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COUNSELING AND 
AFFECTIVE NEEDS 

SOCIAL AND EMOTIONAL NEEDS OF 
GIFTED CHILDREN: 
FOCUSING ON THE BASICS 

James R. Delisle, Ph.D. 
Kent State University 

I remember when I first entered the field of gifted education. Following five years 
as a teacher of developmentally-handicapped children, I was looking forward to a 
mojor change. Little did I know then what I know now: that the change wasn't very 
big at all. 

Let me e"plain. When I worked with "educable mentally retarded" students (the 
term at the time), I focused on individualizing their curricula, taking their strengths 
and working with them individually to overcome any weakne.ses, and letting them 
work with other students with similar intellectual abilities. Except for the level and 
pace of the content, this is exactly what I did for my gifted students. 

In the social and emotional areas) I tried to convince my special education students 
that being "'different1' was not the same as being iiweird," and that there were others 
in the world with similar interests and abilities to theirs. I taught them that a label 
- be it EMR or GfT - w8slittle more than a term that adults gave to students whose 
special needs demanded attention. 

Another striking similarity with both groups of students was the precedence that 
social and emotional issues took over intellectual ones in their lives. Yes l it was 
important to feel successful at school in classrooms that tapped into your interests 
and matched your abilities, but even more vital was being accepted by your 
classmates as someone who fit in, and feeling free to express your opinions without 
fear of ridicule or retribution from others. 

How sad, then, that our field of gifted education has not yet taken full advantage of 
the obvious: that before we can teach our most able students to best use their 
talents, we first have to ensure that they understand and accept themselves, It 
is for this reason that I am so pleased to see this issue of tempo devoted to the basics 
of gifted education: social and emotional needs of student •. 

(See DELISLE, p. 16) 
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FROM THE PRESIDENT 
Ann Wink 

UNIQUE MELODIES 

"Every person has a unique melody 
different from all others." (Gallup Incor
porated). Nineteen years ago when I 
began my work with gifted children, I 
immediately noticed that they not only 
learned and thought differently from oth
ers, they also felt differently. This has 
not changed. Gifted children are inclined 
to be highly sensitive, perfectionistic, end
lessly self-critical, easily frustrated, very 
compassionate, too intense, and extremely 

concerned with injustice (how many times have you heard, ~'It's not 
fair!" in your homes and classrooms?). In a book entitled, On Being 
Gifted, a gifted adolescent's comment confirms what I have found: 

Now, let's be blunt: We are not Inormaf and we know it; 
it can be fun sometimes but not funny always. We tend to 
be much more sen.itive than other people. Multiple 
meanings, innuendos, and self-consciou8ne88 plague us. 
Intensive self-analysis, self-critici8m, and the inability to 
recognize that we have limit8 make us despondent. In 
fact, most time8 our self-searching leaves us more 
discombobbled than we were at the outset. 

Fears and feelings of abnormality are revealed in this child's com
ment. Because of these fears and feelings, gifted children need 
parents, teachers, counselors, and others who can support their 
emotional needs. They need adults to e"plain and reassure them that 
these feelings are "normal'! for gifted persons; they are part ofthe total 
package. And most importantly these adults must give them coping 
skills so that they are in control and not their feelings. 

In Jim Delisle'. book, Gifted Children Speak Out, an eleven·year-old 
girl responds to the question: "What makes a teacher a gifted 
teacher?" 

... Being able to understand our feelings, ideas, and 
thoughts, and giving us the right amount of help with 
them. 

All of this reinforces the need for teacher training to include intense 
focus on the affective needs of gifted children. Teachers cannot create 
a safe environment for the.e students if they do not understand this 
part of giftedness. Neither can they develop a curriculum that is 
appropriate for these learners. As you plan or attend staff develop
ment for educators of the gifted and others, make certain there is 
appropriate emphasis on the affective so there is clear understanding 
that giftedness is mOre than intellectual advancement. AI< I say in my 
district: "This is non-negotiable," 

(See PRESIDENT, p. 20) 
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EXECUTIVE DIRECTOR UPDATE 
Connie McLendon 

TAGT LEGISLATIVE PROGRAM 

At the February 1995 Executive Board Meeting of the Texas tional experiences for gifted and talented students. These 
Association for the Gifted and Talented, the Board approved an modifications may include: 
official Legislative Program for the Association. The following • 
position statements - relating to educational programs for 

• gifted and talented students and general issues in education-

acceleration of instruction, 

in-depth study, and 

provide the basis for TAGT's legislative course of action. 

ISSUES SPECIFIC TO G/T EDUCATION 

Acceleration 

TAGT supports the concept of acceleration to align instruction 
with the student's capability, to provide appropriate challenge, 
and to prepare highly capable individuals to make earlier 
societal contributions. To provide the appropriate educational 
opportunities for gifted and telented students, we support: 

• grade skipping, 

• concurrent enrollment in two levels; 

• early college entra.nce, 

• credit by examination, and/or 

• course compacting. 

• investigation of complex, advanced, and diverse 
content and product. 

Differentiation must be carefully planned and coordinated to 
extend the core curriculum. 

Inclusion 

TAGT advocates a free, appropriate public education for 
gifted and talented students. Inclusion means the education 
of all.tudents, including that of gifted and talented students, 
is the primary responsibility of general education programs. 
However, since the social, cognitive, and emotional needs of 
gifted and talented students differ from those of other stu
dents, general education programs must provide specially 
trained educators to deliver comprehensive programming 
that includes such educational strategies as: 

• flexible pacing, 

acceleration, Teacher Proficiencies for the Teaching of . 
Gifted and Talented Students • 

• 
independent study and research, 

mentoring, 
TAGT affirms the importance of teachers who are prepared • 
to provide effective learning environments and educational • experiences for gifted and talented students. These 

enrichment, 

curriculum modifications in content) process, and 
product, and proficiencies include the ability to: 

• 
• 

provide learner~centered instruction; 

nurture high intelligence and high creativity in 
gifted and talented students; 

• identify social, cognitive, and emotional needs and 
problems concomitant with this population; 

• present advanced content and ideas in a 
differentiated curriculum; and 

• ensure the security, safety, and challenge of an 
environment in which gifted and talented students 
can explore and experience ideological growth. 

Differentiation of Curriculwn and of 
Instruction 

TAGT believes that modification of instructional practices 
and curriculum is necessary to provide challenging educa-
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• frequent opportunities to work with other gifted students. 

To serve gifted and talented students effectively, they must 
be placed in settings that offer these components. 

GENERAL ISSUES IN EDUCATION 

Texas Advanced Placement Incentive 
Program 

TAGT supports the initiative to provide stat. funding to fully 
fund the Advanced Placement Incentive Program, provided 
funding for this program does not come from the gifted and 
telented state appropriation. 

(See EXECUTIVE DIRECTOR UPDATE, p. 4) 
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EXECUTIVE DIRECTOR UPDATE 

State Funded Staff Development 

TAGT supports adequate state funding for appropriate staff 
development programs and the phasing.in of additional staff 
development days. with local flexibility to develop appropri. 
ate programs that meet the needs of individual districts and 
campuses. TAGT endorses the following definition of staff 
development from the 73rd Legislative Session; 

The Staff development required by this section must be 
predominately campuB·based. for the purp08e of improv· 
ing student achievement, and planned with the involve
ment of the campus school committee established under 
8eolio,,21.931 of the Texa8 Education Code. CamPU8 Btaff 
development may include, but is not limited to, activities 
that enable the campus staff to plan together. to enhance 
existing skills, to share effective strategies, to reflect on 
curricular and instructional issues, to analyze student 
achievement results, to reflect on means of increasing 
student 8trengths and needs, to develop meaningful pro· 
grams for students, to appropriately implement sUe-based 
decision.making~ and to conduct action re8earch. Staff 
development activities may include study teams, indio 
vidua.l research, peer coaching1 workshops, seminar8? con.
ferences, and other reasonable staff development activities 
that h(1.lJ€ the potential to improl)€ 8tudent achievement. 

Governance 

TAGT supports the preservation of local governance by 
elected school boards, recognizing that strong representative 
government balances local and state interests and repre
sents parentS I students, professional educators, and 
taxpayers, 

Public School Funding 
• TAGT supports increased state funding for Texas public 

schools. Public education funding should be a priority of 
state government with adequate funding for quality 
education programs, personnel, and facilities that meet 
accreditation standards prescribed by law and rule. 

• TAGT supports legislation to provide state funding of 
state-mandated programs and services. 

• TAGT is opposed to statutory limits or "capsn on the 
ability oflocal school districts to enrich their programs 
above the level ofthe Foundation School Program (FSP), 
if authorized by their voters to do so, and provided that 
the system of public school finance makes available to all 
school districts, regardless of wealth, opportunities to 
provide enrichment programs above the FSP. 

Teacher Salaries 

TAGT supports the initiative to raise teacher salaries to 
reflect the national average over the next five years and 
endorses as a first step a five percent across-the· board pay 
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Continued 

raise which would be funded through the equalized school 
finance system, 

School Safety and Violence Prevention 

TAGT supports legislation. including state funding, to elimi· 
nate violence on school campuses and to provide a dru.g.and 
weapon-free environment so that students, teachers j and 
district employees are free from criminal activities, weapons, 
and acts of violence. 

"Choice" ICharter SchoolsN oucher 
System 

When deemed appropriate at the local level, TAGT supports 
Choice of schools, depending upon available reSOurces and 
facilities. 

TAGT supports the concept of Charter Schools, with local 
flexibility to establish such schools under the authority of the 
local board of trustees. TAGT supports the initiative for 
funding a pilot program for the Charter School concept, 
providing such schools are "publicll and accountable, 

TAGTis opposed to a Voucher System or tuition tax credits 
which would divert funds from public to private education l 

except on a very limited, pilot.study basis. 

JAVITS FUNDING RESCINDED 

The House Appropriations Subcommittee on Labor, HHS. 
and Education presented a package to terminate Javits 
funding for gifted and talented education. This package 
includes eliminating the $4.6 million left in the account for 
this year. The Jacob K. Javits Fund is the only federal 
funding available for GIT education. Please call, fax, and 
write the Hou.e and Senate Appropriation. Commit· 
t .... Members from Texas to plead for the reln.tate· 
ment of this critical fund. Although the fund is small, it 
sends an important message regarding the necessity of ap
propriate education for gifted and talented students. 

House Appropriations Committee Members from Texas are 
Henry Bonilla. Charles Wilson. Ronald Coleman, and Jim 
Chapman. You can call the main Capitol switchboard at 
(202) 224·3121. Senator Phil Gramm is on the Senate 
Appropriations Committee and can be reached at (202) 224· 
2934. The ZIP code for House members is 20515; the Senate 
is 20510. t 

The Texas Government Code was amended by Senate Bill 1 of the 
72nd Legislature to require disclosure of the following information in 
any communica.tion which was printed under contI'a.ct and that 
"'supports, opposes, or proposes legislation. ~ 

This is legisle.tive advertising contracted for by Connie McLendon, 
Executive Director, Texas Associa.tion for the Gifted and Talented, 
406 East 11th Street, Suite 310, Austin, Texas_ 
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OUR EDITORIAL FOCUS 

EVELYN ADELLE MCCLENDON - HER LIFE WAS A GIFT! 

Note: On February 18. 1995. Adelle McClendon, 
a past president ofTAGT, W(1a' tragically killed in 
r;m automobile accident ill Houston. Typical of 
Adelle, she was on her way to spending Saturday 
judging the Cypress-Fairbanks ISD History Fair 
competition. A memorial service for Addle was 
held at the Spring Branch Christian Church in 
Houston on February 21. The remembrance was 
brought by the Reverend Bill Smythe, minister of 
the First Chri8tian Church in Arlington. Bill an-d 
his wife, Sue., were longtime friends from rollege 
days at TeU. Our deep appreciation is offered to 
Bill for permisBion. to quote the wordIJ that so 
beautifully recalled Adelle's gifts to her friends 
and family and which brought comfort to us alL 

~ Kathy Hargrove 

Sometimes children see life with the greatest clarity and accuracy. 
Sometimes my children see life best for what it is, and sometimes their 
assessment is more honest end more accurate than adults ate capable 
of being. All who have children or work with children realize that. 
Children are quick to assess, "Not fair!" 

If my children were here today, they would see this situation for what 
it iSi they would withhold no judgment; they would pronounce, even 
against my efforts to suppress them, "Not fair! This is not fair!" 

Life ia not fairl Actually, on both aides of the gauge by which we 
meaaure the equities and inequities of living, "Life is not fair." It is both 
more pleasant and more painful than we deserve. Life gives and 
demands more than we deserve; life hurts and heals more than we 
deserve; it is more demanding and more rewarding than we deserve. 

Life is not fair. Life is a gift, and in the nature of a gift, life transcends 
fairness. Gifts are seldom doled out equallYi they are seldom given in 
direct relationship tOjust desserts; and more often than no~ gifts reflect 
most the heart ofthe giver. More often than not, gifts reflect more the 
heart of the one who gives than the heart of the one who receives. 

Today, we come to celebrate the gift oflife; the gift oftife in general and 
the gift of Adelle McClendon's life in particuler. For most of us, her life 
has been a greater gift than we deserve. 

We also come to wrestle with the reality that life is not fair, Neither 
measured by its rewards norit.s demands, its mysterious beginning nor 
its tragic end, life is not fait. Life transcends fairness, 

Last night, amid /;:aaual reflections and kind remembrances, one of 
Adelle's favorite people, her niece Elizabeth, remarked, "1 hope you can 
help us make som.e sense out oftMs," 

Elizabeth, 1 ean't. 1 cannot make any sense out of Adelle's death, and 
I can't help you. Tragic, senseless, unthinkable, and untimely loss does 
not make any sense. But it is by the grace of God that we could ever 
transcend our loss in this moment to remember and celebrate every 
gain and every good that is ours because we have known Adelle and 
shared life with her, 

We have known Adelle McClendon in many ways: 
traveler, teacher, teacher of teachers 
daughter, sister, aunt 
friend, musician, giver 
counselor, Christian, confidant. 
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Professionally and for pleasure Adelle traveled 
extensively, One of the blessings of Adelle's life 
was her ability to blend vocation and avocation, 
and that quality was reflected in the places and 
people and experiences that her work and travels, 
travels and work, took her. 

Another blessing of Adelle's life was her ability, her 
gift, of blending friendship - deep, abiding! life
altering friendships - with professional relation
ships, So many of you are here today because you 
met Adelle as a professional, a colleague, but you 
became her friend. 

There was a degree to which Adelle traveled in 
order to work, but she alao worked to travel. She 
chose to travel. 

Traveling waS her choice. 

There was a way in which Adelle's work was people-oriented, but also 
Adelle was oriented towards people. 

People were her choice. 

But education - education was her calling. Teaching was her passion! 

Adelle wasn't just a student, she was a scholar. Bright, capable, 
disciplined - a scholar. Actually, she probably could have been, 
professionally, whatever she really wanted to be. She had that level of 
inbom capability, that degree of innate tenacity and capacity! to be 
almost anything. But she chose to teach; she chose to be an educator. 

If you ever asked her why she chose to be a teacher, she could tell you. 
That question she had answered. You see, she had made peace with 
who shewas. She would tell you thatitwasclearesttoherthatby being 
a teacher, she could best make a difference. 

Adelle chose to make a difference, She once said! jjThere are other 
things I could do with my life, but this 1 chos@ to do with my life, I 
choose to make a difference, I teach because at life's end, I want to look 
back on how I have lived confident Of this one thing: I want to know I 
made a difference." 

There's little doubt today, Adelle can do just that! She can look back 
on her life and know she made a difference. To unknown and Wltold 
students and teachers and administrators, she made a difference. 
Because she lived and loved, we're different and the world is different. 

In preparation for her career, she graduated from. Texas Christian 
University with academic honors. In preparetion for teaching, she 
completed graduate study at Sam Houston State University. Her 
associations and honors include National Teacher Association; Jersey 
Village Teacher of the Year. 1978-79; Kappa Alpha Ch.pter Delt. 
Kappa Gamma; board member and past president, Texas Association 
fotthe Gifted and Talented; Phi Beta Kappa; influential in the direction 
of Odyssey of the Mind; and the list could go on, You can continue it 
through your own association with her. 

As I reflect on all this and remember Adelle's life, I'm struck by the life 
of a woman who waS well-qualified, but whose life also had quality. 
What a marvelous way to be remembered! Whet a marvelous epitaph: 
jjQualified and Qualityl" 

Her credentials read like a laundry list of achievements and accom
plishments. Those were her qualifications. She was well~qualified as 

(See McCLENDON. p. 8) 
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COUNSELING AND AFFECTIVE NEEDS 

RESPONDING TO AFFECTIVE NEEDS: 
SUGGESTIONS FOR TEACHERS, PARENTS, 
AND COUNSELORS 

M. Layne Kalbfleisch 
Kathleen M. May. Ph.D. 
Karen J, Preacher 
Claudia J. Sowa. Ph.D. 
National Research Center for the Gifted and Talented. Virginia 

Research for this paper Was supported .mder the Jauits Act Program (grant no. R206ROOOOl) as administered by the Office 
of Educational Research and Improvement, U.S. Department of Educa.tion. Grantees undertaking Buch projects are 
encouraged to express freely their professional judgment, This pa.per, therefore, does not necessa.rily represent positions or 
policies of the Government, and no official endorsement 8hould be inferred. 

Gifted children just by virtue of their make-up think 
more deeply about everything, not just their school 
work. The qualities that allow them ro sparkle intellec

tually (e.g., emotional perceptiveness, ability to make connec
tions between pieces of information or ev@nts)alsomake them 
more sensitive to the larger world around them as well as their 
own internal landscapes. As a result, the social and emotional 
adjustments that children experience as they develop have the 
potential to intensifY in a gifted child. 

Researchers differ in their opinion on the consequence of this 
intensity. Some believe that it results in a susceptibility ro 
social and emotional adjustment problems. Others question 
this relationship. In both cases, they suggest that gifted 
children experience adjustment problems for the same reasons 
that other children do: school, individual, and family issues. 

Gifted children differ from their peers intellectually and emo
tionally because ofthe depth and range that they see, feel, and 
experience in the world around them. This may cause problems 
for them socially because they may dominate their peers with 
their knowledge Or with a foroeful personality. Gifted children 
also have a tendency to be perfectiOnists, causing them to have 
unrealistic expectations of themselves and others. They are at
risk for developing poor self-esteem because in their own minds 
they are never quite good enough, and, as a result; may develop 
compulsive behavior or be afraid ro take risks for fear offailure. 

The purpose of this article is to present practical suggestions to 
help teachers, parents, and counselors assist gifted children 
with issues of social and emotional adjustment. Within the 
literature, several subpopulations of gifted children have been 
identified as having unique profiles and specific seta of needs: 
the underachieving gifted, the gifted learning disabled, gifted 
females, the minority and culturally-diverse gifted, and the 
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exceptionally gifted. The suggestions offered here will not 
address specific populations by name, but will provide guide
lines for recognizing the areas where your gifted child may need 
support and ways to help them. 

TEACHERS 

Teachers who are aware of the "typicall1 affective characteristics 
of gifted students are better able to meet students' social and 
emotional needs. These affective characteristics of gifted stu
dents are: unusual sensitivity to the expectations and feelings 
of others, heightened self"awareness; idealism and strong sense 
of justice, unusual emotional depth and intensity, perfection
ism, and advanced levels of moral judgment. 

Just as content modifications are needed to suit gifted stu
dents' unique learning profiles 1 these students also require 
special affective differentiation in their classroom experi
ence for healthy social and emotional adjustment. The goal 
of affective differentiation in the classroom is to help stu
dents better understand themselves and the way they relate 
to and make sense of the world in which they live. Affective 
differentiation for gifted students may be the most important 
component of gifted programming. 

The following are a few suggestions to be considered by 
teachers as they attempt to meet gifted students' unique 
social and emotional needs: 

1. Remember that the student is a human being firstl and 
a gifted child second. 

2. For high ability students there may be a discrepancy 
between their cognitive abilities and their social and 
emotional capacity. The social and emotional aspect of 

(See KALBFLEISCH, p. 7) 
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KALBFLEISCH 
continued from page 6 

their lives is not necessarily i'gifted." Children with the 
same IQ may be at different social and emotional levels. 
Just as students' levels of giftedness rest on a con
tinuum, so do their social and emotional maturity. 

3. Studying subjects by concept or theme may be a way to 
address affective concerns of students in the classroom. 
When teaching a lesson, teach to the students' hearts as 
well as their heads. We are often so busy meeting their 
academic needs that we forget they have other needs, e.g., 
need for friends, need to belong, and need for self-worth. 

4. From a developmental perspective, gifted adolescent 
females tend to need more social and emotional rein
forcement to combat underachieving tendencies) e.g., 
lack of assertiveness, dependence, and lack of participa
tion in math and science areas. 

5. Locating mentors and role models, as well as encourag
ing gifted students to read biographies, can be extremely 
helpful in promoting a positive self-concept. 

6. Teachers who have training in gifted education should 
work with school counselors and other support staff who 
also may be directly involved with these students. Like
wise, teachers of gifted students should involve parents 
in the learning process so that they can bettsr under
stand their children and affirm their social and emo
tional needs at home. 

PARENTS 

Parenting a gifted child can be tedious on some days and 
joyful on others. However, the one word we can agree on that 
describes it all the time is: intense. As parents of gifted 
children, the following guidelines may be helpful: 

1. Watch for signs that your gifted child might be experienc
ing social or emotional difficulties. These include: self
imposed isolation, extreme perfectionism, extreme anxiety 
about bigger world issues or current events, preoccupation 
with self, rigid behavior patterns, or problems interacting 
with siblings and other family members (too competitive, 
critical, or domineering). Keep in mind that you are likely 
to see some of these characteristics in any growing child. If 
any of these behaviors "become the rule" for your gifted 
child, then there is cause for concern. 

2. It is safe to say that sometimes we assume that because 
gifted children are intellectually advanced, they may be 
emotionally advanced as well. The disparity between 
these two areas may cause problems to occur. How can 
you help? Simply being aware of the possible disparity 
is the first step toward guiding your child's behavior. 
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3. When addressing a problem, separats the behavior from 
the child. Let them know that you love them for who and 
what they are, but that there is a particular behavior 
that you are concerned about. 

4. If there is a problem with sibling rivalry, balance their 
play time with private time for developing their special 
talent and make it a point to recognize strengths in all of 
your children. 

5. If gifted children are shy, encourage them to be more 
independent and take risks. Look for environments with 
"low stakes!! so they can build their confidence. 

6. Continue to support gifted children's strengths within 
the context of their interactions with others. If these 
children are overbearing at times, channel their energy 
into leadership activities, but continually stress the 
need for team interaction and the value of others' talents. 

In addressing these issuesj it is common to want help and 
resources. Contacting your gifted child's teacher and school 
counselor for support for your child and yourself is important. 

COUNSELORS 

School counseling programs should meet the developmental 
needs of all students. Gifted students experience the coun
seling needs common to an children and have additional 
needs due to the nature of their giftedness. Just as the 
curricula must be differentiated to meet the academic and 
affective needs of gifted students, so must counseling and 
guidance services. 

As an active member of the school community, the counselor 
can make a positive contribution to the quality of experience 
gifted children, their families, and their teachers encounter 
within the school. By designing interventions that both 
anticipate problem areas and suggest direction when prob
lems do occur, school counselors are valuable resources. 

The following suggestions may be helpful in thinking about 
the services that school counselors can offer to assist in 
meeting the social and emotional needs of gifted students: 

1. Individual counseling is recommended for students who 
are socially adjusted but are experiencing emotional 
difficulties. 

Individual counseling can help gifted students learn to 
cope with extreme expectations and responses, to en
gage in realistic self-appraisal, and to minimize stress. 

(See KALBFLEISCH. p. 8) 
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2. Group counseling can assist gifted students in develop
ing empathy, social skills, and leadership skills. Group 
counseling may be one of the most important tools the 
school counselor has available to help gifted students 
bridge the gap between the desire to be like other 
students and the need to exercise giftedness. 

3. Career counseling is an important part of the services 
school counselors can provide for gifted students. Prob
lems related to either the potential for multiple careers 
or premature career decision can be addressed in career 
counseling services. 

4. Mentoring programs can be an important adjunct ser
vice that counselors can facilitate, Mentoring programs 
may be especially valuable for gifted students who are 
female, who are from diverse cultural and ethnic back
grounds! or who live in isolated or rural areas. 

5. Parent support groups facilitated by counselors are an 
essential component for bridging the gap between home 
and school and helping parents assist their own gifted 
children. 

MCCLENDON 
continued frDm page 5 

an educator, achiever, traveler; thinker, loveroflangue.ges and words, 
poetry; philosophy, and prose; planner, doer, organizer; and organist, 
Most of you know that Adelle was an accomplished musician, studying 
piano through high school and organ in college, Skill and discipline and 
dedication opened herto a career in music; especially church music. But 
ahe chose to teach. 

We have come here today to wrestle with life;s equities and inequities. 
We come to get a grip of reality, the painful reality of Adene's death, and 
to be gripped by the reality of God's grace. We come to look beyond, at 
least attempt to look beyond; the questions and uncerla.inties that 
almost control us, We come to see and to celebrate life and to remember 
and to celebra.te Adelle's life. I doubt ifmany knew better than Adelle 
that life was not entirely fair, But it didn't Seem to matter or to bother 
her too much. At least it did not consume her, 

Every one of us can say, "She worked harder than she was paid. She 
arrived earlier than neceasary, She stayed later than required, She 
gave more than she got." 

Every one of us can say, "'She worked harder than she had to, arrived 
earlier than she had to, stayed later than she had to, ga.ve more than she 
had to, but did these things and more because SHE CHOSE TO!" Adelle 
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6. Consultation with teachers of gifted students also are 
essential services of the school counselor. School coun
selors can help gifted students by providing resources, 
guidance, and support for their teachers. 

Teachers, parents, and counselors all play critical roles in 
fostering healthy social and emotional adjustment of gifted 
children. Collaborative efforts by all involved will better 
ensure success for this special population. The following 
books are recommended: Schmitz, C.C., & Galbraith, J. 
Managing the Social and Emotional Need. of the Gifted: A 
Teacher's Survival Guide; Rimm, S,B. Keys to Parenting the 
Gifted Ghild; Walker, S.Y. The Survival Guide For Parents of 
Gifted Kids; Kerr, B. A Handbook For Counseling the Gifted 
and Talented; and Silverman, L.K. Counseling the Gifted 
and Talented. 

M, Layne Kalbfleisch is a graduate 8tudent and research 
a8sistant for The National Re8earch Genter on the Gifted and 
Talented. Kathleen M. May~ Ph. D.; is assi8tant professor 
at the University of Virginia and the NRG G / T. Karen J. 
Preacher is a graduate student at the University of Virginia. 
and the NRG G / T. Claudia J. Sows, Ph. D., is a8sociate 
professor at the University of Virginia and the NRC G / T. 
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always gave more than she received. So we are here today to say, 
U Adelle, we love yOu as much as you loved us." 

Adelle was an individual of profound faith. She had faith in humanity; 
her family; her friends, her students, her colleagues. Adelle had faith 
in education, in the process, in teachers and administrators, She 
maintained faith in God, and her faith in God suited her for faith in life. 
That faith comforts us. Thia faith was smnmarized in a single 
statA:!ment that visitors to her work area often saw. That Single 
statement of faith and encouragement is this: 

I am not afraid of tomorrow; 
for I have Seen yesterday; and I love today, 

May God's grace sustain us all, bless us and heal uS and help us to make 
sense of this senseless loss and untimely tragedy. 

And may God;s grace bless her and receive her with the blessing that 
we all seek; jWell done. Well done, good and faithful servant," 

EditQr'lJ Note: Adelle McClendon was the guest editor of the 1995 
spring tempo and had contributed tremendously to tM issuepriDr ta her 
death. For this reason, the tribute to Adelle appears in place of thi[!. 
regular editorial column. t 
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TAGT ANNOUNCES THE 
ADELLE MCCLENDON 

YOUNG LEADERS SCHOLARSHIP FUND 

The Texas Association for the Gifted and Tal
ented (TAGT) joins Texas educators and par" 
ents of gifted and talented youth and many 
others across the nation in mourning Adelle 
McClendon, who lost her life in an automobile 
accident February 18, 1995, in Houston. 

Speaking for the TAGT Executive Committee, 
Connie McLendon announced that TAGT has 
established the Adelle McClendon Young Lead
ers Scholarship Fund honoring the memory of 
this exemplary Texas Educator. The educa
tion fund will provide an annual university 
scholarship for a gifted and talented graduat
ing high school senior who has demonstrated 
outstanding leadership potential. 

Anyone wishing to contribute to the fund may 
send a check made payable to the Adelle 
McClendon Scholarship Fund, addressed 
to: 

TAGT 
406 East 11th Street, Suite 310 

Austin, TeXas 78701-2617 

The Texas Association for the Gifted and Tal" 
ented is a 501(c)(3) nonprofit organization. All 
donations to the scholarship fund are tax de
ductible. 

Ms. McClendon graduated from Texas Chris
tian University with a Bachelor of Arts. She 
held a Master of Education in Supervision 
from Sam Houston State University and re
ceived her endorsement in Gifted and Tal
ented from the University of St. Thomas. 

Beginning in 1982, she served TAGT in many 
important leadership capacities, including 
Region IVRepresentative, Secretary, Scholar
ship Chairman, Finance Committee, Policies 
and Practices Committee Chair, President-
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Elect, and in 1991 served as President of 
TAGT. At the time of her death, she was co
chair of the 1995 Annual Conference Local 
Arrangements Committee and a member of 
the Editorial Board. 

Using her strengths working directly with 
children, Ms. McClendon taught Spanish, 
English, and humanities for Fort Worth ISD 
and was the district's department chair in 
English for many years. She taught Spanish, 
English, and study skills for Cypress
Fairbanks ISD and worked as Director of 
lnstruction/Foreign Language Coordinator. 
Since 1988, she was Cy-Fair lSD's Coordina
tor for Gifted and Talented and was also 
adjunct lecturer in gifted education at the 
University of St. Thomas. 

A consummate professional, Ms. McClendon 
designed and/or conducted numerous staff 
development courses for school district fac" 
ulty statewide. She was involved in the 
Texas Academic Decathlon and the Odyssey 
ofthe Mind competitions. She was a valued 
presenter at many professional conferences, 
including Texas Association for the Gifted 
and Talented, N ationalAssociation for Gifted 
Children, Texas State Council for Interna
tional Reading Association, Texas Exemplary 
Programs Conference for Gifted and Tal
ented, and the National Curriculum Confer
ence. 

Professional honors and recognition include 
Cy-Fair Education Association Outstanding 
Faculty Representative and Cy-Fair ISD 
Teacher of the Year. Ms. McClendon was 
recognized in 1981 as a Master Teacher, and 
in 1988 received the first TAGT Carole 
Vermillion Scholarship. She was a member 
of the TAGT, National Association for Gifted 
Children, ASCD, TASCD, TEPSA, Delta 
Kappa Gamma, Phi Sigma Iota, and Phi 
Delta Kappa. 
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WHAT A TREASURE! 
PROFILE OF A VERY SPECIAL GIFTED CHILD 

Eddie Hili 
Tyler ISD 

10 

Beth Fouse, Ph.D. 
The University of Texas at Tyler 

Teaching children is a challenge, but meeting 
the needs of all children is a true challenge. 
I am enjoying a wonderfully diverse fifth

grade class this year. I have a roomful of gifted 
students. Not all are academically gifted, but they 
are all gifted in one way or another. Giftedness 
comes in many hidden packages and One afmy not
so-hidden package. is a truly gifted child named 
Mark. 

I have the pleasure ofteaching Mark this year. I.ay 
pleasure because he i. exactly why I love teaching. 
You canlt '~fill him up!" He is always asking a 
thousand questions and giving his opinions and 
ideas to the class. He is funny, 
creative, excitable 1 exciting, and 
highly intelligent. On top of all 

exciting twists to his narratives. His handwriting is 
extremely hard to read because it looks like a bunch 
of intertwined loops, He even has trouble reading 
some of his own work. He never gets upset when 
someone is not able to read his writing. Hejust tries 
to read it for them or la.ughs and says he canlt read 
it either. More students should be as open to 
suggestions as Mark is. He seems to have a positive 
impact on the other children when he accepts his 
mistakes So graciously, 

Mark is an impulsive student. He can be sitting at 
his desk and a great idea will come to him and he 
will begin to act upon it. Sometimes I am able to 

allow him to continue and other 
times I am not. He does not seem 
to be upset when he cannot con· 
tinue his activities. those marvelous qualities 1 Mark 

has Attention Deficit Hyperactive 
Disorder (ADHD). What a great 
package for a teacher to open and 
stimulate. I feel that he is helping 
me keep an open mind about many 
things. 

OANHAVE Mark has a vivacious life outside 
of the classroom. He is involved in 
many team sports throughout the 
year. He plays football, soccer, 
and basketball. He is very in
volved in Boy Scouts and church 
activities. He admits that he isn't 
very good in sports, but he enjoys 
playing them and being with the 
other boys. Other children report 

Mark is a little boy who doesn't 
stay in his seat very often and 
usually doesn't have his materi
als ready for the day. I often find 
him visiting a friend or just wan-
dering around the room. He for-
gets to bring back library books 
and he seldom does hi. homework. 

A NEGATIVE 

EFFEOT ON 

INDIVIDUALS 

IF THEY 
DON'T APPREOIATE 

HIS UNIQUENESS. 

that he is good at sports and that 
he is a good sport. He is a great boy 
scout. He is ahead of his age group 
in acquiring a large range of merit 

He always seems to be sorry that he has forgotten 
and promises not to do it again. I believe his 
medication weare off soon after school is over, He 
really has great difficulty remembering many things. 
He does much better with things that keep him 
active, 

badges. Mark never boasts about his accomplish
ments. In fact, it is hard to get him to talk about 
what he does. He thinks ofhimselfasju.t a "normal 
kid." He is just a normal kid - with a few added 
bonuses! 

Mark is the youngest of three siblings. His brother 
Mark is a very creative writer and capable of adding in college and sister in high school are also identi

fied as gifted. His mother saYSI "Mark iSjuet like his 

(See HILL. p. 11) 
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HILL 
continued from page 10 

father." Neither ofthem are particular about their 
appearance. Each "forgets" to brush their hair, 
button all buttons, or make sure their clothes match. 
There are many more important things in their 
lives. 

I often rub Mark's head and say, j'Ooh, nice hairdo 
today. ,t He always laughs, runs his fingers over it, 
and says something like, "Yeah, great, huh7!jj rm 
sure his mother is the reason he comes to school in 
appropriate clothing and with partially controlled 
hair. 

This young man is like a magnet. He gets along 
remarkably well with peers. He is always included 
in activities, chosen to be one of the group, encour
aged to sit with friends at lunch, and laughed at, as 
well as laughed with, by nearly every child in my 
room. They say he is j'crazy but super smart. ~ I 
think he is highly intelligent and very interesting. 

Mark was identified as gifted in first grade. He has 
maintained percentile scores in the high nineties on 
all testing administered by the school system. His 
stanine scores are all eights and nines. His highest 
scores are in math and reading with the lowest in 
the language arts area. He scored highest on the 
RenzullilHartman Teacher Checklist. 

The Tyler Independent School District TARGET 
(gifted) program works with students in six process 
skill areas. Mark has always excelled in problem 
solving! creativity, higher-level thinking! and the 
affective area. Mark sees a problem from many 
different angles before he comes up with a solution. 
He enjoys being challenged mentally and physi
cally. He enjoys thinking in new and unusual ways. 
He exhibits a well-developed sense of humor. 

The two areas he has some difficulty with are 
research and study skills. These problems ap
peared in the third grade and continued through 
the fourth grade. His problems were getting mate
rials to class on time and staying on task during 
independent research. However, with his current 
medication. he is better able to stay on task. His 
previous teachers can see a remarkable improve
ment in him. One came and observed him so she 
could see what a great student he is. I wish all of his 
previous teachers would come observe him. 

Marks appears to be predominantly right-brained. 
However! he also exhibits leftubrain strategies. He 
is a logical thinker when given problems, he recalls 
facts and dates, and he responds to logical appeal. 

The fifth grade changes classes. I teach Mark math, 
and he goes to another teacher for scienceihealth 
and another one for reading, He then comes back to 
me for language arts and social studies. His hyper
activity and lack of total concentration create prob
lems in his other classes, Mark can have a negative 
effect on individuals if they don't appreciate his 
uniqueness, 

Some teachers believe he needs to be separated 
from the rest of the class because of his talkative
ness and difficulty starting assignments on time. 
One teacher believes he is rude at times because he 
blurts out strange ideas. I find this refreshing and 
I encourage it because he usually always has a 
different way of seeing things. The other children 
respond to his ideas. They tend to feed off of them 
and come up with some inquisitive rema.rks and 
questions from his ideas I 

Until this year! Mark maintained an "A'; average. 
He is currently carrying an "AlB!! average. Chang
ing classes and having to keep up with papers from 
different classes appears to be difficult for him. It 
appears that lower grades are not due to the lack of 
intelligence - just personal control. 

Mark is a treasure to teach, but so are all of my 
children. I only wish that I could reach everyone 
and make them aware of what they have to offer the 
world. So many children get lost in the crowd and 
never realize their full potential, We must celebrate 
their strengths! not focus on areas of weakness. We; 
as educators, must do our best everyday to assure 
students a safe environment to explore their ideas 
and grow into young adults ready to take on all the 
responsibilities that are given to them. 

Eddie Hill is a fifth-grade teacher for Tyler lSD. 
Beth Fouge, Ph. D_, is assistant professor of Spe· 
cial Services at the University of Texas at Tyler and 
is co-chair of the TAGT Research & Development 
Division. iT! 
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SPECIAL CONSIDERATIONS IN 
COUNSELING GIFTED STUDENTS 

Lynn L. Brown 
Arizona State University 

I n 1981, a 16-year-old genius by the name of Dallas 
Egbert captured the nation's attention when he disap
peared in the maze of heating tunnels under Michigan 

State University. Months later he was found wandering in 
Texas and was returned to his home, where he committed 
suicide. 

The incident was not an isolated one. Although the studies 
are not extensive, there does seem to be a pattern of higher 
suicidal tendencies in gifted adolescents than in the average 
population (Hayes & Sloat, 1989). Several factors may 
contribute to this trend; gifted youngsters seem to have 
problems with perfectionism, fearoffailure, and depression. 
They are mOre used to solving their own problems and less 
likely to seek out help (Weisse, 1990). Finally, it seems that 
gifted kids are usually more successful in their suicide 
attempts (Delisle, 1986). 

Not all gifted youngsters are maladapted, eccentric ge
niuses, ready to commit suicide. But they do present a 
unique set of problems to the school counselor. Gifted 
children have some very special ways of viewing the world 
that color their perception of both the problems facing them 
and the solutions available. This article explores some ofthe 
special mind patterns of the gifted child and suggests a 
variety of counseling alternatives. 

MIND PATTERNS OF THE GIFTED CHILD 

A definition of giftedness Can point in several directions: a 
mental age higher than chronological age; special talents 
and abilities such as art, music, and dance; and academic 
prowess and ease of learning. Recent emphasis has been 
placed on the personality dimensions of the gifted child 
(Ols.ewski-Kubilius, Kulieke, and Krasney, 1988). For 
example, Belts and Neihart (1988) classified gifted children 
according to behavior: the successful, the divergently gifted, 
the underground, the dropout, and the physically or 
emotionally handicapped gifted. 

Thorn and Newell (1965) said; "Extremely high intelligence 
is as far from normal as is mental deficiency and creates 
problems of it. own that may be as acute" (p. 354). Gifted 
youngsters tend to be more analytical, ready to argue at the 
drop of a hat. They often like to have right answers j and are 
uncomfortable delaying decisions for more informa.tion, 
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These children sometimes develop faster mentally than they 
do physically. In psychoanalytic terms, the superego may 
work overtime, creating such a complex goal ofjdealized self 
that the gifted child becomes a compulsive perfectionist, an 
unmerciful self-critic (Roeper, 1982). Altman (1983) sug
gested that this acceleration through developmental stages 
gives gifted children no rest, no latency periods that their 
more average peers use to regroup and get accustomed to one 
phase before entering another. With early language compe
tence comes early self-evaluation, sometimes as early as two 
or three years of age, without the mitigation of an adult 
perspective on environment and self. Deverensky and 
Coleman (1989) described this dilemma as ~'outofstage/' "out 
of phase/' and 'lout of sync'; (p. 70). 

Gifted perception is often holistic, incorporating spiritual, 
kinesthetic) and emotional, as well as cognitive, components 
of a problem. High-intelligence youngsters prefer complex
ity and have the ability to think about many contradictory 
ideas at One time (Kaplan, 1983). As a result, many of their 
thoughts remain internalized because no one can under
stand them. This Iialienation" becomes partial suicide as 
discrete sections of personality are snuffed out (Kline & 
Meckstroth, 1985, p. 25). Hollingsworth (1942) stated, "Iso
lation is the refuge of genius, not its goaL" 

Frustration often OCCurs early in gifted children's lives. They 
have active imaginations and the ability to conceptualize 
complicated projects, often before motor ability is mature 
enough to complete them. The adults in the child's life praise 
accomplishments that are below the child's internal ideal
ized goals, and cynicism against the adult world may result. 

On the other hand, peers may create the opposite problem 
with myths of omnipotence (Webb, Meckstroth, & Tolan, 
1982). Chronological peers believe that if Johnny knows 
fractions, he also knows how a car engine works; if J.emice can 
read the third-grade primer in kindergarten, she should also 
know why water freezes. The gifted child may feel constantly 
on trial to maintain this mental leadership position_ Some
times he or she will decline to play at all, rather than risk the 
chance of coming in second or third (Blackburn & Erickson, 
1986). Perfectionism, when carried to extremes, can be 
devastating_ To a youngster who considers an acceptable 
paper to be one with no errors, a score of97 percent is failure. 

(See BROWN, p. 13) 
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Rodell (1984) stated: "Perfectionism coupled with a punishing 
attitude towards onels own efforts can cripple imagination, 
kill spirit, and so handicap performance that an individual 
may never fulfill the promise of an early talent" (p_ 127). 

DEVIANCY VERSUS PRESSURE TO CONFORM 

Gifted adolescents share two commOn needs with others 
their age: they want to belong to an accepted group, and they 
want to know how they fit in. At the same time, gifted 
adolescents reach for knowledge and in SO doing generate 
their own conflict. Their divergence goes against societal 
norms (Freedman & Dobb, 1968). If they conform, they may 
deny mental ability, which may then atrophy. If they persist 
in declaring their eccentricity; they may be shunned by 
fellow students at a critical period in life (Manaster & Powell, 
1983). Torrance (1965) stated, ''The individual who thinks of 
a new idea is in the very beginning a majority of one!! (p. 276). 
Nothing could be more repugnant to a teenager_ 

Gifted female adolescents may have additional problems. In 
the Horner effect, girls in direct competition with boys may 
dim their efforts deliberately, preferring to be popular rather 
than a threat (Kerr, 1985). Parents who have rewarded 
straight "A's" and perfect papers may do a complete shift at 
their daughter's adolescence and suddenly begin praiSing 
appearance and boyfriends (Stewart, 1978). Gifted girls may 
discount their brightness, seeing themselves as deceivers 
who are not as competent as they appear. "I only got an A+ 
in chemistry because the teacher likes me" (Kline & 
Meckstroth, 1985, p. 27). 

Ben (1989) investigated double,binds of gifted girls such as 
smart versus social, silence versus bragging, passive versus 
aggressive, and the concept of media "beauty." Parental and 
peer assumptions may become self-fulfilling prophecies for 
gifted female students who test high in mathematics and 
SCience, but elect to go into more traditional careers. The 
more "feminine" moral psychology of caring for and affilia
tion with others is sometimes discounted in the face of a 
"masculine" right-wrong competitive work environment (Reis 
& Callahan, 1989). 

The gifted adolescent may also bring forward a baggage of 
unsuccessful social rites from childhood_ The gifted child 
may have very good theories of pro social behavior, but ifnot 
put to practice, these may never be internalized into the 
belief code, For example: group work is often difficultfor the 
gifted individual. If teachers create heterogeneous teams, 
bright children may be put into a quandary. Should they do 
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the work themselves, attempt to bring the others up to speed, 
or link their egos to a mediocre effort? They may begin 
avoiding group work, and thus never learn the give and take 
of team effort. 

Gifted children are often intensely analyticaL They think as 
adults, yet are treated as children, which often creates 
cynicism as perceived wrongs in adult systems. They may 
spend hours figuring out the loopholes in their parents' 
dictates of discipline_ Gifted children are an impatient 
group, often with a low tolerance for ambiguity, seeing 
problems as black and white or right and wrong. Gifted 
teenagers for this reason may make early career choices, 
shutting off other avenues of exploration (Buescher, 1985). 

NEGATIVE ACCELERATION 

Negative acceleration occurs when the gifted child puts on 
the brakes by deliberately choosing to do less and less rather 
than fulfilling expected potentiaL The syndrome has its 
beginnings in early childhood. When bright youngsters read 
before kindergarten, parents are happy. When they bring 
home good grades in elementary school, approval follows. AIl 
these things may be accomplished with little or no effort on 
the part of the gifted child. 

As a result, he or she may never have to deal with failure 
during the experimenting years of childhood, when everyone 
is expected to fail and learn through those failures. Thus 
gifted adolescents may set themselves up for real stress and 
crisis in high school or college. Sooner or later, individuals 
will encounter a situation in which they are not considered 
special, in which real effort on their part will be involved, and 
perfection (according to their standards) is impossible. This 
situation may occur when the gifted child suddenly becomes 
average in a class of gifted super-performers (Krissman, 
1989) or may not appear until the first real work situation. 
If they have no identity for themselves other than achieve, 
ment, this crisis can be especially dangerous. 

Blackburn and Erickson (1986) labeled these adolescents 
"paralyzed perfectionists." They find success more and more 
expensive to maintain, and may finally not be willing to 
explore any avenues where succesS is not guaranteed. Rather 
than reaching for more difficult challenges, these bright 
youngsters will take easier classes, lower their class loads, or 
go to less difficult colleges. 

These students who have measured self-worth by accom
plishment may begin to worry: maybe I've made a mistake 

(See BROWN, p, 14) 
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all these years; maybe I'm not gifted after all. Kaplan (1983) 
suggested this may result in a different tack: If the task is 
made so impossible that no human could possibly accomplish 
it, then the gifted teenager cannot be blamed for failure. He 
or she may attempt impossible class loads and extremes in 
extracurricular activities. A frequent tactic is to study too 
little and too late for an exam, with the rationale, "I did the 
best I could, under the circumstances." 

COUNSELING ALTERNATIVES FOR 
GIFTED STUDENTS 

Counseling for gifted students has paralleled gifted educa
tion, with initial emphasis on identification of the gifted and 
development of appropriate plans of study (St. Clair, 1989). 
Recently, there has been an interest in family systems and 
preventative counseling (Colangelo, 1989). 

The most effective counseling for gifted students will continue 
to be that which can be internalized and become part of their 
own value systems. One universal truth about gifted children 
is that they are quick to learn. Often, though, because tasks 
come ao easily, the gifted child skips Over good study routines 
that will be essential as achool work become. more difficult. 
Sometimes counseling needs to begin with the basics j such as an 
assessment of atudy skills, effective time management to bal
ance multi potentiality, and streas management (Walker, 1982). 
For example, progTessive muscle relaxation proved quite suc
cessful in relieving stress for a group of Canadian students. 
These techniques allowed an emotional state in which "reality 
testing is suspended and personal insight, the creation of ideas j 

and inspirations is likely to OCCill'11 (Roome & Romney! 1985! p. 
177). Since a major concern of gifted children is handling social 
aituations (Kerr, Colangelo & Gaeth, 1988), techniques using 
group interaction and role-play may be effective. Goldstein, 
Spralkin, Gershaw, and Klein (1980) used a Questionnaire to 
pinpoint deficient social abilitiea and suggest group learning 
techniques to master skills such as dealing with someone else!s 
anger; being left out j and responding to teasing or to failure. 

Much anltiety can be relieved through the proper placing of 
responsibility (Williams, 1979). Often gifted children have 
had an inordinate amount of stress placed on them by 
outsiders. Teachers have leaned on them to lead groupSI 
tutor younger childrenl and volunteer for extra assignments. 
Parents have expected them to excel in all areas of life j 

sometimes forcing the gifted teenager to accept the role of 
parent's alter ego. 

It helps if the gifted adolescent can analyze the problem. 
Webb, Meckstroth, and Tolan (1982) outlined a threefold 
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questioning approach: (a) Are the criticisms accurate? (b) Do 
I want to do anything about it? (c) If so, what? Sometimes, 
just returning the locus of control back to the teenager 
relieves a vast amount of anxiety. 

Often, using the gifted adolescent's own ability for divergent 
thinking can discover creative solutions for problems (Dirkes, 
1983). Ifa youngster has overly developed his or her analyti
cal abilities to the detriment of the emotional j a book such as 
The Language of Feelings by David Viscott (1983) can give a 
vocabulary and rationale for emotions. Often the use of 
guided imagery! the creation of personal myths j or the 
creation of metaphors can short circuit the too-rational mind 
and allow room for different perspectives to strengthen. 

The counselor needs to work on the gifted individual's ten
dency to think in absolutes. The more flexible the thinking, 
the easier it is to change. And sometimes it is easier to 
change the gifted youngster's reaction to a group than to 
change the group's reaction to the outsider. Schneider (1987) 
recommended that the gifted child take time to learn the 
vernacular of the peer group! diversify his or her interests j 

and express interest in others to gain acceptance. 

One immensely valuable cognitive skill is empathy. The 
gifted child who is motivated to change can learn communi
cation skills, small talk, the ability to bring others into the 
conversation, and the development oflistening skills. Many 
divergent thinkers are unaware of how their thought pro
cesses can interrupt the usual flow of conversation. Discus
sion and education in this area can be useful. Johnson (1985) 
believed it was imperative to instruct the gifted child in the 
Ildynamics of give and take experiences" (p. 32). The ability 
to laugh with others encourage. group acceptance, and the 
ability to laugh at one's own foibles fosters humility and 
perspective in difficult situations. 

Everybody needa a friend - gifted children perhaps more 
than most. Gifted children may never be the most popular 
students in the class; more likely they will have one or two 
close friends. Gifted individuals may have chronological 
peers with whom they can play games, and adult Or mental 
peers with whom they can share similar hobbies and avoca M 

tions. 

Mentors can be of critical importance. Kaufmann j Harrel! 
Milam, Woolverton, and Miller (1986) described the deep 
effect of having even one person who truly understands the 
passionate interest of a gifted child. The mentor can give the 
child an idea of the time it takes to develop a skill to a 
professional level, thus relieving some ~tress and pressure to 

(See BROWN, p. 15) 
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perform perfectly without much practice. For the gifted 
females, the example of female mentors in professional 
settings can raise goals and transcend stereotypes. Because 
a mentoring program can introduce a student to a wide range 
of technical equipment and data unavailable in the normal 
classroom setting, good cost benefits can be a selling point to 
the school to adopt such a system (Comer, 1989). 

Pr.education is important so that both mentor and student 
know what to expect from the situation. If the situation has 
been arranged through a third party rather than developed 
naturally, a double monitoring system is more appropriate. 
In this way the youngster can get effective counseling from 
a school counselor or teacher to enhance the factual input 
from the outside professional (Clasen & Hanson, 1987). 
Weekly group meetings with other students in a mentoring 
program can highlight potential problem areas and provide 
a forum for shared information. 

One effective counseling approach is bibliotherapy. The 
gifted student is often an avid reader with an innate fascina
tion with psychology and hnman behavior. Books can be 
fiction or nonfiction, ranging from Viorstl s Necessary Los8es 
(1986) for themes of general human development to Roth's 
Breaking Free from Compulsive Eating (1984) to explain the 
psychology of overeating to the teenage dieter. For a good 
bibliography, see Timmerman, Martin, and Martin (1989). 

The use of biographies offamous individuals can give a sense 
of perspective to the task of growing up. These stories also 
give a chance to learn about failure as well as success. 
Journal writing allows teenagers a chance to reflect on 
happenings ofthe day, and composing poetry forces a distil· 
lation of emotion and sensory ambiance. 

CONCLUSIONS 

All individuals go through periods of intense anxiety and 
personal pain as they grow from childhood to adulthood. The 
gifted youngster is no exception. These kids are more 
different than they are alike, and the common tendency to 
label them all "well adjusted, bright students" may do more 
harm than good. As we work with these individuals we need 
to remember that the brassy facade may well hide a low self· 
esteem. Our job as counselors is to spot the problems before 
they begin to warp growing personalities. Gifted students 
need the skills necessary to work toward their Own solutions. 
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Being able to turn a gifted student's charac
teristics that are perceived negatively into 
positive learning experiences can guide the 

student into a more in-depth awareness of himself 
and give teachers and parents strategies to deal 
with these unique characteristics. 

LISTEN ONE, LISTEN ALL 
Children endowed with unique and extraordinary 
verbal abilities can be a challenge. They can appear 
both cocky and precocious which could lead to a 
negative perspective by others. Language ability is 
truly a gift and is highly regarded in our society. 
People who cannot articulate well are often frus
trated by their lack of verbal ability. However, 
those children who Seem to have a natural gift for 
language are often limited by teachers and parents 
because their ~abilities" surpass their chronological 
age. Therefore, it seems that the ten million dollar 
question is: is there a magic solution to how can we 
deal with the highly verbal child? 

There is no simple answer j except to get the child 
busy - not with activities, but with language. Think 
about SOme of our greatest plays and novels. The 
authors were surely endowed with a tremendous 
gift of language. Even very young children can 
begin to write and share their thoughts allowing for 
language to develop in a more natural environment. 
The child with a natural verbal ability should be 
involved in drama, writing scripts, debate, and role 
playing. Look around the community and find a 
professional that could be a mentor to the child. 
Mentors can provide the child a focus and direction, 
as well as role models (Clark, 1992). Many publish
ing companies are looking for unique children's 
books and ideas. Develop contacts and find that 
niche that will allow langnage to become a positive 
characteristic instead of negative. Like many other 
gifts, a high verbal ability can be a double-edged 
sword. It carries great possibilities and advantages, 
but it can also bring some risks and discourage
ment. Teachers and parents must see the positive 

and enhance the likelihood that this gift will be
come highly sharpened and used to bring needed 
success to the child with high verbal ability. 

"I CAN Do IT MYSELF" 

For a parent or teacher of gifted children, that 
phrase can become quite a frustration. Yes, gifted 
children can do many things alone, but we must find 
a way to provide some direction so that the child's 
direction will have a focus. Without focus this char
acteristic of the gifted child can be perceived as 
negative. Gifted children have such an ability to 
solve problems and a desire to go beyond the surface 
that they often become extremely intent on working 
things out alone. 

But just think of the time "we" could save this child 
who is fiercely working out the solution to a prob
lem. "We"have so many years of wisdom and knowl
edge to impart to this young mind - but why? What 
motivation is behind our desires 10 help? Todd 
(1994) believes authoritarian supervision robs 
children of the opportunity to develop their own 
initiative and strengthen their critical and creative 
thinking skills. Perhaps our role should be one of 
response, support, and encouragement which would 
allow the gifted child to search and research, but 
also have support when needed. According to 
Shallcross (1985), creative individuals stay open to 
all that is external, integrating what they find 
outside themselves with the internal. The most 
important element of this concept is that highly 
creative individuals respect themselves as a source 
as much as they respect external sources. They 
have a self-confidence that they, too, can contribute 
to the world of knowledge. That self-confidence can 
be the independence, the stubborn attitude, or the 
mere intensity ofa gifted child that is often viewed 
negatively. 

As parents and teachers we must build a wall of 
support for these children. The wall must he invis
ible; we're there, but we're not there. When that 

(See JOHNSON. p. 17) 
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balance of support is in place, the gifted child can 
thrive and we can step back and watch for the 
outcome. 

PERFECT WITHOUT PRACTICE? 

It may seem that the statement "perfect without 
practice" is backwards. We usually hear "practice 
makes perfect." For many people, practice is re~ 
quired in order to reach perfection, but some things 
come so easily for the gifted that they can achieve 
without much effort. This natural ability can often 
cause them to have extremely exaggerated expecta
tions of themselves and others. Even though things 
are frequently easy, many gifted children have 
difficulty coping when they don't succeed. How can 
children who accomplish things easily exist without 
frustration in the same environment as those who 
require more time to accomplish the same task? 
How do they learn to accept their own failures? 

These concepts are at opposite ends of an imaginary 
balance beam and these children are constantly 
trying to keep themselves from falling off one end. 
Imagine these children walking this beam as they 
mOve from activity to activity. Their emotional 
level could possibly tilt from one extreme to another 
because of their perfectionism. On one side their 
frustration is with others because of high expecta
tions; on the opposite end their frustration is with 
themselves because of high expectations. This 
perfectionism can cause frustration at such varying 
levels that it is difficult for parents and teachers to 
know how to deal with it. 

We can help these children learn to find that bal
ance by following some suggestions of Clark (1992). 
In Growing Up Gifted. she suggests that these 
gifted students learn how their behaviors affect the 
feelings of others. Gifted students need to learn to 
s@trealistic goals as well as accept setbacks as part 
of the learning process. We must not put them in 
situations that force them to one end of the balance 
beam. Encourage small steps in both directions 
which will allow these children to keep their expec
tations in balance. 

tempo 

THE SKY's THE LIMIT 

When it comes to energy level, the sky is the limit! 
Gifted children are frequently full of energy from an 
early age. That energy must have a direction or it 
can have such a negative manifestation that their 
giftedness can be overshadowed. Gifted children 
have so many characteristics from high verbal abil~ 
ity to high expectstions that, when combined with a 
high energy level, the child can become very annoy
ing. This characteristic is often so irritating that 
the child's true abilities are ignored. Perhaps, they 
just don't fit into the existing program. 

These high-energy gifted children are often the very 
ones that need a specific outlet for their special 
giftedness. If teachers and parents can slow them 
down along the way and allow outlets for some of 
that extra energy through activities that meet their 
needs, they might not become so overwhelmed. 
Give their energy a direction and allow them to use 
it to achieve a goal. Thenjust sit back and watch the 
wheels turn. Always remember ... our world's future 
depends on these children. We need to be the ones 
to recognize 1 understand, and channel these ener
gies in a positive direction. If we can follow these 
suggestions, then the negative manifestations can 
become positive. 
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WHO SAYS THEY HAVE SPECIAL NEEDs? 

Everyone has the same basic human needs of belonging and 
f.eling valued as an individual (Maslow, 1971). But does It 
follow that the presence of intellectual giftedness is accompa
nied by other l unique social and emotional needs? 

Critics would Bay "no/' pointing to the fact that empirical 
studies have not shown such a. correlation. To these folks, 
who are often enamored with science over art, evidence is 
noted in statistical precision. On the other hand l advocates 
for gifted children's unique social and emotional needs are 
less intrigued by statistics and more apt to rely on the 
evidence provided by their own eyes and ears. As a teacher 
or parent of gifted children, you need spend only a little time 
amid them to realize the obvious presence of emotional 
needs. However elusive these needs may seem to the "num~ 
ber crunchers," they are present at some point in the lives of 
nearly every gifted individual, young or old. 

In fact, some theorists believe that jfifteclness itself can be 
defined in terms of emotional sensitivity (Piechowski, 1986; 
Silverman, 1993). Basing their work on the theories of 
Kazimierz Dabrowski (1964), Piechowski and Silverman 
believe that children who are lioverexcitable" in one or more 
areas - intellectual, emotional, creative, and others - are 
manifesting signs of giftedness through their personalities. 
Thus, social and emotional sensitivities are not a by-prod
uct of giftedness; ratherj they are part of its very essence. 

Listen to the eight-year-old gifted child who cries because he 
thinks homelessness shouldn't exist in a "rich" country like 
ours; or the six-year-old who is a loner because no One her age 
wants to play the complicated games she invents; or the 
fourteen-year-old who denies having any special talents at 
all getting low grades on purpose to avoid the stigma at· 
tadhed to being ~~too smart"; or the five-year-old whose mind 
(and hands) are in constant motion~ causing adults to wonder 
if giftedness or ADD is the culprit. 

Unique needs? Yes, they're there. Just ask the: parents or 
educators who live or work with these children each day. 

Over the generationsj the specific issues involved in the 
social and emotional development of gifted children have 
changed very little. In fact, the same concerns that were 
addressed by Leta Hollingworth in 1926 are still present 
today. Whether it is understanding the nature of giftedness, 
finding a friend who is an intellectual equal, or selecting a 
career direction when you seem to be good at everything, 
gifted youth contend with issues that transcend time. Many 
books and articles have been written about ways to address 
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these needs in a home or school setting, so rather than 
refocus on these matters here, I have highlighted what I see 
as the five most important tasks for care givers of gifted 
children. In doing so, I hope to reemphasize the "ital roles 
played by parents and educators in eneuring that our nation's 
most able youth are also aware of their needs for an "emo
tional education." 

Task #1: Acceptance of one's own 
giftedness 

We all want gifted children to accept their individual talents 
and to take pride in their accomplishments and their abili· 
ties. This is as it should be. Howeverj I'm afraid that most 
adults do not serve as very good role models, for more times 
than not, "grownups" are either too modest Or too embar
rassed to admit their own giftedness. 

Think about it: if someone asked you, "Are you gifted?," how 
would you respond? If you are like most ofthe thousands of 
people I've addressed in audiences worldwidej you would don 
a cloak of humility and evade the question. 

How is it that we expect our children to accept and under· 
stand giftedness and all that it implies if we are cautious in 
admitting publicly our own talents? Only when we can 
accept our personal gifts can we expect the children who look 
to us for guidance and to do the same with their gifts. This 
need not involve bragging or wearing a t~shirt that reads "I'm 
gifted!" in day-glo letters. Rather, it takes little m?~e.than.an 
open discussion of your personal talents or abIhtIes wIth 
your children. Also j if giftedness ha~ ever caused .you any 
concerns - friends' reactions or societal expectatlOns, for 
example - be willing to admit this, too. You could be helping 
out someone young who thinks no one else has ever before 
dealt with these issues. 

Task #2: Allowing for personal 
imperfections 

We've all heard that perfection is sometimes associated with 
giftedness and that its long-term effects can be debilitating. 
You~ll get no argument from me on either of these: points_ 
However, this is one more instance where adults often 
impose one set of standards on themselves and another on 
their children. Forinstance~ how often do we refuse to accept 
anything less than perfection in our own perfor~ance (re
member when you got that grade of "B" in that graduate 
course?); how often do we tryout new tasks or sports if we're 
not sure we'll perform well at them?; how often do we 
apologize for every minor flaw in our personal or professional 
lives? 

(See DELISLE, p. 19) 
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If we expect our children to accept mistakes and less-than
perfection as a part of their lives; we must first be sure we 
allow and accept the same flaws in our own lives. 

Task #3: Realizing the link between an 
appropriate curriculum and positive 
mental health 

Many people see childreds emotional education and their 
academic education as existing on two separate, parallel 
planes. But think back to the last time you were bored by an 
academic or job-related task - perhaps it was too easy for 
you, or too repetitive. My guess is that this boredom affected 
not only your perfonnance but also your attitude. 

The same is true with gifted children. If their school environ
ment is filled with meaningless, worksheet-driven exercises, 
then their reactions to school will likely be negative, and 
their performance on tasks - even simple tasks - could be 
quite low. Eventually, children may come to be labeled 
"troublemakers/lor i'underachievers" when, in fact; they are 
merely "selective consumers/' wishing to take from school 
only the best it has to offer, leaving the mundane tasks 
undone (Delisle, 1992). 

Unless and until educators and parents forge the links 
between an appropriately-challenging curriculum and posi
tive mental health, gifted children will be at risk in our 
schools. 

Task #4: Appreciating the need to do 
nothing at all 

Even the most intelligent child needs ~jdowntime" from 
academic or extracurricular pursuits. Yes, it is wonderful if 
our multi-talented children want to participate in OM, FPS, 
4H, Gtr, and other acronym-laden activities, but there is still 
a place for lying on the bed thinking about nothing at all, 
staring at a Nintendo screen for hours on end, or basking in 
the sun during one of springtime's warmest days. 

Actually, many giftad children have no trouble doing these 
things, but for those who feel guilty every time their brains 
or hands are not fully engaged, adults need to provide them 
with a reality check. This could be a tough task, especially if 
the adults giving the lessons are l themselves, always looking 
for their next deed to accomplish. But if you can teach (and 
learn) just one lesson about the importance of free time l it 
should be this: that it is perfectly acceptable to say "no" once 
in a while. That may hurt and surprise the coach or teacher 
or classmate who wants you to participate in something that 
is important to them, but it is a lesson that can have lifelong, 
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pOSitive implications. As Alfred North Whitehead once wrote, 
"After you understand about the stars and the sun and the 
rotation of the Earth, you may still miss the radiance of a 
sunset, or the brilliance of a rainbow." 

Task #5: Listen to the children 

Adults often look for answers to life's most complex problems 
in books) journals, or multi-credentialed professionals. And 
there's certainly nothing wrong with using these valuable 
resources. However, an obvious and available resource is 
sometimes never tapped - the gifted children who make up 
our classrooms and our world. Inside of them are all the 
questions that need to be asked (and many answers, as well) 
about what adults can do to make their lives happier, more 
fulfilling, and more personally meaningful. 

But be prepared: don't ask if you're not willing to hear the 
truth as they see it. Also, don't bother asking if youire not 
willing to act on at least some of their suggestions. All 
children need to be given respect l and to have their concerns 
treated seriously. If you take the time to care and listen, you 
may learn a lot from even the youngest minds. 

CONCLUSION 

The social and emotional needs of gifted children are impor
tant to consider, As they mature into competent and caring 
young adults, gifted children need to know that they are 
appreciated not only for what they can offer through their 
minds, but also through their hearts. The first step it's an 
easy one - is to focus on "the basics"; an emotional education 
that appreciates individual needsi abilities, fears, and 
dreams. 
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Parents should also be provided with this type of training 
adapted to fit the needs of parents, Parents recognize 
behaviors, but they do not always know how to respond to the 
intensity, sensitivity, and/or perfectionism in their own chil
dren. Unfortunately, their responses to the behaviors are 
sometimes no more appropriate than those ofthe uninformed 
educator, 

I agree with a teacher from Missouri who wrote an article in 
the spring 1995 issue of Gifted Education Pre88 Quarterly 
when she says: "While the field of gifted education has made 
great strides in the area of curriculum, it still lacks overall 
understanding of gifted students and their affective needs, 
Inservice training dealing with gifted students would be of 

great benefit to teachers, students, and society as a whole.~ 
We must meet the needs of the whole gifted child, that means 
the heart as well as the mind, I challenge you also to make 
this a non-negotiable, 

In addition to having a comprehensive un
derstanding of the subject matter, we think 
the teacher of the gifted 8hould be sen8itive 
to our unique emotional needs. 

(On Being Gifted) 

Gifted children are unique melodies and we must help 
them preserve their uniqueness! 

t 

PRE-COLLEGE SUMMER PROGRAMS 
for Gifted Youth 

SOUTHERN METHODIST UNIVERSITY 
Dallas, Texas 

TALENTED AND GIFTED (TAG) 

Rising 8th, 9th, & 10th graders are 
intellectually challenged during this 
3-week residential summer program. 
Students take 2 courses chosen from a ! 

large selection of both noncredit and " 
credit classes (credit courses carry three college 
credits). TAG students participate in a variety of 
extraculTicular activities and field trips, 

COLLEGE EXPERIENCE 

High school students get a head start on college 
and a preview of life on a college campus. During 

this 5-week summer program, hon
ors-level students who are entering 
the 11 th & 12th grades are intro
duced to college study through two 
SMU credit courses, including a 
special interdisciplinary seminar. 

For brochures, mail the following coupon to; P,O. Box 750383· Dallas, TX 75275-0383, Phone (214) 768-4275 . 
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 

Please send me Talented and Gifted brochure< and/or College Experience brochures, 
Indicate the lwmber of brochures you would like on. the respective lines. 

Name ____________________________ ___ Position __________________ _ Schoo! ____________________ __ 

Address City State ____ Zip 
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PROBLEMS IN THE AsSESSMENT 
OF GIFTED CHILDREN 

Linda Kreger Silverman, Ph, D, 
Gifted Development Center 
Denver, Colorado 

There is more confusion in the assessment of gifted 
children than in the assessment of any other popul~
tion. This is due to the fact that the dIfferences In 

scores obtained on various instruments are much greater for 
the gifted than for any other population. There i. relatively 
little variation in scores from test to test for average and 
retarded children. As we become more aware of the causes 
of these discrepancies, we can interpret test results more: 
clearly. 

CEILING EFFECTS 

The major problem we encounter in assessing the gifted is 
ceiling effect •. Even people trained in psychological test
ing are apparently unaware of the extent to which ceiling 
effects on a test can depress IQ scores in the gifted range. 
Ceiling effects occur when the child's knowledge goes beyond 
the limits of the test. If the items are not of sufficient 
difficulty, the test does not assess the full strength of the 
child's abilities. This problem occurs in all group tests and 
most individual tests as well. The problem is difficult to 
detect because the work assigned in most classrooms also 
has ceiling effects. Children may know more than the 
teacher is teaching or the test is testingj and have no 
opportunity to demonstrate that advanced knowledge. Teach
ers often believe the depressed test scores because they have 
not seen in the classroom what the student really is capable 
of doing. So the antidote for ceiling effects is opportunity 
to demonstrate advanced knowledge. 

The Tal@nt Searches provide an excellent view of what 
happens when we remove ceiling effects. In Talent Search 
programs, junior high school students who achieve at the 
95th percentile in reading or mathematics achievement tests 
are allowed to take the college board examinations (SAT, 
ACT, or SAT-I). The college board exams were designed to 
differentiate among high-ability high-school seniors for col
lege placement purposes. When such a difficult examination 
is given to 12- and 13-year-olds who appear on achievement 
tests to be quite similar in ability, we find that their scores 
spread across the full gamut of the test, from 200 to 800. For 
the first time, highly gifted youth have the opportunity to 
demonstrate their full capabilities and they far surpass their 
less gifted peers. But we do not have to wait until junior high 
school to accurately assess gifted children. 

SPRING 1995 

EARLY IDENTIFICATION 

It is possible to identify gifted children at least as young as 
four years of age. Some school personnel erroneously believe 
that giftedness cannot be assessed before third grade, but 
this is due more to budgetary considerations than to testing 
constraints. Elizabeth Hagen, one ofthe leading authorities 
on test construction in the countryj co-author of the Cognitive 
Abilities Test and the Stanford-BinetReuisionIV, shares this 
information based on a half-century of research in testing: 

At age two or three, ... the behaviors of children are too 
erratic to get a valid test score, and I would be very 
skeptical about identifying giftedness at those ages, but 
I don't think four to six is too early to obtain a valid 
assessment. The correlations between scores obtained 
at ages four to five and later IQ scores are slightly lower 
than those obtained at age nine, but not that much 
lower. The only reservation I would have about testing 
at that age is being able to locate children who come from 
somewhat limited backgrounds (Roeper Review, 8, 1986j 
P. 170). 

I would like to add that gifted four- or five-year-olds are 
mentally six- or seven-year-oldsj and usually have excellent 
attention spans, so this is an ideal time for testing. 

At the Gifted Development Center, we have found that the 
best time to test gifted children is between the ages of four 
and nine. We find that at the age ofninej test scores on gifted 
children usually decrease, sometimes as much as 20 points) 
due to (1) ceiling effects (test items not being sufficiently 
difficult to measure the full range of abilities); (2) perfection
ism on the part of girls leading to an unwillingness to guess 
on questions for which they are uncertain; (3) the emphasis 
in the tests after age nine on information (crystallized abili
ties) rather than on the purer forms of abstract reasoning 
(fluid abilities) found at earlier ages; and (4) the increased 
emphasis on verbal reasoning after age nine and fewer 
nonverbal items. This does not mean that a child cannot be 
tested after age nine; it only means that the child's te.t score 
is likely to be .omewhat lower than iftested at a younger age. 

(See SILVERMAN, p. 22) 
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INSTRUMENTATION 

Developmentally-advanced children, just like developmen
tally-delayed children, .hould be assessed on individual 
intelligence tests by trained examiners. Group tests are 
rough screening devices only, like vision and hearing screen
ing tests. They indicate the need for further testing by a 
specialist. Schools place much more credibility in the results 
of group tests than they deserve. Such tests are used for 
budgetary reasonS only. Even the best group IQ i. only 
considered a screening device by one of its constructors, 
Elizabeth Hagen: 

Although I still believe you .hould use an individual 
intelligence test for assessing young children, I would 
use the Cognitive Abilities Test as a screening test to find 
out what the potential pool is and then use an individual 
testfor final selection ... (Roeper Review, 8, 1986, p. 170). 

No parent ofa disabled child would agree to have that child 
labeled on the basis of a group screening 
device, or grades, or a teacher's opinion. 

and other educational personnel, since in 1986 the Stanford· 
Binet Revision IV (S-B IV) was released. So at the Center we 
now assess children on one of the newer instruments, such as 
the Wechsler Intelligence Scale for Children, Third Edition 
(WISe.III) and use the Binet L-M as a supplemental test if 
they attain two or more scores in the ceiling range of the test 
(e.g., 17, 18, or 19 on the WIse· III). This necessitates an 
extra expense for the parents. 

The WISe·III and the S-B IV are probably excellent tests for 
90 percent of the population, but they are inadequate for 
assessing both the highly gifted and the profoundly retarded. 
The ceilings are too low and the floors too high. They can only 
generate fairly accurate scores within three standard devia
tions (50 to 148 IQs). In her interview in Roeper Review, 
Elizabeth Hagen revealed that she had eliminated nonverbal 
items that could only be solved by children in gifted pro· 
grams. "You can't put items like that in an intelligence test 
because they aren't functional for a wide enough group'! (p. 
171). When I learned the manual ofthe S·B IV was only going 

to offer score. up to 148, I personally begged 
th. test constructors to put in norms be· 

Yet, this is exactly what we do with gifted 
children. These practices will continue 
until parents recognize the inequity and 
advocate for a federal mandate to identify 
and serve gifted children appropriately. 

No PARENT OF A 
yond the third standard deviation. The lat. 
Robert Thorndike, senior author ofthe test, 
told me that he had to extrapolate norms 
beyond 148 because there was an insuffi
cient number of highly gifted in the 
normative sample to warrant the higher 
norms. The manual attests to this fact. 

DISABLED CHILD WOULD 

AGREE TO HAVE 

THAT CHILD LABELED ON 
Individual tests also present problems, 
since the SCores they generate for gifted 
children are not comparable. None of the 
current intelligence scales were designed 
with the gifted in mind, and they are inca
pable of differentiating between mildly, 
moderately, and highly gifted children. 
Children in the highly gifted range have 
seriously depressed scores on these newer 

THE BASIS OF A 

GROUP SCREENING 
Two small "gifted!' samples are listed in the 
test manual: one with a mean IQ of116 and 
one with a mean IQ of121 (even though the 
manual.till claims that the gifted range is 
132 plusIl) The sample with the mean of 
116 also was tested on the WISC-R and the 

DEVICE, OR GRADES, 

OR A TEACHER'S OPINlON. 

... THIS IS WHAT WE DO 

WITH GIFTED CHILDREN. 

instruments, We continue to believe 
that the best mea.ure of giftedness is 
the Stanford.Binet, Form L·M. The "Old Binet,'· as it is 
now called) has a higher ceiling than any of the newer tests. 
Since it goes up to Superior Adult III, it can be considered an 
above-level test similar to the SAT for Talent Search partici. 
pants. In addition, it yields a mental age, which can be used 
to derive ration IQ scores for extraordinarily gifted children 
who surpass the norms in the manual. The Binet L·M has 
very few timed items, and few items that require visual
motor abilities. It also keeps the attention of younger 
children better than the Wechsler tests because it moves 
rapidly from one type of item to another. Unfortunately, the 
L·M version is now considered dated by .chool psychologists 
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scores fell within One point, which means 
that at one standard deviation above the 
mean, scores on the WISC-R and S-B IVare 

comparable. The sample with the mean of 121 also received 
the Stanford·Binet L-M and the scores on the S·B IV were 
13.5 points lower than scores on the Binet L-M. Scores on the 
WISC·III are at least 6 points lower than WISC·R scores; 
therefore, WISC-III scores are generally at least 20 points 
lower than Binet L·M scores for moderately gifted children. 

The new WISC·III and the Wechsler Preschool and Primary 
Scale of intelligence, Revised (WPPSI.R) suffer from yet 
another problem. Both tests have increased the bonus points 
for speed on the Performance section, so that children with 
poor fine~motor coordination or who take a long time to think 

(See SILVERMAN, p. 23) 
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are severely penalized. We tested 20 highly-gifted children 
on the WISC-III who had attained scores from 151 to 191 on 
the Stanford.Binet L-M. Their Performance IQ scores on the 
WISC-III ranged from 99 to 144, and 14 of the 20 achieved 
Performance IQ scores below the gifted range. This de
pressed the Full-Scale IQ scores on the WISC-III as well. The 
Full-Scale IQ scores ranged from 116 to 150, and only 3 ofthe 
20 qualified as highly gifted (above 145 IQ on the WISC-III). 
The discrepancies between the L-M scores and the WISC-III 
scores ranged from 14 to 60 points, with a mean difference of 
38.5 points (more than two standard deviations). 

Those who have tested highly gifted children across the 
country are finding similar discrepancies in the higher IQ 
ranges. Kathi Kearney, Director of the Hollingworth Center 
for Highly Gifted Children, has found two dozen children 
who scored in the 135-150 range on individual IQ tests, such 
as the WISC-R, WPPSI, and Kaufman-ABC (K-ABC), and 
from 170-194 on the Stanford.Binet L-M (in each case a 
difference well over two standard deviations ofIQ). One girl, 
a writing prodigy, achieved a score of124 on the K-ABC, 137 
on the WISC-R, and 229+ on the Binet L-M. A boy we 
assessed had previously attained a score of 145 on the 
WPPSI-R; on the Binet L-M, he scored 236+. At the age of 8, 
he achieved 760 on the SAT-Math test, the highest score in 
the world for a child hi. age. Obviously, the 145 was a severe 
underestimate. 

We have found well over 80 children in Colorado who.e 
ration IQ scores on the Binet L·M exceed 170. This is more 
than ten times the number of these children that ought to 
exist in the state of Colorado if the normal curve of distribu
tion were accurate_ We have also located 54 children (several 
have come from out-of-state) with IQs above 180, and they 
are almost evenly split between males and females. This has 
been called the "genius'i range of intelligence, and these data 
confirm that there are as many female "geniuses/I as male -
at least in terms of native ability. This information could 
dispel the 5,000-year myth of the "natural inferiority" of 
women. With the newer tests, we would be unable to locate 
these children and provide for their unique academic and 
social needs, since the new tests yield no mental age with 
which to derive ration IQ •. 

CONCLUSION 

Any test can only measure a small portion of a person'. 
competence. Therefore, all tests can underestimate children's 
abilities rather than overestimate them. It is nearly 
impossible to fake abstract reasoning at an advanced level. 

tempo 

When a disabled child achieve. two different IQ scores, the 
higher score is believed to be the best estimate of the child's 
potentiaL So why is it that when faced with two vastly 
different scores for gifted children, people tend to believe the 
lower score? 

Several agencies have found an astonishing number of ex
traordinarily gifted children. It appears that there may be 
many more of these children in the population than anyone 
guesses, and if we are to serve them properly, it behooves us 
to find them. The adjustment problems of a misdiagnosed 
child whose actual IQ is 180 are staggering. The further a 
child is from the norm, the greater the amount of potential 
suffering and the greater the need for detection and early 
intervention. As parents and teachers, we need to seek the 
most accurate information we can on the gifted children in 
our charge. 
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"We mU8t build better 8chools in order to 
create a better society. But we need better school8, 
too, because all children, including th08e with 
out8tanding talent8, deserve an education that 
help8 each of them develop their special qualities,» 

National Excellence: 
A Case for De\'eloping America'. Talent (p.30) 

"How can we best develop programs that meet the 
needs of gifted students?'! According to the report on 
National Excellence, one way to develop the gifts and 
talents of our most promising students is to empha
size teacher development. Teachers interacting on a 
day-to-day basis with gifted students can make a 
difference in their development. Therefore, teachers 
must receive comprehensive training in how to teach 
high-level curricula. "They need support for provid
ing instruction that challenges all students suffi
ciently. This will benefit not only students with 
outstanding talent but children at every academic 
level" (U.S. Department of Education, 1993, p. 3). 

IbSTORICAL OVERVIEW 

Historically, very little focus has been placed on train· 
ing teachers of the gifted. The launching of the Rus· 
sian satellite Sputnik in 1957 provided one of the 
biggest boosts to America's education for the gifted. 
However, this emphasis in education soon shifted 
away from a focus on science and mathematics to 
equity issues and concerns about the social and emo
tional development of all children which resulted in 
elimination of many gifted programs in public schools. 
In 1969, the mandate of provisions for gifted and 
talented children that was added to the 1969 Elemen
tary and Secondary Education Amendments caused a 
renewed interest in the 1970's. Schools could utilize 
Title III and Title IV funds to establish programs for 
gifted students. The Office ofthe Gifted and Talented, 
in the U.S. Office of Education, Bureau of the Handi
capped, was created in 1974, and funded in 1976. This 
office was subsequently dissolved in the 1980's and 
special funds were redistributed to schools with less 

specific federal mandates about their uses. In 1989, 
the Jacob Javits Bill authorized fund. for research 
on gifted and talented (Sayler, 1994). 

TExAs PERSPECTIVE 

The Texas Legislature did not mandate programs 
for gifted and talented until May, 1987. Prior to this 
time Borne, districts developed programs through 
federal or local funding. However, many districts 
provided no services for gifted and talented students. 
The statutes passed by the Texas Legislature man
dated that effective, in 1990-91, each Texas school 
district would identify and establish programs for 
gifted and talented in each grade level. As a result, 
the State Board of Education approved rule. for 
implementing the State Mandate for Gifted and 
Talented in July of 1990. The Texas State Plan and 
Guidelines for the Education of Gifted and Talented 
Student.wa. approved in Septemberof1990. Final 
adoption ofthe rules for implementing the mandate 
for gifted education occurred in May, 1991 (TAGT 
Fact Sheet). 

As with any educational endeavor the quality of the 
program is a function of the expertise of the indi
vidual. providing the service. "Teachers are the key 
to success in our vision of excellent education. They 
must be prepared to work with advanced materials 
and to use comple~ teaching strategies with a vari
ety of students" (U.S Department of Education, 
1993, p. 28). According to the national report, 
teacher training) researchl curriculuml and techni
cal assistance necessary to improve educational 
opportunities for students with outstanding talent 
are to be encouraged, 

However, in the state of Texas, the mandate requir
ing school districts to provide educational programs 
for all students does not require that teachers be 
certified to teach gifted education. The minimum 
requirement is that teachers of gifted students 
receive 30 hours of in-service education in gifted 
education. Although national groups have focused 
increasingly on teacher standards, the state of Texas 

(See SHERMAN, p. 26) 
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Table 1 

University :s Cl ~ ~ 

A B C D E F G H I 

1 Baylor University X X X 5 X X X 

2 Corpus Christi State University X 5 X NR 

3 East Texas State University X X X 5 X X X 

4 Hardin-Simmons University X X X 8 X X X 

5 Lamar University X X 5 X NO X 

6 Midwestern State University X X 5 X X 

7 Sam Houston State University X X 5 X X X 

8 Southwest Texas State University X X 5 X X 

9 Stephen F. Austin X X 5 X X 

1 0 Sui Ross State University X 5 X X 

1 1 Tarleton State University X 4 X X 
, 2 Texas A&M International University X X 5 X NR 

1 3 Texas A&M University X X X 7 X NO X 

1 4 Texas Tech University X X X 5 X X X 
, 5 Texas Woman's University X X X 7 X X X 
1 6 The University of Houston X X 7 X NR X 

1 7 The University of Houston-Victoria X NR NR NR 

1 8 The University of North Texas X X 5 X X X 
, 9 The University St. Thomas X X 5 X X 

20 The University of Texas at Arlington X 5 X X 

21 The University of Texas-Pan American X X 12 X X X 

22 The University of Texas at Permian Basin X 5 X X 

23 The University of Texas at Tyler X X 5 X X X 

24 West Texas A&M University X 5 X X X 

Note: NR indicates institution not reporting data. 
SPRING 1995 25 
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mandate of 30 hours may be met by attendance at 
"workshops that are only peripherally related to 
gifted education" (TAGT Professional Development 
Brochure). "While the.e requirements are better 
than none at all, it is presumptuous for an admin
istrator to expect a teacher to adapt a classroom to 
meet the unique needs of children who learn 
differently with only 30 hours of ineervice, not 
necessarily sequenced or coordinated, Dr based on 
varying teacher abilities or weaknesses" (Johnsen, 
1991). 

In an attempt to address this problem. the Education 
and Training Committee of the Texas Association 
for Gifted and Talented (TAGT) has recommended 
three levels of professional development: 

Level ]; Awareness Cerlificate - awarded to 
classroom teachers who engage in 30 hours of 
staff development. 

Level 2: Professional Certificate or Endorse
ment - awarded to teachers who complete 
required courses for an endorsement from an 
institution of higher education. 

LAVAl II, Academy of Educators Providing 
Leadership in Gifted Education - awarded to 
teachers identified by experts in the field as 
demonstrating excellence in gifted education. 

The Research and Development Division ofTAGT 
has also indicated that teachers of the gifted who 
have earned endorsements from accredited institu
tions of higher education in gifted education are 
better prepared to meet the needs of gifted and 
talented students than are teachers with just 30 
clock hours of training (University Programs in 
Gifted Education in the State of Texas, 1995). Fre· 
quently, workshop formats are inadequate to effect 
meaningful changes in teaching. For systemic 
change to occurl contexts must be developed to 
engage teachers in examinations of the concrete 
challenges and problems they encounter, the range 
of possible solutions l and whether there is progress 
over time (Goldenberg and Gallimore, 1991). 

In response to the need for better training, 24 
universities in the state of Texas have developed 
programs in gifted education. Table 1 identifies the 
universities that are approved by the Texas 
Education Agency to provide programs in gifted 
education, Information provided in the matrix 
includes: 

Degrees and endorsements available at each 
university. 

Courses offered in gifted education at each 
institution_ 

Universities that permit the practicum to b. 
waived for teachers who have experience work
ing with gifted students. 

Programs available for teachers and/or K·12 
students. 

Individuals needing additional information may 
contact the specific university program Or the TAGT 
state office for the publication! University Programs 
in Gifted Education in the State of Texa8. 

As educators, we must challenge our gifted and 
talented students to excel and master more complex 
material. These students are the leaders for the 
next generation. If America is to make great strides 
in it's place in the world community! the top-per
forming students must learn to provide leadership 
in all areas of development. In the final analysis, 
the quality of education that Our gifted students 
receive is a function ofthe level of expertise of those 
teachers who are charged with nurturing their 
development. 
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SPOTLIGHTING PARENTS 

BRIGHT SPOTS IN EDUCATION: 
NEWMAN SMITH HIGH SCHOOL, CARROLLTON, TEXAS 

By Walter Dewar 

This school year is our home-run year. 
Newman Smith High School has about 190 
students enrolled in an Advanced Placement 
(AP) Calculus cl$.a&, possibly more than any 
other comprehensive high school in the coun" 
try. And nearly 100 (If our cUI'tent ca.lculus 
group are female. The story behind these 
amazing statistics all began with a movie. 

We ha.ve increased our calculus numbers at 
Newman Smith by encouraging many tal
ented students who had previously shunned 
advanced math to "go for it." This encourage
mentstarts thav8ty first weekofthe 9th grade 
forthe approximately 300 freshmen who enroll 
in geometry when I explain the AP program, 
the math courses they will take each year, and 
the importance ofpassingthaAPaxam. I urge 
each of them to make: it a persona.l goal to go 
right through calculus. 

The AP Calculus program was started by 
teachers Jean Kibler and Richard Rachel in 
1986 with a :mere 20 students. The following 
year Cathy Lorenz got involved, and there 
were 26 students with SS percent of them 
scoring a passing grade on the AP exam. I was 
teaching Honors Geometry in those days and 
I had 60 to 80 students on track to take senior 
year calculus. 

In March of 19S5t Ms. Kibler told me to go see 
a new movie called Stand alld Deliver which 
dramatized the true story of a successful cal
culus teacher, Jaime Escalante, at Garfield 
High in Los Angeles. After seeing the movie 
and being completely amazed and impressed, 
I decided to visit the school. 

My principal arranged my visit through 
Garfield High's principal, Maria Tostadot who 
was reluctant at first because the publicity 
from the movie waS becoming a distUI"bance at 
the school. But she finally acquiesced because 
I was a teacher. The day I arrived at Garfield, 
Ms. Tostado was very congenial and informa
tive, and we talked for about 20 minutes 
before she took m@toEscalantetsroom. What 
a room! It was a forrnermusic room with about 
six tiers with ten desks on each tier. On every 
wall were posrers or inspirational sayings. 
Even though first period didntt begin until B 
AM, there were students working in the room 
before 7 AM. Mr. Escalante was very friendly 
and helpful to me. I watched his first period 
class and with his pennission Videotaped the 
rest of his day. AB the day went by, I sensed a 
number of things. Jaime Escalante really 
cared for the students, he was willing to go to 
e;!l;traordinary lengthS as far as time and effort 
to help his students be successfult he was 

motivating the seemingly-av@ragestudentsto 
attempt advanced math, and many of them 
were experiencing success and enjoyment. 

The main thing that I came away with from 
this day at Garfield High was that I needed to 
expand my vision and expectations as to who 
could be successful in advanced math. Like a 
bolt of lightening or some kind of spiritual! 
metaphysical moment, I was struck with the 
following thoughts while sitting in Mr. 
Escalante's classroom - I sensed that I could 
build a sirnilar AP Calculus program. at my 
school, and if successful there, then I could 
help a big inner city school district, and then 
the whole United States would be next! 

One small problem was that I could remember 
little calculus or even trigonometry at that 
time - I had a number of ideas of how to help 
guild the calculus programt but I also needed 
to learn the material. I presented a plan to my 
mentor and principal, Charles Blantont which 
would invite the 350 students inAlgebra I to be 
in a special program where they would take 
Algebra I as a 9th grader, Geometry and Alge
bra II as lOth graders, Precalculus as 11tht 
and AP Calculus as seniors. I would be their 
teacher the whole way. To get into the pro
gramt the students and the parents had to sign 
a contract agreeing to certain homework and 
after-school requirements if their average ever 
ren below 85. Thirty",even ofthe 350 accepted. 

In the beginning years of this program, I 
especially targeted female students to set a 
goal oftaking BC Calculus. One night in May, 
I put together a special event, "BC Night/' at a 
local pi~~a place for the Honors Geometry 
students where I showed Stand and Deliveron 
the big-screen television, had the BC Calculus 
teacher address the group, and served free 
pizza, courtesy of our principal It W9..S a 
successful event. Then an amazing thing 
happened. A few days after Be Night, I read 
in the paper that Jaime Escalante was coming 
to Dallas to speak at a convention. A field trip 
was hurriedly arrangedt and about 50 stu
dents chose to go. We had a terrific time and 
afterwards, Mr. Escalante spent about 15 min
utes talking with my students. They were 
really motivated by his words. 

Another event occurred during the beginning 
of the 1989-90 school year that has positively 
affected the growth of our Calculus program. 
The superintendent, Dr. B. L. Davis, decided 
that most of the 8th grade math classes would 
become algebra classes, This meant that there 
would be about 300 students instead of 100 
who would be on track to take calculus as 
seniors without having to double-up math 

classes along the way. 

In thespringoCthe 1991-92 schoolyeart we put 
together a plan to encourage minority stu
dents to get on track to take calculus. Eliza
beth Garzat a first-year math teacher, and I 
looked at the Algebra I grades of all minority 
freshmen students in our school. Our plan was 
to invite any of these students who were mak
ing 80 or above to be a part of the program. 
However, part of the deal was that they would 
have to stay after school for an hour each day 
of their sophomore year except Fridays to work 
on math and SAT prepa.ration. We were able 
to recruit a diverse group of 16 students. The 
year went well, and 12 of them continued in 
precalculus in their junior year. Currently, 
seven of the original sbc:teen are in AP Calcu
lus. 

In the 1992-93 year, we again had over 100 
students enrolled in AP Calculus classes. One 
hundred percent of our students took the AP 
exam and 98 percent scored a three or better. 
We are proud to say that we had 19 fives on the 
BC exam and 18 fives on theAB exam. On each 
examt 11 of the fives were by female students 
- Newman Smith had Over 10 percent of the 
female BC fives in the entire state of Texas. 

This brings us to the 1994-96 school term, Our 
home-run year. We have about 190 students 
enrolled in an AP Calculus class. About 20 
probably will not continue in the springs@mes
ter, and our goal is that 140 of those remaining 
will score three or higher on the May, 1995, 
exam. There are so many students that we are 
going to need a fold-out for the group picture 
for this year's promotional brochure. This 
success can be attributed to many people in
cluding my wife who supports my efforts and 
long hours. Many of the principals, counse
lorst math department chair, teachers, and 
superintendent who were and still are in
volved received their initial inspiration from 
Jaime Escalante's efforts where we Saw that 
with a lot oflove and hard work some amazing 
things can be accomplished. 

WalterDewarisa math teacheratNewman 
Smith High School in Carrollton! Texas. 
Under his leadership the math program, es
pecially Adtl'mc~d Placement Calculus, has 
grown significantly in the past five years. 
Mr. Dewar an.d his coll~a.gu~s ha.tI~ r~al[!iued 
national recognition for their outstanding 
efforts in the cla88room. Thi8 artial~ i.a N;!.

printed from the Fall 1994 edition of Duke 
TIP Network News. 
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~roflles of the Gifted 

VOICES fROM THE fIELt) 

Sherrelle Walker 
Federal Way, Washington 

In 1971 I taught seventh and eighth grade in a community in 
Connecticut where there wa.$ a. lack of options beyond the regular 
school day for lots of kids. So three of the kids came to me about 
forming a dance group after school I knew they wanted to do the 
regular rock-and·roll kind of dancing. Ima.de a deal with them - I told 
them that half of the time, we would do the kind of dancing they 
wa.nted to do, and half of the time, we would do the kind of dancing I 
wanted to do. I started out with just those three. Then they said, 
j'We've got some other friends who want to come." I said, "Fine, if 
they'll come under the same conditions," 

We didn1 have any equipment, so we had to go to businesses for 
donations. I had friends who worked for insurance companies) and 
they donated equipment - bars and tights for us to use. And we 
started a program with about 12 Or 13 students. The first year they 
were all girls. I knew we needed Some boys - but think about 
convincing an 11- or 12~year-old boy to want to dance with girls! So 
we had to entice them by making dance as manly as possible - which 
meant we had to add a weight-training aspect to the program. r 
emphasized that they were needed to add lift and support for the girls. 
The fiI"$tyear, I didn't ask the guys to wear tights. They came in shorts 
with toP$. That worked out okay. 

After the first concert, when their classmates saw them perfonning 
lifts and throws, the other kids aaid, !Wow! That looked pretty good!" 
So their self-esteem was enhanced. The next year we increased to 18-
20 members. By the third year we had a full company of25 kids. For 
five years after that) the company flourished. We danced allover the 
country) doing about 90 concerts a year. A lot of this was school time) 
so their grades had to be high. I had to put only one of the dancers on 
probation. After I did that) they knew I would follow through, and r 
never had another problem with grades. 

Ourfo(:us was never on dance as acareer. What I promoted was access 
to higher edul;':ation. We focused on college tOt1l's. They were a 
Godsend! We would be gone for about six weeks in the Summer, 
traveling from one college to another. Over two-thirds of them went 
on to some fonn of higher education. 

Three went on to dance professionally. One of the girls is still dancing 
professionally with the Dance Theatre of Harlem. Every time she 
comes out to the Northweet, I'm On the front row for ever;y perlor
mance. 

Interestingly) she never wanted to dance. I had to use unusual 
enticement. She had so much talent) but she was a !!kid with an 
attitude." What a challenge! I thought, "What's underneath all that 
pain and hatred?" Half the time, she would roll her eyes at me as if 
to say, "Get out of my life!" I hounded her to come to the dance troupe. 
Finally she said, "'Okay. I'll corne, but I'm not doing anything!" I said, 
"Fine. But if you don't come, I'm not going to pass you in thie class." 
She came. 

After she watched the kids at the bar for awhile) she said) "I can do 
that." I said) "Show me." She extended her legon the bar. Toes weren1 
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togetheri feet weren't in good position) but did she have a facility! She 
was all legs- wonderful, long legs~ and extensions that Ijust couldn't 
believe. r said, "You're okay, but you)re not good/' She said, "I am 
good." I said, !!Ifyou're that good, I'll see you again tomorrow/' She 
came the ne:lct. day, but she swod outside the door. She wouldn't come 
in. She finally came in and dressed, rolling her eyes at me the whole 
time - didn't want to have anything to do with me. Eventually, she 
worked Out. The third Or fourth day, she carne to me and said, .or don't 
know if I really want to stay and do this," She just needed some 
reinforcement. 

r said, "Look. You)re good. You can throw it away if you want. If you 
want to do something with your talent, I'll help you, but we've got to 
deal with your attitude. YoW' attitude is killing me!" 

She carne back, sporadically, for a week or so. Then she was hooked. 
She came every day. Eventually, I took her to the Professional 
Children's School in New York. They took her right away. The next 
yea.r e,he was an apprentice in the Dance Theatre of Harlem. Now 
she's a prima ballerina. 

Dance) or any form of the arts, gives children an opportunity for 
jjhands-on') - the opportunity to express themselves in a different 
way. In the arts) there are no right Or wrong answers; there's only 
expression. It's a way they can try new thin~ without fear of being 
wrong. The arts offer an opportunity for expre$$ion that is not judged 
by the teacher. Theteacheris trying to help them with what they want 
to express. 

Kids learn unique lessons through the arts. One of these lessons is 
how to work together. I remember once we were doing a performance) 
and one of the numbers had two or three changes in it. For one set) 
a girl had to come out of a full set of tights. The wraparounds aroWld 
those tightS! unhooked quickly, but she still had to oome out of the 
tights. She had 18 seconds to get back on stage in a different costume. 
So when she stepped offstage, there were three girls waiting to 
undress her. Most of the time she got back On stage, ready to go, with 
seconds to spare. On one particular perfonnance, I looked up and saw 
a boy helping her make the change. I was floored! MyIJiouth flew open 
and I thought) j!My God) rm going to lose my job!" I was so nervous, 
I couldn't watch the rest of the perlormance. 

For those kids, however) the performance was the only issue They 
knew a change had to occur. The girl that was normally there to help 
her was not on that side of the stage to do it. I decided) however) that 
we needed to talk about this - so later r brought it up. The kids said) 
"Whaee the problem?" I looked at them and said, "Well, I guess there 
isn1 a problem." And I dropped it. 

The arts are not a frill. When we look back through our history, before 
we had language or the written work, we were carrying our culture 
through art. The arts are core. They're eeeential 

Sherrelle Walker is Assistant Superintendent for Edu.cationa.l 
Operations in Federal Way, Washington. This article WaS reprinted 
from the November 1994 issue of Texas ABeD Bulletin. 
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'lhe Book Shelf 
FOR YOUR PROFESSIONAL LIBRARY 

Among Friends 

By Caroline Cooney 
Bantam, 1987 

Reviewed by Stephen Schroeder-Da1.!is 
Reprinted from Book Links! March 1994 

For many students in junior and senior 
high ochool, being gifted and talented is 
a double-edged sword. While their in
ner lives and academic worlds can be 
exceedingly rich, the social stigma and 
peer resentment that often accompany 
outstanding ability and achievement 
can be extremely painful. 

In the belief that books can fill a need 
for the.e highly-able children and their 
advocates, I examined more than 100 
recent novels from the last 10 years 
featuring gifted-and-talented protago
nists in grades 6 through 12. I looked 
for realistic role models that today's 
students could emulate, themes 
(multipotentiality, perfectionism) that 
they could relate to, conflicts (peer re
sentment, isolation, alienation) that 
would promote introspection and dis
cussion, and characters that could serve 
both as fictional peers and as mentors. 
Together the.e elements can help read
ers deal with the "double-edged sword~~ 
of giftedness. 

Caroline Cooneis Among Friend8 is 
one such noveL Told in diary format~ 
the story reveals friendships lo.t and 
found among a group of juniors at 
Westerley High School. It io an ideal 
discussion vehicle for gifted students 
and their friends, who may be strug
gling with many ofthe issues depicted 
in the story. 

Jennie, Emily, and Hillary. called the 
"awesome threesome," and their class~ 
mates have: been assigned to keep a 
diary for three months in their advanced 
English class. Emily and Hillary are 

SPRING 1995 

becoming intensely resentful of Jennie, 
an amazingly talented composer, writer, 
musician, and student who finds her
self more isolated from her friends with 
each success. As her friends' animosity 
increases, Jennie's parents and teach
ers become more strident, constantly 
publicizing (and exploiting) her accom
plishments. She finds herself facing 
the "forced-choice dilemma" common to 
many high achievers: popularity or 
productivity? 

Woven into the plot are stories about a 
troubled boy named Paul and 
supercoupl. Jared and Ansley, whose 
lives interact with the girls' as they all 
move through three crucial months in 
their junior year. 

DISCUSSION AND Acrrvrrn:s 
• 

• 

• 

• 

Evaluate Jennie's coping strategies. 
How do you think she's doing? How 
would you handle the situation? Is 
there something she can do to main
tain her friendships and popular
ity and still continue her projects 
and performances? Should she be 
asking for help, and if so, from 
whom? 

Evaluate Hillary's and/or Emily'. 
approach to Jennie and her achieve
ments. How do they feel? Why do 
they feel as they do? Do both feel 
the same about Jennie? What 
should they be doing differently, if 
anything? Have you ever been in a 
similar situation? How did you feel 
and what did you do? What hap
pened? 

Comment on the role of the adult. 
in Jennie'. life. Are they portrayed 
realistically? Have you had compa
rable experiences? How could 
Jennie improve her situation rela
tive to these adults? What can 
(should) they be doing for her? 

Imagine the six major characters 
at their five-year high school re
union. Write a paragraph about 
each for the Westeriey High Re· 
union Bulletin. 
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Tehanu: The Last Book of 
Earthsea 

By Ursula K. Le Guin 

Reviewed by Susan Murphy and Judy Self. 
Reprin.ted from Journal of Reading, Sep. 
tember 1990. 

In his introduction to Vi8ion' of Fan
tasy: Tales from the Ma8tet8~ Isaac 
Asimov defines fantasy as Ila story that 
isn't true, and can't be." He notes, a 
fantasy writer "has to pretend or sup
poses that he:'s writing about things 
that could really happen" in order to 
make those things sound real. Good 
fantasy; we suggest~ is based on reality: 
real fears, real hopes, and real responses 
to what happen to be extraordinary 
situations. 

A favorite fantasyi. Ursula K. Le Guin's 
Tehanu: The LaBt Book of Earthsea. 
Published 18 years after the third vol
ume of her classic Earthsea trilogy, this 
book is the last of the series, making it 
a quartet. 

In Tehanu, Le Guin deal. with such con
temporary issues of aging, feminism; and 
child abuse. But neither the issues nor 
the setting, the island of Gont in the 
magical world of Earths ea. detract from 
the themes oflove, fear of the unknown, 
finding the strength to cope, and keeping 
hope alive. The story reunites characters 
from previous books in the Earthsoa se
ries: Tenar~ the chosen priestess who re
jected her calling; Sparrowhawk, the oor
cerer of Gad, who pursued darkness in 
himself as well as forces of evil in the 
outside world; and Ogion~ the ancient 
sage ofRe Albi. Together they try to find 
hope for the fragile world they live in. 
That hope comes in the form of a dragon 
from the east - a roaring, hissing, writh
ing, yellow-eyed dragon - and a small, 
deformed child - a strange, silent girl who 
talks to the dragon. Le Guin's book is as 
magical as the others in her quartet; our 
onlyregretio tbatit's the last book. 1J 
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PRIORITY GOALS AND OBJECTIVES 

The following goals and objectives have been approved by the TAGT Executive Board as 
Association priorities for 1995. 

GOAL #1: 

GOAL #2: 

GOAL #3: 
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To educate the public about gifted students in a way that assures 
understanding and acknowledgment of their needs and a commitment 
of financial support so that quality services for all gifted learners will 
be provided. 

OBJECTIVE: 

Focus on informing public officials and governing bodies, especially key decision 
makers and newly-elected officials, about the needs of gifted students. 

To provide visionary, proactive, and practical leadership at all levels of 
decision-making in order to address the needs of gifted children. 

OBJECTIVES: 

Encourage staff development opportunities that correlate to the identified compe
tencies. 

Create an awareness among the members of the Commission on Standards for the 
Teaching Profession of the need for a required G/T endorsement. 

Develop a series of position statements for the public on critical issues affecting 
gifted and talented children and youth. 

Develop a long-range plan for TAGT. 

To increase revenue and diversify sources of income in a way that 
perpetuates fiscal stability so that membership services are main
tained, enhanced, and expanded. 

OBJECTIVES: 

Conduct an all-region membership drive, focusing On enlistment/recruitment of 
parents and creating a support group in every school district in Texas. 

Develop a strategic plan for conducting a major fund-raising effort to underwrite 
TAGT scholarships and programs. 
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TAGT COMMITTEE APPOINTMENTS FOR 1995 

TAGT STANDING COMMITTEES 

EDUCATION AND TRAINING COMMITTEE 

Dr. Susan Johnsen, Chair, Baylor University 
Sheila Turner, Fort Worth ISD 
Jim Collett, McCamey ISD 
Dr. Bob Patterson, Southern Methodist University 
Pat Morelock, Burleson ISD 
Ann Wink, TAGT President and Ex-Officio member, 

Killeen ISD 
Dr. Mary Seay, TAGT President-Elect and Ex-Officio 

member, San Angelo ISD 
Connie McLendon, TAGT Executive Director and Ex

Officio member 

ELECTIONS COMMITTEE 

Dr. Kathy Hargrove, Chair, Southern 
Methodist University 
Joe Humphrey, Abilene ISD 
Mary Jane Reeves, Amarillo ISD 
Rebecca Rendon, Brownville ISD 
Dr. Peggy Kress, Round Rock ISD 
Connie McLendon, TAGT Executive Director 

FINANCE COMMITTEE 

Tracy Weinberg, Chair, Randolph Field ISD 
Douglas Batson, Capital Planning Group, Inc. 
Lawrence Dennis, Exxon Corporation, Houston 
Ann Wink, TAGT President and Ex-Officio member, 

KilleenISD 
Connie McLendon, TAGT Executive Director and Ex· 

Officio member 
Halina Garbowska, TAGT Finance Manager / Staff 

Liaison 

(Italics represent continuing members.) 

GoVERNMENTAL RELATIONS COMMrl'IEE 

Ann Wink, TAGT President, Killeen ISD 
Dr. Mary Seay, TAGT President-Elect, San Angelo 

ISD 
Dr. Kathy Hargrove, Immediate Past President, 

Southern Methodist University 
Connie McLendon, TAGT Executive Director and Ex· 

Officio member 

EDITORIAL BOARD 

Dr. Micheal Sayler, Editor, University of North Texas 
Jim Coffey, Region XV ESC 
Dr. Joyce Miller, East Texas State University 
John Samara, The Curriculum Project, Austin 
Dr. Ann Weiss, Goose Creek CISD 
Dr. Ernesto Bernal, University of Texas - Pan 

American 
Beverly Lowry, TAGT Managing Editor / Staff Liaison 
Ann Wink, TAGT President and Ex· Officio member, 

Killeen ISD 
Connie McLendon, TAGT Executive Director and Ex

Officio member 

OTHER TAGT COMMITTEES 

PARENT/COMMUNITY INVOLVEMENT 

COMMITTEE 

Myrtis Smith, Chair, Tyler 
Barbara Lucas, LaVernia ISD 
Jan McNeil, Houston ISD 
Pat Holmes, Fort Worth ISD 
Josephine Stevens, Northeast ISD 
Joe Munoz, San Angelo ISD 
Bertha Bailey Wbatley, Birdville ISD 
Ann Wink, TAGT President and Ex-Officio member, 

Killeen ISD 
Connie McLendon, TAGT Executive Director and Ex

Officio member 
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OTHER STATEWIDE COMMITTEES CONTINUED 

GOVERNMENTAL RELATIONS ADVISORY 

COUNCIL 

Connie McLendon, Chair, TAGT Executive Director 
Elizabeth Hanawa, Region I 
Dr. Rosalinda Bonilla, Region II 
Karleen Noake, Region III 
Dr. Ann Weiss, Region N 
Dr. Dorothy Sisk, Region V 
Deborah Newman, Region VII 
Ann Trull, Region VIII 
Dr. John Dowd, Region IX 
Suzy Hagar, Region X 
Louise McCabe/Dr. Richard Stream, Region XI 
Penny Reddell, Region XII 
Dr. Amanda Batson / Cynthia Smith, Region XIII 
Kim Cheek, Region XN 
Beverly Junell, Region XV 
Debbie Farnum, Region XVI 
Hope English, XVII 
Elizabeth Montes, Region XIX 
Mary Alice Ramirez, Region XX 

.ANNuAL CONFERENCE PLANNING 

COMMITIEE 

Dr. Susan Johnsen, Chair, Baylor University 
Joel McIntosh, Prufrock Press 
Krys Goree, Region XII ESC 
Barbara Teer, Killeen ISD 
Joe Humphrey, Abilene ISD 
Gilbert Hall, Corsicana ISD 
Wayne Craigen, Fort Bend ISD 
Louise Jones, San Angelo ISD 
Norma Vogel, McAllen ISD 
Laura Young, Killeen ISD 
Ann Wink, TAGT President, Killeen ISD 
Dr. Mary Seay, TAGTPresident-Elect, San Angelo ISD 
Connie McLendon, TAGT Executive Director 
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TASK FORCE ON Gff TEACHER 

REQUIRED ENDORSEMENT 

Ann Wink, TAGT President, Killeen ISD 
Dr. Mary Seay, TAGT President-Elect, San Angelo ISD 
Dr. Susan Johnsen, TAGT First Vice-President, Baylor 

University 
Ann Williams, TAGT Second Vice-President, McAllen 

ISD 
Myrtis Smith, TAGT Third Vice-President, Tyler 
Dr. Kathy Hargrove, TAGT Immediate Past President, 

Southern Methodist University 
Delia Quintanilla, Commission on Standards for the 

Teaching Profession 
Evelyn Hiatt, Division of Gifted and Talented, Texas 

Education Agency 
Mary Jane Reeves, ESC GIT Representative 
B. K. Dean, ESC GIT Representative 

ADVOCACY POLICY TASK FORCE 

Ann Wink, Chair and TAGT President, Killeen ISD 
Donna Criswell, Plano ISD 
David Thomas, Alief ISD 
Colleen Elam, Parents for Academic 
Excellence, Fort Bend ISD 
Evelyn Hiatt, Division of Gifted and Talented, Texas 

Education Agency 
Dr. Benny Hickerson, Hurst-Euless-Bedford ISD 
Connie McLendon, TAGT Executive Director 

Note: The President and Executive Director 
serve in an ex-officio capacity on all Association 
committees. 

(Italics represent continuing members.) 
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NOMINEES SOUGHT FOR 
TEXAS STATE TEACHER OF THE YEAR PROGRAM 

Texas schools and school districts will continue a tradi
tion of honoring excellence in education this spring as 
they select teachers who exemplify the best in their 
profession to he recognized hy the Texas State Teacher of 
the Year Program. 

Since 1969, the state program, which is affiliated with 
the National Teacher of the Year Program, has honored 
educators from across the Lone Star State. One of the 
most inclusive programs in the country, the Texas Pro
gram recognizes a total of 40 educators statewide and 
presents them with cash awards at an annual awards 
ceremony every November in Austin, 

Application materials for district nominees have been 
distributed to all 1,048 school districts in Texas, Dis
tricts are permitted to nominate an Elementary Teacher 

of the Year and a Secondary Teacher of the Year for 
regional and state recognition. Nominees for reo 
gional and state honors must submit an applica
tion cover .heet to their local Education Service 
Center office by Friday, June 2. Completed ap
plications must be submitted no later than Fri
day, June 30. Regional selections will he announced 
in September; and the two state Teachers of the Year 
will be chosen in October, 

Major corporate support for the state program is pro
vided by Southwestern Bell Telephone, with additional 
support from Scholastic Inc" Jostens Learning Corpo
ration, and statewide educational associations. For 
information on the: Texas State Teacher of the Year 
Program, contact TEA's Division of Communications, 
512-463-9780, 

TAGT PUBLICATIONS AVAILABLE ON MICROFICHE 

The Curriculum Guide for the Education of Gifted High School Students, by Jim Curry and John Samara, and 
Raising Champions: A Parents l Guide for Nurturing Their Gifted Children, by Micheal Sayler, are nOw available 
on microfiche from the ERIC Clearinghouse on Disabilities and Gifted Education, Copies may be purchased by 
calling 1-800-443-ERIC, 

The ERIO Olearinghouse is operated by The Oouncil for 
Exceptional Children under contract with the Office ofEdu
cational Research and Improvement and the Office of Special 
Education Programs, U. S. Department of Education. 

TAGT/TEA 
PARENT CONFERENCE 

SITE CHANGE 
Due to scheduling problems, the site of the 
1995 TAGTITEA State Conference for Parents 
of the Gifted and Talented has been moved 
from San Antonio to Austin, 

The Conference will take place Friday, June 
3D, and Saturday, July 1, at the Capitol Marriott 
in Austin, For mOre information on the confer
ence, see page 37 of this issue oftempo, 

••• 
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1994 TAGT ANNuAL CONFERENCE REPORT 
Karen Fitzgerald 
Spring Branch ISD 

The Seventeenth Annual Staff Develop
ment Conference of the Texas Associa" 
tion for the Gifted and Talented took 
place November 16"19, 1994, at the Fort 
WorthiTarrant County Convention Cen
ter in downtown Fort Worth. More than 
5,200 educators and parent. from acro.s 
the state filled the meeting rooms and 
general sessions to learn about educating 
gifted children_ We are fortunate that 
Texas has the largest state gifted confer
ence in the world. 

The conference began on Wednesday j 
November 16, with Pre-Conference Insti
tutes. Dr. Anne Udall, Dr. Carolyn 
Oallahan, Dr. Jim Curry, Dr. James 
Deli.le, and Dr. Dorothy Sisk presented 
at the five informative seminars. 

On Thursday, November 17, Dr. Carolyn 
Callahan presented the morning keynote 
addre.s with her message, "Gifted Chil
dren: Hope for the Future." Numerous 
conference sessions were offered through
out the day by Texas educators. The 
annual membership luncheon and awards 
program featured Dr. James Delisle who 
spoke about his experiences as a teacher 
in "Fourth Grade, Seventh Heaven." In 
the evening, the Texas Boys Choir per
formed in the JFK Theatre where partici-

pants learned how the boys are chosen, 
what an audition sounds like, and what 
practice schedules the boys must follow. 
It was a delightful end to a busy dayl 

The highlight of the four-day conference 
was Friday morning's keynote address by 
America's favorite science fiction writer 
and futurist, Ray Bradbury, who spoke 
about ''The Great Years Ahead." Mr. 
Bradbury held the audience spellbound 
as he talked without notes for more than 
hour about his life and his writing. He 
told the rapt audience how he had fol
lowed his dreams and that all things are 
possible if only you try. He received a 
standing ovation at the conclusion of his 
speech. After his talk, he autographed 
books for TAGT members until he had 
signed every request. He was a remark
able speaker with an inspiring message! 

Breakout sessions on Friday and Satur
day featured educator and parent meet
ings to discuss issues and concernS re
garding the education of our gifted youth. 
Numerous sessions focused on parental 
issues and attendees heard about reading 
for gifted students! advocacy for parents! 
and how to support the emotional and 
social needs of your gifted child. Also 
included in Fridays busy schedule were 

NRC GIT NEW RESEARCH RESULTS 

The National Research Center on the Gifted and Talented recently completed 
research in the areas of Programming in the Arts, Mathematics! and Parenting. 
Based upon their research, the Center has made many recommendations. If you 
are interested in receiving abstracts Or full reports with regards to these research 
studies! you may contact Michelle Munson at the following address: Michelle 
Munson, State Department of Education, 101 Pleasant Street, Concord, New 
Hampshire 03301, telephone: 603/271-2717 . 

the GIr Coordinators' Division breakfast 
and the Administrators' Luncheon. Fri
day nighes session was a movie, "Search
ing for Bobby Fischer. jj 

Saturday morning the featured speaker 
was Dr. Donna Enersen from Purdue 
University. Dr. Enersen is the parent of 
gifted sons and discussed "Educators and 
Parents Working Together for Positive 
Change for Children." She stressed the 
importance of networking with other par
ents and urged parents to form strong 
bonds with teachers, principals, and other 
school personnel. At the conclusion of her 
presentation she invited all parents in 
the audience to exchange names and 
phone numbers so they could communi
cate with each other throughout the year. 

The conference ended at noon on Satur
day with the TAGT Annual Business 
Meeting where new officers were sworn 
in and Executive Director Connie 
McLendon shared the 1994 Annual Re
port with the membership. Members 
shared many positive comments with each 
other about the success ofthe conference. 

For those of you who have always wanted 
the opportunity to attend the state gifted 
conference, you should make plans now 
to attend the 1995 conference at the 
George R. Brown Convention Center in 
Houston, Texas, November 15-18. Expe
rience the best gifted conference in the 
United States I 

Karen Fitzgerald is Coordinator of 
Gifted Programs for Spring Branch ISD 
in Houston. She is also Region N Direc
tor for TAGT and Publications Chair of 
the G / T Coordinator.' Divi.ion. 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
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NEW AND IMPROVED CREATMTY POTPOURRI!!! 

In order to ensure the best Creativity Potpourri ever, we are asking presenters to submit their proposals 
EARLY. Your name and session will be printed in the fall issue of tempo if your proposal is submitted by 
August 10, 1995. (If you don't care to have your name included in the fall tempo listing, you must return 
your application no later than September 1, 1995,) See next page (page 33) for the "Call for Presenters" form. 

Changes have been planned! See later issues of tempo for more exciting news about Creativity Potpourri! 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
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Creativity Pot~ourri CALL FOR PRESENTERS 
"DEVELOPING TALENTS," NOVEMBER 15·18 

This year's Creativity Potpourri committee is looking for volunteers interested in presenting four active, 
hands"on, fun-filled mini-sessions (15-20 minutes in length to groups of 10-12). 

The purpose is to encourage participants to ell:plore a variety oftechniques/strategies that foster creative 
thought and action, including brainstorming, productive thinking, forecasting, SCAMPER, deductive! 
inductive reasoning, creative problem solving, and decision making. 

Throughout the evening, you will have time to present the same mini-session four times to four different 
groups. Door prizes will be awarded and the atmosphere will be lighthearted and festive. The space is 
unlimited and we welcome you to join us. 

Please submit the following information no later tban September 1. 1995 to: 

Linda Fontes 
4612 Lake Park Drive 

Wichita Falls, Texas 76302 
Telephone: 817/761.1580 

(If you want your name included in a special list of Creativity Potpourri presenters in the fall issue of tempo, 
you must return this form by August 10, 1995.) 

--------_ ....... _---------_ .... ...-!,.. ... ""----------

PROPOSAL FORM 

Titleofsession: __________________________ ~ 

Grade session pertains to (i.e., elementary, secondary, fourth grade, etc.): ______ _ 

Briefdescription: _____________________________ __ 

If'resenternarne: ______________________________________________________________ _ 

Schooldistrict: _________________________ _ 

VVorkaddress: ___________________________ __ 

City: ___________ State: ______ ZIlf': _______ _ 

lIoD1eaddress: ____________________________ _ 

City: ___________ State: ______ ZIlf': _______ _ 

VVork telephone: ________ _ lIoD1e telephone: ________ __ 

35 
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1995 GIT Coordinators' Conference 
"LEGAL EAGLES" 
Actively Promoting A Governmental Relations Vision 
April 20 - 21 • Wyndham South park Hotel. Austin, Texas 

BREAKOUT SESSION TOPICS SCHEDULE 

THURSDAY. APRIL 20 • Assessing the Programmatic Effectiveness of 
Differentiated Curriculum 

• Primary Identification 
• Research Defending Gifted Programs 
• CUrriculum Alternatives for Gifted Programs 
• GIT Student Evaluation 

4 to 6 PM 
7 to 9 PM 

Registration, Wyndham Hotel Foyer 
Reception for Legislators and 
Coordinators 

• CUrrent Grouping Practices: How to Work 
Around Them to Meet the Needs of the Gifted 

• Update on Legislative. TEA, and SBOE Initiatives 
• Panel Discussion of Secondary G/T Program Options 
• Legislative Visits to the Capitol 

NOTE: Please call NOW and schedule a visit with your State Senator 
or Representative anytime between 1:30 and 3 PM on Friday 
afternoon, April 21, 1995. All legislators can be reached at(512) 463-
4630. Ifyau don't know the na.mes aryaut legislators, phone 1·800· 
253·9693 and your call will be transferred to your correct senator or 
representative. 

TAGT will provide transportation from hotels 
for Legislative Reception and Capitol visits. 

FRIDAY, APRIL 21 
8t09AM 

9 to 10:15 AM 
10:30 to 11 :45 AM 
11 :45 AM to 
1 :15 PM 

1 :30 to 2:45 PM 
1 :30 to 3: 15 PM 

ACCOMMODATIONS 

Registration and Coffee 

Breakout Session One 
Breakout Session Two 

Networking Luncheon and 
Keynote featuring 
Libby Linebarger 
Breakout Session Three or 
Visits to the Capitol 

The Wyndham Austin Hotel at Southpark, 4140 Governor's Row, is the headquarter hotel for the Gfr Coordinators' 
Conference. Please call the Wyndham at (512) 448·2222 to make your r.servations. Rates are $80 per night for a single/double 
occupancy. Call the Wyndham at (512) 448-2222 to arrange for shuttle service. 

You MUST inform the hotel that you are with the TAGT Gfr Coordinators' Conference to receive the group rate. The guest 
room block will be held until April 6; reservations must be made prior to this date to receive the special rate and to ensure that 
a room will be available. 

The Holiday Inn South, 3401 South IH·35, is the designated overflow hotel. For reservations, call (512) 448·2444. 

Six hours ofGMILTcredit will be awarded for attending all activities and breakout sessions 
of the GIT Coordinators' Conference. 

______________ """"~ ______ IIIIIiII __________ .... ____ _ 

REGISTRATION FORM: 1995 Gff COORDINATORS' CONFERENCE 
Name: __________________ Position: ______________ _ 

Home Address: ______________ City, State, ZIP: ___________ _ 

School District: ESC Region: _____________ _ 

Work Address: City, State, ZIP: ___________ _ 

Telephone: Home _________ Work _________ _ 

TAGT member? ___ Yes ___ No Electronic Address: (if applicable) _________ _ 

Conference Registration Fee: 
Division members .............................. $70 Nonmembers ................................................. $80 
(Fee includes Friday Lunch, coffee break, and registration for all sessions.) 

TAGT Regular Membership ............................................................................................................................ $25 
TAGT Coordinators' Division Membership ................................................................................................. $10 

TOTAL ............................................................................................................... $ ____ _ 

PLEASE SEND COMPLETED REGISTRATION FORM AND FEE(S) TO: 
TAGT, 406 East 11 Street, Suite 310, Austin, Texas 78701-2617 

REmS'l'RA'l'lON FEE MUST BE RECEIVED BY APRIL 15, 1995. 

36 SPRING 1995 
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1995 State Conference for Parents of the Gifted and Talented 

"MAPPING NEW DIRECTIONS" 
June 30 - July 1 • Capitol Marriott • Austin, Texas 

SPONSORED BY THE TEXAS AsSOCIATION FOR THE GIFTED AND TALENTED AND THE TEXAS EDUCATION AGENCY 

~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ 

SCHEDULE OF EVENTS 

FRIDAY, JUNE 30 
6:30 to 8 PM 
8PM 

SATURDAY, JULY 1 
8 to 9AM 

9 to lOAM 

10:15 to 11 AM 
11:15 AM to 2 PM 

1:45 to 2:30 PM 
2:45 to 3:30 PM 
3:45 to 4:30 PM 

Welcome Reception 
Parent of the Year Selection 
Committee Meeting 

Registration, Coffee, & 
Networking 
General Session, 
Texas Commissioner of 
Education invited 
Concurrent Breakout Sessions 
Luncheon Program & Keynote 
featuring Dr. James Webb 
Concurrent Breakout Sessions 
Concurrent Breakout Sessions 
Closing Session - In/eres/
Group Roundtables 

SESSION TOPICS 
,j Affective Needs of the Gifted (Fostering self-esteem, ado· 

leseenee, discipline, peer relationships, etc.) 
,j Advocacy 101; Practical Tips for Meeting Your Child'. 

Needs 
,j Advocacy at the School District Level 
,j Recent Education Trends Impacting G/T Education: What 

are they? How can they hurt? How can they be adapted? 
,j Post·Legislative Update: Implications for G/T Education 

(A review of all current, pertinent information for G/T) 
,j Portfolios: Identification and Introduction 
'II G/T Program Assessment/Evaluation: How Does Your 

GIT Program Measure Up? 
"-i How to Prepare for a Conference with Your Gifted Child's 

Teacher 
,j Revealing My Child's True Abilities: Ongoing Assessment 

of the Gifted Child 
,j Navigating the Straits of Adolescence (Sodal/Emotional 

Needs) 
,j AugmentingSchool DistrictResources (Fund-raising, grant

writing, funding resources) 

ffi ffi ffi ffi ffi ffi ffi ffi ffi ffi ffi ffi ffi ffi ffi ~ ~ ffi ffi ffi ffi ffi ffi ffi ffi ffi ffi 

ACCOMMODATIONS: Capitol Marriott, Austin 
A guest room block is currently reserved for the TAGT ITEA Parent Conference attendees. The cost is $70 for single/double 

occupancy. You must make your reservations no later than June 9, 1995/ to receive these special rates and to guarantee a room, 
Call Marriott Reserv.tions direct.t (800) 228-9290 from 9 AM to 6 PM, Monday through Friday: be sure to identify yourself .s a 
TAGT /TEA Parent Conference .ttendee to receive the discounted rate. The Capitol Marriott is located two blocks east of the State 
Capitol at 701 East 11th Streel, Austin, Texas, 78701. 
_~ _____________ -.JllllliiIIII _____________________ _ 

REGISTRATION FORM FOR THE 1995 STATE CONFERENCE FOR PARENTS OF THE GIFtED AND TALENTED 

NAME(S): (FIRST AND LASTFOREACH PARTICIPANT, PLEASE) ________________________ _ 

HOME ADDRESS: _______________ CITY, STATE,ZIP: ______________ _ 

TELEPHONE: HOMP. ( ) ________ WORK ( ) ________ TAGT MEM8ER?YP.S ___ No __ _ 

SCHOOL DISTRICT YOUR CHILD ATIENDS; _____________________________ _ 

ELECTRONIC ADDRESS (IF APPllCABLE): _____________________________ _ 

CONFEIUilNCE REGISTRATION FEE: Member rate: $35/membel" or $601 two family members 
Non.Member rate: $45/person or $701 two family nonmembers 
(Pee includes Friday reception, Satmday coffee and lunch, and all Conference sessions.) 

TAGT Regular Membership .............................................................................................................................. $25 

TOTAL ........................................................................................................................................... $ ____ _ 
PLEASE SEND COMPLETED REGISTRAtION FORM AND FBE(S) TO: 

TAGT PARENT CONFERENCE 

406 EAST 11 TH STREET, SUITE 310 
AU5!IN, TEXAS 78701·2617 

REGISTRATION FEES MUST BE RECEIVED 
BY JUNE 19, 1995. 

(LIMITED ON·SITE REGISTRAtION, SPACE PERMImNG.) 

SUGGESTED TOPIC(S) FOR ROUNDTABLE DISCUSSION: ___________________________ _ 
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You are cordially invited to attend the Eighteenth Annual Confer
ence ofthe Texas Association for the Gifted and Talented, which will 
take place November 15-18, 1995, at the Houston Convention Center. 
Developing Talents is the theme for this year's conference. 

Many ofthe sessions will focus on how we, as teachers, can identify 
and develop the talents of our students. In Creating Minds, Howard 
Gardner identifies five distinct activities for developing talents: solving 
a particular problem, developing a general conceptual scheme, creating 
a product, identifying one's own style of performance, and serving life 
with a sense of mission. Join us to discover how you can develop your 
student's talents by becoming a successful mentor. 

TAGT also wants to ensure that conference participants are able to 
receive the state-mandated training that is required of teachers by the 
State Board of Education and the Texas Education Agency. Specific 
sessions will deal with the five areas included in the TEA training and 
the TAGT Awareness Certificate. 

Your participation is important to the growth of a strong group 
advocating for gifted and talented programs. Only through you sup
port of professional development, your encouragement of community 
involvement, and your attention to the current research in your field 
will we be able to continue developing the talents of gifted and talented 
children and youth. 

Sincerely, 

~!f~ 
S_ !~, PI.. .2\. 
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TAGT 18th Annual Staff Development Conference 

GEORGE R. BROWN CONVENTION CENTER, HOUSTON • NOVEMBER 15 - 18, 1995 
"Developing Talents" 

CONFERENCE PREVIEW 
WEDNESDAY, NOVEMBER 15 

8AMt09PM 
9AMt04PM 

lOAM t06 PM 
7 t09 PM 

Registration 
Pre-Conference Institutes 
(Seasion Admission by Ticket Only) 
• Karen B. Rogers, University of SI. 
Thomas, Minnesota, Cf9QIIV9 
Gllt9dn9SS: wtwt Is If? Ct;1n If b9 
!aughl? Can U b9 M9t;tsuf9d? 
• Sally Rels, University of Connecticut 
and National Research Center on 
Gifted and Talented, CUrriculum 
Compt;tCHng and 1M SEM Mod9I 
• Linda Smith, Talent Development, 
Dallas lSD, !alenla Unliml/ed 
• Diane Harris, GfT Coordinator, ESC 
Region XI, D9s1gnlngCuulculum Un," 
Based on CUrrenl Jav/Ia Pro/ecl 
(LaboratarySetting). Ms. Harris will be 
assisted by four trained Ft. Worth ISD 
teachers. 
• Reva Jenkins-Friedman, University 
of Kansas, MQllvaHng Ih9 GIIt9d 
Underachlev9f 
Exhibitor Registration and Move-In 
Natlonol Panel on Curriculum 
standards 

Invited panelists Include: Patricia O'Connell Ross, Director. 
Office of Education, Research, & Improvement. U. S. 
Department of Educotlon, Washington, D.C.; and the 
Eisenhower Project and core discipline representatives from 
the Natlonol standards Committee. 

THURSDAY, NOVEMBER 16 

7:30 to 9 AM 

8AMt06PM 

8:30 to 9:45 AM 
8:30 to 11 :30 AM 
10:15to 11:45AM 

Research and Development Division 
Annual Breakfast Meeting and Key
note, Karen B, Rogers. University of St, 
Thomas, N9W DIf9CHonsln GIff9d 
Education ll9s9afCh 
Registration Continues 
Parent Networking Suite and 
Presenters' Lounge Open will be open 
throughout the conference 
Concurrent Breakout Sessions 
Exhibits Open 
FIRST GENERAL SESSION: 
PETER VIDMAR, First U. S. Gold Medal 
Gymnast, Selected for Fortune 500's 
10 Best List of Motivational Speakers, 
Excellence: An ExcUlng JOUft78y; Nol 
a Final D8sHnallon 

12:15 to 1 :45 PM 

12:30 to 6:30 PM 
2:15t05:15PM 

5:30 to 7:15 PM 

Membership Luncheon and keynote, 
SALLY REIS, University of Connecticut. 
The Underachiev~~nl '" GII/ed 
kmaltM: rael Of l'anlasy? 
Exhibits Open 
Concurrent Breokout Sessions 
Featured presentation by Jim Curry, 
Planning CUrriculum lor S9condary 
stud9nts, University of Southern Maine 
Creativity Potpourri 
(Admission by Ticket Only) 

FRIDAY, NOVEMBER 17 

7:30 to 9:30 AM 

8AMt05PM 
8:30 to 9:45 AM 
8:30 to 11 :30 AM 
1O:15to 11:45 AM 

12:15to 1:45PM 

12:15to 5 PM 

12:30 to 5 PM 
7 PM to 9:30 PM 

GfT Coordinators' Annual Breakfast 
Meeting and Keynote, Mlraca Gross, 
University of New South Wales,Sydney, 
Australia, Tal .. nlldtmlUlcaHan and 
o..ve~nl 
Registration Continues 
Concurrent Breakout Sessions 
Exhibits Open 
SECOND GENERAL SESSION: 
CHARLES PATTERSON, President, Inter
national Association of Supervisors 
and Curriculum Development (ASCD) 
and Superintendent of Killeen ISD; 
Who! Makf1S RaInbows? 
Administrator's Luncheon and 
Keynote: legislation from !he 74th 
SessIonlmpt;tCHngPtogramslorGlfl9d 
and Talenl9d stud9nts 
Concurrent Breakout Sessions 
Featured presentation by Milton 
Goldberg, author of Pt/sQn(1f$ Q/ Tlm(1 
R9pQ1f on Ih9 R9IaIIonshlp 891w99n 
TIm .. and l..aming, U. S. Office of 
Education, Research, & Improvement 
(INVITED) 
Exhibits Open 
TAGT Annual Conference Feature Film 
and Program: QuIz Show(Houston 
Film Critic Invited) 

SATURDA~NOVEMBER18 

8to lOAM 
8:30 to 11 :30 AM 

12 PM 

Registration Continues 
Concurrent Breakout Sessions 
Featured two-hour presentation by 
Nancy Johnson, Pieces of Learnlng/ 
Creative Learning Consultants, Inc .. 
Th9ParenHngPuzz/9- Pl9C9byPlec9 
TAGT Annual Membership Business 
Meeting 

TAGT i. approved by the Texa. Education Agency a. a .ponsor of inservice credit towards the fulfillment 
of the state requirement of 30 hours of GIT training, GMILT training, and School Board Member Training. 
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TEXAS AsSOCIATION FOR THE GIFfED AND TALENTED 

ExECUTIVE BOARD CALL FOR NOMINATIONS 
If you would like to be considered for a position on the TAGT Executive Board, please complete the information below and submit 
as noted, Additionally, if you know someone who would like to be considered for the Board, please give them this application (or 
a copy) to submit to TAGT, 
NMm: ______________________________________ _ 

PREFERRED MAILING ADo""S.: _---..=="'==:-_____________ CITY, _________________ ZIP: ________ _ 
Street/Po O. Box No. 

TELEPHONE: ( ________________ FACSIMILE: ( 

POSITION FOR WHICH YOU WOULD LIKE TO BE CONSIDERED: _________________________ _ 

., Any member who has served a minimum of one year on the Executive Board or as an appointed member of a staodingcommittee 
may be nominated as ao Officer in the Association, Any member in good standing may be nominated as a fulgional Director, 

PII~VI01JS AND/Oll C1JIIIIENT TAGT SEIIVICE (if applicable): 
StandingCommittee: ________ --.-. __ =_---,,.,--______ ----;o;-;_"",.-----,--________ _ 

Name of Committee Da.tes of Service 

Regional (Representative) Director: ----==""'==::--------,,=:-c""==--------
Region Number Dates of Service 

Officer Position: __________ =,.,--::-=:-________ ....",...,._..,.,:--,-________ _ 
Title of Office Dates of Service 

CURRENT JOB TITLE (Include district/campus, university, business, etc.): __________________ _ 

I. List your formal education, 
Degree(s) Special Certifications or Endorsements Credentialing Institutions 

II. All TAGT members will receive biographical information about each candidate. Please assist us by listing 
the five experiences (activitiesi jobs, offices) etc, either professional or volunteer) that you believe will be most 
helpful to you In carrying out the obligations of the office for which you want to be considered: 

III. If you like, you may attach a brief resume or vita (not to exceed two typewritten pages). 

IV. Candidates are asked to provide a statement of 50 word. or Ie •• indicatini what they hope to accomr.lIsh
if elected-during their tenure in office. You might wish to include your vision ofwhat~AGT shou d be 
doing as well a. what Image you think the A •• ociation should project. Your statement, or a portion of it, 
will appear on th .. TAGT Elections Ballot: 

V. Pleas .. attach a black and white photo&",aph of yourself, preferably wallet-sized. 
Photo enclosed: Ye. No _______ _ 

VI. Would you like to order a set of membership mailing labels? Costs must be borne by the candidate. 
________ Yes, please send me an order form for mailing labels, No 

Return completed form with all attachments to: TAGT Elections Chair, 406 East 11th Street, 
Suite 310, Austin, Texas 78701-2617, (1112) 499·8248 

To be considered by the TAGT Elections Coinmittee for nomination! this form and all attachments must be received in the 
TAGT office no later than May 15, 1995, 

To be included on the Elections Ballot as a self-declared candidate! this form with all attachments plus the following must 
be received in the TAGT office no later than June 15, 1995: 

40 

• For an officer position! the self-declared candidate must also include a minimum of 20 statements of 
endorsement from active TAGT members who support the persods candidacy. 

• For a Regional Director position, the self-declared candidate must also include a minimum of 10 statements of 
endorsement, at least five of which must be from active TAGT members, supporting the person's candidacy, 
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TAGT EXECUTIVE BOARD IIIGlllJGIITS 
Meeting Date: February 3·5, 1995 

Austin, Thxas 

The Executive Board of the TexasAssociation 
for the Gifted and Talented met in the Blueb
onnet Roam of thE! Guest Quarters Suite Hotel, 
Austin, Te:itas. 

• Ann Wink announced that ahe and Connie 
McLendon would be attending the NAGC 
na.tiona.l convention in WaShington D.C. 
from February 25 - 2B. TAGT had exhib
ited at the Commissioner's Mid-Winter 
Conference, January 30· February 1, a.nd 
was scheduled to exhibit at theATPE Con
ference, March 23 • 25. Mrs. Wink asked 
for nominations for the Texas Committee 
on the Humanities, which is granting six 
$2,000 awards to outstanding teachers of 
the humanities in the state. 

.. Dr. Susan J ohosen announced that the 
theme for the 1995 conference is "Develop
ing Talentsl; and expla.ined that one of the 
most important duties of the board mem
bers is to solicit proposals for sessions from 
the individual districts. She aaked that 
each board member solicit five proposals 
from their regions. 

Ann Williams and Myrtis Smith spoke to 
the board concerning the role of regional 
directors in membership development. Ann 
Willia.ms noted that regional directors are 
the only board members with direct con
tact with membership and part of their 
responsibility is to recruit new members. 
Regional directors a.lso ha.ve a crucial role 

• 

• 

• 

in soliciting nominees for regiona.l parent, 
teacher, and advocate awards. Myrtis 
Smith announced pla.ns for the 1995 Art- • 
nual Parent Conference to be held June 30 
- July l. 1995 in Au,tin. The keynote 
speaker will be Dr. James Webb. She 
encoura.ged the board to advertise this 
conference. It is the goal of the Parenti 
Community Involvement Committee to 
eventually have a support group in every 
school district in Texas. 

• Mrs. McLendon announced that the ''TAGT 
Capital Newsletter" would be ready to mail 
to the membership immediately following 
the February 3-5 Executive Board meeting 
and the first Friday of each month thereaf
ter through June, She referred the board 

• 

to lists of newly elected/appointed offi
cials, Texas Legislative a.nd Congressional • 
election results by district, and State Board 
of Education members. She announced 
that Steve Ogden has been named chair of 

SPRING 1995 
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the Education Sub~ommittee on Appro~ 
priations. 

Dr. Hargrove reported on the testimony • 
that she, Ann Wink, and Susa.n Johnsen 
gave to the Commission on Standa.rds for 
the Teaching Profession regarding a re
quired endorsement for teachers of the 
gifted. The testimony was well received 
and the Commission asked that TAGT 
create a task force to outline guidelines for 
a required endorsement, as well as provide 
the identified proficiencies for teachers of 
the gifted, Dr, Hargrove noted that at this 
time, only five percentofall teachers of the 
gifted have endorsements, 

Karen Fitzgerald announced that the GIT 
Coordinators' Conference is to be held April 
20 -21 j 1995, at the Wyndham South Park 
Hotel in Austin. The theme of this year's 
conference is IlLegal Eagles: Actively Pro
moting a Legislative Vision" and will con
centrate on making political connections 
for Gtr coordinators. 

Ann Wink reported briefly on a project 
initiated by the Curriculum Coalition to do • 
a study of staff development in Texas to 
determine why it has not been effective in 
the past. Mrs. Wink stated that the Execu" 
tive Committee supports the nature of the 
study. She commented that TAGT's 
representation on the Coalition is opening 
communications with many other 
associations. 

Connie McLendon reviewed the financial 
reports and made note of some accounting 
changel;l made in al;':cordance with national 
FASB regulations, She reported that the 
total assets of the Association were ap" 
proximately $750,000, a.nd with such 
growth comes increasing board and staff 
responsibility. 

Mrs. McLendon encouraged the regional 
directors to recruit new parent affiliate 
groups for the Association. This is cur- " 
rently the fastest growing segment of the 
membership, and it is the active 
participation of parents that will help the 
Association have a voiee in impending leg
islative issues. 

Mrs. McLendon reminded the Exeeutive 
Board of the upcoming February 9, 1995, 
hearing on the Proposed Advanced High 
School Program. TAGT and TEA are 

coordinating testimony on beha.lf of the 
Proposed Advanced High School Program. 

Ann Williams reported on the positive re
sults of the Saturda.y Regional Directors 
Action Lab. The group shared ideas a.nd 
recruiting strategies. Josie Rodriguez 
shared with the board her methods for 
raising Region I membership over 67 per
cent last year, Mnl, Rodriguez reported 
that she sent a letter to all superinten
dents in her region asking for the name of 
a GIT contact person in each district. She 
also has a TAGT booth at all the Region I 
and Odyssey of the Mind conferences. 

The Executive Board approved several 
Association position sta.tements for distri
bution to legislators and other public offi
cials, other professional associations j and 
the public, These include acceleration; 
inl;':lusion, teacher proficiencies for the 
teaehing of gifted and talented students, 
and differentiation of curriculum and in
struction (see the pages 3-4 for these posi
tion statements). 

The Board voted unanimously to approve 
the following 1995 Priority Goals and Ob
jectives (see page 30 for list). 

The Board voted unanimously to aecept 
the President's appointments to the .!;Ita.nd
ing and ad hoc committees: standing com
mittees on Finance, Elections, Education 
& Training, and Government Relations; 
ad hoc committees on ParentJCommunity 
Involvement, Annual Conference, and 
Advocacy. Also approved were appoint
ments to the Gavernmental Relations Ad
visory Council and the Editorial Board, 
Dr. Mary Seay announced that Dr. Mieheal 
Sayler had accepted the President·s a.p
pointment to serve as Publications Editor 
beginning in f.lIl995. (See pages 3l·32 
for eomplete liatings of standing and ad 
hoc committee members,) 

Tracy Weinberg gave a brief overview of 
the history of the Nicholae Green Educa
tion Fund. It was begun by the parents of 
Nicholas Gr8en j a gifted youngster who 
was tragically killed, with the savings for 
his college education. It is a fund to be 
used for the promotion of gifted and tal~ 
ented education. The TAGT Executive 
Board .greed to donate $500 to the NAGC 
Nicholas Green Education Fund, 
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CALENDAR OF EvENTs 

APRIL 

Date: April 5 • 9 
Event: "Racing to Excellence! jj 
Council for Exceptional Children 
annual meeting 
Site: Indianapolis 1 Indiana 
Contact: 800/486-5773 

Date: April 6 - 7 
Event: South Texas Quality 
Schools Conference 
Site: Marriott Hotel, Corpus 
Christi, Texas 
Contact: Rita Hall, 512/883-9288, 
ext. 278 

Date: April 9 - 15 
Event: National Library Week 
Contact: American Library Asso
ciation, Public Information Office! 
3121280-5043 

Date: April 12-15 
Event: National Business Educa
tion Association a.nnual meeting 
Site: Marriott Hotel, San Fran
cisco, California 
Contact: 703/860-8300 

Date: April 20-21 
Event: TAGT G/T Coordinators 
Conference 
Site: Wyndham Southpark Hotel, 
Austin, Texas 
Contact: TAGT,512/499-8248; 
FAX: 512/499-8264 

Date: April 23·25 
Event: 3rd Annual Spring Confer
ence for School Executives 
Site: Austin, Texas 
Contact: Texas Association of 
School Administrators, 512/477· 
6361 

Date: April 22 - 26 
Event: National Association of 
Elementary School Principals 
annual conference 
Site: San Diego, California 
Contact: 703/684-3345 
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Date: April 27 - 30 
Event: American Association for 
Counseling and Development 
annual conference 
Site: Denver, Colorado 
Contact: 703/823-9800, ext. 249 

MAy 

Date: May 6-7 
Event: Developmental Differences; 
Issues Facing the Highly Gifted 
Site: Massachusetts Institute of 
Technology, Cambridge, Massacbu
setts 
Contact: Hollingworth Center for 
Highly Gifted Children, Theta 
Torbert, 207/582-2400 and 207/549-
3149; or Josh Shaine, 6171787-4528 
and 508/597-0977 

Date: May 9 
Event: National Teacher Day 
Contact: Communications Divi
sion, National Education Associa~ 
tion, 202/822-7200 

JUNE 

Date: June 5-9 
Event: National Leadership for 
Change Institute Levels I & II 
Site; Austin! Texas 
Contact: Shirley Hord, SEDL, 5121 
476-6861 

Date: June 10-13 
Event: National PTA Annual 
Conference 
Site: Walt Disney World, Dolphin 
Hotel, Orlando, Florida 
Contact: 312/787·0977 

Date: June 13 
Event: Texas Duke TIP Ceremony 
Site: Texas Academy of Mathemat
ics and Science! University of North 
Texas, Denton 
Contact: TIP, 919/684-3847 

Date: June 22-29 
Event; American Library Associa~ 
tion annual conference 
Site: Chicago, Illinois 
Contact: 312/280-3219 

Date: June 30-July 1 
Event: TAGT/TEA Annual Parent 
Conference 
Site: Capitol Marriott, Austin, 
Texas 
Contact: TAGT,512/499-8248; 
FAX: 512/499-8264 

Date: June 30-July 5 
Event: National Education Associa
tion annual conference 
Site:: Minneapolis! Minnesota 
Contact: 202/822-7764 

JULY 

Date: July 9-11 
Event: 47th Annual Superinten
dents Workshop for Educational 
Leaders 
Contact: Texas Association of 
School Administrators, 512/477-
6361 

Date: July 12-14 
Event: 1995 Education Commission 
ofthe States N .. tional Forum and 
Annual Meeting 
Site: Marriott City Center, Denver, 
Colorado 
Contllct: Chrissy Hussey-Thomsen, 
303/299-3621 

Date: July 20-22 
Event: Supporting Emotional 
Needs of Gifted (SENG) Conference 
Site: Jefferson Hotel, Richmond, 
Virginia 
Contact: Leona Gray, Chair, 5131 
873·4300; FAX: 513/873-4323 

Date: July 30-August 2 
Event: 15th International World 
Conference on Critical Thinking and 
Educational Reform 
Site: Northern California 
Contact: The Center and Founda
tion for Critical Thinking, 707/664-
2940 
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CALL FOR ARTICLES 
Summer 1995 

Effective Programs 
Fall 1995 

Conference Issue: 

Gifted education is only as successful as the programs that 
support it. In many cases, the strength of the programs 
draw upon the strength of the teachers, administrators, 
and the curriculum; as well as the structure of the pro
gram itself. 

Developing Talents 

Once a child is identified as gifted, a journey begins for teacher, 
parent, and student alike. Where are the keys to unlock a gifted 

student's special talents? How do you un· 

tempo is soliciting articles on effective 
programs for the gifted and talented to 
be featured in the spring issue. The 
focus will envelop many areas: service 
to special populations within gifted, such 
as minority, underachieving! highly 
gifted, and economically disadvantaged 
students; identification programs; grade n 

specific programs; speciality programs 
such as International Baccalaureate and 
Advanced Placement; rural programs; 
and others. 

The deadline for receipt of articles is 
May 15, 1995. 

All articles will be refereed and should be 
double-spaced using APA format. YOl,/:r 

Editorial Board than.ks you! 

Micheal Sayler, Editor' 

Beverly Lowry, Managing Editor 

Emesta Bern"l 
James Coffey 

Joyce Miller 

John Samara 

An.1l Weis8 
The Editorial Board would like to 

thank our guest reviewers: 

Karen Fitzgerald, Spring Branch lSD,' 
Mary Seay, San Angelo ISD,. and Tracy 

Weinberg, Randolph Field ISD. 

cover talents to complement or help develop 
existing strengths? What is necessary to 
help children reach their potential? 

The faU issue should answer some ofthese 
questions. We want to hear from you 
regarding what talent developmentmeans 
in your district Or classroom and to your 
child. Once talent is identified, what can 
be done to assist the child develop his or 
her gifts and incorporate them into the 
child!s interests? We welcome your sub
missions to explore talent development. 

The deadline for receipt of articles is 
Augu.t 15, 1995. 

Guidelines for article submissions 
Your contribution to TAGT tempo i$ welcomed. 

Please use the following guidelines when submitting articles: 
L Address the article to the theme of an upcoming issue or to a 

regular feature. 
2. Submit a double-spaced typed or computer-printed copy (use 

at lee.st one-inch margins). Please send a computer disk 
(save e.s "'te:x;t only" (Macintoshl! DOS, RTF, or ASCII; indio 
cate software used). Preferred article length i$ 3,000 - 5,000 
words . 

3. Include a cover sheet with your name, addrese" position, school 
district and region, daytime telephone number, end BRIEF bio. 

Send all submissions to: TAGT tempo, 406 East 11th Street, 
Suite 310, AU8tin~ Texas 78701·2617. 

FUTURE THEMES: 
Winter '96; 
Spring '96: 

Math, Science, and the Gifted Student 
Cultural Diversity 

••............••• _._. __ ._ .. _ ..••... __ ._ .. -.. _ ...... _ .. _.---_ .. _ .. . 
TEXAS AsSOCIATION FOR THE GIFfED AND TALENTED MEMBERSHIP APPLICATION --MGmbGrName(s) ______________________ Telephone:(H) _________ (W) ________ _ 

Ml!.ilingAddrel>s ________________ Clty ______________ Btll.til ______ Up _____ _ 

School Dhltri~t & Cllmpul> NameJBuslneaa Afftllo.tion ESC RagiOT\ __ 

~lectrQnlcAdd:rea!l(i.e .• Tenet, Internljlt) ifQpplicable _________________________________ _ 

PLEASE CHECK ONE: IJ Tell.cher o Administrator U Pll.rill'lt o Sc.hool Soard Membel' I:J OtheI" ______ _ 

Individual ........ $25 ( ) Family ............... $25 ( ) ~'Student ........... $15 ( ) ~ Must in.clude verifiable campus, district, an.d grade. 

Palron ............... $100 ( ) ""'Institl,ltional .. $100 ( ) Lifelime ............ $400 ( ) Parent Afllliate $45 ( ) 

,*:k Institutional membe.rs receive all the benefits (Jfr~ular membership, plus may !lend f01,Lr representatives to all TAGT conferences at 
the member- rate, regardless ofindividual member8h~p status. 

In addition to your regular Membership, you are invited to join I!l TAGT Division for an addWonal fee. 

Choose either or both~ GIT Coordinators ..................... """" .......... ,,. $10 () Research & Development ...................... $10 ( ) 

---

-Member.hip Service. -
• tempo quarterly journal and newsletter .1nsightt;1 Annual Directory of Scholarships & Awards • TAGTCapital Newslettsr-- monthly update • 
during Legislative Session • Profe$$ional development workshops with inservice credit • General ManagementILeadership Training .. School -
Board Member Tra.ining • Parent servicee and information • Legislativ@ representation & networking • Reduced registration fees for • 
conferences and regional workshops --Ple ... e remit due. to: TAGT, Dept. R. B. #0471, P. O. Box 550, Austin, TX 78789·0471 --._ ..... _._---_ ........ _._-_ ........•. __ ._---_ .......••.... _._._ .. -
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