brain 
development is language. There are those who 
believe that language is always in the air, just as 
soundwaves and gravity are, and that each child 
has only to discover it. Just as gravity can b. 
demon.trated by throwing one's applesauce bowl 
off the highchair tray, language is demonstrated 
when the child observes with her ears the lovely 
song oflanguage from her gentle, caring significant 
others. If, unfortunately, those caregivers have 
language which is impoverished and scant, the 
child cannot absorb the depth and beauty of the 
language that she need. for the neural connections 
she must have. 

My grandmother had an instinct for stimulation. I 
remember a lesson she gave me one afternoon when 
I was being a noncommittal five-year-old to her 
afternoon callers. As soon es the door closed behind 
them, she let me know that I had been a l •• s-than
winsome Irish gentlewoman (or, in my case; 
gentlechild). She sat me down opposite her and 
tossed me a ball of yarn. She told me to to •• it back. 
When I did, she did not return the to.s, but held the 
ball. We.at there fora few long minutes. "Aren't you 
going to throw it back?" I wondered. "No," she 
answered, "and you see the game is not much fun thi. 
way, is it?" I knew something was coming. "That's 
the same as in the game of converBation. It's not fun 
if nobody tosses the ball back." I must have looked 
quizzical. "When Mrs. Reynolds asked you how you 
liked school and you ouly answered 'Fine; that was 
like holding onto the ball: you didn't give her any way 
to keep the conversation going. Now what could you 
have added that would have thrown the ball back to 
Mrs. Reynolds?" 

We kept at this until I had dreamed up plenty of 
thing. to add to "Fine" that Mr •. Reynolds could 
respond to. It was very tedious the way my grand
mother dragged answers out of my head, but in my 
heart I was looking forward to the next time my 
grandmother's lady friends caIIle to call because I 
felt secretly energized and excited about tossing the 
ball back. Thi. was a very important les.on, and left 
me feeling confident and positive. 

Having said much about neural connections, 
stimulating environment., and my grandmother, I 
come to the most basic covenant of parenting: the 
giving of no-strings-attached love and support. In 
psychology we call it unconditional positive regard. 
That mean. the child doesn't have to earn your love 
and suppori, she must get it with the fact of birth, 
like eye color and earlobes. Anything less cripples 
her in some way. 

You may not know Kande Bahlman, but I hope you'll 
think about something she said: 

Long after your children have 
forgotten what you told them, 
they will remember how you 
made them feel. 

Make them feel like champions. t 

SPRING 1993 
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Parenting th(' Gifted 

THE GIFT WITHOUT INSTRUCTIONS ... 
SOME ASSEMBLY REQUIRED 

Sybil Holveck 
San Angelo, Texas 

Have you ever received a gift for which you were 
deeply grateful, very honored to have been 

selected as the recipient, acutely aware of what a treasure 
itwBS ... and unsure of what on earth you would do with it? 
It has been my experience that being given the honor of 
parenting the gifted oftentime. makes you feel just this 
bewildered I Surely, at times, all parents of all children 
experience feelings of being overwhelmed and 
underqualified; for the parents of those with special needs 
and special gifts, this feeling is intensified 

Joel, our 17-year-old, came into this world with his own 
agenda and, apparently, his own plans for accomplishing 
it. To the chagrin of more than one teacher along the way 
with different plans (and more than once to the chagrin of 
his loving parents), he has never tried to fit into anyone 
else's mold: he has always marched to the beat of a 
different drummer. Every parent has his own set of 
stories of wonder and giftedness of his offspring-I'll share 
a few of mine along with the lessons I learned (or should 
have learned) from each experience. 

LESSON 1: ALLow YOURSELF TO EXPERIENCE «AWE" 

IN THE GIFTEDNESS OF YOUR CHILD. 

When Joel was in first grade, he storted getting restless 
as we were traveling. Trying to keep him entertained, we 
asked him to try to square some numbers and explained 
how that worked. He tried that for a while, and then we 
explained about cubing numbers. He tried that for a 
while. He thought a minute, and then said, "Mom, I have 
one for you: what is four-lined?" I wasn't sure, but I 
thought I knew what he was getting at and asked if the 
answer was four. When he answered that it was, 1 asked 
him to e"plain why. 

He replied that when using the words "square" and 
"cube," you multiply the number as many times as that 
figure has dimensioDB. A square has two dimensions, 
therefore 42 is 4x4; a cube has three dimensions, so 43 is 
4x4x4. A line has only one dimension! 80 IoIfour-lined" 
must be just four. I'll have to admit it ... 1 was awedl 
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LESSON 2: BE PREPARED NOT TO HAVE A CLUE 

AS TO HOW TO RESPOND TO YOUR CHILD. 

About the time Joel was three years old, he and I had 
many theological discussions: he was e.pecially in
trigued with the omnipotence and the omnipresence 
of God. Following one of these discus.ions, Joel told 
me that since God Is everywhere, the next time that 
hi. father, sister, and I went out, he would just stay 
home with God. Try explaining that one to a three 
year oldl 

LESSON 3: EXPECT THE UNEXPECTED

EVERYWHERE! 

Although he is far from a perfect child, using "bad" 
language haa never been a problem with Joel. One 
evening after church, when he was about nine, we 
were visiting with friends in the church parking lot. 
I noticed Joel writing in the frost on the rear window 
of the car, but didn't pay much attention. On the way 
homet however, we were surprised when his older 
.ister turned around, looked at the back window 
and, greatly shocked, yelled, "Joell" I turned around, 
looked at the window, and yelled, "Joell" He was very 
quiet and big-eyed a. we read the four-letter word he 
had written on the back window earlier. 

1 sterted into a shocked lecture about wbat was 
acceptable and what was not accepteble, and that 
definitely was notl Finally, Joel decided to defend 
himself. "Mom, you didn't let me finish writing-I 
wasn't through!" Trying to figure out how he was 
going to worm out of this one, (not being able to think 
of one word that .tarted with those particular four 
letters), I said, "What were you going to write, Joel?' 
He responded, "I was going to write, j ____ is a bad 
word.' I've heard a lot of children say that word, and 
I thought they didn't know it was badl" 

LESSON 4: MAKE CERTAIN THAT NEITHER YOU 

NOR YOUR CHILD TAKE LIFE TOO SERIOUSLY. 

(s •• HOLVECK, p. 7) 
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REMINISCE 

Myrtis D. Smith 
Tyler, Texes 

Do you remember your feelings when you were told 
that your child had been identified a. gifted? I recall 

'being pleased, excited, and uninformed all at once. My initial 
re.pon.e revealed my ignorance about what giftedness is. 
Mary had been selected for the school district's program, but 
her older brother-who made better grade., .eemed better 
organized, and was mor.task committed-had not. When I 
a.ked, "What about her brother?," the principal told me that 
the district was piloting a special program at the fourth·grade 
level only. 

Of course, I gave my permission for further testing ofMary's 
abilities and, ultimately, for her to become one of twelve 
children in the district to be placed in a pull-
out program one day a week. On that 

ation. The teacher explained that a curriculum for the gifted 
.hould allocate time according to the inverted triangle: more 
time spent on learning throngh analysis, syntheais, and 
evaluation than on learning through knowledge, comprehen. 
sion, and application technique •. A picture is worth a thou
sand words, and the.e two triangle. still make an impression 
on me. They show that it takes less time and fewer repetitions 
for gifted student. to learn fact. than it does for average 
students, and they justi(y that gifted students need more 
thinking stimuli than what Joseph Renzulli calle the 3 R's: 
RAM, REMEMBER, and REGURGITATE. 

The second event that pushed me into further inquiries about 
education of the gifted was being asked 
about the history of gifted education. As far 

September morning over fifteen years ago, I 
had not the remotest idea of how parenting a 
gifted child/children would affect my life nor 
of how exten.ively involved I would become 
in trying to impart a better understanding of 
the needs of gifted youth. 

"THE MORE I 
as I knew, it was just being bornl I po.ed 
this question to an educator in the field and 
was referred to apaper byJamesJ. Gallagher 
and Patricia Weiss entitled The Education 
of Gifted and Talented Students: A History 
and Prospectus. From thi. I learned that 
the launching of Sputnik in 1957 had cre
ated concern in the United States about 
mediocre science and math education in our 
schools, but that efforts to educate for higher 

DISCOVERED 

My own introduction to expanded knowl· 
edge about the gifted came when Judith 
Roseberry of the Mentally Gifted Minors 
program in Garden Grove, California) spoke 
at an elementary principals' meeting. As she 

ABOUT GIFTED 
EDUCATION. THE 

LESS I FELT I 
KNEW ••• 

.. 
elaborated on "The Demands of Giftedness: 
I began to understand the complex nature of the gifted 
individual. Good grades resulted from "placing high stan· 
dards on oneself' as much as from superior mental ability. In 
my own youngsters, I recognized the need to focus on or 
devour a single subject, a sensitivity to honor and truth, a 
preference for working alone, a resistance to routine and drill, 
and a desire to be outstanding in aeveral areas but average in 
others. 

Two other events threw a .potlight on my ignorance about 
delivering appropriate education to the gifted. The first was 
a presentation by a teacher from New York at which I was 
introduced to Bloom's Taxonomy. Benjamin Bloom divided 
thinking skills into six categories: knowledge, comprehen
sion, application, analysis, synthesiB, and evaluation. These 
were illustrated with two triangle.. The widest part of one 
was On the bottom, with the first level skill-knowledge-at the 
ba.e. The other showed the wide.t part at the top of the 
triangle encompassing the highest level thinking skill, evalu· 

6 

levels of excellence were overBhadowed in 
the mid-1960'. when the .pecialeducational 
need. and rights of disadvantaged children 

became a concern. The Marland Report to Congress, issued in 
1972, brought education ofthe gifted back into the spotlight. 

The more I discovered about gifted education, the less I felt I 
knew .about the subject. By this time I had been elected to the 
local school board, and I sought .... ion. on education of the 
gifted at every conference I attended. In 1980, three years after 
Mary had been identified as gifted, I spent two weeks at Joseph 
Renzulli'. Confratute at the University of Connecticut. I 
thought I would find all the answers from all the wise educator. 
in attendance. But to my surprise, most of the participant. were 
there to learn more as well. We rubbed elbow. with and were 
exposed to research by experts throughout the United States. 
Addingto my confusion was the realization that the experts had 
varying theories on how education for the gifted could be the 
most effective. There was not just one right way! Additionally, 
I could not find out exactly what parents needed to know and 
how they needed to be involved. 

(s •• SMITH. p. 7) 
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SMITH 
continlU!d from page 6 

After attending the National Association for Gifted Children 
(NAGC) conference the following November, I concluded that 
learning about education of the gifted waS an endless quest. 
Ia!eodecidedlmu.t.harewhatlhadlearnedsootherparent. 
could benefit. During one NAGC •••• ion, the headmistre.s of 
a private school stated that gifted programs flourished in 
communi tie. with active, organized support groups. 
Conversely, programs diminished or were completely aban
don.d in communities without such a group. That was my call 
to action! I tried to get the school district interested in 
organizing parents, but everyone was too bu.y. Finally, after 
attending several more conferences and gathering the sup
port of a few other parents, I did it myself. The fledgling Tyler 
Friend. of the Gifted, organized in 1982, has grown into a 
stable vehicle for advocacy. Not only do we do tbing. for our 
gifted children, but we make sure that the school district is 
doing it. part effectively. 

HOLVECK 
continued from page 6 

Mary, my youngest and my first child identified as gifted, 
graduated from high school in 1986. Why em I still involved 
in promoting the be.t for gifted youth? I think I have 
per.pective. I hope what I have learned can be .hared with 
other parents who are seeking to better understand the role 
they need to play in their gifted children's education. And 
very recently I found out that everything i •• ubject to change. 
New research has pre.ented new issue_ such a. the use of 
grouping and cooperative learning for glt education. Funding 
changes may dictate appropriation cuts, perSonnel vacancies 
may cause dramatic changes in the delivery of pro grams, and 
new decision-makers may not adequately understend the 
importance of gifted programs. The list of things which could 
torpedo a vital glt program is scary. For the sake of tho •• who 
follow us, we who have been there and we who are going 
through it must inform, counsel, and continue to advocate 
forever and ever. III 

One evening Joel was going to a sleep-over at a friend's house. He had packed hi. things in a very small.nitca.e. He had taken 
a long time getting ready and, frankly, I was tired and out of patience with him. He had a tendency to forget to pack those item. 
I consider important, and when I asked him to put hi. toothbrush in the suitea.e, he responded, "I don't think that would be 
such a good idea." When .. sked why not, he replied, "My .leoping bag is in there." 

Mom: Your sleeping bag is in that tiny suitcase?!? 

JOI?i: Right! 

Mom (exasperated): Joel, open your suitcase! 

He did so, and the sleeping bag came out like a "snake" out ofa gag-gift can. Joel.nickered at this point, which was the last 
straw for me. 

Mom: Joel, I don't think this is funny. 

JOI?i: I don't think it'. funny, either, Mom. I don't know why I'm laughing. 

LESSON 5: LEARN TO KEEP IT ALL-EVEN YOUR CffiLD'S GIFl'EDNESS-IN PERSPECTIVE. 

The summer before Joel began ninth grade, I had a long conversation with the mother of another very bright young man his 
age. As I listened to her. I was frankly overwhelmed with all she had dono in accommodating the giftednea. of her child. She 
waa evon concemed about getting his SAT score. up sO that he would qualify for .everalapecial programs; I had certainly never 
thought of that! I was flooded with guilt about having been .0 lax myself, especially since it was clear that Joel's school 
performance never matched his abilities. That night I decided to approach him ahout the seriousne.s of his grade. and hi. 
permanent record. "Joel," I began, "Have you thought of any way to work on getting your grades up now that you're about to 
atart ninth grade, and your grades really begin to make a difference?" He thought about it .. minute, then looked at me with 
all seriousnesa and replied, 'Well, Mom, about all I can think to do is work hard, play hard, and eat lots of roughage!" 

Come to think of it, that might be good advice for all ofual If: 
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IMPRESSIONS FROM A SON AND HIS FATHER: 
THE DUKE UNIVERSITY 
TALENT IDENTIFICATION PROGRAM 

Charles and Gary Lavergne 
Cedar Park, Texas 

EcIltor'o ".te: Charls&. Lavergne is a freshman at Leander High School in Leander, Texa.s. While a seventh grader at Leander Junior High School, 
he ~articipated in the Duke University Talent Identification Program. Gary Lavergne i8 a former high school aocialstudieB tea.ehet, 
reglonal service center director, and state d~artment official, and is currently the Assistant Director of Ass8SSMent Services for the 
Southwest Region of the American College TeBting (ACT) Program, Inc. 

8 

It started out simply. I returned home from one of 
the many trips I had made for ACT, and, as is my 
routine, headed for the mail that had accumulated 
during my absence. There was one piece from 
Leander Independent School District. The familiar 
envelope suggested that it would be a routine com
munication of the events of the semeBter or six 
weeks. This one was different. It was a letter from 
Charlie's seventh grade counselor, Sherrie Hastings. 
Charlie had qualified for the Duke Univeraity Talent 
Identification Program. Unlike most parents, I was 
already somewhat familiar with the Duke program: 
as an ACT employee, I had received a number of 
phone calls from parents, teacherB, and counselors 
inquiring about how appropriate it was to adminis
ter a college admissions test to seventh graders. 

Charlie: 

I remember being called out of my Spanish class 
sometime in late 1990. I wM thinking, actually 
hoping, that one ofmy parents had come by to sign 
me out of school early. Instead, Leander Junior High 
School's seventh grade guidance counselor, Ms. 
Hastings, met with me and a few other students. She 
handed a folder to each of us with information about 
a talent identification program sponsored by Duke 
University. We were all surprised at what was being 
BJ<plained to us. If we were to participate in this 
program, we were to take either the ACT or the SAT. 
Everyone present knew of the ACT and the SAT: we 
just never thought that we would take it as junior 
high students. We talked of which ofthe two tests we 
were going to take. For me there was not much of a 
choice: my dad works for ACT. 

Gary: 

As a high school teacher and administrator, I had 
much experience preparing 11th and 12th graders 
for the rigors of the ACT Assessment. In Louisiana, 

my native state, the ACT is the dominant college 
admissions and placement instrument. At home 
here in TexaB, I get to observe the same phenomenon 
for both the ACT and the SAT. It is not uncommon 
for college-bound high school juniors and seniors to 
experience anxiety and state emphatically that the 
ACTISAT is the "hardest thing" they have ever had 
to deal with. 

Throughout the United States, high school counselora 
deal with parents who insist that their elementary 
andjunior high children are ready to tackle the ACT. 
This has made me hypersensitive to pushing young 
children into a Btrenuous assessment experience. As 
an institution, ACT has long been concerned about 
students being encouraged to take the ACT at an 
early age. Indeed, one of the reasons ACT developed 
the PLAN Assessment (formerly the P-ACT+) was 
for tenth graders to experience the kind of testing 
situation that they will later face with the ACT. But 
PLAN is appropriately easier and shorter-it is for 
tenth gradera. 

Now, I was dealing with my own son and whether he 
should attempt an assessment instrument d.aigned 
for college-bound high school seniors. There was no 
question in my own mind that Charlie was gifted and 
talented, but that was not enongh. 

Charlie: 

I celebrated my thirteenth birthday between the 
time the Duke application was mailed and the date 
I was scheduled to take the ACT. I was nervous, but 
I reacted to the test like I did any other standardized 
test-with a calm exterior. My dad stressed the 
importance of treating this like all other experi
ences, by preparing myself and being familiar with 
what it was that I would be expected to do. He gave 
me the same booklet that any high school student 
can get free when they take the ACT. It had a retired 

(s •• LAVERGNE. p. 9) 
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ACT in it as a sample. We reviewed a few questio"" 
together and I went over a few by myself, but for the 
most part I trusted my instincts, as I had taken 
several standardized tests before and had never used 
any kind of preparation technique. The booklet, 
however, was very useful in helping me learn what to 
expect. 

Gary: 

This is the first time I have ever heard Charlie say he 
was nervous about anything. 

Chulie: 

My dad took me to Round Rock High School very early 
one Saturday morning. As we stepped into the main 
building, my first thoughts were that RRHS was an 
extremely large building. I was also surprised at the 
number of students who were there to take the ACT, 
and how large they were; it was easy to find a few other 
seventh graders. Luckily, a friend of mine named Seth 
was assigned to the same classroom as I was. I waB 
still a bit nervous and tried not to show it. I simply 
relaxed and did my best. My dad took great pains to 
assure me that I really had nothing to lose. He said I 
should view this experience as a chance to meet a 
challenge. Anyway, the high schoolers were as nervous 
as I was, maybe more 80. 

English and math were the first two of the four tests 
we took that morning. Afier the math test there was 
a short break. During the break, I commented to Seth 
that the math section was easy. 

Gary: 

How unexpected! It has been my experience that most 
high school students, far more experienced in math
ematics, find the math test the most difficult section 
of the ACT. 

Charlie: 

My only regret waS that I took too long on the reading 
test. 10 retrospect, I realize that I spent too much time 
debating with myself over the alternatives and not 
enough time answering and moving on. I didn't finish 
that s.ction, which is not a good strategy for taking the 
ACT. As my dad told me while we were preparing, the 
ACT score is based solely on the number of correct 
answers; there is nO added penalty for an incorrect 
answer and, hence, no penalty for guessing. When 
time expired, I still had a numher of questionsr did not 
even get to. The .cience reasoning test was very 
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challenging, but I did not find anyone of the four 
tests to he much harder that any of the rest. 

I am fifteen now and a freshman at Leander High 
School. There are two certificates on my bedroom 
wall from Duke University-one is for participating 
in the program, and the other is for the mathematics 
score which qualified me for state recognition. The 
experience was a good one for me, mostly because my 
dad encouraged me to relax and juat do my best for 
its own sake. 

Gary: 

I must admit that in addition to the concerns I have 
already steted, I feared that this whole episode was 
going to become more important to me than Charlie. 
On occasion, when speaking to parents who are 
pushing their very young children into taking the 
ACT or the SAT, I get the impression that it is the 
parents who reel the need to prove something. While 
well-meaning, this can nonetheless be destructive. 

At the heart of the issue is the out·of-level approach 
of assessing gifted and talented students. For sev
enth graders, the ACT/SAT portion of the Duke 
University Talent Search is dramatically out-of
level. Less dramatic out-of-level example. would 
include the ACT and SAT for juniors, the PSAT for 
sophomores, and PLAN for freshmen. Parents and 
teachers should engage in intense soul-searching 
hefore encouraging their children to engage in 
dramatic out-of-Ievel a.sessments. One of my 
colleagues in ACT's Austin office faced a similar 
decision as to whether her son should participate in 
the Duke program. Together, they decided that he 
should not, and I respect and admire that. Before 
endor.ing Charlie's participation in the Duke pro
gram, I asked myself a few questions. This is the 
advice I give my fellow parents: 

1. Is there a reason for this? 

What will this do for the student? Participation in 
any program should be a means to an end, not an end 
in itself. At the time, I wa. unsure ahout whether a 
.chool-based gifted and telented program waS ap
propriate for Charlie; this in part was going to help 
me decide. 

2. Will the test scores mean something, and 
will we get more than just a set of test 
scores? 

(S •• LAVERClNE. p. 11) 
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A RESPONSE TO IMPRESSIONS FROM A SON AND FATHER 

Micheal F. Sayler, Ph. D. 
university of Norlh Texas 

Editor'. note. 

10 

Dr. Soyl"'!4 a member oftbe TAGT Edltorlal Board. 

\ I 'd like to tIuwk Charlie and Gary Lavergne for their 
• dialogue reviewing the talent oearclt process. Too 

Olten,studentsandpanmtsaresentaletterannounciogthe 
talent 1I<WCh, but little rationale or follow-up is provided to 
help them make good decisiODll before and after the test ie 
given. The conversation between Charlie and his father 
helps allparentsandstudentswhoconsiderparticipatingin 
!\ ta.lentsearch.""" that they are not alone in theirinterests, 
need for understanding, and apprehellllion. 

Thera are eeveraI points mada by Mr. Lavergne that need 
res_ and clarl1lcation. He """s the oJI'-1evel teeting 
offered by the regional talent searches ae oometimes being 
a rea_ to pushy parents who wieh to achieve """'" 
greaterdegreeof"""'i"itionforthmmelvesfromtheperlbr
maoceoftheirtalentedchildren. Whilethiemayhappenat 
times, the vaet majority of parents are trying to help their 
ta.laoted children find appropriats academic opportunities. 
Talentseat'CheoprovideawaytofindapproprlataprogTaolB 
and opportunities for their child and to demonstrate to 
recalcitrant schools thet the talents the parents have ob
servedformanyyearsarereal. UDfortunately,achoolsoften 
writeparentsoJl'aebeingpushyornotreallyunderstaoding 
what a good job the system doe. with its IIIOBt ta.laoted 
students. Too many schools feel confident that they are 
already meeting the academic needs of their ta.lented 
students. Parents, on the other haod, are frustrated by 
claseea that are not meeting the academic needs of their 
children. They oeldom receive recognition for their eIevsn 
or twelve years of observation and experienoes with their 
ta.laoted child. Regional ta.lent seerchea, ofwhich the Duke 
Talent Identification Program is but one, provide the only 
opportunity for many /iomilies to illustrata the profound 
needs of their children. 

The taste taken in ta.laot seat'Cheo are not an end in 
thmme!ves; the point ie not who can score the highaat. They 
are a means of illustrating a student's current level of 
verbal, mathematical, or other academic functioning. The 
certiD.catae students receive and the practice 1!!<perience of 
tskingthetestbefore eleventhortwelfthgradeare the least 
important aeptlcis of tha .. oJI'-level taeting opportunities. 
Theirprimaryfunctionie tomoreciearlyidentilY highlevels 
ofta.laot. 

Tremendoua opportunities exiet for participants in ta.lent 
searches. Many Saturday, swwner, and special school 
opportunities have bsen deeigned for thaes talented stu
dents. For example, over 250 pages of programs and 

re801lI'CeS are liatad in the 1998 EdI.l.Mtimud Opportunity 
Guith published by the Duke Talent Identification Pr0-
gram. This guide is provided to all seventh graders 
particlpatingin the 1993 Duke Univeraity talent search. 
The range ofprograms and classes is astounding: acceI
eratedmathematlc.!!, pbyaIce, chemistzy, biology, literary 
anaiyeis,studyofclaaaics,psyehology,foreignlanguag>!a, 
computer science, and much more. Students attsnding 
these programs meet other ta.laotad children with whom 
they often form lasting friendships. 

What about stuclentswho do not make the hlghest_ 
on the SAT and ACT! Does thie mean the child is not 
ta.laotad? Abeolutely notl All participants in the ta.laot 
oearclt are in the top three paroent of seventh graders 
nationally. The oJI'-level SAT or ACT helps distiogujeh 
amongthehighlevels ofta.laotposseseedbythe students. 
Students not scoring at the top of the SAT or ACT often 
need modifications to the regular curriculum. 

AIl the parent ofata.lented ninthgraderwho participated 
inatalentsearch,Ihaveseenmanypoaitivebene1itsofhis 
participation several years ago. He went to .pecial 
programs for eeveraI summers, one year completing 
aigebra 1 in a tbree-week ... sion. This has allowed him 
to take geometzy as an elghthgrader, algebra 2 as a ninth 
grader,compete with and win numerous competitions ... 
part ofhls high schooi UIL team, be selected ae one of36 
Btudents in Texas to represent the stats at the national 
American Regional Math League completiODll this sum
mer, and to be selected for a special summer technology 
training program for teachers and students through the 
Professional Development Cantor at the Univeraity of 
North T"""" and the Denton public schooi system. I am 
convinced that had he not had high SAT_ ae a sixth 
and seventh grader, and had we not as parents been 
advocates for modifications to his junior high schedule, 
raw or none of tile .. opportunities would have come his 
way. 

So yes, Gary, there are appropriate and necesoary rea
sonsforparticipatinginata.lentsearch..lonlywiahmore 
of our fiollow parents would consider the ta.lent search 
optionfortheirchildren.IfurtherhopemoreschoolswiJI 
explain theta.lentsearch.andits beneftts and limitations, 
and then follow up the tasting with specific, targeted 
advice,andhelpininterpretingtaetreeuits. Theoverrid
ing goal of participation in a ta.lent search. should be to 
bettor meet the educational needs of the child. II 
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MR. LAVERGNE'S RESPONSE 

WenIapproachedCharli~withtheideaOfwriting 
about our exp.ri.nce. with the Duke Talent 

Search, I aoked him to think of what he wanted readers 
to do as a re.u1t of reading our article. Of course, I asked 
myself that very same question. My an.w.r was that it 
is importent for parents and their talented childr.n to 
have rea.on. for deciding to participate in programs like 
the Duke University Talent Search. Dr. Sayler has 
provided us with one blueprint for the utility of tal.nt 
search program.. H. has also .ucceeded in iIIu.trating 
the very advice I give. For his gifted and talented .on he 
showed that 1) there was a reason for participating, 2)the 
te.t was more than just numbers, 3) his son took a te.t 
that gave information thatgrad.l.v.1 a ••••• ment. would 
not likely give, and 4) the experience was not an .nd in 
itself. Th ••• were the .ame conclusion. I reached before 
allowing Charlie to decide to participate. It .hould be 
remembered that Charlie did participate, and our dia
logue was a chronicle of our per.onal concerns and not a 
case again.t tal.nt •• arche. or out-of-Ievel testing. 

Moreover, Dr. Sayler and I are in agreement on a number 
of oth.r salient i •• u ••. Too often, there is little rational. 
or follow-up by the school. or the par.nts. I .aid that "On 
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octasion ... parents feel the need to prove something." 
Dr. Sayler .aid that"Whilethi. may happen at thne •... " 
We are saying the same thing. Th.re are other .uch 
in.tance.. For example, Dr. Sayler correctly pointe 
out that the off-lev.l use of the ACT help. to di.tin
guish among high levels oftal.nt. Thatis preciselyth. 
"ceiling e!feet" to which I referred. 

Our exchange ofidea. on this i •• ue r.flects not genu
ine disagreement but a passionate emphasis on our 
individual concerns. I do not think, and never wrote, 
that talent searches are the result of pu.hy parents 
and that all parents are pushy. It is as a parent that 
I am a member ofTAGT. Neither will I contend that 
Dr. Sayler believ •• that all echool."writs oft" parents. 
I do believe that Dr. Sayler wants what is be.t for hi. 
.on and for all other kid. a. well, as do we all. 

My objective was to encourage TAGT m.mbers to 
think about this issue, and for par.nts and .tudents to 
have reason. for .uch seri0118 decisions. Anyone who 
reads the.e page. thoughtfully will certeinly do that. 
For that, Charlie and I are grateful to Dr. Sayl •• and 
publiclyextendourthanks formakingour article such 
a success. • 

The ACT As •••• ment is a powerful guidance tool which f.ature. an interest inventory, student-identified 
needs, and many other useful pieces of information, as well as an academic assessment. 

3. Will we get something that grade-level assessments won't give us? 

The Duke University program has a .cr.ening process whereby students must score in the 97th p.rcentile or 
bettsr in verbal or mathematical reasoning area. ofnationally-normed grade-level achievement, aptitude, or 
mental ability mea.ur... On tho.e measures, for very high-scoring .tud.nts, there i. the .troug possibility 
that the 'ceiling efreet" has occurred. Many ofthe.e .tudents have reached the ceiling ofth. grading .y.t.m 
of the school; for them, the "all A" honor roll i. now routine. For Bome students, an out-of-level a ••••• ment 
may not only be appropriate, but advisable. 

4. Most importantly, what will this do to the student? 

How will a "poor" parformance affect a .tudent who has always "topped of!" mo.t ts.t., and will a truly 
admirable performance become a launch pad for overconfidence or even conceit? 

Wh.n the tim. came to decide, I was convinced that Charli. conld handle hilllSelf quite well, which is to say 
that, .. s far as I was concern.d, the deci.ion was his. I always had the impre •• ion that he was ea.ygoing about 
most things, and his -Wen, OK" r.ply reinforced that notion. I was to learn much: Charlie was nervou.; math 
was easy; and the fact that the Round Rock High School i. a very large building impressed him. Mayb. the 
Duke program taught me .omething as well! • 
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RAISING GIFTED CHILDREN: 
THE POWER OF LEARNING LANGUAGES 

D. Nan Millette 
Houston, Texas 

1 A ~en OUT oldest son was in kin, y ~ergarten, he was tested for 
and accepted into a pilot HORIZONS 
progTam. I attended a parent meeting 
at the school where the speaker outlined 
the program and discussed what one 
could expect from a gifted child. We 
knew our boy was bright and had a real 
thirst for knowledge, but I was slightly 
uncomfortable with his being labelled as 
gifted. What did this mean? How could 
we ever measure up as parents? The 
answers to these queBtions have come 
gradually by attending other parent 
meetings, and by belonging to the Cy. 
Fair Association for the Education of the 
Academically Talented (AEAT), I have 
realized that developing the potential of 
our children-no matter how they are 
labelled-Is up to us as parents, so we 
needal! the help and support we can get! 

One area where this is particularly true 
is language. First and foremost, it is 
very important to have a good command 
of your mother tongue, English is em· 
phasized in the United States, but in 
other countries, including Canada and 
the countries of Europe, two or more 
languages are the norm. In Canada, the 
ability to speak French is definitely a 
plus In the work force, and government
subsidized programs encourage people 
to learn French. French-immersion 
schools have long waiting lists, and 
French as a subject is often introduced 
in kindergarten, Language is even more 
important in Europe, where the ability 
to speak any combination of English, 
French, Spanish, Italian) and German 
i. a real asset. I have a very sharp 
memory of meeting a teenager in the 
Netherlands who could speak several 
languages and was taking five languages 
in his high school program, including 
Latin and classical Greek! 

12 

Language is the key to life, It was only 
by taking Latin courses in high school 
that I truly began to understand the 
vagaries of the English language. Lan
guage adds an intangible richness to life 
and an insight into the culture of the 
people who speak It. This OCcurs even 
within the English language; look at the 
difference between the English spoken 
in Texas and that spoken in California
they can be worlds apart! 

We are Canadian citizens, IamEnglish· 
speaking and my husband Philippe 
speaks French as his mother tongue, 
English, Spanish, Italian, and German. 
He comes from a remarkable family who 
have a great ability to learn languages. 
His father worked in many countries 
and took his young family with him, 
living in and learning the languages and 
cultures oftheee countries. French is a 
very important aspect of Canadian ex
iBtence, so I am able to read, write, and 
speak enough French to comprehend 
and to be understoed. During my high 
school years, I took French courses and 
a six-week French immersion program. 
This helped me overcome the em
barrassment and fear of making 
mistakes because the most important 
thing is to try. 

Phil has spoken only French to our three 
boys since they were babies. This hasn't 
always been easy. When our oldest son, 
Benjamin, was three years old, we moved 
toLondon,England. Benjaminattended 
an English school at age four and did 
very well. However, there was little 
opportunity for him to learn French as 
there were no French schools nearby 
and no children's French television shows 
nor radio programs. This really posed a 
challenge for Phil, as he was the pri
mary link between Benjamin and the 

French language. I made an effort to 
speak French to Benjamin as a toddler, 
but as he got to be school age I felt that 
my patchwork French would be more of 
a hindrance than help. On business 
trips to France, Phil rarely had time to 
look for French preschool literature, eo 
we had to rely on annual trips back to 
Canada to stock up on books and audio 
tapes, I'm sure Benjamin thought that 
his father was the only person in the 
world who spoke this way. When we 
would occasionally have family visitors, 
I could ten from the look on Benjamin'. 
face that he was astonished whenever 
an uncle or a cousin would address him 
in Frenchl 

It i. terrific that Phil makes such an 
effort to speak and read to Our Sons in 
French. I'm still not entirely comfort
able speakingtothem in French, but I do 
read to them and play French audio 
cassettes at home and when we go out in 
the car. Their comprehension and 
pronunciation really improves with the 
repetition. in songs and rhymes. I truly 
believe that the preschool and elemen
taryyears are the prime time tointroduce 
another language. 

Benjamin has really benefitted from his 
exposure to the HORIZONS program. 
But, as his present teacher pointed out, 
we, as his parents, are responsible for his 
love of learning. The tru!y wonderful 
part of all this is eamething that hap
pened this past summer when I was en· 
rolling Benjamin in Summer Bchool 
cauraes. The district offered a number of 
interesting options, and I told Benjamin 
that he could choose whatever he wanted, 
provided he take one course in Spanish. I 
expected some opposition, as he has, on 
occasion, expressed frustration with 
speaking and trying to read French; I 

(s .. MILLETTE, p.19) 
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PARENTS, CHILDREN, AND BOOKS 

Michael Cannon 
EIPaso ISO 

HOw often do we, as teachers of 
gifted students, watch them 

with pride, surprise, and sometimes out.-. 
right amazement as we attempt to teach, 
guide, and encourage them. Their par
ents have the same experiences, but 
with an added Intensity bom of their 
unique responsibility. 

As the father of four children (three of 
whom have been identified as gifted), a 
former teacher of gifted students, and a 
current administrator in the Gifted and 
Talented unit of a major school district, 
I have often speculated on the role of 
parents of gifted children. As a teacher, 
Ihaveseena wide variety of parente and 
home situations and have often won
dered about the part parents play in 
their children's development. As a 
parent, I have tried to do those things 
which would give each of my children 
the best possible chance to develop their 
full potential. One thing that Ithink has 
had a great impact is reading aloud to 
them on a daily basis. While I did not 
begin reading aloud with a detailed plan, 
four important elements have emerged: 
1) Start reading to your children at an 
early age; 2) Read to them every day; 3) 
Read books and stories that you like; 
and 4) Keep reading to them-no one is 
too old for reading aloud. 

My own reading aloud to the children is 
separatefromwhatmywifedoes. During 
the day she spends a great deal oftime 
reading to them and showing them 
picture books. Evening., just befure 
bedtime, are my time with the children
a time we spend with books. It started 
with picture books when our first son 
was a few months old. Of course, "read
ing" was more pointing to pictures and 
saying the words. Nursery rhyme boaks 
followed, as many different editions as 
possible for a variety of illustrations and 
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versions. As other children came along, 
the nursery rhymes continued but were 
supplemented with folk and fairy tale •. 

Without really planning it, the nightly 
read-aloud time became an important 
pari of our daily routine. This thiriy to 
forty-five minute period became a favor
ita time for me as well as the children. 
Eventually ,It became almost sacrosanct 
and has rarely been canceled. In thel"st 
twelve years, there heve probably been 
nO more than ten times In a year when 
we have dooewithoutournightly stories. 

After the children were past the age for 

"IN ALL THESE 
YEARS, THERE 

HAS NEVER BEEN 
A BOOK THAT 
THEY DID NOT 

ENJOY." 

nursery rhymes and I could not bear to 
read Cinrkrella one more time, it was 
time to move on to other books. Folk 
tales from other countries and cultures 
are interesting in their own right and 
also lead to interesting discussions 
comparing them with more familiar ver
sions. Isaac Bashevis Singer's When 
Shlemiel Went to Warsaw is one of my 
children's favorites. 

One of the things I have tried to do for 
my children Is to read to them as many 
ofthe best books of children's literature 
as possible. The choices, of course, were 
books that I have enjoyed. A partial list 
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of books we have read together Includes 
StregaNona,Mary PoppiTlS,Mr •. Pigg/e
Wiggle, The Children of Green Knowe, 
all of Lloyd Alexander's Prydain .eries, 
The Wind in the Willows, The Voyages of 
Dr. Doolittle, C. S. Lewi.' Narnia series, 
Mr. Poppers's Penguins, Twenty-One 
BalloaTlS, and At the Back of the North 
Wind. They loved Greek and Norse 
mythology even though they sometimes 
found the stories disturbing. Our dis
cussions while reading the Iliad and 
Ody'sey were especially Interesting as 
they tried to understand the people he
hind the stories. 

After my sons had read J. R. R. Tolkien's 
The Hobbit and The.Lord of the Rings, I 
read them aloud foreveryone. My daugh
ters were not disposed to like the books 
since the boys had already read them, 
but long before the end, they loved these 
as much as anything we had read. That 
brings up an important point. In all 
these years, there has never been a book 
that they did not e~oy. Even so, I was 
not prepared for how very much they all; 
including the eight year old, e~oyed 
Tom Sawyer and Huckleberry Finn. 
James Herriot'. All Thing. Bright and 
Beautiful and the books that followed 
were e~oyed by everyone, but especially 
by my oldest daughter who wants to 
become a veterinarian. After reading 
Walership Down, we watched the video 
version and compared the two. I wasn't 
sure if I could share my own e~oyment 
oCP. G. Wodehouse, but "Bertie Wooster,' 
"Jeeves,""LordEmsworth," and the "Em
press of Blandlngs' are now part of our 
family. 

My wife was also reading some of her 
own favorite books to the children. After 
hearing most of the Oz books by J. Frank 
Baum and later writers, I would venture 

(S •• CANNON, p.1.) 
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ADVOCACY: 
OUR RIGHT AND RESPONSIBILITY 

Susan Wyatt Sedwick 
corpus Christi, Texas 

obbying is a reality. It is a ilL 
necessary and integral part of 

the legislative process," These wordB 
opened a presentation by State Repre
sentetive Libby Linebarger at the 15th 
Annual Conference of the Texas 
Association for the Gifted and Talented 
held in Austin in November 1992. As 
the parent of a gifted child and a former 
teacher, Ma. Linebarger's words 
sparked particular interest from the 
audience. 

With six to seven thousand pieces of 
legislation considered during each leg
islative seeeion, no represen'tative can 
be an expert on all the issue •. Legisla
tors rely on their constituent. to supply 
them with information on proposed bills 
and to assist them in choosing their 
positions. 

Not all lobbyists are the "guys io the 
thousand dollar suits and alligator 
shoes" that Ross Perot alluded to dur
ing the 1992 Presidential debates. Not 
all lobbyists are paid; most certeioly, 
not all lobbyists are effective. Many 
effective lobbyists are individual citizens 
who teke time to ensure that their 
positions are heard by their elected 
officials. 

Representative Linebarger offered 
insight and .pecific guidelines for effec
tive lobbying. Effective lobbyists are 
informed and know about the i.sues for 
which they are lobbying. They present 
their positions clearly I concisely j and in 
a professional manner. Effectivelobby
ists give accurate information, and the 
lobbyists who are most trosted give 
both sides of the issue. The best lobby
ists are alway. honest. 

Contrary to public opinion, the most 
effective lobbyists are constituents. 
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Every telephone call and letter on a par
ticular bill is logged by the legislator's 
staff. When a bill comes up for a vote, the 
legislator looks at tho.e records for 
direction. 

Representative Linebarger made specific 
recommendations for effective lobbying. 
The most forceful advocacy tool is the 
individual letter. Letters should: 

• Be short and concise 
• Be related to one issue. 
• B. limit€d to one page in length. 
• Include the correct title and name 

of your legislator. 
• Include your return address. 
• Request a written response. 
• Include a self-addressed return 

enuelope to ensure a reply. 

When writing, be respectful and sincere, 
and be .pecific when statiog your reason 
for writing and wbat you waot your legis
lator to do. If you are writing regarding a 
specific piece of legislation, include the 
bill number, author, and a briefdescrip
tion of what the bill is about. Timing is 
critical; present your issues early in the 
legislative proces •. Encourage others to 
write letters of support. 

Be persistent and patient. Do not threaten 
and don't ask for the impossible. If the 
legislator votes in your favor, write her or 
him a letter of appreciation. Ifthe legis
lator votes against your position, write a 
letter asking for support on future legis
lation. Build bridges; don't buro them. 

Telephone calls can be equally effective. 
Many of the principles cited with regard 
to writing letters apply to telephone lob
bying. When you call your legislator, 
identify yourself by giving your name, 
city, and district of residence. Give the 
bill number, author, and a synopsis of the 
legislation. Ask how a/he is going to vote. 

Follow-up with a letter immediately, 
stating the time and date of your tele
phone call. 

Do not hesitate to speak to the 
legislator's staff. ''They are not palace 
guards, and teUting to an assistant is 
just as effective as speaking to your 
legislators; stetes Linebarger. Each 
representative has a district office and 
a Capitol office. When the legislature i. 
in session, you should addresB your con
ceros to the Capitol office. Know the 
address and phone numbers for your 
legislators. 

To schedule an appointment to speak 
with your legislator in person, state 
your issue or bill of concern and the 
amount oftime you are requesting when 
you call. When you meet with your 
legislator, be prompt, courteouB, and 
concise. 

Invite your elected officials to visit your 
school. As a parent and citi.en, you 
have the right and responsibility to ex
press your views and advocate the best 
interests of your children. 

Withthe futureofschool finance hanging 
perilously in the balance, can we as 
parents of the gifted become compla
cent on crucial issues affectingthe future 
of our children? Should that future be 
left in the hands of the lobbyists who are 
paid by special ioterest groups? 

One person can make a difference. If 
you don't make your position known, 
you can b. assured that the guys in the 
"thousand dollar suits and alligator 
shoes" willi II 
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FULBRIGHT SCHOLARSHIPS APPLICATIONS AVAILABLE 

The Fulbright Teacher Exchange Program is 
accepting application requests from U. S. uni
versity and college faculty and from secondary 
and elementary school educators interested in 
teaching abroad during the 1994-95 academic 
year. There are also exchange opportunities 
for educational administrators. The aim of 
these exchanges, administered by the U. S. 
Information Agency as part of the Fulbright 
Program, is to promote mutual understanding 
between citizens of the United States and 
those of other countries through educational 
and cultural el!:changes. The deadline for ap
plications for the 1994-95 academic year is a 
postmark of October 15, 1993. 

The other Fulbright Program grants listed 
include the Senior Scholar Program, which 
offers fellowships to U. S. and foreign academics 
and professionals to lecture andlor conduct 
research; the Graduate Student/Junior Scholar 
Program, which awards scholarships to U. S. 
and foreign students to study/conduct research 
in specific geographic areas; the Humphrey 
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Fellow Program, which grants mid-career 
professionals from developing countries a 
year of combined graduate study and profes
sional experiences; and the University 
Affiliations Program, which fosters sustained 
institutional partnerships through funds for 
short-term exchange of faculty and staff 
between a foreign and U. S. university or 
college. 

For information, contact: Fulbright Teacher 
Exchange Program, 600 Maryland Avenue, 
SW, Room 142, Washington, D.C. 20024, 
telephone: (800) 726-0479. 

SCHOLARSHIP FOUNDATION OF 

AMERICA 

The Scholarship Foundation of 
America is a nonprofit organization 
created to provide scholarships to out
standing high -school and college 
students. Applicants must be U. S. 
citizens who have completed at least 
three years of high school, taken the 
SAT Or ACT, and who will pursue a 
formal full-time education at an ac
credited college or university in the U. 
S. There are no deadlines, as scholar
ships are awarded throughout the 
year. For applications, contact: 
Scholarship Foundation of 
America, 648 Holmdel Road, 
Suite 300, Hazlet, NJ 07730, 
telephone: (908) 739-8787. 



CALL FOR PAPERS 
Papers are being accepted for The First Annual 
South Padre Island International Conference on 
Cognitive Assessment of Children and Youth in School 
and Clinical Settings. The contribution of David 
Wechsler and a reevaluation ofthe Wechsler scales is 
the emphasis, to be presented in South Padre Island, 
November 26-27,1993. The Conference is sponsored 
by The University of Texas-Pan American School of 
Education. 

Persons desiring to present papers, films, video
tapes, or cognitive assessment demonstrations are 
invited to submit their contributions to the confer
ence coordinator, Dr. James F. Magary. Papers may 
be submitted and presented in English andior 
Spanish. 

For more information, contact Dr. Magary at The 
University of Texas-Pan American, Department of 
Educational Psychology, 1201 E. University Drive, 
Edinburg, TX 78539. 

SUMMER WORKSHOPS PlANNED IN 

GALVESTON 
The TexasA&M University Institute for the Gifted and 
Telentedissponsoringfourfive-dayworkshopscentered 
around Innovation and Creativity in Education. 

All workshops are designed to offer practical, hands-on 
ideas for the classroom. Week One, June 7 to 11, 
focuses on "Creative Thinking Strategies," led by Joyce 
Juntune of Texas A&M, former executive director of 
the National Association for Gifted Chlldren. Week 
Two, June 14 to 18, offers a workshop entitled "The 
Community: A Springboard to Creative Writing," led 
by Nancy Roberts of Blinn College, and a repeat of the 
Week One course by Ms. Juntune. 

Week Three, June 21 to 25, includes "Gifted & Talented 
Education (pre K-gr. 2)" by Carliss McCallister of 
Southeast Missouri State University, and "Creative 
Thinking Strategies" by Ms. Juntune. Week Four, 
June 28 to July 2, will culminate with "Children's 
Literature and Creativity," led by Donna Norton of 
Texas A&M University, and "Gifted & Talented 
Education (gr. 3-12)" by Ms. Juntune. 

All workshops will be conducted on the campus of Texas 
A&M University on Pelican Island in Galveston. The 
tuition of $325 includes instruction, materials, break
fast,lunch, coffee breaks, and parking. In addition, on
campus dormitory housing for five nights is available 
for participants only for a total of $60. For more 
information, contact the Institute for the Gifted & 
Talented in the Department of Educational Psychology 
at Texas A&M University in College Station, tele
phone: (409) 845-1831. 
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MEMBERSHIP CONTEST CONTINUES 
NAGC is running its membership recruitment drive. 
The winner of the membership recruitment contest 
wins a FREE registration for the 40th Annual NAGC 
Convention inAtlanta, GA, November 3-7, 1993. The 
contest runs until August 15, 1993. For more infor
mation, contact NAGC at (202) 785-4268. 

COMRADES IN EDUCATION 

Nora Woods and Violet Henney 

Dreams beca.me realities 
when twelve students and 
their tea.chers traveled to 
Moscow, Russia; in October 
1990. Thi. trip wo. part of 
an International Curriculum 
Pl'oject orga.nized by Dr. 
Sandra Kaplan, associate 
director of the National 
State Leadership Training 
Institute for the Gifted and 
Talented. Her direct 
involvement in the project 
was stimulated by the World 
Council for the Gifted and 
Talented. 

Participation in the 
thematic~based curric;:ulum 
began in September of 1988, 
when Violet Henney and 
Nora Woods, two third
grade teachers from Clark 
Elementary, United ISD in 
Laredo, were paired with 
two third·grade teachers in 
Moscow, Russia. The 
purpose Of the study was to 
establish an international 
USSRIUSA curriculum 
exchange by networking 
teachers to share profes
sional ideas related to a 
common unit of study for 
gifted students, The 
secondary purpose was the 
formation of student·to· 
student communication via 
the excha.nge of letters and 
products which were the 
outcomes of their curricular 
learning experiences, 

Selecting 12 students to 
represent the La.redo group 
of75 was a difficult task. 
The 75 gifted and talented 
students were compara.ble 
academically, so a very 
strict and unique evaluation 

process was devised, The 
$election process was 
composed of criteria 
designed to identify the 
students who would best be 
able to live with a family 
who spoke a foreign 
language, who had experi· 
enced being away from home 
for extended periods of time, 
who were flexible in routine, 
and who were able to 
function effectively in a 
different environment. 

The actual trip to Moscow 
was exhilarating and 
informative. Besides 
sharing their studies, the 
students also learned of the 
Muscovites! cultural music 
and da.nces. Time was spent 
on excursions to such 
famous places as Red Square 
and St. Basil's Cathedral, 
and evenings were spent in 
the homes of Russian 
families. 

To COJllpiete the project, the 
Russian students traveled to 
America to study and share 
our cultures in much the 
same manner, except that 
our excursions included 
hayride$, a Mexican fiesta, 
and a trip to Sea World of 
San Antonio. 

h a re$ult of the findings 
from the collection of data 
proVided by the joint studies, 
an International Curriculum 
is being published. These 
trips and studies would not 
have been successful without 
the combined efforts and 
support ofthe faculty, 
parents, students, schools, 
and community. 



AFFILIATE UmATE-BURLESON ASSOCIATION 
FOR THE GIFfED AND TALENTED 

The Burleson Association for the Gifted and Talented 
(BAGT) sponsored Super Saturday on February 20, 
1993. All elementary students were invited to attend. 
and more than 270 students participated. Parents 
were invited to stay and help and/or attend parenting 
sessions_ 

Classes offered instruction in origami, clay sculpting, 
sketching, first aid, "trash"art, beekeeping, calligra
phy, pop-up greeting cards, and sign language. All 
profits went towards scholarships for graduating 
senIOrs. 

BAGT's parent group plans several activities and 
services each year. During Spring Break, family field 
trips were planned; inApril, a "picnic minus the ants" 
took place in a gym to honor the glt seniors; in May, 
two scholarships will be awarded to seniors for the 
tenth year in a row; and, in the fall, the Academic 
Awards Program will be administered and an awards 
ceremony will be held for high school students. 

REGION XI GfT CONFERENCE 
A Region XI Gifted and Talented Conference for par
ents and educators will take place June 15, at Mansfield 
High School, hosted by Burleson lSD, Mansfield lSD, 
and the Region XI Education Service Center. The 
Conference will include 20 to 30 different small group 
presentations. Evelyn Hiatt, TEA GIT Director, will 
speak. AAT credit will be given for attendance at this 
Conference, and information about TAGT member
ship and services will be offered to all attending. All 
current TAGTmembers will receive mailings regarding 
the Conference. 

TEXAS GOVERNOR'S HONORS PROGRAM 
The Texas Governor's Honors Program (TGHP) is a 
summer program for gifted and talented students from 
across the state. For the fourth consecutive year, 
Lamar University-Beaumont has the honor of hosting 
the program. Recognizing that leadership skills Can be 
nurtured and enhanced in all population groups, the 
program continues to provide enrichment opportuni
ties for students from all population groups and geo
graphic regions. 

Applications are now being accepted for entrance into 
the 1993 Texas Governor's Honors Program. For more 
information about how your child can apply to become 
a Texas Governor's Honors Program scholar, Or to 
request an application, contact Dr. Dorothy Sisk, Di
rector of the TGHP and Director of the Academy for 
Leadership in the Humanities, Conn Chair for Gifted 
Education at Lamar University, P. O. Bo" 10034, 
Beaumont, Texas 77710, telephone; 409/880-8046. 

ACADEMY FOR lEAoERSHlP IN THE HUMANIIlES 
The newly-formed Academy for Leadership in the 
Humanities is accepting applications from high school 
juniors and seniors. The Academy seeks to replicate 
the enriching learning atmosphere of the Texas 
Governor's Honors Program. Students that attend will 
receive a diploma from the Academy as well as 30 hours 
of college credits. The cost of the program is approxi
mately $2,000 tuition and $2,000 room and board_ 
Forty-five seniors and forty-five juniors will be able to 
attend the Academy. For more information, contact 
Dr. Dorothy Sisk, Director of the TGHP and Director of 
the Academy for Leadership in the Humanities, Conn 
Chair for Gifted Education at Lamar University, P. O. 
Box 10034, Beaumont, Texas 77710, telephone: 4091 
880-8046. 

Texas Association for the Gifted and Talented 
Publications and Materials Ordering Infonnation 

ITEM 

Curriculum Guide for the Education of Gifted High School 
Students, by James Curry and John Samara 

Monograph: Identification of Gifted 1 Talented Students in 
Texas, by Amanda Batson of Round Rock lSD, Susan Johnsen 
of Baylor University, Thomas Oakland ofTbe University of 
Texas at Austin; and the late Ann Shaw of Austin, Texas 

Univer8ity Programs in Gifted Education in the State of Texas, 
compiled by The University Network for Gifted Education 

Association Pins with the TAGT seal 

PRICE EAcH POSI'AGF/HANDLING 

$15.00 $3.50 

6.00 1.25 

1.50 _75 

3.25 .75 

To order, plea ••• end a check for all items ordered. including postage and handling for each item. to: TAGT 
Material •• 406 East 11 th St .... et. Suite 310. Austin, Texas, 78701-2617. Please include a note with your check 
~pecifying the item(s) you are ordering, and include your return address and daytime phone number, 
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NAGC 40th Anniversary Convention 
Pursuing Excellence And Cultural Harmony 

(PEACH) 
NOVEMBER 3-7, 1993 

WESTIN PEACHTREE HOTEL, ATLANTA, GEORGIA 

Conference Features Atlanta Highlights 
• Pre-Convention Workshops • Stone Mountain 
• 100-booth Exhibit Hall • Carter Library 
• Over 350 Different Sessions • Martin Luther King Center 
• Action Labs • High Museum of Art 
• Outstanding Speakers • Zoo Atlanta 

JOIN usl 
PUT A LITTLE GEORGIA ON YOUR MIND. 

To receive the Conference Registration Packet, contact NAGC, 1155-15th Street N. W., Suite 1002, Washington, D. C. 
20055, (202) 785-4268. NAGC members will receive their packets in May. 

REMINDER: 
MEMBERSHIP DUES 

TO INCREASE 
TAGT is the nation's largest state 
advocacy organization, supporting 
programs and services for the 
gifted and talented with member
ship of over 7,300. TAGT contin
ues to maintain and improve ser
vices for its growing membership 
in the face of increasing opera
tional costs. After a two-year post
ponement, the Executive Board 
approved an annual dues increase. 
This action was taken to ensure 
support ofthe financial framework 
required to operate an organiza
tion the size ofTAGT. 

As a result, effective July 1, 1993, 
annual member dues for individu
als will increase to $25, and full
time student dues will increase to 
$15. 

IV 

1993 Advocate of the Gifted 
Awards 

Advocate of the Gifted Awards are given annually to individu
al. in each of the 20 Education Service Center regions for 
outstanding efforts on behalf of the gifted and talented. Poten
tial recipients must be nominated by a person in their ESC 
region. 

To nominate someone for an Advocate of the Gifted Award, send 
in the nominee'. name, title/position, address, and phone num
ber, as well as your own name, title/position, address, and 
phone number to the TAGT Regional Director for your region. 
All Regional Directors are listed On the back of this and every 
issue of tempo. If you have any questions about these awards, 
please call your Regional Director. Nominations for Advocate 
for the Gifted Awards should be received by the Regional 
Directors no later than July I, 1993. 



TAGT Salutes Our Parent Mfiliates 
REGION I 

Brownsville Association for 
the Gifted and Talented / 
Brownsville 
Challenge Support 
Association / 
McAllen 
Discovery Support 
Organization / 
Los Fresnos 
Edinburg Association for 
the Gifted and Talented / 
Edinburg 
South Texas High School 
for Health Professions / 
Mercedes 

REGION IV 

Parent Association of 
Gifted and Talented 
Students/ 
Houston 
Spiral-PGP Parent 
Advisory/ 
Houston 

REGION V 

Southeast Texas 
Association for the Gifted 
and Talented / 
Orange 

REGION VI 

Gifted Student Supporters / 
Trinity 

REGION VII 

Kilgore Association for the 
Gifted and Talented / 
Kilgore 

Tyler Friends of the Gifted / 
Tyler 

REGION IX 

Wichita Falls Association for 
the Gifted and Talented / 
Wichita Falls 

REGION X 

Duncanville Association for 
the Gifted and Talented / 
Duncanville 

REGION XI 

Bedford Association for the 
Gifted and Talented / 
Bedford 
Birdville Association for the 
Gifted and Talented / 
Watauga 
Burleson Association for 
the Gifted and Talented / 
Burleson 

NATIONAL BOARD FOR 
PROFESSIONAL TEACHING 

STANDARDS MEImNG 
The Fifth National NBPTS 
Forum will take place June 20-
22,1993, at the Westin Hotelin 
Indianapolis, IN. The Forum 
will focus ontheup-to-datework 
of the NBPTS Board of Direc
tors, the Standards Committees, 
research contractors, and the 
Field Test Network. There will 
also be discussion on strategies 
for encouraging teachers to be
come Board-certified as well as 
otheriasues. Formoreinforma
tion, contact: NBPTS,1329-18th 
Street, NW, Suite 401, Wash
ington, D.C. 20036, telephone: 
(202) 463-3980. 

Denton Association for the 
Gifted and Talented / 
Denton 
Fort Worth Association for 
the Gifted and Talented / 
Fort Worth 

REGION XII 

Corsicana Association for 
the Gifted and Talented / 
Corsicana 
FOCUS/ 
Temple 
Heart of Texas Advocates / 
Waco 

REGION XIII 

Buda Association for the 
Gifted and Talented / 
Buda 

REGION XVII 

South Plains Association for 
the Gifted and Talented / 
Plainview 

Affiliates, where are you? 
Our database shows that many 
prior parent affiliates are now 
inactive; remember, for a par
ent association to be affiliated 
with TAGT and to receive the 
benefits of affiliation, at least 
10 percent of the membership 
must also be members of 
TAGT. Also, as officers and 
members of your affiliate 
change, please infori:n TAGT 
headquarters. Many regions 
areunder-represented!P1ease 
contact TAGT for information 
on how your parent group can 
affiliate with us! 
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TExAs AsSOCIATION FOR THE GIFI'ED AND TALENTED 

1993 ExECUTIVE BOARD CANDIDATE APPLICATION FORM 
If you would like to be considered for a position on the TAGT Executive Board, please complete the information below and 
submit as noted. Additionally, if you know of someone who would like to be considered for the Board, please give them this 
application (or a copy) to submit to TAGT. 
NAME: ____________________________________________________________________________ __ 

PREFERRED MAnJNG AnDRESS: ____ ::---::-:o-::--..",-_____ CITY: ______________ STATll: ______ ZIP:, _______ _ 

Str'eetIP. O. Box Nu, 

TELEPHONE: ( _____________________________ FACSIMILE: ( 

POSITION FOR wmCH YOU WOULD LIKE TO BE CONSlOEfl.ED: ____________________________________________ __ 

PREVIOUS ANn/OR CURRENT TAGT "ERV1C~ (check one or more and complete requested information): 
Standing Committee: ____________ ....,.:_-~:___,c_c_--------------=_,______,_,,______,_--------------

Name of Committee Dates of Service 
Re~onal(RepreBentative)Director: _____ ~~~:_~__,--------------~,___,~__,__,--____________ _ 

Region Number Dates of Service 
OfficerPositiDn: ____________________ -=~~~:_----------------__,:_--_c:_-------------------

Title of Office Dates of Service 

CURRENT JOB TITLE (Include School districtlcampus
j 
university, business, etc.): _______________________________ __ 

I, List your formal education: 
Degree(s) Special Certifications or Endorsements Credentialing Institutions 

II. AIl TAGT members will receive biographical information about each candidate, Please assist us by listing 
the five experiences (activities. jobs, offices, etc. either professional or volunteer) that you believe will be most 
helpful to you in carrying out the obligations of the office for which you want to be considered: 

III. If you like, you may attach a brief reSume Or vita (not to exceed two typewritten pagesl. 

IV. Candidates are asked to provide a statement of 50 words or Ie •• indicating what they hope to accomplish
it elected-durlng their tenure in office. You mi"ht wish to include your vision of what TAGT should be 
doing as well as what image you think the Association should project. Your statement, or a portion of it, 
will appear on the TAGT Elections Ballot: 

V, Plea.e attach a black and white photograph of yourself, preferably wallet·sized, 
Photo enclosed: Yes No ________ _ 

VI, Would you like to order a set ofmemhership mailing label.? Cost. must be borne by the candidate. 
_______ Yes, please send me an order form for membership mailing labels, 
_________ No, do not send me an order form for membership mailing labels. 

Return completed form with all attachment. to: 
TAGT Elections Chair 

406 East 11th Street, Suite 310 
Austin, Texas 78701·2617 

(512) 499·8248 
To be considered by the TAGTElections Committee for nomination, this form and all attachments must be received in the TAGT 
office no later than June 4, 1993. If your name is not included on the Elections Ballot set forth by the Elections Committee, you 
may run as a self-declared candidate, 

To be included on the Elections Ballot as a self·declared candidate, this form with all attachments plus the following must be 
received in the TAGT office no later than July I, 1993: 

VI 

• For an officer position, the self-declared candidate must also include a minimum of 20 statements of 

• 
endorsement from active TAGT members who support the person's candidacy. 
For a Regional Director position, the self-declared candidate must also include a minimum of 10 statements of 
endorsement, at least five of which must be from active TAGT members, supporting the person'. candidacy. 



PROMISES TO KEEp 
SIXTEENTH ANNuAL CoNFERENCE OF 1HE TExAs AssoaArrON FOR 1HE GIFTED AND TALENTED 

NOVEMBER 17-2OIAuSTIN CoNVENTION CENTER 

CONFERENCE PREVIEW 
Wednesday, November 17 
8 AM I<> 9 PM ConferencE! fulgiatrRtion 
9 AM W 4 PM Pre-Conferenoo Institut... 

featuring programs on elementary, 
middle school, secondary, ADHD, and 
underachiever education 

Friday, November 19 
8 AM I<> 5 PM Conference fulgistration 

10:151<> 11:30 AM 
Exhibits Open 
Second General Session 
featuring Dewitt Jones 
Breakout Sessions 

Thursday, November 18 
8 AM I<> 6 PM Conference fulgistration 

121<> 1:15 PM 
121<> 1:30 PM Adm.Wstrawr'sLuncbeonandKeynote 

featuring Ern.stu Corte. 

8:30WlOAM 
Exhibits Open 
First General Session 
featutiIIfJ Felice Kaufmann 

10:151<> 11:30 AM Breakout Sessions 
11:45 AM I<> 1:15 PM Membership Luncheon and Keynote 

featuring Jean Watts 
Breekout Sessions 

1:45 W 4:45 PM Breakout Sessions 

Saturday, November 20 
81<> 10 AM Conference Registration 
8:30 I<> 9:45 AM Breakout Sessions 
10:151<> 11:30 AM Breakout Sessions 
12 Noon TAGT Annual Business Meeting 

1:45 W 4:45 PM 
71<>8:30 PM 
7 1<>9 PM 

Breakout Sessions 
Creativity Potpourri 
Presenter's fuoooption 

TAGT has been approved by the Texas 
Education Aa'ency as a sponsor of AAT Credit, 
GMIL T, and School Board Member Training. 

'If- <Vl8 awJioJ4lHiJ1id to ...tt.",J 

Ik Sd .. &11--' ~ <>Ilk '7...a.1I1MOciohrIH If'" Ik qifIeJ cuJ '7"'-t.J, 
uJud.UJIIJialupkce ~ l7-:l.oatlk 11udM. ~e..tM. 

"p~to K.p" is the theme of the 16th Annual Conference. Your attendance will provide you with 
specific strategies and the encouragement you need to help us keep our promises to improve education 
for the gifted and talented. Your attendance is importantto the growth o1our strong advocacy for gifted 
and talented initiatives, to continued support of better teacher training, and to focused research into all 
aspects of gifted and talented education. 

In addition, you will experience extensive improvements at the Austin Convention Center. After many 
sessions with Convention Center management, TAGT has been assured that recommended improve
ments over last year's Conference have taken place, including better acoustics, better signage, and 
friendlier, well·iliiormed Convention Center personnel. In addition, we have eliminated tile need for 
admittance tickets to sessions. These changes are a victory for TAGT membership-thanks to your 
comments, this year's Conference should prove to be a greater and even more enjoyable success. 

Good atmosphere is best complemented by strong, informative sessions. Don't miss the First General 
Session featuring a presentation by Dr. Felice Kaufmann, an internationally·recognized authority on 
gifted education. Also, Dewitt Jones, Pulitzer prize-winning photographer for ~ational Geographic 
magazine, will be featured at the Second General Session. Emesto Cortes, one of the most interesting 
Hispanic leaders in the country, will address the topic of leadership at the Administrator's Luncheon. 

pJ.w.. """"'" DW/,/w.u"tJ,..,. to aIJ alwx.hrJ, ~ cuJ ~~ 
to...tt.",J "P~to K-p," Ik 1993 '7l1q111--' ~ 

atlk 11udM.~ e....t..!, 
~f7-:l.0. 
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CALENDAR OF GIf EVENTS 
MAY 

Date: May 13-14 
Event: G/T Coordinators' Conference 
Site: Austin Hyatt Regency, Town Lake 
Sponsor: TAGT G/T Coordinators' 
Division 
Contact: TAGT 

JUNE 

Date: June 1 
Event: Duke TIP Ceremony 
Site: Southern Methodist University, 
Dallas 
Contact: TAGT 

Date: june 5 
Event: Duke TIP Ceremony 
Sile' Lamar University, Beaumont 
Contact: TAGT 

Date, June 10 
Event: Duke TIP Ceremony 
Site, University of North Texas, Denton, 
10 AM and 2:30 PM 
Contact, TAGT 

Oat., june 12 
Event: Parenting Gifted Children 
Site: Stouffer Austin Hotel 
Sponsor: TAGT-TEA 
Contact, TAGT 
Fee: $25 

Oat., June 14 
Event: Duke TIP Ceremony 
Site, Trinity University, San Antonio 
Contact: TAGT 

Date: june 14-15 
Event: San Angelo Gifted Programs 
Conference for Parents and Teachers 
Sile, Holiday Inn, San Angelo 
Contact: Dr. Mary Seay, 915/942-6767, 
exl. 3826 

Date: June 15-18 
Evenb Texas Computer Education 
Association 13th Annual State Confere11re 
Site, Austin Convention Center 
Contact' Robert Knight, 806/799-0906 

Date: june 16-19 
Event, Texans' War On Drugs 
Conference/Institute 
Site, Sam Houston State University, 
Huntsville, Texas 
Sponsor: Texan,' War On Drugs 
Contact: 512/452-0141 
Registration Deadline: May 14 

Oat., June 20-23 
Event: "China Breakers'l Conference of 
Visionary Educators 
Site: Leesburg, VA 
Contact: Next Century Schools, 202/ 
626-7275 

viii 

Date, June 25-26 
Evenb Texas Association of School Boards 
1993 Summer Leadership Institute 
Site, DoubIetr .. Hotel, Austin 
Sponsor: TASA 
Contact: Mary SlOlp, 512/467-0222, ext. 
6179 

Date, lune 26-29 
Event National Parent and Teacher 
Annual Meeting 
Site, Cincinnati, Ohio 
Contact: 312/787-0977 

Date: june 30-july 3 
Event Texans' War On Drugs 
Conference/Institute 
Site, West Texas State University, 
Canyon, Texas 
Sponsor: Texans' War On Drugs 
Contact: 512/452-0141 
Registration Deadline: May 14 

Date, June 30-July 5 
Event: National Education Association 
Annual Convention 
Site: San Francisco, CA 
Contact, 703/822-7750 

JULY 

Date: july 11-31 
Event: Summer Leadership Institute for 
G /T high school sophomores 
Site, Lamar University, Beaumont 
Sponsor: Texas Governor's Honors 
Program 
Contact: Dr. Dorothy Sisk, Lamar 
University, 409/880-8046 
Fe., Travel and activity fee only; 
tuition and room/bd paid by grants 
Application Deadline, April 15 

Date: july 16-18 
Event, Texas Congress of Parents & 
Teachers Annual Summer Seminar 
Sit., University of Texas, Austin 
Contact' Ed Fitzgerald, 512/476-6769 

Date: july 17-18 
Event: Texas Council of Women School 
Executives Summer Conference 
Site, Stouffer Hotel, Austin, TX 
Contact, Ann Halstead, 512/477-6361 

Date: july 18-21 
Event: The University of Texas at 
Austin, Texas Association of School 
Administrators, & Texas Education 
Agency 45th Annual Superintendents' 
Workshop for Educational Leaders 
Site: Stouffer Hotel, Austin 
Sponsor: UT, TASA, TEA 
Contact: Cheri Chase, 512/471-4080 

Date: july 22-24 
Event: Texas State Teachers Association 
State Convention 
Site, Tarrant County Convention 
Center, Fort Worth 
Sponsor: TSTA 
Contact: Francine Lehr, 512/476-5355 

AUGUST 

Date, August 3-5 
Evont, Texas Future Problem Solving 
Conference 
Silo, Red Lion Hotel, Austin 
Contact: Chris Funderburgh or Sandra 
Alcock 
Texas Future Problem Solving Program 
305 North Bluff Drive 
Austin, TX 78745 
512/ 447-0529 

Date, August 11-13 
Event: Conference for the Advance
ment of Mathematics Teaching 
Silo: Loews Anatole Hotel, Dallas 
Contact: Dinah Chancellor, 409/361-
5217 

Date: August 8-14 
Event' "A Gifted Globe," World 
Congre.s on Gifted and Talented 
Education 
Site: Toronto, Canada 
Contact: 416/978-2400 

SEPTEMBER 

Date: September 12-14 
Event, TEA Conference on Enhancing 
General Curriculum 
Site, Harvey Hotel, Dallas 
Contact, TEA 

Date: September 24-27 
Evont: Texas Association of School 
Administrators/Texas Association of 
School Boards 33rd joint Annual 
Convention 
Site, Dallas Convention Center 
Contact: TASA, 512/477-6361 

NOVEMBER 

Date, November 3-7 
Evont: NAGC Annual Conference 
Site, Atlanta, GA 
Contact, NAGC 
1155 15th St, NW, #1002 
Washington, DC 20005 
202/785-4268 

Date, November 17-20 
Event, TAGT 16th Annual 
Coruerence-PIWMl5ES TO KE.EP 

Silo, Austin Convention Center 
Contact: TAGT, 512/ 499-8248 
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PARENTING THE HIGHLY GIFTED CHILD 
IN A SMALL SCHOOL DISTRICT 

Dinah Breeden 
Smithville, Texas 

Parenting a gifted child has proven to he a very 
challenging and rewarding experience for me. 

After my son's identification as an exceptionally gifted 
child, I nurtured each developmental milestone as it 
occuITed and I am attempting to work with my school 
district in order to enSure that my Bon's intellectual 
abiliti~s are being fully utilized. 

Ihad always regardedJ,W. as a bright child, but was not 
familiar enough with the term "gifted and talented" to 
consider him as such. When J.W. was 26 months old, I 
discovered he knew his alphabet. Upon further evalu
ation, I found that he also knew his colors, shapes, and 
could count to 11. He was proficient at operating a VCR 
and was becomingvery good on our Apple home computer. 

Having taught kindergarten, I knew the challenges of 
dealing with kids that were far more advanced than 
their classmates and I debated as to whether I should 
nuriure these interests. Within months, it hecame 
apparent that he waS not going to be content with 
4<normal" preschool materials. His interests were ex~ 
panding daily and demanding attention. 

I had always read !requently to him, but by 33 months 
he wouldn't tolerate fairy teles or nursery rhymes. He 
wanted more sophisticated topics such as space, the 
human body, and anything dealing with high-tach AV 
equipment or computers. I would search for books that 
dealt with these subjects on an elementary level. When 
J.W. was 89 months, I realized he waS ahle to read .ome 
simple words. I pulled out my copy of Dolch Popper 
Words, and he proceeded to pas. the second-grade level. 
Needless to say, I was very impressed and proud. 

At this point I began to let him read some pre-primers. 
I still hadn't considered the term "gifted"; however, I 
knew I was dealing with something special when, at 3 11 
2, he asked what was in a letter I had received !rom the 
"Texas State Department of Highways and 
Transporation." He had read the return addre.s and 
ouly missed the word Transportationl I continued to 
nuriure his interests and questions to the best of my 
abilities. 

He was having some social problems with age mates 
a1thongh it didn't seem to bother him that he got along 
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better with older kids and "dults. Hi. vocabulary, 
interests, and general intelligence allowed him to 
relate at their levels. 

My first encounter as a parent with public school waS 
when J.W. was 4 112. He was having enunciation 
problems that I wanted the speech therapist to evalu
ate. After her initial evaluation, she told me his 
mental age was 15.6 and his expressive IQ was 145+. 
She was the first to refer to him as a gifted child. With 
the results of her testing, I approached my district 
about possible further evaluation. I was told that 
nothing could or would be done until the end of his 
kindergarten year. 

Upon further inquiry, I discovered that our district, 
which has approximately 1400 students, uses the 
"talent pool" approach for the kindergarten level. I 
waS told all kindergartners were considered gifted 
and talented. At that point, I took him to the Learning 
Abilities Center at UT to he tested. His performance 
on the Wechsler Preschool and Primary Scale oflntel
ligence (WPPSI) placed him in the Very Superior 
range of general intellectual functioning with a verbal 
scale IQ score in the 99-99.79 range. He was also 
administered the Woodcock-Johnson Tests ofAchieve
ment along with the supplementery Word Attack 
subtest. His writing sample score was 95% and all 
other eubtests were 97% or higher with all reading 
scores at 99.9%. These indicated that J.W. waS 
extremely gifted in reading with grade equivalents 
ranging !rom 2.8-4.1 and was functioning signifi
cantly higher than other age mates. 

When he entered kindergarten, J.W. was assigoed to 
an excellent teacher who was very receptive to his 
giftedness. Although the district didn't provide en
couragement, hi. teacher did an exceptional joh of 
nourishing his appetite for knowledge. By mid-term 
he had done briefreporte on how our city received its 
electricity and the solar system. After requesting and 
receiving a printer for his computer from "Santa," he 
made a 50-state atlas complete with a table of contents 
and geographical regions. That was soon followed by 
an excellent report on three body systems, complete 
with labeled diagrams. 

(s •• BREEDEN. p. '6) 
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BREEDEN 
continued from page 15 

At the end of kindergarten he waB tested for the G/T 
program. After his acceptance into the program, I 
began my advocacy. First and second grade G/T stu
dent. were supposedly gettingtheirinBtruction through 
the regular classroom teachers who had received the 
required training. After speaking with experienced 
parents, I found that many were disappointed with the 
program. Working with the coordinator and the two 
teachers that the G/T kids were assigned to, we devel
oped a schedule of enrichment activities dealing with 
their thematic unit. The project. were to be done at 
home and then shared at school. In addition to this, I 
helped J.W. instigate a school-wide food drive to ben
efit Hurricane Andrew victims and we enlisted the Gf 
T kids' help with decorating Santa'. Village for a 

. community celebration. I prepared and distributed 
information packets to parents about the TAGT 
Conference and suggested Inviting GIT parent. to 
lunch during the "Week of the Gifted Child." 

In addition, I go to school every Tuesday morning to 
work with four higher-level kids. These first graders 
began the year reading from a second- through .ixth
grade level and weren't interested in reading in unison 
from a pre-primer. I take them to the library and do 
teacher-sugge.ted enrichment activities. 

I have been approached to begin a local parent support 
group and am seriously considering it. Some of the 
activities I would like to Bee include: 

• a monthly or bi-monthly meeting with speakers 
andlor presentations, 

• the esteblishment of a parent volunteer group 
that would be willing to work with small groups 
on special Interest reports and projects, 

I!! the creation ofa communit y-wide mentor ayatem 
where people could share their knowledge and 
expertise with an Interested student of any age, 
and 

• the development of a policy that wonid allow 
cross grading, i.e. permitting an advanced first 
grader to attend a higher grade-level's reading 
class, etc. This would be an excellent alternative 
to grade skipping, whose pros and cons could fiU 
another article! 

In conjunction with the regular curriculum or as an 
extracurricular choice, I would like to see these stu
dents participate in activities such as Future Problem 
Solving, Invention Convention, Odyssey of the Mind, 
and the Junior Great Books Program. Parents can be 
trained as leaders for these activities and thus go one 
more step toward supporting and enhancing our highly 

gifted students' school environment. Another excit
ing possibility would be to initiate a ·Saturday School" 
where parents could take responsibility, on a rota
tional baBiB, to provide activities like those listed 
above, fun adventures with intellectual peers, and 
educational enrichment activities such as experiments 
and field trips. 

Once a strong support group gets started, the 
opportunitiesforanactiveparent-teacher-community 
partnership designed to meet the needs of the highly 
gifted child are limitle.s. On a perBonallevel, I am 
nurturing my child's interest in computers byallow
ing him to attend a children's computer class. Also, 
at his insistence, we are starting a science club for 
some of his classmates that are interested in science. 
Our family travels every BUmmer I and this year 
we've planned a tour of the NASA Space Center in 
Huntsville, Alabama. 

Looking ahead, I hear positive things about the 
elementery gifted program. The students in grades 
three through five are receiving 30 minutes per day 
of prepared GIT instruction during the campus' 
enrichment time. 

As my child continues through the system, I will 
evaluate the individual grade level's GIT program 
and advocate accordingly. Hopefully, my efforts will 
help lay the groundwork for a program that will 
continue to improve year after year. This is espe
cially important to me, because last faU as I was 
walking with my 39-month-old daughter, she looked 
up and said, "Y ook Momma, octagon!" As Ilooked up 
at the stop sign she was pointing to, she continued, 
·Octagon has eeeight sides." As I bent down to hug 
and praise her, I mentally threw up my hands and 
thought, "Here we go again!" • 

DON'T FORGET THE 

1993 P ARENT CONFERENCE: 

. A LoNG DAYS JOURNEY INIO LIFE 

JUNE 11·12 
STOUFFER ARBORETUM HOTEL 

IN AUSTIN 
SEE PAGE 24 FOR DETAILS. 
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continued from page 1 

themselves. However, since they have had so much attention 
it is often impossible for their school or home environments t~ 
continue that level of support. When there is a discontinuity 
ofthe environmental characteristics which centered on them 
and empowered them, relative to their past feelings of 
specialness, they may feel dethroned, powerless, attention· 
deprived, rejected, and controlled. 

Other children who had only experienced moderate amounts 
of attention, power, and freedom will continue to feel good 
about themselves and continue to achieve in school. Theyare 
unaccustomed to extremes of attention, so their school envi· 
ronments feel consistent with their earlier home environ· 
ments. The underlying principle of the difference between the 
two groups of children, one who tum. off to education and 
shuts down to learning while the other continues to stay 
motivated, is explained by a "theory of relativity" Thus 
children who must aclju8t to less specialness, praise, power: 
freedom, and attentionrelatiue to tbeir early childhoods suffer 
a sense of deprivation and loss which they and their parents 
may not understand. Those children who may have never 
experienced such extremes feel comfortable with the more 
moderate amounts of attention, power, praise, and freedom. 

Research on brony Enyironments 

The data from a recent study on the family environmente of 
gifted underachievers documente the effect of a theory of 
relativity on gifted underachievers (Rimm & Lowe, 1988). The 
study included 22 gifted students who were performing poorly 
in school. The mean verbal IQ of the sample was 137', the 
mean performance IQ was 130, and the average overall IQ 
was 137. The children ranged between grade one and grade 
eleven, and included 17 boys and 5 girls. They has attended 
a Family Achievement Clinic' in Wisconsin during the previ
ous year for the purpose of reversing their underachievement 
patterns. We can look at popular assumptions about parenting 
gifted children from the perspective of this research. 

1. You can't love your children too much. 
All of the children in the research had been brought up in 
child-centered environments where the were clearly loved. 
Many of them had experienced frequent praise, a valuing by 
parents of their achievements, and considerable amounts of 
one-to-one attention. Their family histories often showed a 
relative dethronement from their early place of speeialness or 
a relative lack of specialness in a school environment or 
compared to a sibling. One father described his fifth grade~ as 
a Renaissance man and anemperorinkindergarten, dethroned 
in first gradlB~ and an underachiever ever since. 

IB .. ~d!;ln WHh.I,~ IJlwllli~netl Scal~ fur ChUdHift-ReYIeM. 1974. 
IFIIIlliQ- Ad!i~nment Clinic i.1;iireci&.:I by th~ IIl,1thl)r. It 8pee1811~e in h""lpini 
Iti~ chlldNlI'I who ~ ntlt WlJl'kiI'lg to their abilities in KhQI;Il. 
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2. Praise and positive reinforcement are 
important for teaching and learning. 

Relative totbeir ear!ierexperiencss with extraordinary praise, 
children felt as if they did not receive sufficient praise. For 
example, one young man indicated that no matter what he 
did, he felt his parent. were not enthusiastic. He believed 
that they were much more enthusiastic about his sister'. 
achievements, even when she accomplished les •. Another 
third·grade girl indicated that she believed her teacher did 
not like her. These are typical ofthe relative feelings ofpraise 
deprivation despite the fact tbat the parents and teachers 
continued to praise their achieving behaviors. The more 
moderate praise felt like lack of praise relative to earlier 
excessive praise. 

3. You should empower your child. 
Children in tbe study were empowered early. They exhibited 
excessive power in their homes. Ai!. very young children, they 
were treated almost as adults. Almost all of the children 
indicated that they conld usually persuade one or both of 
their parents to change their initial decision. This manipu· 
lation exceeded fair flexibility. A high percentage of parent 
manipnlation was affirmed by their parents' observations as 
well. Relative to the power thes. cbildren wielded at home, 
they undoubtedly felt powerless in the school environment 
where teachers were less easily influenced by their undaunted 
persuasion. 

Not all, but many, of the gifted underachievers in the sample 
had been given power that resulted in the habit of arguing or 
debating in so narrow a way that they assumed that they 
were always right. An example of a typical statement by an 
"arguer" wonld be, "I presented my reasons; therefore, 1 am 
right and the other person is wrong. Why else wonld I argue?" 
The debaters who had been empowered early could no longer 
see another person's legitimate point of view. 

4, Parents should be advocates for their 
children's education. 

For most of the underachieving children, power was further 
extended to them by parents who were involved in opposi. 
tional relationships with schools. Although parente should 
be positive advocates for their children, advocacy had often 
led to deteriorated relationships between home and school. 
Some children used their parents' opposition as an excuse for 
notdoingrequiredworkwhichtheyandtheirparentsdescrlbed 
as "boring." In some cases, the curriculum offered was 
extremely inappropriate for sifted children, and parents felt 
that they had no choice other than to oppose schools. 

(s •• RIMM. p. 18) 
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5. Parents should not pressure their children 
and expect too much of them. 

Although the gifted underachievers in the study continued to 
Bay that they felt as if they were intelligent, they tended to 
equate intelligence with effortless learning. One young man 
indicated that his intellectual abilitywae his greatest strength 
despite hi. almost total lack of school effort. I wondered how 
he couldjustify considering his intellectual ability his .trength 
when, in fact, he made so little effort. His conclusion was, "If 
you're smart, it should be easy." Another young man pointed 
out that he waB sure that ifhe could study, he could get good 
grade •. However, he absolutely did not believe he was capable 
of study. He did not even believe he could sit in his chair and 
concentrate on a lesson for the length of time that would be 
required for him to get reasonable grades. 

Relative to their earlier eaeily-achieved high grades and the 
little stress that they actually experienced, later efforts felt 
threatening and tension-producing. Perhaps parents and 
teachers had not expected enough of them. 

6. Parents should do what they believe is in the 
child's best interest. 

A most crucial difference between the sample ofunderachiev
ing gifted children and earlier research on environments of 
eminent achievers was inconBiBtency between parents' action •. 
In families of underachievers, each parent believed he or she 
was doing what was in the child's best interest, but they 
tended to not agree with each other. One parent took the role 
of disciplinarian, and the other parent took the role ofehelteret 
or protector. The theory ofrela.tivity explains the feelings that 
children might have had in a circumstance where one parent 
expects a great deal, and the other parent, in contrast, over
protects. They often feel that nothing they do will please One 
parent, while everything they do pleases the other. When 
confronted by challenge, they get into a habit of taking the 
"easy way out" with the unintentional support of a kind, 
caring parent. These pattern. are de.cribed as "ogre and 
dummy" ritualB (Davis and Rimm, 1989; Rimm, 1986; Rimm, 
1984) because one parent unintentionally deBcrib.s the other 
parent as the ogre or bad person in the attempt to establish 
him or herself .. the good or kind parent. The apparently 
powerful parent is unintentionally Babotaged by the seem
ingly powerless parent. Both parents wonder why they feel so 
powerles. about inspiring or motivating their child. They 
heve uuintentionally .abotaged each other and confused their 
child. 

Recgmmepdetlons for Parenting 

This "theory of relativity" is based on clinical work with gifted 
underachievers, research on underachieving gifted children, 
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and reviews of research on eminence. Some recommendations 
that will he helpful to parents and teachers for guiding 
children toward self-conffdence through achievement follow. 

1. Praise and positive reinforcement 
Children learn more in a positive environment where they are 
praised for their accomplishments. Don't make your children 
dependent on praise, or they will not be motivated by intrinsic 
reinforcement. It is important for children to learn because 
they love learning, to create because they enjoy creating, and 
to question because they are curious. Some praise is jmpor
tent; too much praise is ''too much of a good thing." 

2. Superlatives and perfectionism 
You should soft-pedal terms like perfect, gorgeoua, brilliant, 
genius, extraordinary, and unique in describing your children'. 
accompll.hment.. More moderate terms like bright, attrac
tive, clever, and unusualserv. to give positive messages and 
do not confer as much pressure. The value message. that 
come with superlative. communicate expectations to children 
which they may not be able to deliver. Instead, they may 
internalize these as impossible pressureB. Praiae about effort 
iB always appropriate because personal effort can be con
trolled by children. Hard work, perseverance, kindness, and 
courage are also qualities that you can value and children can 
develop without feeling pressured. 

3, Adultizing 
Gifted children, de.pite adult-sounding words and reasoning, 
have a right and requirement for childhood. Empowering 
children too early with adult status will reBult in later de
thronement as they enter school or must share power with a 
sibling or other adult. In adolescence, when parents should be 
setting limits for children, these formerly adultized children 
will feel relatively depowered. They frequently say, "You used 
to treat melik. an adult, and now you treat me like a child." 
Adult status should come gradually with increase in size, 
responsibility, and maturity. This gradual empowerment 
helps gifted children feel trusted and confident. 

4. Maintaining a parent-parent-teacher "united 
front" 

This avoids teaching the child the habit oflooking for an easy 
way out. If you believe that a parent or a teacher expects too 
much of your child, you should share your concern with that 
adult privately. To the child, your best message is, "Your dad 
(or mom or teacher) expects that from you becauae helshel 
believes you are capable. I think you are, too. Isn't it neat thet 
helshe has so much confidence in you?" Everyone wins with 
this approach, including the child. There iB no easy way out, 
and challenge becomes an exciting habit. 

(SBB RIMM. p. 19) 
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lIa •• d on thi. theory of relativity, probably the most critical message that W., a. 
parents, can provide to our ebildr.n is thet they are each .p.cial, based on our 
per.onallove for th.m. Our love i. not attach.d to th.ir special talent. They sbare 
that sen.e of spacialness with th.ir .iblingo who are equally .p.cial. There 
glftednes. does not attributa to them a .pecial category of love, but only the 
re.pon.ibilityto utilize that giftedness and contribute with It 00 that th.y may .arn, 
ov.r time, their own senoe of .p.cialn.... The gradually-earned .p.cialn.ss 
(lIloom, 1985), whieb i. ba •• d on intrinsic motivation and p.rsonal feelings of 
accompli.hm.nt, will reflect the child's comp.tence and personal motivation. • -BlQom, 8, S. (Ed.), (1985). Dfl.'WpJItf t4ltm lii1Oull8 peapW. Naw Yark.: ~tiJl4l Boob. 
n.vIt, G. A," Ri.mm., s. B, (989). id~" oftM Iifr.d oM UIl.!/Urd. ~ ¢liiIiI, NJ: PrtftttCfl Hall 
lUmm, S. D. (1984, Jantw')'lFllbruary). Und~t Of if God had. meant Pft&d dilldnm tD run I;I\IJ' hom", the would. haYtI cnat&d 
them hlatr. GICIT, pp. 26.21. 
Kimm, S. B. (1986). UndlrGtAII~/IU'/U *1fIdrorm: CaY., and curu w.~, WI: Apple PubUihiDr ODmpaiy. 
RImm, S. D., and lmno, H, (l988), F.mily IftviroDmefttl ot\lll.de~ pfted .tw;lmJ-t4. Oi/W ClUld QlUll'irriy. 32(4}, pp. 363·Sli9. 

WIIChIler, D. (1974). TM Wrch.larln.l~t~ S~ (or OhlUll'f"-rfilitfil. New Yark.: ~11JIi~ O;qopontion. 

cOTltinU<!d from pag. III 

wasn't .ure how he was going to ra..l 
about my asking him to take on another 
language. lIut he surpriaed me and said 
he would like to l.arn Spanish. I was 
appreh.n.ive, but I needn't have worried 
because he ab80lutely loved the course, 
largely due to the teaeber and her teaeb
ing m.thods, rm sure. He came out of 
clas. ready to teaeb me, his brothers, and 
the neighborhood everything h. had 
learnedthatmorningl H.did 80wellthat 
hi. teacher asked him to take the inter
mediate level of the course, whieb was 
beingofferedin the nextthree-week sum
mer school session. 

Hi. teach.r telephoned to say how 
impressed she was with lIenjamin's abtl
Ityto pick up the1anguaga, and thateven 
thongh manyin the class were older than 
he was, they looked to him for guidance, 
and they all wanted him On th.ir team 
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when they played Spanish word games I 
What an ego booot for a .even-year-oldl 
How.ver, this posed a problem because 
lIenjamin was on a .wim team whieb had 
early morning practices during the time 
that the intsrmediate .ession was being 
offered. 

We spent a teary weekend trying to de
cide between .wim team and Spanish. I 
I.tt the decision up to him-he had found 
sueb a niebe in that cla •• , and it gave him 
80 much joy, that the decision was obvi
ous to me. He gave up the last few w.eks 
of swim team to take the intermediate 
course whieb be enjoy.d thoroughly. We 
realized during that time that It was hi. 
expo.ure to Freneb whieb gave him the 
confidence and ability to handle Spanish. 
It take. SOlO •• ffort, but the resulte are 
w.ll worth it. Language is a pow.rful tool 
in I.arning. • 
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CANNON 
continusd from pafe 18 

to .aythat my children know more about 
that wonderful land than most adult •. 
They al.o enjoyed The Wonderful Flight 
to the Mushroom Pla""t, Madelein. 
L'Engle's Wrinkle in Time, and the 
"lletsy" books by Maud Hart Lovelace. 
My sons enjoyed the Lovelace books as 
mueb as tbe girls,ju.t a. the girls reveled 
in HUcRkberry Finn and Tom Sawyer. 
The traditional distinction between boy.' 
books and girls' book. no longer .eemed 
important. 

All my children have gotten older, I have 
found that inotead of losing interest, 
they have become mueb more in.istsnt 
on hearing me read .very night. They 
now range in age trom 8 to 13, and the 
oldeat two are most energetic in trying 
to convince m. to read "just one more 
chapter.· lIut in addition to reading, our 
talk. about new and difficult words, 
ebaraoter's action. and motives, and the 
author'. purpose have been moat re
warding. I credit these di.cu •• ion. with 
Increasing their awar.n.s. of words and 
elem.nts of literature, a. well as 
sharpening their listening .kills. 

While I am not .ugge.ting that reading 
aloud to children will make them gifted, 
I do f •• 1 that it can be extremely impor
tant in giving tbem the cultural back
ground and knowl.dge base necessary 
for .ucces.fulparticipatlon both in .chool 
and in later life as well. 

And our reading continu ••. We have 
temporarily interrupted The Little World 
o{Don Camillo for Herriot'.late.t book, 
Every Living Thing. And the future? 
Next come. Treasure I.land, The Can
terbury Tale., and then Cherles Dickens. 
After that, time will tell. • 
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I WANT You 
To BE PERFECT 

Kathy Johnston 
Leander/SO 

I want you to be perfect 
So please brush all your teeth. 
Put tho •• tennis shoes away 
You must eat every beet. 

I want you to be perfect 
So pie .... behave at .chool. 
Do what every teacher wants 
You must obey the rules. 

I want you to be perfect 

So plea.e don't tell a lie. 
Don't take away from others 

And don't forget to tithe. 

I want you to be perfect 
So straighten up your room. 
Keep all your toys together 
And learn to use a broom. 

I want you to be perfect 
So pleaBe always say pl.aBe. 
Cover up your mouth and nose 
Whenever you cough or sneeze. 

Forgive roe if I'm firm with you 
Forgive me if I'm strict. 

You know that I'm your mother 
And I don't miss a trick. 

I want you to be perfect 
I want you a success 
I want you to have everything 
So please do better than best. 

t 
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lJhe Book Shelf 

FOR YOUR PROFESSIONAL LIBRARY 

THE SUPERIOR PERSON'S 

BOOK OF WORDS 

By Peter Bowler 

A Laurel Book, Dell Publishing 
1985 

R~vii:wt!d by Ma.ry Sea.y 

"Are verbs your salad? Are adverbs 
your house dre •• ing? Well then, bere is 
the book that teaches you how to make 
mincemeat of your adversaries-with 
subtlety and style." 

An important characteristic of a book 
for gifted people of any age is that it 
engages the reader. This is the ultimate 
work for people who love words, for here 
begins a book that is both a delight and 
a cognitive concoction resulting in bril· 
liant parisology. From his beginning 
quotation: "Be warned in time, James, 
and remain, as I do. incomprehensible: 
to be greatis to be misunderstood (O.car 
Wilde)," to hi. final word. ·zzxjoanw" (a 
Maori drum). Bowler has explored the 
infinite possibilities of little known 
words. 

The reader will be taught the practical 
riches of speaking well "with good words. 
neglected wordB! and precise words;" 
and will acquire the ultimate in the art 
of the genteel insult. For Bowler sug
gests that words are not only tools; 
'"they are a180 weapons. n His first objec
tive is to provide us with new and better 
verbal weapons. and to give the reader 
an unfair advantage overthe maelstrom 
(proletariat). 

For your $5.95. you also receive sample 
sentences given for most words showing 
how th.y can be used "to confu.e. deter. 
embarrass, humiliate, puzzle, deceive, 
disconcert, alarm, insult, intrigue, or 
even compliment-and all with relative 
impunity." 

Bowler admits that he also thinks of 
words as fun. Many words app.aring in 
the book are revivals of "pleasing archa" 
isms" and other fanciful words. Almost 
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no pronunciations are giv.n in the book 
because the "reader who genuinely 
wishes to equip bimselfwith the vocabu· 
lary of a superior person should be 
prepared to submit to the intellectual 
discipline of finding out tbe pronuncia. 
tion for him.elf." 

He says some of hi. example remarks. 
though. should be u •• d only once in a 
lifetime. as repetition entails the risk of 
repeated hearing by the same individual 
with a consequent diminution of one's 
l.xical credibility. • 

GIFTED CmWREN AND THE LAW: 
MEDIATION, DUE PROCESS, AND 

COURT CASES 
By Frances A. Karnes and 

Ro.nald G. Marquardt 

Ohio. Psycho.logy Press. 1991 

Rev",wed by Kb.ren Ftr.zgera.ld 

This volume is a reference book and a 
valuable re.ource for educators. law
yers, and parente. Because there is an 
increasing amount oflitigation med to· 
day on behalf of gifted children. this 
analytical study of case law and hearing 
officer decisions should be helpful to 
both parents and educational profe.· 
sionals. The authors propose methods 
to prevent gifted education disputes from 
reaching the courts. 

The eight chapter. di.cu •• rederal and 
state initiatives for gifted students. court 
cases, mediation, due process, and fu
ture legal i •• u ••. The appendices offer 
valuabl. information regarding the 
Jacob K. Javits Gifted and Talented 
Students Education Act of 1988. legal 
addre ••••• and advocacy .. sources. A 
second volume. Gifted Children and 
Legal Issues in Education..: Parent's 
Stoms of Hope. was a1.0 written by 
the.e authors. Both books offer parents 
and professional advocates of the gifted 
rich sources of information. • 
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GROWING UP CREAl1VE: 

NURTURING A LIFETIME OF CREATIVITY 

By T. M. Amabile 

Cro.wn Publishers, 1989 

RelJU!w reprinted from NRC GITNew8letter, 
Winter 1993 

The title of Amabile's book doe. not give 
an indication of the importance she 
places on motivation. Th. c.ntral thesis 
of her re.earch on creativity. upon which 
this book is based. is that intrinsic moti· 
vation is a necBssary condition for high 
levels of creative production. and that 
extrinsic motivation damage" creativ· 
ity. She refers to the four "cr.ativity 
killers": evaluation, reward, competi
tion. and restricted choice. 

Growing Up Creative is a readable, prac
tical handbook for parents and teachers. 
It is full of anecdotes about individual 
children. and information from inter-
view. with creative adult •. There are a 
number of suggestions and activities 
designed to foster creativity in children 
while maintaining their intrinsic 
motivation to explore and create. 

Amabile writes equally well for a general 
"audience a9 she does for a scholarly 
audience; though this book is based on 
her psychologically sophisticated reo 
search. she presents the results of that 
research through anecdote and exampl •• 
rather than cbarts and statistics. (The 
endnotes contain reference" to many of 
her academic publications.) Some ofth. 
cbapter titles are "Vi.ion and Passion." 
"The Motivation for Creativity." "How to 
Destroy a Child's Creativity," and 
"Keeping Creativity Alive at School; 
Suggestions for Teachers" In the pref
ace to this book. Amabile states: "The 
most crucial factor in creativity is the 
motiuation to do something creative. 
Talent. personality. and skill tell us what 
a child can do; motivation tell. uS what 
that child will do." III 
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A SPECIAL MESSAGE FROM TAGT'S PRESIDENT 
Dear TAGT mombero, 

With a momborohip ,that -. 6.000. TAGT mUit have 
l .. detship whlch II .trolll and oomm!tted to furthering the 
million of the AIaooiatiOll. Without a doubt. there are many 
momber. who .... lIItereetod In and qualified fur beooming an 
ot!leer or a reslonal dJreotor. Now i. the time to oertouaty 
_do. nomination for the 1993-94 ..... tiv. Board. 

Elected board membero oro the Pntoidant-Eloet, Flrot Vice
Pntoidant, s..oo..d Vice-Preoldellt. TbIl"d VI ..... Preoidant. 8o<:re
tary-Trealurer. and IIeiIonal IlIrootoro. Tho Preoidont-Elect II 
el_d annually. andotberpooltionl alternate betw_oddand 
evell y08l'O. TbIa year the ol'll.oe. open fur nomination. are 
Preoidont-E1ect. FIrot Vioe-Preoldant (two year term). Second 
V"",'PreoIdent(one yeartorm). Thlrd VIoo-Preoidant(two year 
term). Seoretary-Troa8 ...... (one yeer term). and ResIonod Di
roetorofurodd-llumberedrestono(twoyearterm). Tobeoligible 
fur olootion to the Board. a _to m"elhold active mamber
.hip in tho AolOClatlon. III eddItton. those _no illlllkillll an 
ot!leerpollition mUll have oerved fur at leut one year ao a 
Reglonel Directer or as a mamber of a Standing Committee. 
Candidate. fur Regional Dirootor m,,"t raoIde III the reslon in 
which they deolro election. 
Quallfied mambero who wiIh to be ..... idared fur nomination 
must oomplete and .nhmlt the fullowllll to TAGT hoadquartero 
DO ...... than J ...... .,1888: 

• A oandidate application furm (1II8p....w1Hot.1'''lI'' vi) 
• A blaok and whitopbotogtaph. preferably wallet-Blred 

Tho TAGT E1ect1ona Committee wUl review the candldato 
applioationo and prepare a oIato of nominee. no ...... than 

PRESIDENT 
continued from page 2 

Jane II, 1888. Nominees on the .late and other indi'lidnall 
whooe name ..... submitted will be notified nola .... thanJane 
14.1888. Otho:r qualified AelOClation membero may deal .... 
thamaelveo a oancl!dato fur oI'l\oe or fur a lIeIIonal Dirootor 
pooltionbyJulyl.I888.1neddlttontoprovidlngthoapplioation 
andphotographment1onod obove ... If..daclarodoandidato. mUll 
.ubmit a minimum of20 .tatomanto of andorsomont from aotive 
TAGT mombero .upportillll tho _n·. oandidacy; oalf..t&
clatodoandidalloofurRegionalD!rectormUllonhmitamiaimum 
of 10 .ta_18 of andorsomont. at laaot llva ofwhich mUit be 
from actlvaTAGT member •. All ofthsoe ltomo must be""";vod 
by July 1. 1888. 

Oft1cIaleleetion belloto will be malled to tho votinrmamborohip 
no leter than A ...... I, 1888. Completod balloto must be 
pootmorl<ad on or bofuro ~ 11 and..-!vod no later than = 1IO. An independent aooountlmi: IIrm will toliy the 
, ' to and _t tbolr IIndingo to the TAGT Election. Chair 
no later than s.p-..l. lIun .. 1f electIono will be artaIIgod 
III .... of a tie. and all run-olf olaotioIII will be oomplated by 
Novem_ 1. All_oil the bollotwtll be notiI\odof.lootion 
_ullI by I\rot claoo mail, and _ of eIectod oI'l\oero and 
RqionaI Directoro will begin innnedintoiy fulIow!llII tho annual 
conference. 
If yeu are intereeted III nomination fur an ofI\08r or a taIional' 
dJreotor.pooitton in the 1993 .lootionandhave furthorqueotiono. 
call tho TAGT beadquartera. Ienoourap you to aotivoly ptItIU/l 
TAGT laaderobip ao a viable mano of sorvioe to the IIftad and 
talented. 

He immediately responded. "Liston to 
them." He then added. "Provide them 
with knowledge: let them be indepen
dent; trust in their judgement: don't 
seCond-guess their decisions as long as 
they turn out okay; and allow them to 
manage their own time." He jokingly 
attached to his respons.s. "Provide them 
transportationl" 

He answered. ''\' our love and support. 
You keep me going on the right path and 
you accept my best." 

listen to them-whether it is the lengthy. 
detailed story of a five-yeu-old or the 
amazing story of a teenager shared late 
atnijrht. VVemustremembertomeetthe 
needs of the whole child. Personally, I 
will give my child encouragement and 
assistance in academic challenges when 
needed, enrichment experiences, ski 
trips, Bummer camps, golfclubs, designer 
clothe. (on sale). and a first car to drive. 
but most importantly I will give him my 
time and a listening earl '" 

I then hesitantly asked, ''How can par
ents of the gifted hurt their children?" 

He responded simply. "By not letting 
them act like a normal person; by push
ing them too much: by trying to make 
them be more than they are capable of 
being; and byexpectingtoo muchofthem." 

My questions had been general thus far. 
I finally wae bold enough to ask. "If you 
could change one thing about your 
parente. what would it be?" 

He responded, "Don't be so overprotec
tive, and don't work so rouch." 

I then asked. "Whatis theonethingthatyou 
would not change about your parente?" 
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I am sure that this interview reflects both 
giftedness and adolescence: however. the 
message i. clear to me. 

As parente. we muet ensure that the intel
lectual needs of our gifted children are met 
through provision of approptlnt. educa
tional services. No doubt. we want our 
children to achie~ their maximum poten
tial and to be all that they can rr-i;;;;;;=====iiiiiiiiiiiiiii====""i! 
be. However. wemustnotover
look their social and emotional 
needs. In many ~. gifted 
children are mature and inde
pendent; therefore. we are 
temptedtoletthem"makeiton 
their own" oociaIly and em<>
tiooaily. 

On. of the most important 
ways that we can begin to 
meet these social and emo
tional needs i. to be acces
sible to our children and to 

ABeD HAS FORMED A NEW NETWORK 

ENTITLED 

DEVELOPING GDTEDNEBB 

AND TALENT. 

Pat O'Connell Ross was peat speaker at the lirat 
meeting in WashingWn, D.C. Look for more 
news on tIiliI III!twork in upcoming issues of 
tempo, or contact: Brian Reid, I:lepartmeBt of 
Special Education, UAB Station, BirminghAm. 
Alabama35294-1250, for additionali:nf'ormation. 
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TAGTNEWS 

TAGT INTRODUCES SIX 1993-95 REGIONAL DIRECTORS 

Region n-Angie Ramos 

Angie Ramos is assistant principal af 
Windsor ParkElementaJyinCorpusChrilIti 

ISD. She I. a 
graduate af Cor
pull Christi State 
University and 
has a masters de
greeinCOWlSeIing. 
She taught with 
CCISD for five 
years, worked. as 
an educational di

agnostician fur five years, and has been an 
assistant principal for the past six years. 
Windsor Park E1ementaJy, where she has 
spent two years, is a magnet school fur the 
gifted. 

As a regional director, Angie's goal is to 
continue to encourage parents, educa
tors and friends of the gifted to become 
involved in TAGT. During her previous 
term .. an interim regional director, she 
learned more about how the aSBociation 
operates and what it ha.s to offer mem
bers, and she want. to help her region 
grow with the ... ociation. 

Region IV-Susan Spates 

Suaan Spates is the coordinator of G/T 
programs for Pasadena lSD, and is the 
mother of two gifted children. She pre
viously chaired the steering committee 
to write a five-year plan for her district, 
and has served as president of Hockley 
County TSTA. 

As a returning regional director, Susan 
wants to continue to strengthen aware
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ne •• of and build 
support for Gil' 
programs. She 
feels that the 
tremendous re
form goingon in 
education 
makes it even 
more important 

to continue to advocate for appropriate 
educational programs for all students, 
including the gifted. 

Region VI-
Bobbie Wedgeworth 

Bobbie Wedgeworth is the coordinator 
of Gil' programs for Katy ISD. Bobbie 
has taught gifted students for 17 years 
and has received an Outstanding Alum
nus in Elementary Education award 
from West Texas State University. She 
previously directed the Gil' Resource 
Center for East Texas and for North 
Texa. ESC consultants. 

Bobbie is serving her second term for 
Region VI, and is 
working to con
tinue toesteblish 
networking 
among Gil' enti
ties in the region. 
She is emphasiz
ing the applica
tions from her 
region for stu

dents' summer TAGT scholerships and 
Grants for Excellence. 

Region VIn-Patti Staples 

Patti Staples is the Gil' coordinator for 
grades K-8 in Paris lSD, and is a grade 
seven Gil' teacher. During her 10 years 
as a TAGT member, Patti has served as 
a regional director and as a member of 
the Scholarship Committee. Patti has 
twelve years of experience as a G/T 
teacher. 

Patti's goal as a regional director are to 
increase member
ship in Region 8, 
provide members 
with current 
TAGT informa
tion, encourage 
members to par
ticipate in staft'de-

velopment, provided by TAGT, and to in
volve members in support of TAGT's 
legislative efforts. 

Region X-Andi Williams 

AodiWi!liameistheadministrativedirector 
afGiftedProgramsfor RicbardsonISD. She 
is also an OdYs
sey af the Mind 
regional director 
and State Board 
member,aSEEK 
Seminar sponsor, 
and an executive 
board member af 
the National in
ventive Thinking Association. 

In her role as regional director, Andi 
wanta to facilitate better communica
tion with her region's members and keep 
them abreast of current practice. such 
as site·based management, cooperative 
learning, and inclusion. 

Region XII-April Meacham 

April Meacham is a G/T specialist for 
Education Service Center, Region 12. 
She is a previous elementary Gil' teacher 
and was the lead teacher for Baylor 
University's 1990 Young People Gil' 
Summer 
Program. 

For her region, 
April would like 
to increase 
awareness of the 
nature of gifted
ness among all 
people involved in educating gifted chil
dren. She wants to increase advocacy 
efforts in the region and inform TAGT 
members on the latest issues in gifted 
education through the .ponsorship of 
regional conferences, improved commu
nication, and membership growth. 

i', 
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A LONG DAY'S JOURNEY 
INTO LIFE 

SPONSORED BY 

1993 State Conference for 
Parents of the Gifted and Talented 

June 121Stouffer Austin Hotel 
Austin, Texas 

TIlE TEXAS EDUCATION AGENCY AND 
THE TExAs AsSOCIATION FOR THE GIFTED AND TALENTED 

SCHEDULE OF EVENTS 
FRIDAY, JUNE 11 
6:30 to 8 PM Welcome Reception 

SATURDAY, JUNE 12 
Bt09AM 

9 to lOAM 

10:15 to 11 AM 

11:15AMw12PM 

12:15 to 1:30 PM 

1:45 to 2:30 PM 

3 to 3:45 PM 

4 to 4:30 PM 

Registration, Cojfoe, & Networking 

Opening General Session 
featuring Sharon Lind, a private _,ultanl foraffective, 
"gifted, and parent education. She is an adjunct professor 
ftjr Portland State Univer~ity and Lewis and Cltlrk 
College, and ~ a staff member of the Underachieptmmt 
Instifute. Her profo~ionRl ~sians and stretWhs in
clu.de underachrevement I perfectionism, procrastmation, 
and parenting. 

Breakout Session One 

Breakout Session Two 

Luncheon Program 

Breakout Session Three 

Breakout Session Four 

Closing General Session 

SESSION TOPICS 
Identifying I Nurturing the Disabl.d Gift.d Child, •• 
Parents Encouraging Creative Thinking ... Forum: 
Parents Speak ... Alternativ. Model. for Deliv.ring 
Gifted Program .... Gifted Children from Culturally 
DlUer .. BaCkeround .... Biblioth.rapy ... A/'fectiv.N .. a. 
of G; T ... gncouraging Excellence; JJiscouragiltK 
Perfectionism ... Understanding Int.n.ity in Gift.d 
Children ... S.same Stre.t's PEP Initiative for P·K 
Chi/dears ... Most Frequ.ntly Ask Que.tion. About G; 
T Education and Students 

• 
ACCOMODATIONS: 

Stouffer Arboretum Hotel 
A guest room block is currently reserved for Confer
ence attendees. The cost is $79 for single or double 
occupancy, Reservation. must be made no later than 
May 21, 1993, to receive these special rates. Can 
Stouffer Arboretum Reservation. at (512) 343·2626 or 
(800) 468·3571 outside Austin. 
Transportationis available toand fromRobertMueiler 
Airport and the Stouffer for $7 each way. The van 
ru~rts the Stouffer on the hour from 7 AM until 11 

REGISTMTION FORM 
1993 STATE CONFERENCE FOR PARENTS OF THE GIFTED AND TALENTED 

NAME: __________________________________________________________ __ 

HOME AnDRESS: ________________ CITY, STATE, ZIP: ____________ _ 

ESC REGION: TELEPHONE: HOME ( ) _______ WORK ( ) _______ _ 

TAGT MEMBER? YEs ______ No ___ _ 

CONFERENCE REGISTRATION FEE: $35, OR $60 FOR TWO FAMILY MEMBERS 
(FEE INCLUDES FRIDAY RECEPTION, SATURDAY CO);'l'EE AND LUNCH, AND AlL CONFERENCE SESSIONS.) 

PLEAsE SEND COMPLETED CONFERENCE REGISTRATION FORM AND CHECK TO: 
TAGTIPARENT CONFERENCE REGISTRATION 
406 EAST 11TH STREET, SUITE 310 
AUSTIN, TEXAS 78701-2617 

24 

REGISTRATION FEE MUST BE 
RECEIVED BY JUNE 1, 1993. 
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TEA NEWS 
I. ,. I .1", ,I, 'I \" ,,\ 

Evelyn 1. Hiatt 

NEW PROJECTS AT TEA ADDRESS GIT CONCERNS 

Despite recent reports to the 
contrary, there is great interest 

in the education ofgiftedchiJdren at the 
Texas Education Agency. In fact, two 
new projects were assigned to the 
Division of GiftediTalented Education. 
The first one should meet one of the 
major i.sues confronting those who are 
concerned with advance-level students, 
while the second should increase 
opportunities to better serve all gifted 
students. 

The first project, funded with federal 
Chapter 2 monies, focuses on gifted stu
dents at the middle school level. It is 
designed to seek ways to meet the needs 
of these students within the middle 
school initiative. The three year project 
will hopefully yield information about 
various instructional methods and orga
nizational strategies that successfully 
maximize student potential. Monies 
will be disseminated to selected regional 
education service centers and school dis
tricts. Additionally, a etafT person will 
be hired and assigned to the project. 
This staff person will be responsible for 
coordinating the project and dissemi
natinginformation regardingpromiBing 
practices for appropriately serving 
middle school gifted studente. 

In December, a variety of activities were 
assigned to our division. TheBe activitieB 
center on alternative credit options for 
studente, including information on credit 
by examination, advanced placement 
examinations, concurrent enrollment at 
high school and college, magnet schools! 
programs, aod certain special programs 
such as Advanced Placement (College 
Board) programs and International Bac
calaureate. After we reviewed current 
rules relating to these options, we real
ized that they were not as "user friendly" 
as they might be. A task force consisting 
of educators and parente has been formed 
for the purpose of analyzing the rules, 
making suggestions for modifications, and 
for recommending possible Academic 
Excellence Indicators that can be used to 
assure that districts are meeting their 
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obligations to students wbo exceed per
formance standards. It is expectsd that 

.. 
••• THERE ARE 

NO CEILINGS ON 
THE EDUCATION 
OF CHILDREN IN 

T .. 
EXAS ••• 

the task force will make its recommenda
tions to the State Board of Educatioo at 
Its October meeting. 

We allknowthat iliere are always rumors 
about the death of gifted education. As 

with all programs, there will be times 
when services are more comprehensive 
than atothersorwhenthepolitical climate 
s .. msfriendlier. However, Commissioner 
Lionel R. Meno is strongly committed to 
a.suring that all students receive ser
vices that are commensurate with their 
needs, motivation, and abilities. Hi. 
support has led to the increased activity 
at the agency regarding options for ad
vanced-level students. When you hear 
that "TEA is doing away with gifted 
education," either refer people to our of
fice or to the article, "Dialogue with 
Commiesloner Lionel R. Meno," that 
appeared in the December '92 ie.ue of 
Update on Gifted Education. This should 
make it clear that there are no ceilings on 
the education of children in Texas and 
that it i. the agency'. expectation that all 
school districts will meet their obligation 
to cballenge every student to meet his or 
her full potential. ill 

WOULD YOU LIKE YOUR CAMPUS TO 
CARRY A SUBSCRlPI'ION 

TO TEMPO, INSIGlITS, AND THE ANNUAL 
CONFERENCE REGISTRATION CATALOGUE? 

TAGT IS lNVlTING CAMPUSES TO PURCHASE SUBSCRIPTIONS TO THESE 
PUBLICATIONS FOR THEIR STAFF DEVELOPMENT LIBRARIES_ IF YOu'1!l 

LIKE TO REQUEST THAT YOUR LIBRARY CARRY A SUBSCRIPTION TO THESE 
TAGT PUBLICATIONS, CONTACT TAGT TO RECEIVE A SUBSCRIPTION 

REQUEST FORM TO PASS ON TO YOUB LIBRAlIIAN. 

SUBSCRIPTION COSTS ARE $15 FOR ONE YEAR AND $24 FOR TWO YEARS. 
TIns FEE ENTITLES YOUR LIBRARY TO RECEIVE THESE PUBLICATIONS 

ONLY; MEMBERSHIPISREQUlREDTO RECEIVE ALL TAGTPUBLlCATIONS 

AND OTHER BENEFITS. 
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SPOTLIGHTING PARENTS 

PARENTS AS RESOURCES: 
A STORY OF INITIATIVE PROMOTING SUCCESS 

As the need for parental action on behalf of school 
programs become. ever more important, Tbe Friends 

of the Liberal Arts Academy (LAA)-the parent/community 
organization of Austin lSD's Liberal Arts Magnet School at A. 
S. Johnston High School-has s.iz.d the initietive in enhancing 
their children's Bchool experience. 

At sUllllller planning meetings, The Friends of the LAA devel
oped a comprehensive plan for support highlighted by regional 
study trips, a unique fundraiser, a parent newsletter, technol
ogysupport, andclassroomlibreries. One goal of the organization 
is to solicit more corporate sponsorships 
such as an IBM grant that supplemented 
the fund for nine teachers to begin indi
vidual classroom libraries. With thetbreat 
of budget cuts to gifted programs looming 
overbead,suchsponsorahipsaraimportant 
because they may be the best alternative 
to obtain bettar equipment and services 

of helping those involved learn how to access and use the 
Writing Lab as a resource. 

Tbe group bas also worked to enhance cOllllllunication among 
parents, faculty, students, and the cOllllllunity. Throughout the 
school year, the group ba. produced a newsletter providing 
information on study trips, benefite, and cOllllllunity cultural 
events, as well as reports of Academy events, tips for parents, 
and a calooder offuture plans. 

The Friends of the LAA is unique in that its members use their 

for the program. 

One segment of this plan enabled two 
chartered busloads of students to attand 
tbe Cath.erine the Great exhibit in Dallas 
in the fall of 1992. The results of that trip 
were SO positive that another study trip 
was taken to view Egypt's D=ling SUII: 

TIIe~/saconege. 
.......un..s. program qf Austin lSD, 
locaterfatA.S • .Johntnx1nHfghSchool. 

professional skills a. resources for Acad
emy students. Along with developing 
fundraiaers, writing and desktop-pub
lishing a newslettar, and coordinating 
knowledge-enriching study trips, they 
set positive examples by using their per
sonal experiences and talents for tbe 
good ofthe students and the community. 
The Friends of the LAA is a model of 
parootalinvolvementinamagnetschool. 

According to Joan Snodgrass, co-presi
dent of The Friends of the LAA, the 
organi.at/on has capitalized on the 
strengths ofits members. "While I still 
want to increase our membership and 
getrnoreofourcurrentrnernbersactive~ 
involved, I think we have done a goodjob 
of maximizing our available resourceB. 

For more ~ aboutAwltin 
lSD'sLlben:dArtsAcadelnl/ WId TIle 
Friends qftM lAA. please contact: 

Ahmenhotep III and Hi. World at the 
Kimbell Art Museuro and other art muse
ums in Fort Worth in the spring of 1993. 
In addition to sponsoring the trips, the 
organization secured discounted admis-

The FrIends qf the 
Liberal Arts Academy 

1112 Arthur Stilu Road 
Austin, Texas 78721·3499 

sions and transportation to curb the individual Btudents' costs. 

A mojor fundraiser provided additional funds for the classroom 
libraries. The Friends of the LAA sponsored a benefit perfor
mance of Th. Crucible at Austin's Live Oak Theater during 
November 1992. The two-hundred theater seats at one perfor
mance were bought by the organization and sold to Academy 
students, families, faculty, and friends. In this way, The 
Friends of the LAA was able to double its money, and proceeds 
from the benefit are being used to purchase equipment and 
reference booke for LAA classrooms. 

Perhaps one of the most unusual-and effective-pursuits that 
The Friendsofthe LAAhas undertaken has been to network the 
computers atA. S. Johoston High School andlinkthesesystems 
with The University of Texas' Writing Lab. Through contacts 
within the parent organization, they were able to facilitate this 
on-line supportforthe students and have even taken On the task 
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"Our parent group has provided advice 
and expertise in e'lery area from desktop-publishing to 
fundraising to technical support. By drawing on individual 
talents and planning ahead, we have been able to achieve a lot 
within a limited budget." 

Even within its financial limitations, The Friends of the LAA 
manages to maintain a fnod designated to help those students 
in need, whether itiB used to purchase admission and transpor
tation to atteod study trips, to subsidi"" activities, or to assist 
in payment to take advanced placement exams. 

Overall, The Friends of the LAA is supportive of the Academy 
and its programs in every sens. of the word-financially, orga
nizationally, and emotionally. Its member. identifY needs and 
seek creative ways to fulfill them. By fostering strong relation
ship. between parents and faculty, they keep their finger on the 
collective pulse of the Academy, and continue to breathe new 
life into support programs. iii 
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CALL FOR ARTICLES 
Summer '93 

Research By and With 
the Gifted 

Research haa always been tbe backbone of the pedagogical 
process. It is where we should turn for answers about how and 
what to do with the gifted. The summer 

tempo 

FaU'93 
Conference Theme: 

PROMISES TO KEEP 
Our conference issue i. a great opportunity to write an article 
on all the ways we can keep our promises to gifted children. 

We encourage you to respond to this 
iBsue of tempo will focus on several RS
peets of researching. 

We will be looking for research by indio 
vidual teachers and by students; collegial 
efforts between teachers, and collaborative 
efforts between teachers and university 
researchers; action research involving an
ecdotal recording of observations or case 
studies of children; and historical informa· 
tion which sheds some light on how we can 
work better with our special children. Put 
your collective minds togetber and plan 
some research that you can share with our 
tempo readership. 

All arlicleow.Ul bejurledandohould 
bodoublo.paced uaingAPAfonnat. 
Your Editorial Board thanko youl 

open theme with articles addressing ev· 
ery level-from pre· school through 
university. 

Mary Boay, Editor 
Beverly Lowry, Managing Editor 

Ann Brown 
JamosColIIiy 

Karen Fitzgerald 
AdeIlo McClendon 

Micheal8aylor 
Tracy Weinberg 

Promises to Keep also brings to mind a 
very special population ofgift.edchildren
the underserved gifted. "Underserved" 
describes many groups within the gifted 
population, including children from low 
SES backgrounds, gifted children with 
learningdisabilitiesoremotional troubles, 
minority gifted children, gifted under
achievers, and all gifted subpopulations 
whose needs are not always addressed as 
specifically as they should be. 

The deadline for receipt of articles is Mayltl, 1993. The deadline for receipt of articles is July 1, 1998. 

Guidelines for article submissions 
Your contribution to TACT tempo Is we!lcomed. 

Please use the following guidelines when submitting articles: 

3. Include 8. cover sheet with your name, address, position/role, 
school district and region, and daytime telephone number, 

1. Address the article to the theme of an upcoming issue or to a 
regular featute, 

Send all submissions to: TAOT tempo. 4Q6 East 11th Street. Suite 
310. Austin. Tex •• 78701·2617. 

2. Submit a double·spaced typed or computer printed copy (60 
chatacterIJ per line, 25lineIJ pel' page). Please send a computer 
disk (save as "text only" (MaCintosh), DOS, RTF, or ASCIlj 
indicate software used). Please consider our space andl'@productl.on 
limitations. 

FUTURE THEMES; _1Icbool. 
"". ....to IdeDtiftoatioD, aad 
Evaluation 

S_ 'N, Gifted aad the RetonnMove_ 

1------------------------------------, 
TExAs AssocIATION FOR THE GIFI'ED AND TALENTED 

MEMIiEIIsHiP APi'uCATION 

MernberName{s) _________________ _ TelepMtie:(H) ________ _ 'Wl _______ ___ 

MalilngAddress ______________ _ Clt.Y __________ _ State ___ _ ZIP ____ _ 

School DistrietAftUlation Ufapplh::llble) ___________________________________ _ 

Campus Nam.e ________________________ _ ESCRIlgi()I'l. ____________ _ 

Membel'l!llhlp CaUtIones •• 
Individual 126 () 
Family 26 () 
Student 16 ( ) 
Institutional 100 () 
Lifetim. 400 () 

In addition to your regular Membership, 
l'ou are invited to join a TAGT Division 
fol' an additional fee, 

Choooe froID' 
orr Coordioators 
Research &. Development 

$10 () 
$10 () 

Membership Services 
• tempo quarterly joutnal and newsletter • Annual Directory of Scholarships & Awards 
• Capitol News-monthly update during Legislative Session • Pl'Ofes!3ional development 
workshops with AAT and inservice credit • General Mana.gementJLeadership Training 
• School Board Member Training • Patent gervice!3 and information • Legislative 
representation & networking· Reduced registration fees for conferences and regional 
work!3hops 

Please remit oheck tOi TAOT Membership 
406 East 11th Str •• t, Suite 310 
Austin. Tox .. 78701·2617 

.'11 These membership fees are effective July 1, 1993, It joining or renewing before this date, plesse use current fees as listed in previous issues of L .::...m~~a~~T~(~)499~~f~m=~~~. _____________________ -.J 
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EXECUTIVE COMMl'l"I'EE REGIONAL DIRECTORS 

1'Iui8lllllNT 

ANNTa1JLL 
(908) 737-7473 

ANN WILLL\Ml! 

PariBIOO 
(210) 618-0067 

PODrawer1l69 
McAIl.n IBD 

PariB, TX 75461 
2000 Nottn Z3t(! 

1'Iui8lllllNT·Eu:cT 
McAllen, TX 78M11 

KATHY iLwlROYl! 
n AN.",R.u!o. 

(214) 768-1276 
(612) 994-8664 

Southern Methodist Univ. 
Corpu$ Chrl.~ 100 

Box 382 
4626 South Alameda 

Dallas, TX 71276-08B2 
COrpu$ Chrl.ti, TX 78412 

l'IMT V_"""""",, 
ill D .... n..o. 

MARY SEAY 
(512) 276-6312 

(915) 942·6787 
CuecoISD 

San Angelo IBD 805 Hunt Lane 

1621 University 
Cueco, TX 77964 

Son Angelo, TX 76904 IV Su .... SP.m 

S"""'" V ... ·P ........ 
(713) 920-6962 

ANNW .. B8 
p ... dena ISD 

(713) 420·4453 
1516 ChOl'1')'bcook 

Goo .. Cro,k 100 p ... dena, TX 77502 

4026 Decker Drive 
V C_$B.<H.uI 

Baytown, TX 77120 
(409) 983·1638 

1'mRn Vtt .. Paso .. "" 
Pori Arthur ISD 

M""", 8l!lTII 4235 Sunken Court 

(90s) 595·IB75 
Pori Arthur, TX 77842 

Easl T .... SymphollY 
VI BoDBlE W ........ III 

30l! Old Bullard Bo.d 
(713) 891-2184, Ext. 883 

Tyler, TX 76701 
KatyISD 

'I'Rwumm 
PO Bol< 159 

ANNWINI[ Katy, TX 77492-0159 

(817) 526·4580 vn lII.\aaDA 1IAluH00N 

Kill".ISD 
(214) 595·0277 

902 Nottn lOth Street 
Ty)" Friend> of th' Giftad 

Killeen, TX 76541 
2104 Parkway Pl"" _1A .. P.."Paa"""", Ty)", TX 76701 

AMANDA IlJ.,.ON VIU PATTI BTAPLEII 

(512) 255·4431, Ext, 402 
(908)784-2864 

Round Rock ISD 
Pa",IBD 

1311l!ound Rock Ave, 
655 South Collog!ato D" 

Round Rock, TX 78681 
Paris, TX 75460 

1iDo1JtlVa DnIII""" 
IX ~SJ:B:HB 

CmooI! McLmmON 
(BI7) B72·31B6 

(512) 499·TAGT (B248) 
Bowie ISD 

TAGT 
4 Cro.kwood Dr. 

406 E.llth St" Sulte 310 
Bowie, TX 76280 

Austin, TX 78701·2617 
X ANm WILLL\M8 

(214) 880-6788 
Richard,on ISD 
16406 Atlm Dow., D" 
Dalles, TX 71248 
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406 EAST 11TH STREET, SUITE 310 
AUSTIN, TEXAS 78701-2617 

XI ANNlIRocx 
(817) 296-3314 
Burle.on IBD 
I!outo 6, Bol< 911 
Burleoon, TX 7602B 

XII APIIIL~ 
(BI7) 767'()106 
Vanguard School 
3804 Hnaco Lane 
Wooo, TX 76710 

XIII MARY ETIIl!IIIIIIGl! 
(612) 392-9416 
Hays CISD 

' Box 603 
Kyl" TX 76840 

XIV KATHY ALoawG8 
(916) 692·1836 
Abil,n,ISD 
48 Augusta Drtv. 
AbU,n'. TX 79606 

XV ll.oN s.u..n.y 
(915) 949-8766 
San Ang.lo IBn 
3821 Hm,raot 
San Ang.lo, TX 76904 

XVI JANIIT SLAu.""" 
(806) 436·3601 
P,rryton ISD 
510 Eton 
P,rryton, TX 79070 

XVII J .... Gn.u:a 
(806) 592·2500 
D,nvor City ISD 
501 Mu.tans Avenu. 
Den." City, TX 79323 

lVUl CLAUOIN! NORTllCUIT 
(915) 286"6785 
Ector County ISD 
1816 Benham Avenue 
Ode"., TX 79761 

XIX ItIAnJn..EINE Buu..oCK 
(915) 659·6601 
y,leto ISD 
8253 McElroy Avenue 
~I p"o. TX 79907 

XX Ro •• ", VI ...... BLAcIlll 
(210) 538-8061 
San Antonio ISD 
635 Rig$by Avenue 
San Antonio, TX 78210 
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lILIayS ... 
(916) 942-6767 
San Angelo ISD 
1621 Uni •• "ity 
San Angelo, TX 76904 

ANNB ..... 
(214) 824-1620 
Dalla,ISD 
3700 Bo" Avenue 
Box 51 
D.ll .. , TX 75024 

J ...... Corm 
(916) 6IB·6!71 
Region XV Education Service 
Center 
3001 Rock Brook 
San Angalo, TX 76904 

KAllEN Frrzcmw.n 
(718) 497·7813 
Spring Branch IBD 
14400 Fern Street 
Houston, TX 77079 

Amowo McCi.sNnoN 
(713) B974075 
Cyp, .... Fal,hanka ISD 
P. 0: Box 692003 
Houaoln, TX 77269·2003 

MICIWL SAYLER 
(BI7) 565-4899 
Univoraity of North Texas 
P. O. Box 13857 
Denlon, TX 76203 

TRAcy WEINBERG 

(210) 658·5391 
Randolph Fi.ld ISD 
P. O. Box 2217 
Universal City, TX 7BI48 
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