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he standard was visible 
clearly on the board: "Stu
dents will understand the 

ideas and events leading to the development of a de
mocracy. The teacher asks the questions: "From a 
philosopher's point of view, how did Plato's concept 
of utopia. of the ideal society, parallel the Founding 
Fathers views of a democracy?" After the discussion, 
the teacher asked the students to define the tenets of 
democracy in relationship to Maslow's concept of self 
actualization. This vignette illustrates the means by 
which the humanities can both reinforce and extend 
the standards or core curriculum for gifted students. 

It is commonly acknow ledged by teachers that dif
ferentiation demands comprehension of standards
based content or subject matter that challenges the po
tential of gifted students and facilitates their abilities 
to exceed the standard. However, the means by which 
to attain this goal is not as easily met with congruent 
ideas by teachers. The concept of concentric circles of 
knowing has been introduced as a means of providing 
challenging content. Given the content from the stan
dard, gifted students are provided wi th a design to 
probe the cuniculum at varying levels of sophistica
tion. Each circle in the concentric circle cun-iculum 
design requires students to revisit the standards-based 
content for a different purpose, thus providing various 
vantage points to investigate the meaning of the con
tent. 

The use of this concentric circle cun'iculum and 

(see KAPLAN, page 20 ) 
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SILVER LEGACY: SHINING ON THE FUTURE FOR GIFTED YOUTH 

.... _----_._--- HUMANITIES AND 

CIFTW STUDENTS 

FROM THE PRESIDENT 

James Collett 

In the novel Fallen Angels, (1988), Richie Perry 
narrates his tour of duty during the Vietnam War. 
Within a few days of his arrival in-country, the young 
African-American endures several harrowing events. 
Crouching in a combat zone, he recalls a conversaLion 
from his second week of high school. The counselor 
asks Richie what he wants to do in life. "1' d like to be 
a philosopher, , had said. She had started laughing 
and apologizing at the same time. It was simply not 
the kind of thing, she explained, that she had expected." 
(p. 119). 

While we can sympathize with the counselor's 
response, we might also consider the irony that lies in 
one's surprise that students might wish to become 
"lovers of wisdom," the meaning the ancient Greeks 
originally assigned "philosophy" (fromphiios, loving, 
and sophos, wise). Yet, when we consider the treatment 
of the humanities within the educational setting, we 
are more chagrined than amazed. 

In Texas, we allocate science, mathematics, English 
language arts, and social studies to the "core" of 
education and all else to some periphery beyond that 
center. The humanities fall largely outside that core. 
Humanities definitions vary, but generally include art, 
music, philosophy, and language (from linguistics to 
foreign languages), with various additional elements 
ranging from women and peace studies to film. No 
matter how loud our protestations to the contrary, we 
convey the message that these bodies of wisdom are 
not only different, but also of lesser importance. 

In our struggle to impart some critical corpus of 
know ledge to our students, even our gifted ones, we 
sometimes sacrifice wisdom for quantification (albeit 
quantification of great depth and complexity). We must 
prepare our children for a measure of self"sufficiency 
(translation: job and income). Yet, while never 
denying the significance of knowing mathematical 
structures (be they addition or probability), we may 

(see COLLEn, page 14) 
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)ILVER UGACV: ~HINING ON THE t-UTURE FOR lilFTED YOUTH 

-- .. __ ._----- EXECUTIVE DIRECTOR'S UPDATE 

Throw Away Kids?!? 

W· .. ," hy are gifted 
. students considered 
.",., throwaway kids? 

Our society's assumption that these kids will make it 
anyway screams out at every tum. Yet these students are 
children who need attention, support, and challenges to 
develop their potential. 

Please don't misunderstand me. I applaud the 
numerous efforts of elected officials, policy makers, 
school administrators, counselors, teachers, and other 
concemed citizens to ensure that students below grade 
level are brought up to speed and maintained with their 
age peers. I congratulate President George W. Bush and 
the United States Congress for their bi-partisan adoption 
of the national education bill entitled "No Child Left 
Behind." However, when we dig more deeply, the picture 
becomes quite clear regarding certain gifted youth. 

The 2002 Winter Olympics just concluded in Salt 
Lake City. Some 77 nations and 2,500 athletes plus 
thousands of coaches, family members, and other 
spectators descended on Utah to cheer and honor these 
gifted individuals. According to news reports, $430 
million dollars were spent on the Olympic venues. These 
funds do not include the millions on security, travel, 
training, unif0l111S, equipment, and years of competitions 
among these talented peIformers. Again, don't get me 
wrong. I am an avid Olympics television viewer and 
vicariously experience the thrill of victory and the agony 
of defeat. 

The Super Bowl, the World Series, the Masters Golf 
Tournament, the National Basketball Association 
Championship Series, and thousands of other events 
identify and challenge even the most gifted athletes. Print 
publications including newspapers, magazines, and on
line services devote millions of print inches annually to 
reporting on the accomplishments and defeats of talented 
athletes, their coaches, programs, and sponsors. Bravo 
to these role models especially those whose lives reflect 

Amanda D. Batson, Ph.D. 

• • 1 the highest ideals on and off the compelilive venue. 
Artistic performances also gamer air and print time. 

Whether music video, symphony concerts, perfOlmances 
by popular country stars, live theall'e, movies, musicals
Academy Awards, Granuny Awards, Tony Awards, and 
others recognize, honor, and encourage gifted pelfonners. 
Again, accolades to these industries and these talented 
individuals and groups! 

Both athletics and the arts are rightfully offered and 
emphasized in Texas schools. So why are studenm 
disposable who are gifted in other disciplines, e.g., 
languages, wliting, mathematics, sciences, history, etc.? 
Let us retum to the recently adopted federal education 
legislation entitled "No Child Left Behind." This title is 
simultaneously enticing and misleading. Celtainly any 
and every child who is performing below her grade level 
peers, especially in reading and mathematics, must receive 
special attention and support. Our society is in agreement 
that use of the English language (reading, writing, 
speaking, listening, thinking) and applications of 
mathematics are basic keys to success. This legislation 
seems to assume that if a child is peIforming at grade 
level all is well. What about those children who are 
peIforming above grade level? One envisions the federal 
govemment leading the chorus of "Oh, the gifted kids 
will make it anyway," 

Perhaps the federal support for gifted students is found 
in President Bush's proposed budget forfiscal year 2003. 
That budget request is for $2,128,000,000,000 or 2.128 
tlillion dollars. The budget proposed by the White House 
is the first to exceed two trillion dollars. According to the 
Austin American-Statesman, this amount if stacked in 
dollar bills would stretch nearly 144,419 miles or two
thirds the distance to the moon. However, there is not 
one dollar proposed for the education of gifted/talented 
students. 

At the state level, theJoint Select Committee on Public 
School Finance continues its hearings. In March 2002, 
the Committee will begin to entertain possible solutions 

(see BATSON, page 13) 
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SILVER LEGACY' SHINING ON THE FUTUR' FOR GIFTED YOUTH 

HUMANITIES AND 

GIFTED STUDENTS 

The Place of the Humanities 
in the Gifted Program 

< f we are to educate our 
'c' brightest and most able 

students, our gifted and 
talented to develop the commitment and ability to lead 
toward a more humane future; we need to set about that 
task with dedication and a true sense of purpose, The 
chairman of the National Endowment of the Humanities 
(NEH), William R, Ferris, recently stated in their monthly 
newsletter, "We all know the humanities have the power to 

heal and to focus our lives, and never has that power been 
so challenged as by the events that shook OUl' nation on 
September .11; the humanities have never been more critical 
to our future as individuals and as a nation than they are 
today," Through the study of the humanities; gifted and 
talented students are able to immerse themselves in 
intellectual inquiries in every realm of human endeavor, 
and these studies motivate them to analyze social issues 
and values in a structured and disciplined manner, 

APPLICABILITY OF HUMANITIES TO THE NEEDS AND 
CHARACTERISTICS OF GIFTED STUDENTS 
Gifted students have a keen sense of justice and an early 
moral concern (Seagoe, 1966, Silverman, 1993, Torrance 
and Sisk, 1989) that lead them toward wanting to make a 
difference, Their curiosity, exceptional reasoning ability, 
complex thought processes and ability to deal with the 
abstractness of ideas represent intellectual characteristics 
that can be applied in the humanities using a problem-based 
approach, Gifted students also have an emotional and 
intellectual need that aims toward a life-time plan for self 
actualization, and they need role models to nurture and 
develop their talents, These role models can be figures in 
history, as well as contemporary role models who are 
addressing the problems of our time, and choosing to make 
a difference, 

Paul Brandwein (1979) one of the pioneers in the 
humanities, in Self ExpreSSion and Conduct: The 
Humanities stresses that by studying inspiring lives of the 
past and the present, gifted students can become involved 
in learning that blends the past and present into relevant 
learning as they research the challenges of selected 

Dorothy Sisk 

individuals in present and past controversies. Brandwein 
viewed the humanities as a vehicle to strengthen the value 
system of gifted students and enable them to identify 
challenges for themselves, life goals and career paths. 

PLACE OF THE HUMANITIES IN GIFTED PROGRAMS 
An examination of most gifted programs identifies some 
aspect of the humanities in the educational offerings with 
gifted students engaging in curriculum best described as 
"humankind" studies, The paradox in the study of 
humankind is by studying the contributions of others, gifted 
students study themselves, Studying standard-bearing 
individuals such as Martin Luther King, Jr., Mohandas 
Gandhi, Golda Melr, Nelson Mandela, Mother Teresa, 
Franklin Delano Roosevelt, Jr, and countless others who 
have made a difference enables gifted students to see 
themselves more clearly and to catch a glimpse of their 
own future, In elementary and middle school gifted 
programs, the humanities are often included in language 
arts Or social studies, with gifted students studying the 
Junior Great Books Or Jacob Bronowski's Ascent of Man 
at the secondary level. Many secondary gifted programs 
also offer a combination language arts and social studies 
class. 

DEFINITION OF THE HUMANITIES 
The Humanities are defined by Congress and NEH in terms 
of specific academic disciplines; history, history and 
criticism of the arts, religion, philosophy, languages, 
linguistics, literature, jurisprUdence, ethics, and those 
aspects of the social sciences employing historical and 
philosophical approaches. Another way to define 
humanities is the study of the natural interrelationship of 
the intellectual, social, spiritual and aesthetic human 
endeavors, A useful metaphor for this definition and the 
role of humanities in gifted education is that of a "tapestry 
of human experience" woven with many threads, The 
threads include history, philosophy, theology, psychology, 
sociology, literature, drama, film and TV 

CHARACTERISTICS AND VALUES OF THE HUMANITIES 
Bryan Lindsay, former Secretary of the National 
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H UMANITIE$ ANO 

GIFTED STUDENTS 

Association for Humanities Education, identified five 
characteristics of the humanities: Value-Focused, 
Interdisciplinary, Topical, Student-centered, Intellectual 
and Creative, These are discussed below with 
interdisciplinary and topical combined, as well as 
intellectual and creative, 

• Humanities fo~u$ on values 
Values can be defined as commitments that significantly 
shape Our behavior. By employing values, we conduct our 
daily life and interactions with one another, with our 
community, OUr state, our nation and our world, Some 
people employ their values to shape the destiny of all 
people; these individ-
uals represent the gifted 
and talented of their 
time, The values of 
these gifted and 
talented individuals 
shaped their 'involve
ment link' with others, 
motivating them 
toward lives of service. 
The subject matter of 
the humanities focuses 
on the study of these 
gifted and talented 
individuals throughout 
history who conducted 
their lives to not only 
affect others, but to 
profoundly affect 
themselves. Albert 
Schweitzer is one of 
these individuals. At a 
very early age, he was 
struck by the needless suffering of animals, and out of this 
early experience, Schweitzer developed a life value which 
he described as a 'reverence for life.' At age 30, he decided 
to train to become a physician and to live a life of service 
in Africa. Values that significantly shaped Schweitzer's 
behavior and his involvement link were compassion, a 
connectedness to nature, and a desire to make a difference 
(Sisk and Torrance, 200 I). 

• Humanities are interdisciplinary and thematic 
In selecting the content of the humanities, the search cuts 
across time and space to locate historical examples of 
human experience. Subject matter can be derived from 
the vast archives of human experience in history, literature, 

music, art, sculpture, architecture, drama and dance, with 
all of these areas linked through their coexistence in time. 
Organizational themes can be employed, including 
leadership, heroism, power, human rights, life stories, and 
martyrdom. In their study in the humanities, gifted and 
talented students engage in gathering information for 
synthesis, analysis, interpretation, and evaluation, and they 
need to be guided by their teachers in processing information 
and reassessing their own values. The study of the 
humanities, provides gifted students opportunities to grow 
and become, as described by psychologist Carl Rogers 
(1980), or in the words of psychologist Carl Jung (1963) to 
be able to create their own personal myth. 

• Humanities 
student-centered 

are 

An important aspect of 
the study of the 
humanities is its open
endedness, since the 
ends are not pre
determined. Appro
priate educational 
experiences for gifted 
and talented students 
need to be future
oriented; consequently, 
the humanities are 
natural curriculum 
vehicles for inquiry of 
questions that matter 
(Tower, 2000). 
Questions to be 
researched may focus 
on examining what the 
study of leadership 

portends for developing tomorrow's leaders in science, 
government and the arts. In the humanities, teachers of the 
gifted and talented become co-investigators in a co-teaching! 
learning process, and significant learning takes place for 
both the teachers and the students. Learnings for the students 
include how to cooperate, how to share and pool knowledge, 
experience and expertise so that maximum intellectual and 
personal growth can be experienced by all. Individual gifted 
students can identify questions they wish to address and to 
answer, and theil.· teachers guide the process toward 
fulfillment and refinement, assisting the students in 
integrating the individual questions within an umbrella class 
theme. As gifted students identify what they want to study 
and learn, the opcn-endedness of humanities enhances 

(see SISK, page 15) 
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SILVER LEGACY: SHINING ON THE FUTURE FOR G'FTEO YOUTH 

HUMANITIES AND 

GIFTED STUDENTS 

A Model for Success: The EPISD Humanities 
Gifted and Talented Program 

Fara Green, Linda DeBona, 
Terry Peevey, & MaryAnn Clark 

<, .l Oll kn.o~ who they are, 
<;.; the vIsIble ones. They 
f~' ,. never raise their hands; 

they shout out answers; they always draw atten
tion to themselves. They are the faces you see in 
your sleep, names the substitutes leave on your 
desk. 

You also know who they are, the invisible ones. 
They never raise their hands, never ask questions, 
never draw positive attention to themselves. They 
are just faces in the classroom, names on the ros
ter. 

Many of these students, both visible and invis
ible, are gifted students who through the structure 
and curriculum of the regular classroom have not 
been encouraged and empowered to explore and 
learn. It is for these gifted students that EI Paso 
ISD created and developed its middle school Hu
manities program. 

The research-supported Humanities curriculum 
was created and developed by local program teach
ers. Through comprehensive and ongoing train
ing, the teachers continually teach, update and 
enhance content, processes, and products to best 
meet the needs of the diverse population of gifted 
students. 

This program is offered as a three-period block 
at all EI Paso ISD middle schools. History is an 
integral part of the program and is taught as a liv
ing subject through literature, art, music, and tech
nology as a reflection of societies and their values. 

Within a supportive environment, Humanities 
students at each grade level use challenging con
tent and multiple processes to produce sophisti
cated products and presentations. Program teach
ers are often asked, "Exactly what are you doing in 
there?" To the casual observer, it is not uncommon 
to see a classroom which may appear chaotic. Stu
dents spill out in the halls working with different 
artistic media. Others may be in a stairwell using 
the landing as a sound stage, while inside the class-

room students work on computers creating data
bases and spreadsheets. Simultaneously, some stu
dents work at the chalkboard brainstorming, dis
cussing, and often arguing. Depth and complexity, 
evident in the variety of learning activities found 
in the Humanities classrooms, are intrinsic to the 
curriculum at each grade level. 

Cultural Universals and Global Connections 
Sixth grade Humanities is taught themati~~lly 
around world history/cultures with the overrIdmg 
themes of cultural universals and global connec
tions. Like a boomerang, students soar from the 
present to the past and back, returning with expe
riences connecting all humanity as one. Beginning 
with origins, the study of prehistory and archeol
ogy sends students into the field as they simulate 
an archeological dig. Forming bonds and accepting 
the need for each other, students are drawn into 
the prehistoric world through the eyes of two Cro
Magnon teenagers as they listen to the novel The 
Memory String. Working together, students gather 
natural materials for pigments and paint their ver· 
sions of the novel on classroom cave walls and ceil
ings. Understanding that the arts and man are en
twined, students delight in their original perfor
mances of "Caveman Bands" whose members have 
created instruments from nature, vibrating with 
the rich percussive sounds of primitive times. Af
ter selecting novels which pit man against nature, 
students accept or reject the key factors which must 
be present or absent for human survival. 

Moving through the continuum of time, stu
dents use universal elements of civilization, includ
ing religion, political organization, values and eth" 
ics, to analyze people and their cultures while con
necting the past to the present. They compare ~nd 
contrast stories of Gilgamesh to Noah, delve mto 
the role of death and religion in ancient Egypt us
ing selections from Tales of Ancient Egypt, and ex
perience life in Russia under the Soviets while read
ing The Wild Children. Using characters from 
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HUMANITIES AND 

GIFTED STUDENTS 

Greek mythology, students create and videotape 
soap operas. They identify themes such as hubris, 
create commercials for ancient products, design and 
make costumes, props, backdrops, and TV guides, 
and incorporate music. 

Using computers and digital technology, ev
ery sixth grade class becomes a publishing house 
that produces an eight-page historical newspaper 
which mirrors the professional quality and format 
of any large city daily paper. Students submit re
sumes and cover letters as they apply for newspa
per staff positions. These letters are read anony
mously with students choosing staff positions along 
with the paper's historical theme. Next, students 
beat the pavement as they gather in-depth re
search, capitalizing on a wide array of primary and 
secondary sources such as historical texts, archi
val documents, interviews, and electronic and In
ternet data. Using the tools of the trade, these news-

galleries of soldiers portray the essence of the con
flict. 'Ibtally immersed, students draw upon the 
strengths of their peers to complete the second 
phase ofthe project. Using computers, groups cre
ate databases and exchange information. Design
ing giant floor maps on muslin, students dissect 
and discuss the impact of a significant event. The 
relationship of past conflicts to corresponding 
present-day regions is visualized by students 
through PowerPoint presentations that integrate 
sound bites, music, and graphics. The power of 
sound transcends time when students relate hot 
news items, commentary, and commercial interrup
tions via radio drama. Imagining profound losses, 
students express themselves in dramatic tributes 
through venues such as dance, music, song, and 
poetry. Isolating the civilian from the soldier, stu
dents illustrate murals vividly depicting the rou
tines, hopes, and dreams of war-torn peoples. The 

. _____ We're not just studying subjects. We're using our 
imaginations to extend our brains. 

paper staffers write news and feature stories, ex
press themselves through editorials, investigate the 
world of business, and invent and illustrate car
toons. Staff members collaborate on page design 
and format, stage and manipulate digital photos 
and images, and publish the newspaper. After the 
newspapers are finished, each class sends copies 
to the other sixth grade humanities classes through
out the district to share, read, analyze, and enjoy. 

Students return to the present as they identify 
the emergence of modern-day nations while ques
tioning the role of conflict in the ever-changing 
world of today. In groups, students become experts 
on selected wars and revolutions as they dissect 
the religious, economic, political, and social causes 
of conflict. Phase one of this two-phase project is 
research-based. By delineating causes, prominent 
figures, major incidents, and resolutions, students 
organize data categorically on a thematic display. 
Group members also create life-sized paper dolls 
with the pigment and physical features of the 
peoples involved in the conflict. Layer upon layer, 
from hats to belts, weapons to provisions, these dolls 
become the fighting men. The displays and costume 

year ends as parents and community members walk 
through the war gallery and experience cultural 
universals and global connections through the eyes 
of students. 

Conflict, Compromise, and Resolution 
Seventh grade Humanities centers on Texas his
tory and beyond with the theme of conflict, concen
trating on revolution, problem-solving, compromise, 
and resolution. Literature provides an extension 
for broad-based themes. Students explore the ques
tion of heredity versus environment while reading 
The Light in the Forest. Realizing that solutions 
do not come easily and resolutions may never oc
cur, students express their feelings and frustrations 
through many forms, including plays, visual and 
multimedia art, or music. Probing the division of 
cattle ranchers and farmers, students use Shane 
as a springboard to learn the history of barbed wire, 
a symbol of the changing West. While reading 
Johnny 1/-emain and Sarah Bishop, student con
sider questions such as: Does the identification of 
a traitor depend on one's point of view? Does con
flict create heroes, or do heroes create conflict? 

(see GREEN. page 22) 
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HUMANITIES AND 

GIFTED STUDENTS 

The Texas Academy of Leadership in the Humanities: 
Teaching Loving Kindness in the Heart 

C. harles Dickens began 
his novel A Tale (~fTwo 

. .,. Cities with these 
words, "It was the best of times. It was the worst of 
times." However true those words were in the 
nineteenth century in Europe, they are also dramatically 
true for the twenty-first century in the United States. 
Amidst unprecedented prosperity, accomplishment, 
and well-being, there is a sense that somehow things 
have gone horribly wrong. Nowhere is this more 
evident than in the violence that haunts our children in 
school. One hundred and sixty thousand (160,000) 
students stay horne everyday day because they fear 
being harmed in school. Studies reveal that 12 % of 
students are classified as "bullies" by school 
authorities. Three fourths of students who were 
convicted of shooting students and teachers in schools 
were students who had been consistently bullied at 
school over a long period of time. NBC reporter, Fred 
Francis, in his coverage ofthe Santee, California school 
shootings quoted scholars as referring to school as a 
culture of 'put downs'. 

Dr. Kay Redfield Jamison wrote in her landmark 
book, Night Falls Fast: Understanding Suicide, "In 
tbe United States, between 1980 and 1992, the rate of 
suicide increased by more than 120%. In 1995, more 
teenagers and young adults died from suicide than died 
from cancer, heart disease, AIDS, pneumonia, 
influenza, birth defects, and strokes combined" 
(Jamison, p.48). Evidently, something is wrong with 
American children's values. Increasingly, they do not 
value life - either their own Or those of other children. 
The crisis of character has led the governments of thirty 
six states to encourage their schools to teach 
"character" as a subject in their curriculum. Eleven 
states now require their schools to leach character. 

The state of Texas has responded to this challenge 
by establishing tbe Texas Academy of Leadership in 
the Humanities at Lamar University in Beaumont, 

Mary Gagne 

Texas. The Academy is a two-year honors program 
that allows juniors and seniors statewide to complete 
their last two years of high school credits and their 
t1rst two years of college requirements concurrently. 
A student completes our program with a higb school 
diploma and 60 or more college credits. All tuition is 
paid by the State. Central to the mission is the 
development of compassion as the main character trait 
in the state's future leaders. 

Character is what distinguishes one person from 
everyone else. To be educated is to be equipped to 

tlnd character and to live character. The students of 
the Texas Academy of Leadership in the Humanities 
pursue and achieve these goals by serving those in 
need. When someone asks: What is leadership in the 
humanities? one can honestly state that leadership in 
the humanities is being of service to one's fellow 
human beings. The Academy students are involved in 
true leadership programs that emphasize service in the 
form of compassion. The Academy asserts that 
compassion is a value that offers an immediate , 
meaningful, and helpful response to suffering. 
Compassion strengthens the person. The Academy 
further asserts that compassion can be taught by 
creating an environment in which everyone lives and 
works in community. 

For example, a 16-year-old Academy student 
recently offered an insightful lecture on "The Possible 
Human." His lecture introduced students to an 
emerging culture of compassion. Moving from 
international advancements to spiritual development, 
from health initiatives to ecological programs, he 
supported his belief that humankind is evol ving a fresh 
awareness of what it means to be 'fully human.' 

The Academy fosters an environment of 
compassion that can be taught and practiced in any 
situation. There are four vital elements in operating a 
compassionate environment. First, there must be 
philosophical clarity. Second, there must be strategies 
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that fulfill the philosophical foundation. Third, there 
needs to be an on-going dialogue about compassion. 
Finally, there is the need for concrete activities that 
provide for the overt practice of loving kindness of 
the heart. 

The philosophical foundation developed at The 
Texas Academy of Leadership in the Humanities is 
consistent with the definitions utilized with most 
programs that involve teaching compassion. The 
Academy differs, however, in one crucial aspect. 
Compassion is usually presented as something to 
measure up to, something that is the hallmark of great 
people, heroes, and saints. The Academy understands 
that compassion is the most average, every day virtue. 
George Eliot elegantly referred to compassion as the 
act of making life less difficult for others. 

The second concern for an environment of 
compassion is a set of strategies that fulfill the 

delayed, withers. 
10. Learn to observe that though compassion is at 

the heart of all people, it is clearly present in 
those who do admirable deeds. Albert Einstein, 
who is noted primarily for scientific work, 
wrote, "From the standpoint of daily life 
however, there is one thing that we do know, 
man is here for the sake of other men" (1990). 

The Academy is so designed that gifted and talented 
students spend a good deal of time with the Academy 
staff. Additionally, each student has a mentor selected 
from the faculty. The staff is in constant communication 
with faculty, parents, and most of all, the young people 
themselves. 

The third aspect of the Texas Academy of 
Leadership in the Humanities compassionate 
environment is the on-going dialogue about the nature, 
practice, and challenge of loving kindness in the heart. 

... compassion can be taught by creating an C,·,,,1U":)";rys·'-:. in 
which everyone lives and works in (::r·.·I;:~i'<:I:~I'. 

philosophical foundation. The Academy has identified 
ten strategies used to help humans learn to be more 
compassionate. 

I. Treat all creatures with kindness. 
2. Use fables, stories, film and music to illustrate 

how to be compassionate. 
3. Remind everyone to always speak kindly. 
4. Call people's attention to their own 

compassionate behavior, especially the young. 
(This does not have to be a demonstrative 
device. Just a simple sentence like: "I was really 
touched when you ... " will help the person see 
his/her own compassion.) 

5. Help people to practice compassion while they 
are suffering in their own life. 

6. Enjoy the act of compassion as its own reward. 
This is often best done by being in a group 
doing compassionate work. 

7. Learn to do compassionate listening. 
8. Learn the value of beauty. In his great dialogue, 

The Symposium, Plato relates the ability to care 
for another to one's sense of the beautiful. 

9. Learn to be kind NOW. Compassion that is 

The reason for establishing a humanities leadership 
program for gifted and talented junior and senior high 
school students in a university is to teach the skills of 
leadership. Long ago Aristotle posted the qualities of 
a good leader as ethos (moral quality, moral character), 
pathos (ability to touch feelings, touch emotions), and 
logos (ability to give solid reasons that move people 
intellectually.) 

The Academy gives gifted and talent students the 
opportunity to live in a continual dialogue about the 
nature of being human. In addition to the full university 
humanities curriculum, students are required to take 
one course each semester as a whole group. Each 
semester, a specific aspect of humanities focuses on 
poetry, art, or music appreciation. This year the focus 
in the humanities is Alexis de Tocqueville's Democracy 
in America. Democracy in America is the intellectual 
backdrop for a substantive discussion of various topics, 
including representative democracy, the respon
sibilities that attend democratic citizens, the intellectual 
origins of America, and the relationship between the 
cultural movement of Romanticism and the emergence 
of an American ethos. As a corollary to their 

(see GAGNE, page 18) 
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Connections: 
Katy Kids Relive World War II 

Lesli Edge 

E
ducational research 
shows that deeper learn
ing, the synthesis level 

of learning of Bloom's Hierarchy, is acquired by con
necting new learning with older memories (Heiler, 
524). Based on that knowledge and the need for a dy
namic differentiation strategy to make history come 
alive for gifted students in the fifth grade in Katy lSD, 
teachers developed tiered lessons that linked the kids 
to the community where they lived. These lessons were 
rich in choices, as advocated by Renzulli's Emichment 
Triad model (1997), and provided ample opportunity 
for the students to have contact with a real audience. 
They received immediate feedback, and in the pro
cess, they became resident experts on numerous as
pects of the content. Differentiation was provided with 
Kaplan's emphasis on the process in mind (1986). 
Special attention was given to providing multiple op
portunities to experience the depth and complexity so 
necessary to keep these youngsters engaged in the 
learning experience. 

This Oral History web project was created as are· 
suit of an earlier project created in 1998. In it, fifth 
grade students at one elementary campus entered 
Thinkquest Jr., a nationwide technology·based contest 
in which they were challenged to create an educational 
web site on a topic of their own choosing. They chose 
World War II, and their research was homegrown. They 
elected to find out what members of their own fami· 
lies did during the war. The project was meaningful as 
well as successful, both at home and nationally. Their 
efforts earned them second place in the Social Studies 
division of the National Thinkquest Jr. competition, 
but more importantly the memories that were associ· 
ated with this project will last a lifetime. Students came 
to realize that they had "heroes in their own families" 
and that history was a living thing. A strong, lastin~ 
connection was made. 

Taking this concept to the next level was the logi· 
cal step. To make the connection on a larger scale, a 
cooperative venture between Katy lSD, and the Katy 
Veterans of Foreign Wars (VFW) Post 9182, was pro· 
posed in 1999. Three Katy elementary schools were 
chosen for the pilot project. The gifted & talented 
teacher and the technologist for these campuses be· 
came the co-facilitators of the project. 

Much groundwork however needed to be laid be· 
fore the students and veterans would actually meet each 
other: 
• The Texas Essential Knowledge and Skills (TEKS), 

and the student textbook were reviewed to establish 
what compacting needed to be done to reach mas
tery of grade level content. 

• A student text, rich with interdisciplinary, interac
tive links to enhance depth & complexity of the con
tent, needed to be generated. 

• Lesson plans with quality links, multi leveled ac
tivities, and integrated assessment tools was devel
oped for teacher use. 

• A kid friendly, easily navigable web environment 
needed to be created. 

• Finally, raw data that was to be the basis of the project 
had to be collected. 

To facilitate data collection, the VFW post created 
a data collection sheet that was sent to all members 
who fought in WWII. Those who wanted to participate 
in the project were asked to share photos and other 
memorabilia of the period to use on the website. They 
signed release forms that allowed us to post these items 
and the stories that would later be shared with the 
students. Once the data came in, the fith grade students 
needed to choose a VFW Post veteran to interview 
based on the area of interest they had developed in 
their studies. Then it was time to get to know each 
other. Both groups were nervous about this meeting. 

10 TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED • TEMpo· SPRING 2002 



~II.V,"I\ L .. ..,A\..,l • .:;wnININ\.J UN 1"1: I"UIUKI: I"UK UU"II:U IUUIH 

-------_._-" .. __ . --- HUMANITIES AND 

GIFTED STUDENTS 

--_._-- .. _--

Until this point, the project had been very school 
based in nature. From this point on, the students took 
on roles that would put them in "real life experience" 
situations. They were about to become active agents 
in their own learning. The level of interest, and need 
to "do it right" became apparent right from the begin
ning. Their first real connection with the veteran they 
chose would be a phone call in which they would in
troduce themselves 
and try to set up an 
interview date, Phone 
etiquette was prac
ticed, practiced, and 
practiced some more, 
not necessarily at the 
teacher's request. 
Quite the opposite in 
fact: the students 
were so concerned 
about making a good 
first impression that 
the teachers had to as
sure them that they 
were going to do just 
fine. When it came 
time to make the calls, each tentative "Hello my name 
is" ... ended in a relieved little sigh, followed by a tri
umphant grin, after which you could not stop the out
pouring of "Did you know ... " or "He was really funny!" 
It all ran together and sounded like a foreign language 
that only the kids themselves seemed to understand. 
We had "First Contact!" 

On the tide of such enthusiasm the students went 
about the tusk of developing interview questions wi th 
the zeal of reporters with a major scoop. Discussion 
about what was an appropriate question, how to ask 
questions that got more than a "yes" or "no" answer, 
and how to take notes when some one was talking to 
you led to research on the world wide web. Question
ing techniques were honed more thoroughly, and in a 
more lasting way than a lecture, work sheet or essay 
could ever do. Memory associations were made at an 
astonishing rate. 

With the research done and a date set, it was time 
to get ready for the interviews. The students wanted 
the veterans to feel as comfortable and welcome as 

possible when they actually met them for the first time. 
They felt that an USO setting would show the respect 
they felt, as well as let their respective interviewees 
know that they had done their homework. A quiet area 
was set up for the interviews, with a video camera, a 
tape recorder, a digital camera, and a microphone. 

The long awaited interview date arrived, Punch 
and cookies were set out, red white and blue banners 

'~':1.\ and welcome signs 
were hung, and "Big 
Band" era music was 
playing in the back
ground. Then the vet
erans began to arrive, 
and it was pure magic. 
Pairs of heads leaning 
together in earnest 
conversation were 
scattered around the 
room. War relics, 
maps, and old photos 
were shared, and inter
view questions were 
discussed, Each age 
group's private wor

ries about whether they would have anything of inter
est to share with a different generation melted in the 
buzz of conversation heard around the room. Stories 
not heard for half a century were being retold to a fresh 
and eager audience. The connection of these stories to 
the text the students had read in their books, and on 
the web was evident in the comments of, "Oh I see," 
and, "I wondered what that meant," which could be 
heard coming from every corner of the room. 

The actual interview sessions stirred other memo
ries and a new wave of stories surfaced. The very hu
man side of war began to emerge. Both happy and sad 
stories intermingled, and a very rich and colorful im
age replaced the limited view that textbooks portrayed. 
The two-hour interview process we had predicted 
turned into three and four hours, and all parties reluc
tantly parted ways, so much richer for the experience. 

In the reflective aftermath of the interviews, the 
students were overwhelmed with the "how to teU it 
all" aspect of the next phase of this project. They be
gan to realize that the real work was just beginning. 
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Oct 12 

Oct. 20 

Nov. 1 
Nov. 12 
Jan.3 
Jan_ 11 

Jan. 25 
Jan. 28 
Feb 1 

Feb 18 

Feb. 22 
Feb 29 
Mar. 1 
Mar 28 

Mar. 30 
Apr 10-14 

Apr. 20 
May 11 

May 17 
May 19 

3:00 p.m. 
3:00 p.m. 

2:45 p.m_ 

3:00 p.m. 
3:00 p.m. 
3:30 p.m. 
3:30 p_m_ 

12:00 p.m. 
12:00 p.m. 
3:30 p.m. 

3:30 p.m_ 

3:30 p.m. 
7:30 p.m. 
3:30 p.m. 

4:00 p.m_ 

9:30 till ... 
4:00 p.m. 
10:00 am 
230 p_m_ 

TBA 

Project Time line 

Cooperative meeting between the VFW & KISD staff 
GIT & Technology team leaders go over TEKS & Standards 

Informal brainstorm session on WWII possibilities 

Project was given the go ahead 
Slideshow presentation of Vision for the Web site 
WWlllarge group meeting to establish perimeters for the project 

WWWII small group meeting to brainstorm layout of website 

WWII half day for working on website 
WWII 12:00 small groups working on website 

WWII-PM working on website 
WWII- large group presentation of preliminary layout 

WWII rehearsal meeting at 
WWII presentation at the VFW Post 9182 

WWII Interview preparation meeting 
WWII Interview preparation meeting 

Interviews at 3 campus' 
Leadership class presentation 
Grand Kid's Presentation 

Principal's Presentation 

WWII Celebration 
~--------------""------ -----------------.-

More discussion ensued, which lead to rough drafts 
and re-writes, and follow-up phone calls to clarify par
ticular points. Video tapes were watched again and 
again to ensure accurate telling of the stories that were 
shared. Once again, the students were their own truest 
critics, trying their stories out on each other to see if it 
would appeal to other students. It became very impor
tant to these students that others hear the stories they 
had heard. 

Technology was an example of a pivotal advan
tage which ultimately gave the allies the edge they 
needed to be victorious. For example, never again 
would any of these students confuse a Jeep with a half
track. They now knew there was a world of difference 
between those two vehicles, and they were going to 
pass that knowledge on to the next group of fifth grad
ers as vividly as it had been passed to them. Finally, 
web links, photo and video stream links would be 
added to their text. 

Once they were satisfied with the text they had 
generated, it was their turn to find linh that would 
bring their readers as close to the subjects as they now 
felt. In the process, the students covered the basic in
formation needed to meet the state standards (TEKS) 
and they were now experts in their own right on some 
aspects ofWWII. A deeper meaning had been attached 
to this subject forever. In less that a month, these stu
dents were able to appreciate subtle nuances that 
shaped the events of the war. 

As the students completed their projects and de
liberated about which links to add and which to omit, 
a connection to the community was evolving and a 
social consciousness and sense of civic pride began to 
emerge. They began to understand the legacy they were 
helping to create. They had helped make a difference, 
and with this process, they had also gained a lasting 
insight into history first hand (Duffy & Jonassen). They 
had begun to understand that it's people just like them
selves who make history, one day at a time. 
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to Write for Tempo 
We are actively seeking articles from parents and 
classroom teachers. You have invaluable exper
tise and information to share with the readers. 

Check the Call for Articles inside the back cover 
for upcoming themes. 

If you have an idea for an article or have other 
questions, contact the editor. 

(from BATSON, page 3) 

that have been analyzed by the Legislative Budget Board. 
The problems with the current Texas public school finance 
formulas do not seem to impact gifted students yet reports 
fly in the face of this observation. As local school districts 
reach the $1.50 cap on local taxes and as these same 
districts are required to return more and more revenue to 
the state, reductions in expenditures are demanded to 
remain solvent. Reports are now surfacing in which local 
school districts are reducing or eliminating classes for 
gifted students, enrichment programs, and services that 
challenge talented youth. 

No funding in the federal budget. Programs and 
services at risk in Texas. Accountability measures that 
do not allow gifted students to show their learning. These 
legislative actions and requirements indicate gifted youth 
are throwaway kids. We must take bold, sustained steps 
to ensure they are not discarded. 

All children and teens are our future. The loss of just 
one youngster is untold loss to our world. Gifted students 
are children first. They need and deserve access to 
challenging instruction, opportuni ties to grow 
academically at least one year for every year in school, 
assessments that allow them to demonstrate their learning, 
and pertinent accountability data for their teachers and 
parents. 

The TAGT 2002 Executive Board affirmed as their 
first goal the following: advocate appropriate services 
and accountability standards for all gifted and talented 
students. Your participation in this advocacy effort is 
critical. Your continued membership in TAGT and your 
voice at the local school and district for gifted education 
are two ways you can make a positive difference for gifted 
students. Encourage friends, who are parents and 
grandparents of gifted students, to join and participate in 
TAGT. 

Protect gifted students and their opportunities to 
develop their potentiaL Let us learn from another 
advocacy organization: a gifted student is also a terrible 
thing to waste. 
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facetiously assume that learners will get the humanities 
on their own (a familiar-sounding phrase, isn't it?). 

As I pondered the concept of the humanities, I was 
drawn to the particular nuances of a similar sounding 
set of words. Let us begin with the word "humanities." 
One definition describes them as "the branches of 
learning that investigate human constructs and 
concerns." Would not mathematics, even the sciences, 
fit within that definition? 

The humanities deal with the constructs of humans. 
Many would argue that they provide us with more 
culturally rich lives. They help us answer the question, 
"What does it mean to be human?" The word 
"humanism" does not help. Instead, it carries us far 
afield into a value-laden realm that evokes strong 
feelings in a number of different camps. 

"Human," only describes the species we are, Homo 
sapiens. Even the word "humanity" simply describes 
the collective "us." Adolph Hitler, Osama Bin Laden, 
and Jeffery Dahmer are all human, all members of 
humanity. I hardly equate them with more culturally 
rich lives and, if they answer the question above, they 
do so as negative examples. 

When we arrive at "inhuman," we reach a term 
that provides more fuel for contemplation. To be 
inhuman is to be brutal, unfeeling, barbarous, cruel, 
or a "savage." The antonym of inhumanity is not 
human, but humane, one who is benevolent and 
compassionate. One might then argue that inhumanity 
is a lack of the humanities or, to rephrase a bit, the 
antonym of "Humanities" is "Inhumanities." 

What, then are the Inhumanities? Several "courses 
of study" come to mind. These include Hatred, 
Prejudice, Fanaticism, and Anarchy, with various 
additions such as Arrogance, Bigotry, and Chauvinism, 
Intolerance, and, in some circumstances, Callous 
Indifference. As a student of history and one who can 
recall such life-defining moments as the Kennedy 
assassination, the Kent State incident, and September 
11, 2001, I have no doubt that extensive offelings of 
the Inhumanities exist to answer the question, "What 
does it mean to be inhuman?" 

We may neglect the Humanities at our own peril. 
How can we presume to think that we humans can 
utilize mathematics and physics to calculate and 
formulate the means whereby we can produce nuclear 

weapons with no thought of the humans (and their art 
and artistry) upon whom we unleash them? If we 
utilize our scientific know ledge to pursue the question 
of "What can we do?" into cloning, genetic 
engineering, abortion, and euthanasia, do we not also 
need the Humanities to cause us to ask the question, 
"What should we do?" 

While we cannot abandon the core knowledge we 
humans have so painstakingly crafted over several 
millennia, we could strive to find innovative ways to 
infuse the humanities within that core. I run across 
interesting books that, to me, seem to capture the 
essence of humanities constructs within core contents. 
Leonard Shlain (1991) provides a fascinating 
interweaving of similar insights in the history of art 
and physics, with the artists at times leading the 
exploration. Edward Rothstein (1995) elaborates 
mathematical knowledge with musical structures. John 
Barrow (1995) finds sources of human creativity within 
the scientific structures of the cosmos. John Briggs 
and David Peat (1999) discern philosophy wi thin chaos 
theory. Michael Schneider (1995), in a platonic 
approach, utilizes the first ten numbers to examine 
everything from geometric structures to the archetypes 
of art. Finally, Douglas Hofstadter (1999) braids 
together math, music, literature, art, computers, humor, 
logic and illogic to investigate that most human 
construct, the mind. 

Plato, in The Republic, argues that philosopher 
kings would rule the ideal society. Before we cast such 
an undemocratic thought aside, we might ponder a 
moment the idea of being led by lovers of wisdom, 
whether we make them kings or caliphs, prime 
ministers or presidents. If we neglect to provide our 
gifted students with the beauty, depth, and richness of 
humane understanding the Humanities provide, should 
we be surprised to find the Inhumanities flourishing? 

Barrow, John. (1995). The ar(ful universe: The 
cosmic sourc;e of human creativity. New York: Little 
Brown and Co. 

Briggs, John and F. David Peat. (1999). Seven 
life lessons ofc;haos: Spiritual wisdomfrom the science 
of change. New York: Harper Perennial. 

Hofstadter, Douglas. (1999). Godel, Escher, Bach: 
An eternal golden braid. New York: Basic Books. 
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Perennial. 
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(from SISK, page 5) 

opportunities for multiple options in problem identification 
and product definition. This process represents the freedom 
of learning that gifted adolescents require and request for 
validity in their learning process (Moje, 2000). The 
importance of providing choice options was stressed in a 
comprehensive review of the role of the humanities by Witt 
et. al. (1980) in the The Humanities: Cultural Roots and 
Continuities. 

• The Humanities are intellectual and creative 
The humanities are intellectual, capable of tapping the 
gifted students' desire to know and their keen curiosity 
about themselves, the environment, the culture, the planet, 
and the cosmos. In addition, the humanities deal with 
feelings and aesthetics, and employing the tapestry 
metaphor, "gifted students will pull their tapestry together, 
and weave new beautiful threads by synthesizing, 
restructuring, recording existing data, concepts and models 
to generate new and different designs, and expressions." 
As they explore the record of humankind in the world, gifted 
and talented students will be able to develop a concept of 
the future as an infinite array of possibilities. Rubinstein 
(2000) suggests employing "Historical Splits" in which 

students generate a list of famous people who have 
contributed to society before 1930, and people who have 
contributed after 1960. Students research the lives of these 
people and their contributions, then divide into pairs. The 
pairs consist of One student representing a pre-1930 famous 
person and another student representing a post-1960 person. 
The pairs write a short dramatic SCene (time and place), 
including pertinent facts about the famous people, their 
contributions or conflict, and then stage the SCene for their 
class, or another appropriate audience. 

By studying the past, gifted students come to view the 
past as the future of the future. As A. Harry Passow, former 
Jacob Schiff professor of education at Teachers College, 
Columbia University said, "If we are to know where we 
are going, we must know where we have been." The 
humanities represent the history of the human spirit, the 
conduit through which we enter, live in, and leave the world. 

AN EXEMPLARY HUMANITIES PROGRAM: 
PROJECT DEEP 
Diversified Educational Experiences Program (Project 
DEEP) in Witchita, Kansas was a nationally validated 
program in the humanities in which students studied T. H. 
White's Once and FUTure King in a World Civilization 
course in Grades 9 and 10, and American Civilization in a 
second COurSe in grades II and 12. Project DEEP represents 
an exemplary program in the humanities, with both research 
as a primary focus. 

• DEEP Identification of Students 
Gifted in the Humanities 
The procedure used by DEEP to identify students for their 
program represents one model for identifying students 
gifted in the humanities at the upper elementary, middle 
and secondary school leveL Basic criteria for selection 
included grade point average, hobbies, and interest. Student 
test scores in reading, other standardized test scores, and 
teacher recommendations were used for initial 
identification. English and social studies grades were then 
considered, along with student writing samples, for 
creativity, content, grammar and presentations of ideas for 
final selection. 

• DEEP Program Emphasis 
The DEEP program was staffed by experienced teachers 
in English and social studies who served as advisors, 
consultants and learning systems managers. Students were 
scheduled into two consecutive class periods to learn to 
design and evaluate their learning experiences. They set 
general class goals and specific individual project goals 
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for their performance, and 
they developed and used 
decision making and goal 
setting, arriving at 
consensus, project plan
ning and time manage
ment skills, Students 
completed projects based 
on their goals and 
presented the results of 
their learning to the entire 
class of 80 participating 
students, In daily 
integrative class meetings, 
the students and the 
teachers worked together 
to clarify connections 
between Issues and 
findings and to identify 
and to reflect upon their 
own experiences, feelings 
and perspectives, 
Students evaluated their 
projects, as did the 
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Mythic Themes 

• Becoming an individual, including leaving 
home (Peredur the Son of Evrawe) 

• Fighting for autonomy (Gilgamesh and the 
Tree of Life) 

• Pursuing the quest for meaning (Perseus) 
• Position and power, including finding a 

vocation (Myth of Two Brothers) 
• Greed and ambition (King Midas) 
• Responsibility (King Minos and the Bull) 
• Rites of passage, separation loss, and 

suffering (Orpheus and Eurydice) 
• Spiritual quest (Parisifal) 
• The final Journey (lndra and the Parade of 

Ants) 
• Relationships, love, and rejection (The 

Enchantment of Merlin) 
• Marriage (Gerda and Frey) 

Figure 1 

thing from their children, 
The theme of this Greek 
myth deals with the 
ambition Thetis has for 
her child. She wants her 
son to be a god, and the 
myth conveys profound 
insight into the secret 
hopes, dreams, and 
longings that parents may 
unknowingly ask of their 
gifted children, The 
students shared that 
oftentimes their parents 
want them to be better 
than other young 
people-more brilliant, 
unique and special. They 
shared how "no one can 
live up to such 
expectations," In their 
discussions they also 
pointed out that some 
parents want their sons 

teachers, but the emphasis was on student evaluation of 
the projects. 

and daughters to redeem them, to make good what the 
parents were not able to accomplish, or to live out what 
they felt they were denied in life, 

PROJECT MYTHIC JOURNEY 
Another example of the use of the humanities with gifted 
and talented students is Project Mythic Journey. Eighty
five gifted and talented middle school students from 
throughout the state of Texas were involved in exploring 
the deep meanings and broad theme of Mysteries of Life 
and Human Relationships which used the second definition 
of the humanities as the study of the natural interrelationship 
of intellectual, social, spiritual, and aesthetic human 
endeavors. (Sisk, 2001). The myths were grouped 
according to broad themes (see Figure 1). 

The gifted students read the myths and identified 
questions they wanted to pursue and to discuss; then they 
worked in small groups of five to discuss how the myths 
related to real life problems, They kept daily journals, to 
help assess their level of understanding and their ability to 
apply the concepts to their lives. One theme that was widely 
read and discussed was tbat of Pwents and Children. 

PARENTS AND CHILDREN THEME 
To study this theme the students read Thetis and Achilles, 
which tells how parents expect nothing less than every-

Many of these student insigbts are mirrored in the myth 
of Thetis and Achilles. Thetis, the goddess mother, wants 
her child to be divine like her, rather than mortal like his 
father. The students quickly recognized the relationship with 
the myth of Orion and Oenopion in which the father 
attempts to totally possess a daughter. 

Wide inquiry in an integrated humanities study provides 
gifted students with a better understanding of the world 
and how it works, but more important the students are able 
to learn more about themselves in relation to others. In small 
groups, they decided how they wanted to share their myth 
and new insights into relationships with others. Some 
students chose to create an original mytb and use the same 
themes; some employed an interview format with the 
central characters cast in today's world and interviewed 
for a newscast; others used a traditional seminar approach 
with questions and answers; one group created a rap to 
share their insights; another group used drums and a round
robin discussion borrowed from their study of Maori 
traditions; and one group danced a Hindu dance in 
traditional dress and shared their insights. 

A teacher summarized her experience, "The students 
have learned to acknowledge and respect various cultural 
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values, and they have clarified their own values." The gifted 
students developed a better understanding of the world and 
how it works, but more importantly, they developed a 
deeper understanding of themselves in relation to others. 

THE GLOBAL VILLAGE: 
A RESOURCE FOR THE HUMANITIES 
In the study of the Global Village, Level 6 in the Philosophy 
for Young Thinkers series, gifted and talented students are 
encouraged to address human global needs, global values 
and global problems. Hester and Vincent (1989) share their 
main purpose in writing the activity guide was to engage 
gifted and talented students in studying themsel ves, and at 
the same time to study people from different countries and 
different places on the earth. Students examine historical 
events and search their minds for ways to prevent war and 
failure in human relationships. In Part I, the students begin 
by studying the world to gain an overall view of serious 
issues. It is interesting that when the book was published 
in 1989, one lesson was South Africa: Strugglefor Equality 
and deals with the problem of apartheid. Of course, 
apartheid has been abolished, but gifted students can be 
involved in meaningful study of what can be done to rebuild 
and restructure the South African economy. Part II of the 
book explores ways of building human relationships and 
students are guided to ask themselves, What kind of world 
do they want for themselves? Part II offers students an 
opportunity to enlarge their vision and to turn outward 
toward other human beings and to nature itself. We have 
used the book as a resource in the Texas Governor's Honors 
Program at Lamar University, Beaumont in our Philosophy 
classes. Hester and Vincent (1989) challenge gifted students 
with these words: "The challenge is for you to reconsider 
your own actions in light of human rights and the rights of 
this living planet. Values are the causes of our behavior. It 
is now time for you to re-think your values and take stock 
of your behaviors as they affect others and the planet Earth." 

ELEMENTS OF AN EXEMPLARY 
HUMANITIES PROGRAM 
An exemplary humanities program for gifted students needs 
to include a focus on increasing knowledge, self-expression 
and practical skill development to enable the gifted and 
talented to determine their future. Suggested elements are: 

• A transdisciplinary approach to identify complex global 
issues to develop global awareness and multiple solutions 
not at the expense of anyone country or people. 

• Individual investigations to encourage awareness and 
appreciation of diversity in ideas, people and visions of 
the future. 

• In-depth studies of people who have made a difference 
in history, and in current times, and group discussion to 
develop an understanding of competing values and the 
importance of individuals taking a moral stance. 

• Collaboration with other gifted students, teachers and 
community leaders. 

• Discussion and practical experiences to encourage the 
development of personal responsibility and commitment 
to leadership to address the fragile ecosystems that sustain 
all life. 

SYNERGY BETWEEN THE GIFTED AND 
TALENTED AND HUMANITIES 
Now more than at any other time, there is a much needed 
synergy between gifted and talented students and the 
humanities that leads toward the creation of a better and 
more humane world for all. To create this new world, there 
is a need for gifted and talented individuals to integrate, to 
synthesize, and to evaluate that which is, and that which 
could be. The humanities represent the form and substance 
for such assessment of the status of humankind. What is at 
stake for all of us today is the prudent use of decision
making ability and judgment about the future, in light of 
the present and the past. As we observe the new government 
being formed in Afghanistan, as citizens of the United 
States, we need a new level of sensitivity about the quality 
of not only our lives, but the lives of all people. Special 
emphasis and effort is needed now to bring the humanities 
back into greater prominence in education, particularly for 
the gifted and talented students. Involvement in studying 
the humanities will not guarantee wisdom for them, but 
the humanities will involve them in raising questions about 
knowledge and information, about one's inherent worth, 
and about responsibilities. Gifted and talented students have 
the potential to be the creati ve developers and refiners, the 
analyzers and synthesizers of the patterns in life, and most 
impOltant they have the potential to be the forward thinking 
proposers of better and alternative "futures" and "presents" 
in the interests of oneself and others . 
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(from GAGNE, page 9) 

humanities course, students also attend a required, non
credit, learning activity about humanity and 
compassion titled the Think Tank Series. Academy 
Think Tanks involve specialists in a number of fields 
who challenge students on topics such as "Killer 
Kindness: What Does It Take to Be kind", "Martin 
Luther King: The Soul of a Leader", and "Shakespeare 
in Fifths, Sevenths, and Ninths: Postmodern 
Treatments of Shakespeare in Modern Film." Students 
also have a student government and have a 
participatory voice in the operation of the Academy, 
The staff meets continually with students in personal 
dialogue, helping students design and execute service 
projects, Staff meets at the beginning of each day and 
reviews what is happening with the stndents and 
assigns staff to work on specific needs of specific 
students, Tn short, the Academy is a Jearning 
community wherein all people live and work in an 
environment of and about compassion. 

The fourth component of the Academy's 
compassionate environment is the provision of 
concrete service projects that provide for the overt 
practice of compassion. Academy students are 
aggressively involved in both the university and urban 
community. They have designed and taught an arts and 
humanities cnrriculum for an after-school program. 
Academy students acted as teachers' aides in a local 
elementary school system; every Friday afternoon they 
donate their time to tutor students. Academy students 
work in every retirement community in the city, design 
and execute variety shows for the facilities, and visit 
one on one at the retirement centers, offering the people 
their hearts and their time. 

Academy students working with The McFaddin
Ward Historical Museum in the city designed and made 
an activity book for use in elementary schools on the 
subject of the history of their city and community. They 
serve as tutors on a weekly basis for an elementary 
school in the city. They work as assistants for The 
Epilepsy Foundation, At the university level, they help 
operate a free writing lab that helps students at allievels 
improve their writing, They volunteer as ushers, work 
hands, and countless other jobs for university programs 
and performances, They collect food for the local 
shelter and each Christmas they adopt a family in need 
and provide everything: tree, decorations, gifts, and 
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food. They have invited students from various schools 
to attend the TALH Leadership Consortium 2002 for 
students who want to discover, better understand, and 
cultivate the qualities of effective leadership. All of 
these projects are handled and executed by the students. 

In response to the suffering of the young, the Texas 
Academy of Leadership in the Humanities is pleased 
to have developed a program sound in philosophical 
assumptions, strong in strategies, aggressive in 
dialogue and service projects, a program that helps 
students, faculty, and parents to grow in compassion. 
It may seem as though humans are becoming more 
self·centered and less compassionate. The response to 
the events of September 11, 2001 would suggest 
otherwise. "Compassion is a rising star even if it is 
from time to time obscured in the skies." (Zeldin, P. 
253) 

Dr. James M. Simmons, president of Lamar 
University, states that "The Texas Academy of 
Leadership in the Humanities exemplifies the golden 
rule: To do unto others, to give of themselves in an 
effort to make their community a better place, and to 
help others, expecting nothing in return. This describes 
the students of the Academy." The presence of an 
environment of loving-kindness does not exempt 
Academy students from the failures involved in being 
human. But, the Texas Academy of Leadership in the 
Humanities understands Emily Dickinson when she 
wrote: 

If I can stop one heart from breaking, 
I shall not live in vain; 
If I can ease one life the aching, 
Or cool one pain, 
Or help one fainting robin 
Unto his nest again, 
I shall not live in vain. 
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(from KAPLAN, page 1) 

instructional design emphasizes each circle as another 
way to analyze and understand the same standards
based content. The study of the standard as a topic
specit1c area is quite different than the study of the 
same content as it relates to the discipline in its en
tirety. Consider the difference between defining the 
water cycle as an isolated topic and subsequently, re
lating the water cycle to the entire disciplinary area of 
environmental science. Further, consider the impact 
of knowing how the water cycle (a standards-based 
content area) is seen as a "conceptual force" to shape 
understanding in other disciplines: social studies, Ian· 
guage arts, and/or math. 

The following question exemplifies this statement: 
How is the water cycle presented as an integral fea· 
ture in the landscape compositions of the great artists? 
The direction to study the concentric circles is not an 
important variable; a study can traverse the concentric 
circles from the standard outward or conversely, out· 

ward to the standard. Time, assistance, resources, and 
expectations need to be adjusted as factors to imple
ment the use of concentric circles of knowing. 

The need to develop the gifted students' apprecia
tion for the humanities can be stimulated by the Con
centric Circle of Knowing curriculum and instructional 
design. Two areas of the humanities that need to be 
introduced early in the students' educational careers 
are philosophy and psychology. Teachers are respon
sible to provide students with the opportunity to "in
tellectually sample" areas of study that often are de
ferred until college. The anticipated outcome derived 
from these studies is familiarity, not mastery or a sense 
of the dimensions and impact of these areas on the 
fundamental, basic, or rudimentary core areas of study. 
Key concepts and phrases to stimulate the gifted 
student's investigation of the relationship between phi
losophy and/or psychology and the content of the stan
dards include: 
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Philosophy 
• meaning of reality • search for knowledge 

• ethics • power 
• cynicism • stoicism 
• utopia • materialism 
• thesis - antithesis • rationalism 
• "mind as a blank slate" • existentialism 
• pragmatism 

Psychology 

• defense mechanisms • self-actualization 

• motivation • basic needs 
• behavior • ego or self concept 

Each concentric circle of investigation enables the 
gifted learner to venture into another way to perceive, 
enrich, comprehend, and evoke wonder about the con
tent of the standard. 
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Students debate questions, create heroes, write 
diaries, or develop products that personalize char
acters such as Sarah Bishop. Students empathize 
with her as she copes with the agony of a life in a 
family torn apart by war. Their feelings are re
flected in student"created memory boxes filled with 
objects that represent her struggles. Departing 
from the genre of historical fiction, science fiction 
is a vehicle used for self-examination of needs ver
sus wants. Though reading Twenty Thousand 
Leagues Under the Sea, students determine the 
importance offreedom as they debate the question: 
What is the value offreedom as it is weighed against 
material wants and needs? 

Literary and historical studies lead students to 
write and illustrate novels oftheir own. This pro
fessional quality product is methodically developed 
through the writing process, design, layout, bind
ing, and publishing of the books. The project cul
minates with the young authors basking in the 
limelight while books are shared with parents and 
community members. 

In the final six weeks of sclTool, students be
come historians going beyond the four walls of the 
classroom. Armed with cameras, notepads, and 
tape recorders, students investigate EI Paso, a 
unique border city steeped with more than 500 
years of explosive history. Within the 150 square 
miles of the city and surrounding areas, students 
discover EI Paso and its history, each taking his or 
her own path. They walk through 300 year-old 
Spanish missions, visit the Border Patrol museum, 
wander through the wilderness park, ride the tram 
up Mount Franklin, tour barracks and other facili
ties on Fort Bliss, or hop on the trolley to Juarez. 
Oral histories of friends, family, and community 
members are recorded and shared. Each student 
invites and schedules a guest speaker to address 
border issues and topics of relevance to both EI 
Paso's past and modern history. Border Patrol 
agents, city politicians, Holocaust survivors, uni
versity professors, and artists bring local history 
to life. From a variety of points of view, students 
conclude that a hero on one side of the border is 
not necessarily a hero On the other side. Past and 
present day conflicts become meaningful and real. 

Revolution and Change 
Eighth grade Humanities builds upon U.S. history, 
discovery to reconstruction, with emphasis on revo-

lution and change. One might wonder then at the 
choice of our first novel, T.H. White's Once and 
Future King. The dream of King Arthur would in" 
deed have been revolutionary for his time period. 
He envisioned a world where right makes might, 
and all men are equal under the law. Students then 
journey from the struggles of an emerging nation 
hoping to capture Arthur's dream to the near de
struction of that dream as Seen in Gone With the 
Wind. Albert Einstein said that of the two, knowl
edge and imagination, imagination was the more 
important, for knowledge is limited but the imagi
nation knows no bounds. It is through activities 
that stimulate the imagination that students in 
eighth grade Humanities approach history, litera
ture, language, and the fine arts. 

While studying Arthur, students also study the 
epics: Gilgamesh, the Iliad, Beowulf, and Song of 
Roland. Using these epics and building on the skills 
they learned in sixth grade, students produce a 
newspaper that centers on one of the epics. Unlike 
their earlier newspaper, the eighth grade paper is 
done not on computers, but completely by hand. 
Students discover the beauty of medieval art as they 
use calligraphy and medieval borders to enhance 
their papers. Following the epics of antiquity, stu
dents are introduced to American folk heroes: Paul 
Bunyan, Davy Crockett, John Henry, and Pecos Bill. 
They must then make connections between the two 
genres, the epic and the folktale. In analyzing lit
erature, students go into complication, foreshad
owing, symbolism, tone, and diction. Character
ization focuses on archetypes and parallel themes 
and plots. They imagine how entire story lines 
would have been altered if just one aspect had been 
changed. For example, what if Hector had defeated 
Achilles? 

"Lights, camera, action!" Welcome to another 
facet of eighth grade Humanities. After reading 
Howard Fast's April Morning, students use mod
ern technology to write, produce, film, edit, and star 
in an original movie that carries the action of April 
Morning for one more day. Students learn about 
costuming, make up,lighting, set design, and work
ing with a temperamental "star." Students also 
experiment with using music to create tone, and 
work on diction as a technique to create character
ization. In the film, students must carryon the 
personalities established in the novel and make 
appropriate historical allusions for the time period. 
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As the TEKS for eighth grade social studies in
cludes an introduction to the basics of government, 
the Humanities classes create their own. In fact, 
they create an entire civilization. Students imag
ine that 100 years ago their ancestors crashed on a 
deserted island. Today, their island nation is a 
thriving country, part of the United Nations. In 
their presentations, students must show an asso
ciation between the geographical location of their 
island and its climate and natural resources. They 
also have a written constitution, a flag, a national 
anthem, a pledge, and a national budget. Students 
learn about taxation, exchange rates, net outlays, 
stocks, bonds, trade deficits, and surpluses. 

The human tragedy of the Civil War becomes 
very real as students turn the library into a Civil 
War museum. Students present displays on every 
facet ofthe war, taking on roles ofthose people who 
lived during these tumultuous times. You will find 
doctors, frustrated with the lack of medicines, who 
will tell you exactly how to treat anything from a 
gun shot to malaria. Prisoners at Andersonville 
and Elmira will frighten you with their stories of 
starvation and torture. Gunsmiths will tell you 
about the advancement of weaponry and what 
weapons were carried by what ranks. Women will 
show you how bandages and quilts were made. You 
will also experience the music of the time and what 
people did to entertain themselves. Battle strate
gies are explained and "what if's" are replayed on 
three-dimensional replicas of the battlefields at 
Gettysburg and Bull Run. 

As a finale to eighth grade, students write an 
original reader's theatre that utilizes all they have 
experienced in history, literature, language, and 
drama. For some students, the reader's theatre is 
serious; for others it is comical. Such notables as 
Thomas Jefferson, Benjamin Franklin, Harriet 
Tubman, Abraham Lincoln, Robert E. Lee, John 
Paul Jones, Paul Bunyan, Hercule Poirot, Scarlet 
O'Hara, Rhett Butler, and King Arthur come to life 
as students write, block, and present an original 
script that captures the incredible journey into the 
imagination that is eighth grade Humanities. 

In 1995, the El Paso ISD Humanities program 
was one of only two gifted and talented programs 
in Texas recognized as exemplary by the National 
Association for Gifted Children. William Butler 
Yeats once said, "Education is not the filling of the 

pail, but the lighting of a fire." The Humanities 
program not only ignites the fire, but safeguards it 
in an environment where an ember can become an 
eternal flame. The value of the program can be 
best measured in the words of the students them
selves; 

"We're not just studying subjects. We're using 
our imaginations to extend our brains." 

"I didn't realize how good the books in the Hu
manities classes were until I got to high schoo!. 
These books really are classics." 

"I feel challenged and understood in my Hu
manities class. We're a family." 
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What the Research Says About 
Humanities and Gifted Students 

Humanities is detlned as "literature, philosophy, art, etc., 
as distinguished from the sciences" (Webster's New 
Universal Unabridged Dictionary, 1996). As opposed to 
courses that focus on single disciplines such as French or 
Philosophy, a "humanities" course generally integrates 
more than one of the social sciences or the arts. For 
example, courses for gifted and talented students may 
compact two courses into a single semester, such as 
American History and American Literature, and call it a 
"humanities" course. Magnet schools such as the 
Louisiana School for Math, Science, and the Arts may 
emphasize coursework in these three areas with an 
emphasis on the integration of knowledge (Lewis, 1993). 
What does the research say about organizing and 
integrating curriculum around social science or a 
"humanities" approach? Is this type of organization more 
effective than traditional subject-specific courses? 

To answer these questions, articles published in Gifted 
Child Quarterly, Journal for the Education of the Gifted, 
Roeper Review, and The Journal of Secondary Gifted 
Education during the past ten years were examined. To 
be included, the article needed to focus on humanities or 
the integration of more than one of the social sciences in 
its content or in its results. Because of the limited number 
of articles, the authors selected empirical studies and 
descriptions of humanities programs. Using these criteria, 
3 empiIicai studies and 12 descriptions of programs were 
reviewed. 

In this review programs that tend to emphasize 
humanities or integrated curriculum include the 
International Baccalaureate (IB), the Integrated 
Curriculum Model (ICM), and the Waldorf School.lB's 
curriculum emphasizes the development of the "whole 
man." It provides study opportunities that integrate social 
sciences and examine relationships of various disciplines 
to one another and to life experiences (Poelzer & 
Feldhusen, 1997; Tookey, 1999/2000). VanTassel-Baska's 
(1995) rCM also emphasizes interdisciplinary connections 

Susan K. Johnsen 
Todd Kettler 

to "ensure deep understanding of ideas rather than 
supertlcial responding." The program goals of the Waldorf 
School emphasize a curriculum that is rich with literature, 
the arts, and creativity (Hutchinson & Hutchinson, 1993). 
Witham (1997) also provides a review of specialists who 
recommend interdisciplinary curriculum as one of the 
criteria for effective curriculum for the gifted. These 
specialists include Feldhusen, Gallagher, Hansen, Kaplan, 
Kennedy, Maker, Martinson, Passow, Renzulli, Sato, Sisk, 
Wickiess, and VanTassel-Baska. 

Integrated and humanities curriculum appear at all 
grade levels. Arts-infused programs, which use the arts 
to deliver instruction in all academic subjects, are found 
in elementary schools (Daniel, 2000). Middle schools 
emphasize physical-cultural curriculum (Chance, 1998), 
and magnet and ill programs are offered at the high school 
level. Witham (1997) found that public schools are also 
more likely to combine two subjects, use central themes, 
and focus on concepts and problems than private schools. 
In developing an integrated curriculum that incorporates 
more than one subject area, Troxdair (2000) suggests 
mapping major concepts. Others suggest the use of 
problem-centered or problem-based approaches (Dooley, 
1997; Gallagher & Stepien, 1996; Stepien, Gallagher, & 
Workman, 1993). Vars and Rakow (1993) provide an 
example of an interdisciplinary unit organized around a 
historical period-the Great Depression. Kolloff (1996) 
emphasizes the importance of integrating a broad 
perspective and including various points of view (Kolloff, 
1996) 

Only two shldies examined the effects of integrated 
approaches. Gallagher and Stepien (1996) found that a 
problem-based approach in humanities does not affect 
test scores. Over a longer period of five years, Van Tassel
Baska, Zuo, Avery, and Little (2002) did find that 
integrated units in language arts produced significant and 
important gains in both literature and writing based on 
pert'ormance-based assessments. While humanities and 
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interdisciplinary approaches are highly recommended, 
more research needs to be done to examine the effects of 
these curricular approaches with gifted and talented 
students. 

Chance, P. L. (1998). Meeting in the middle: Gifted 
education and middle schools working together. 
Roeper Review, 21, 133-138. The author compares 
curriculum characteristics of gifted education and middle 
schools. Middle school models emphasize physical
cultural curriculum that includes fine arts, physical 
education, practical arts, and cultural studies and analytical 
curriculum that includes language, mathematics, social 
studies, and science. Concerns of early adolescence and 
social issues are addressed through problems. Similarly, 
gifted education models emphasize integrated curriculum 
that focus on meaningful social problems. The author 
concludes that there are more similarities between the 
two models than differences. 

Daniel, R. (2000), Perfonning and visual arts schools: 
A guide to characteristics, options, and successes, The 
Journal for Secondary Gifted Education, 12, 43-48, 
Seven programs are described that provide an arts focus
arts-focused schools, elementary school progranls, middle 
schools of the arts, high schools, magnet school, arts 
centers. Some elementary schools are arts-infused 
programs, using the arts to deliver instruction in all 
academic subjects. Most of the schools provide instruction 
in all the major arts disciplines. 

Dooley, C, (1997), Problem-centered learning 
experiences: Exploring past, present, and future 
perspectives, Roeper Review, 19, 192-195, A problem
centered learning experience uses five stages of 
investigation: reacting to the scenario, developing the 
present perspective, exploring the past perspective, 
predicting the future perspective, and solving problems, 
and synthesizing to develop a product. The author suggests 
that the problem-centered learning model is especially 
appropriate for cun1culum development in the social 
sciences. It examines "topics, questions, and issues that 
affect the lives of people and societies in the past, that 
affect our lives today, and that will continue to affect the 
lives of future generations" (p. 192). 

Gallagher, S, A., & Stepien, W. J. (1996). Content 
acquisition in problem-based learning: Depth versus 
breadth in American studies. Journalfor the Education 
of the Gifted, 19,257-275. This study compared high 
school students' scores on a multiple-choice standardized 
tested after traditional or experimental instrnction in an 
American studies course. The primary research question 
was whether a cnrricular approach emphasizing higher 
order thinking skills results in lower content acquisition. 
Subjects in the study were sophomores at a state-supported 
residential school for students talented in mathematics 
and science. In total, there were 167 subjects, 93 male 
and 74 female. There were four instructors teaching a 
total of eight sections of Amel1can studies. The instructor 
for the experimental group taught two sections using 
problem-based learning. The problem-based learning 
approach to American studies used problems at 
intermittent "post-holes" throughout the year. 
Approximately 50% of the year were devoted to these 
problems. The objective was to have students resolve 
problems using data and perspectives surrounding each 
case. Comparison classrooms used traditional textbook 
readings and discussions with little or no problem solving 
activities integrated into instruction. No significant 
differences on the post-test between the problem"based 
learning classes and the more traditional comparison 
classes were reported. Findings support the claim that 
teaching a humanities course for depth of understanding 
with a problem-based approach does not sacrifice 
retention of facts. 

Huchinson, R., & Huchinson, J. (1993). Waldorf 
education as a program for gifted learners. Journal 
for the Education of the Gifted, 16,400-419. This article 
describes the foundations of the Waldorf model of 
education and ultimately asks the question of whether 
Waldorf education is an appropriate model for gifted 
learners. Waldorf education seeks to provide a sensitive 
and nurturing environment designed to develop the 
"collective human being." The Waldorf model looks for 
gifts within the person and seeks to develop those gifts 
through gradual self-development and autonomy. The 
curriculum is dch with literature, the arts, and creativity. 
The authors claim that Waldorf and gifted learners are a 
good fit because of a study which assessed Waldorf 
students using the Scales for Rating Behavioral 
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Characteristics in Superior Students developed by 
Renzulli, Smith, White, Callahan, and Hartman. The basis 
for their claim is that no significant differences were found 
when the rating scales were used with a population of 
identitled gifted learners and a random sarnple of Waldorf 
students. The authors give a brief discussion of a pilot 
program with gifted learners in a Waldorf school and 
conclude that the Waldorf model could serve gifted 
students well, especially if the program goals include 
recognizing the importance of the artistic and creative 
side of the child's development. 

Kolloff, P. B. (1996). Gifted girls and the hmnanities. 
The Journal for Secolldary Gifted Educatioll, 7, 486-
492. The author suggests that bright students in English 
and history/social studies classes tend to encounter 
materials that are about males and a classroom 
environment that is more supportive of males. Gifted girls 
find that texts fail to "acknowledge the existence and 
contributions of women' (p. 487). She offers these 
suggestions for incotporating female points of view, 
voices, contributions, and lives into the content of the 
curriculum: (I) select literature fhat portray women who 
are strong, intelligent, and active; (2) use history texts or 
supplementary materials that include significant women's 
issues and roles; and (3) discuss issues that transcend 
gender such as social issues and reform. She also adds 
ways to modify instlUctional approaches and classroom 
structure: (1) provide equal oppOitunities for girls to enjoy 
teacher attention and respond to teacher questions; (2) 
assign blight girls to the same group; (3) include real-life 
and practical problems; (4) include hands-on leatlling; 
(5) use nonsexist language; and (6) provide adult female 
mentors. 

Lewis, G. (1993). Keeping the options open: 
Curriculum at fhe Louisiana School for Math, Science, 
and the Arts. Journal for the Educatioll of the Gij~ed, 
16, 387-399. The Louisiana School for Math, Science, 
and the Arts is a residential school for 11 th and 12th grade 
students. Students are selected for acadernic and/or artistic 
talent from throughout the state of Louisiana. All students 
at the school complete the core curriculum, which 
provides breadth in a classical liberal arts curriculum. Tn 
addition, students also cboose a focus, or specialty, area 
as an extension of the core curri.culum. The three focus 

areas available are math/science, humanities, and the arts. 
Students who choose the humanities focu~ must take a 
full year of any art discipline and two years of study in an 
area of the humanities. The humanities at the school 
include advanced foreign language, psychology, 
sociology, archeology, military history, southern history, 
and literature. The aliic1e also includes results from a 
student survey in which fhey were asked to rate the 
importance of courses required beyond the core 
curriculum. Students ranked the math/science courses as 
fhe most impotiant, and the mis courses as the next most 
impottant. The survey revealed that the students found 
fhe humanities courses less impoltant than the other two 
focus m·eas. 

Poelzer, G, H" & Feldhusen, J, F. (1997). The 
international baccalaureate; A program for gifted 
secondary students, Roeper Review, 19, 168-171. This 
article describes the history and characteristics of the 
International Baccalaureate program. The authors 
describe the program as offering more breadth and depth, 
emphasizing the development of the "whole man." The 
Study of Man in Society integrates history, geography, 
economics, philosophy, psychology, and social 
anthropology and the Theory of Knowledge focuses on 
critical thinking across mathematics, aesthetics, morals, 
and so on. The authors conclude that the IB program is 
appropriate for gifted students. 

Stepien, W, J" Gallagher, S. A., & Workman, D. (1993), 
Problem-based learning for traditional and 
interdisciplinary classrooms. Journalfor the Educatioll 
of the Gifted, 16,338-357. This article describes fhe use 
of problem-based learning at the Illinois Mathematics and 
Science Academy. Problem-based learning is used in two 
interdisciplinary courses. Science, society. and the future 
is a senior-level course which is team taught from an 
interdisciplinary perspective centered on problematic 
topics. Topic include "possible health effects of extremely 
low frequency radiation," "biomedical issues in life, death, 
and personhood," and "designing health care systems for 
the 21" century." American studies is a sophomore level 
course which combines content from history and other 
social sciences to explore major themes in the evolution 
of American society. 
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Tookey, M. E. (1999/2000). The international 
baccalaureate. The Journal for Secondary Gifted 
Education, 11, 52-66. This article describes the 
International Baccalaureate program, its beginnings and 
components. The program includes a two-year 
interdisciplinary course called TheOlY of Knowledge. in 
which students explore the relationships of the various 
disciplines to one another and to life experiences. Another 
course, The Study of Individuals and Societies, 
incorporates the social sciences and humanities. Students 
study the "systematic and critical study of human 
environments on human experience and behavior, and 
on the history and development of ... social and cultural 
institutions" (p. 56). The authors suggest that students 
also learn to evaluate the assumptions, theories, concepts, 
and arguments of the particular social science, using the 
methodology of the field by conducting their own 
investigations. 

Troxclair, D. A. (2000). Differentiating instruction for 
gifted students in regular education social studies 
classes. Roeper Review, 22, 195-198. The author 
describes ways that social studies teachers differentiate 
instruction for gifted students: curriculum compacting, 
conceptual thematic units. questioning strategies and 
interest development centers, and independent study and 
mentorships. The author provides a figure of webbing 
major concepts from art. language ruts. affective, business, 
religion, music and history around the theme of 
"symbols." 

VanTassel-Baska, J. (1995). The deveJopmentoftalent 
through curriculum. Roeper Review, 18,98-102. The 
dimensions of the integrated curriculum model (ICM) 
ru'e presented in this article--advanced content, process 
product, and issue/themes. The author suggests that the 
use of issues and themes "ensures deep understanding of 
ideas rather than superficial responding" (p. 99). The 
cun-iculum emphasizes interdisciplinary connections. 
Students may study the concept of change in language 
arts, which is relevant to literature, writing, and language 
as well as to mathematics, rut, and music. The author 
concludes by offering practitioners concrete units of study 
to implement in classrooms. 

VanTassel-Baska, J., Zuo, L., Avery, L. D., & Little, 
C. A. (2002). A curriculum study of gifted-student 
learning in the language arts. Gifted Child Quarterly, 
46,33-44. This study was designed to measure the effects 
of a standards-based language arts cuniculum with gifted 
learners at primary, intermediate, and middle school 
levels. The Integrated Curriculum Model (ICM) seeks to 
enhance lerulling through an approach to leaming which 
integrates multiple aspects of language study, primru'ily 
literature and writing. The ICM includes the following: 
using advanced literature, embedding a reasoning model 
into the teaching of language arts, requiring a high-quality 
student product, and teaching around major concepts. In 
addition each unit emphasizes interdisciplinary 
connections and involves students in research. The sample 
included 2,189 identified gifted learners in grades 2 

through 8 representing 18 school districts in 10 states. 
Srudents were administered pre- and post-tests measuring 
literary analysis and wliting skills. Students were assigned 
to experimental and comparison groups with the 
experimental group receiving the standards-based 
integrated curriculum. Datu on treatment effects were 
gathered over a five~year peliod and suggested that the 
integrated units produced significant and important gains 
in both literature and wliting bused on performance-based 
assessments. The treatment was equally effective with 
economically disadvantaged as well as economically 
advantaged students. 

Vars, G. F., & Rakow, S. R. (1993). Making 
connections: Integrative curriculum and the gifted 
student. Roeper Review, 16,48-53. The authors believe 
that interdisciplinary curriculum can help gifted students 
"see the interrelationships and interdependence of 
knowledge structures" (p. 49). Other benefits of 
interdisciplinary curriculum include exploration of 
epistemological issues, a focus on high level thinking 
skills, and a stimulus for independent study and programs 
such as Creative Problem Solving. Specific ways to 
con-elate subject areas in the humanities are described. 
For example, in studying the Great Depression in social 
studies, students might read No Pmmises in the Wind, 
participate in a simulated Stock Market, and write-up oral 
histories of family members. The authors suggest that 
integrated curriculum increases the potential for 
developing creativity and creative expression. 
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Witham, J. H. (1997). Public or private schools: A 
dilemma for gifted students? Roeper Review, 19, 137-
141. After reviewing 24 school programs, the author 
noted that public schools tend to use critical thinking skills 
more frequently while private schools tend to use 
acceleration more frequently. While six curriculum Wliters 
advocate a curriculum that is based on central themes. 
relationships. and interdisciplinary, no significant 
implementation differences were found between public 
and private schools. Frequency results did indicate a high 
rate for both types of schools on combining two subjects 
(pllblic=94.4%. private=85.7%), central themes 
(pllblic=98.l %. private=85. 7%). and concepts/themes/ 
problem (public=98%. private=9 1.2%). 

Susan Johnsen is Associate Dean of Scholarship and Proles
sional Development at Baylor Univel'siry. Editor of Gifted 
Child Today, she was the principal investigator of Pmject Mus
tard Seed. She is author of four tests that are used in identify
ing gifted students: Test ql NOllverballnrelligence (TONI-2), 
Screellill!? Assessmellfji)r Gifted Students (SAGES), Screen
ing Assessmentfor Gifted Studellts-Primary Version (SAGES
P), and Test of MathematicalAbilities for Glfred Srudents. She 
is a past Presidem of the Texas Associationfor the Gifted and 
Talented. 

Todd Kettler, M. Ed., is director of Advanced Academic Swd
ies in the Waco Independent School District, and is past GT 
specialist ji)1' rhe Education Service Center, Region 12. 
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Book Reviews 

Teens in Turmoil: A path to Change for 
Parents, Adolescents, and Their Families. By 
Dr. Carol Maxym and Leslie B York. 
Published by VikingIPenguin 

Teens in Turmoil: A Path to Change for Parents, 
Adolescents, and Their Families is a comprehensive 
book that identifies the issues and supplies options to 
guide parents in assessing situations, developing a 
plan of action and maki ng changes necessary to get 
teens and families back on track. The authors have 
unique backgrounds which gives them personal insight 
into teen problems. Both had personal experiences 
with teens at risk. They use case studies which help 
us identify and change who takes control of the family. 
This is an excellent resource for educators and parents 
of children of all ages. It provides us with hope, 
courage, and positive viewpoint in facing difficult 
situations, and gives us the courage to begin the 
process of change. 

-review by Dr. Mary Seay 

Jury Trials in the Classroom: Six Simulations 
Turn the Classroom into a Courtroom. by 
Betty See. Published by Dandy Lion Publi· 
cations 

Jury Trials in the Classroom taps into the middle school 
student's natural interest in questions of guilt or inno
cence and courtroom drama. The author provides de
tailed background information as well as a number of 
trials for classroom use. 

The first section, "Building a Foundation," defines 
types of courts and the structure ofthe U.S. COUlt sys
tem. The second section explains how a mock trial 
may be carried out. Explanations ofthe principal par
ticipants, courtroom procedures, and a diagram for set
ting up a courtroom are followed by a step-by-step ex
planation of the mock trial format. 

In the third section, "Trials for Classroom Use," is 
divided between criminal and civil trials. The crimi
nal trials include Hansel and Gretel as well as John 
Wilkes Booth. There are three civil trials, including 
Lord Capulet v. Friar Laurence. In each of the class
room trials, the text provides background information, 
affidavits from witnesses, suggestion for formulating 
questions for both direct and cross examination, and a 
jury ballot. 

The information in this book is comprehensive and 
the range of sample trials (with fictional as well as his
torical characters) is a strong point. Teachers of upper 
elementary and high school may find parts of this book 
as useful as the intended audience of middle school 
teachers. 
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Read i ng on the Tractor: 
Preparing for the Journey 

~~I t seemed like such a 
~ good idea at the time, 
'l1 he told me later. My 

friend Darrell and I had often complained to each other 
about the mind-numbing boredom of driving tractors 
on hot summer afternoons and had tried a variety of 
ways to escape the tedium, but nothing really worked. 
And then one day he decided that there was no reason 
he couldn't drive the tractor down the long straight 
rows and read a book at the same time. (We were 
secret, maniacal readers - not that our parents didn't 
want us to read; they just didn't want us reading all 
the time. So we would always have a book in our pocket 
or stashed somewhere.) 

I've forgotten what book he took that day, but I 
remember the result. Engrossed in his reading, he 
didn't pay much attention to his steering and by the 
time he looked back, he had plowed under eight rows 
of cotton, eight rows wide and almost half a mile long. 
It took him the rest of the afternoon and most of the 
next day to uncover the plants by hand. Hc wasn't 
really sorry, he said, because it did give him a chance 
to think about what he had read the day before. 

This story became one of my father's favorite cau
tionary tales, an example of what can happen when 
someone keeps their nose in a book and doesn't pay 
attention to the work that needs doing. But he didn't 
get it: it was the books that kept us going, the stories 
and ideas that fed the work of our minds. 

As educators, we too sometimes lose sight of those 
things that feed the intellect. We get so involved in 
teaching for future careers or the TEKS, that we for
get that the without the humanities - those poems, 
novels, pieces of music, works of art, and ideas in phi
losophy - we may have educated minds, but minds 

Michael W. Cannon 

without roots. For ideas must, as Jacques Barzun notes, 
have roots in the imagination or they will be "nothing 
more than attractive toys, especially when they shine 
with the authority of science or social science" (112). 

Universal concepts including truth, justice, and 
beauty, planted in youth and nurtured with the rich va
riety of literature and the arts, will bear fruit that will 
sustain a person throughout life. We must have these 
fruits, these concepts, firmly in mind if we are to live 
lives open to fhe kind of intellectual adventure that 
makes life meaningful. 

The Egyptian poet, C. P. Cavafy, addresses this idea 
in his poem, "Ithaka." Speaking to Odysseus as he 
leaves Troy for his home in Ithaka, the poet notes that 
of all the adventures that lay ahead: 

-you won't encounter them 
unless you bring them along inside your soul, 
unless your soul sets them up in front of you. (36) 

The question for educators and parents is this: Are 
we providing for our students and children the rich 
fruits of literature and the arts that will enable them, 
like Odysseus, to encounter the wonders that lie ahead 
in their lives? 

Sometimes a little cotton may get plowed under 
along the way, but the journey is worth it. 

BarzlIn, J. (1974). The use and abuse of art. Princeton: 
Princeton University Pre". 

Covafy. c.P. (1992). Collected Poems. (Trans. E. Keeley and 
P. Shenard). Princeton: Princeton University Press. 
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