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FROM THE EDITOR

Ah, summertime! We look for-

ward to it all year, we blink, and 

then it’s gone in a flash! During 

the month of June, I taught an edu-

cational research class at Baylor 

University. This is the second summer 

I’ve taught this class and I really enjoy 

interacting with my highly intelligent, 

highly motivated graduate students. I 

recall one of our class discussions in 

particular that dealt with how inter-

est plays an integral role in learning. 

I explained to my class that many 

times we as educators (and educa-

tional researchers) spend a great deal 

of time focusing on what is going on 

in the classroom and not nearly as 

much time focusing on what is going 

on in the lives of our students outside 

of class. What do they do after they 

walk in the front door, set their back-

pack down on the couch, and grab a 

snack? What is that one activity that 

they just can’t wait to get to? 

One thing I’ve learned through 

my own experiences is that gifted 

kids especially have something they 

are passionate about. My hunch is 

that once the backpack is laid to rest 

in the homes of many gifted children, 

the real learning begins—whether it 

be through screen writing and movie 

making (my daughter’s current pas-

sion), playing a musical instrument, 

reading, Web design, painting, ath-

letics, and the list goes on. As I’m so 

fond of reminding my students and 

colleagues, gifted children are gifted 

24/7—not just between the hours of 

8:00 a.m. and 3:00 p.m. I think this is 

an important point in that if we have a 

desire to meet the needs of the whole 

child, we should seek to understand 

the whole child. 

I believe one of the simplest places 
to start is by learning what gifted stu-
dents are passionate about. Research 
has shown that individuals learn a 
great deal through their interests and, 
as was the case in a study I conducted 
a few years back, learning through lei-
sure activities can and does transfer 
to other areas of people’s lives such 
as school or work. 

In this issue on special schools 
and programs, Drs. Mary Witte and 
Susan Johnsen highlight Baylor’s 
Center for Community Learning and 
Enrichment, which offers special pro-
grams intended to feed the passions of 
gifted students. University for Young 
People, one of the center’s primary 
programs, is in its 25th year of opera-
tion and offers enrichment courses in 
mathematics and engineering, natu-
ral sciences, the arts, language arts 
and reading, computer science, and 
communication and career/personal 
skills. 

Michelle Eckstein, an educa-
tional consultant for the Gifted Kids 
Network, explains how her online 
network provides a private and secure 
environment for gifted students to 
engage in high-level learning con-
tent with their peers using technolo-
gies such as wikis, blogs, podcasting, 
and video and photo sharing—learn-
ing avenues that any gifted learner 
who is passionate about technology 
will appreciate. This community of 
inquiry encourages students to think 
critically, question the material that is 
presented to them and meaningfully 
integrate topics covered into their 
own lives. 

Dr. Peter DeLisle, Director of The 
Posey Leadership Institute at Austin 
College, explains the importance of 

teaching leadership in schools—his 
article serving as a timely follow up 
to his thoughtful and engaging key-
note address at the TAGT Leadership 
Conference last spring. He begins by 
highlighting that a consortium of 
schools in the North Texas region 
has begun to address this issue by 
participating in seminars hosted by 
The Posey Leadership Institute; the 
main goal being to create programs 
in schools that teach and foster lead-
ership skills. He poses the question to 
all educators: If not you, who? 

Donna Hulsey, Founder and Head 
of the ACE Academy, a private school 
for gifted students, shares her own 
passion for how she created a place 
where gifted students can thrive. As 
the title of her article says, she is “liv-
ing her dream.” Ms. Hulsey believes 
that gifted students are gifted all day 
every day and they benefit from an 
environment that allows them to 
develop their unique emotional, cre-
ative, and intellectual abilities among 
like-minded peers.

I am also excited to introduce our 
new column on product reviews. The 
columnist, Karen Fitzgerald, is a past 
president of TAGT and is now serv-
ing on Tempo’s editorial board. Her 
wealth of experience and knowledge 
regarding meeting the needs of the 
gifted makes her well suited to bring 
readers the “cream of the crop” of the 
latest products. We also thought the 
timing for this new column couldn’t 
be better as teachers and parents 
are gearing up once more for a new 
school year. 

Finally, I hope you enjoy the 
remainder of your summer and I look 
forward to meeting many of you at the 
TAGT conference this fall!
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Unique learning for unique kids
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A fter spending a week in staff devel-
opment training with some eager, 
enthusiastic teachers who came 

together for reasons beyond local and 
state training requirements for meet-
ing the needs of gifted children, I drove 
home looking forward to keeping my 
6-year-old granddaughter, Hollie, on a 
hot Friday afternoon. Grandparenting 
is truly a luxury, not because you can 
“give them back” after a period of time, 
but because you enjoy the things you 
may have been too busy to appreciate 
as parents. 

 The evening before, I had stopped 
to read Parenting for High Potential and 
loved what Del Siegle had written about 
the importance of meeting our children 
in the “now” instead of placing so much 
emphasis on their future. I guess that 
is what grandparenting is all about too 
. . . focusing on the questions and dis-
cussions of today and not wondering 
or worrying about whether a child will 
necessarily be a National Merit Scholar 
or go to Harvard. I have that discussion 
often with parents who worry so much 
about a child being bored that they fail 
to allow them to have as many experi-
ences in life as possible. Frequently, I 
remind them that just as we strive to 
introduce our little ones to as many dif-
ferent foods as possible in their young 
lives so that they decide which ones 
they like the most, we need to incor-
porate the same type of process with 
experiences to ensure that they have the 
chance to explore and develop prefer-
ences in all areas at an early age. 

Anyway, as I drove to pick up 
my recent “Kindergarten graduate,” I 
thought about Mary Ann Clark, who had 
addressed a group of district elementary 
teachers and principals that day. Mary 
Ann is an incredibly gifted facilitator 
from El Paso ISD who does a remark-
able job of explaining and demonstrating 
how to implement Dr. Sandra Kaplan’s 

model for reaching depth and complex-
ity. I loved the ways she had encouraged 
the teachers to reflect on the verbiage 
of the questions they asked so that they 
moved their students to a heightened 
level of critical thinking and respon-
siveness. Their frustration was evident, 
because they, like their students, were 
also used to “getting it” immediately, 
and they were having to really focus to 
please themselves with their end-prod-
ucts. They left the session challenged, to 
say the least, and anxious to implement 
what they had learned. 

As I continued the drive, I thought 
about the myriad of questions Hollie 
would have saved up for me on this 
given night . . . and I was even more 
aware of how I would phrase my own 
questions to her after my refresher 
course with Mary Ann. Often times, 
children ask questions without shar-
ing their own answers for fear that they 
might be wrong. Del Siegle had elabo-
rated on the fact that every child has 
the right to learn something new every 
day. I was prepared to guide her to find 
and accept some of her own answers 
to questions because that encourages a 
feeling of empowerment and provides 
the impetus to persevere and risk shar-
ing answers in the future.

Hollie did not let me down! Her 
focus for the evening came in two-fold, 
nonrelated questions: 
1. Can water get into your stomach 
through your navel when you bathe?
2. Why can cats land every time on 
their four feet while humans just usu-
ally fall down?

Once again, I was reminded that 
meeting the needs of all children today 
may be far more important than wor-
rying about their future potential. 

I am the parent of two sons, and one 
of them showed signs of being gifted 
although young for his age group. He 
was extremely verbal upon occasion, 

but he also was intensely quiet. From 

kindergarten through second grade, 

his teachers tried to assess his reading 

ability. He would not read aloud so he 

was placed in the lowest level read-

ing group. Yes, his father and I were 

concerned about the “today” in his life 

and even more so about his “future.” 

In the third grade, he discovered The 

Guiness Book of World Records, and sud-

denly he rose to the top of his class. He 

went on to become a National Merit 

Commended Scholar and attended 

college on a full scholarship. My point 

is that as parents and educators, we 

need to do a better job of attending to 

the student in the present . . . seeking 

to find ways to spark their interest and 

connect with relevancy to their gifts 

and talents. Hindsight reminds me that 

perhaps my son would have developed 

a strong love for reading sooner if he 

had discovered this resource at an ear-

lier age. 

As this new school year begins, 

may you tap into the “todays” of your 

gifted students and children. Their 

“tomorrows” will take care of them-

selves if we can provide them with the 

kind of support that comes from lis-

tening to them and opening doors for 

their exploration—seizing the “teach-

able moment” to use as a springboard 

that will connect to their tomorrows. 

Once again, I encourage your 

attendance at the TAGT Annual 

Conference in Dallas in November, 

and I ask for your willingness when 

you receive communications from 

TAGT/NAGC to respond to legislators 

in order to continue/increase support 

for our gifted students. Best wishes 

for a successful beginning to this new 

year of promise as we all work toward 

“Awakening the Gifts Within.” 
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The Story of 
ACE Academy in Austin

Sporting name tags and tote bags, 

we perch on benches and otto-

mans in the William and Mary 

Conference Center balancing steam-

ing cups of coffee and paper plates of 

breakfast. Anticipating a morning of 

discussions with each other, we offer 

casual introductions that relay a sense 

of the gathering’s geographic and pro-

fessional breadth. I offer my identify-

ing information, and from a state GT 

coordinator I hear the phrase again: 

“Well, you are living the dream, aren’t 

you?”

I am indeed living my dream, or 

at least working on it. I’m surprised, 

though, at the response of my fellow 

conference attendees, most of them 

GT teachers or coordinators. My brief 

introduction seems to push buttons 

for many. “I’m Donna from Austin, 

TX, and I cofounded a private school 

for gifted students.” There’s a flurry 

of questions and I’m ready with the 

answers: “130 and above. Multiage 

groupings. No, not a charter. Tuition 

only—we hope to add financial aid 

soon. Yes, very strong support from 

the parents. No, actually we’re exempt 

from state testing.” This last is punctu-

ated by an appreciative silence. As if 

on cue, we all reflect on our positions 

with a contemplative sip of coffee. 

My dream is ACE Academy, an 

independent private school for gifted 

learners Pre-K on up, the first and 

only school in Austin dedicated full-

time to gifted children and how they 

learn. Several years in the birthing, 

ACE Academy opened in September 

2005 with eight students in grades 

K–5. We’ve been adding a grade level 

per year, so our “seniors” this year 

will be in the eighth grade. ACE has 

LIVING
THE DREAM:
Creating and Growing a School 
for Gifted Students
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grown steadily from the 8 “pioneers” 
of that first year to 20 the next year 
and then 40 the following year. We 
anticipate another 50–75% 
growth for fall 2008. What 
began as a labor of love 
evolved quickly to a proj-
ect of passion—we’re out 
to convince the citizens of 
Austin that our brightest 
minds need and deserve 
more than is often avail-
able in regular classrooms 
or even gifted pullout 
programs. Gifted all day 
every day, they benefit 
from a chance to develop 
their unique emotional 
and creative, as well as 
intellectual, abilities safely 
among like-minded peers. 
They thrive in a setting in 
which their curiosity and 
persistence are the norm 
rather than an anomaly, 
where they can go their 
own pace rather than wait 
for others to catch up, 
and where they are free to 
explore their individual talents fully 
without fear of upsetting a false sys-
tem of equality or even propriety. We 
have seen dramatic transformations in 
some of our students who moved into 
ACE and found others who shared 
their passions, enjoyed their humor, 
and valued their individuality. 

My cofounder at ACE is Karen 
Sims Langdon, M.Ed., psychologist 
and founder of Summer Wonders, a 
summer program for gifted learners 
that began in Austin in 1999. I met 
Karen 10 years ago when I was presi-
dent of my school district’s parent 
TAG group and she was visiting vari-
ous parent groups in hopes of finding 
a district that could serve her child. 
We connected first as parents of pro-
foundly gifted children with plenty of 
advocacy experience already. Between 
us we had tried public, private, and 
parochial schools; a magnet school; 
pullout programs; homeschooling; 
“alternative learning” centers; distance 
learning; acceleration; early gradua-
tion; and combinations of all these. 

Desperate to provide her daughter 
with even a brief time of intellectual 
and emotional stimulation, Karen 

had traveled with her to Chicago to 
attend Dr. Joan Franklin Smutny’s 
Worlds of Wisdom and Wonder pro-
gram for gifted children at National-
Louis University. For several weeks, 
her daughter attended that summer 
program and blossomed again as the 
curious, confident child who had 
faded away in regular school. With 
the blessing of Dr. Smutny, Karen was 
starting Summer Wonders, modeling 
it after the Chicago program. It was 
an opportunity ripe with options and 
creativity, and I wanted to be part of 
that endeavor for myself and for my 
children. 

At Summer Wonders, each child 
chose his or her classes from a list of 
multidisciplinary, hands-on options. 
The pace was fast, the coverage deep, 
and there was room for lots of creativ-
ity and input from the children. Classes 
were fun and energizing. Children left 
in the afternoon bubbling over about 
what they had done all day. Parents 
reported that they talked right up 
until bedtime and popped awake the 

next day, ready to go again. Parents 
and children asked us, “Why couldn’t 
school be like that?”

Many of the Summer 
Wonders teachers were 
classroom teachers during 
the year and familiar with 
gifted learners who were 
sprinkled in their classes. 
A few were GT specialists. 
There is a palpable energy 
in a room full of gifted 
thinkers, a sense of multi-
ple sparks waiting to kindle 
into flame. Teachers often 
found their lesson plans 
faded to mere outlines in 
these classes. Those flex-
ible enough to tap into 
and follow the energy and 
excitement of their stu-
dents found themselves 
exploring their material in 
unexpected depth, making 
unanticipated and satisfy-
ing connections. Teachers 
were free to explore and 
examine along with their 
students, to toss out plans 

and take a new and better path. The 
day was both exhausting and exhila-
rating. We asked ourselves, “Why 
couldn’t school be like that?” 

Can School Be Like That?

The next several years were spent 
largely in kitchen table planning ses-
sions. Karen and I had generous input 
from others who believed that gifted 
learners needed an environment that 
matched their thinking. There are few 
models, however, of full-time schools 
for gifted learners, and little under-
standing in the general public of why 
gifted education should be considered 
a need. What ages would we serve? 
In what groupings? How important 
was technology? How much to indi-
vidualize instruction? What learning 
differences can we support? Where do 
we locate, how do we finance this, and 
how do we convey our mission and 
goals to others? What would make 
our school unique? And what do we 

TRUE MASTERY LIES IN ASKING

THE RIGHT QUESTIONS, MOVING

BEYOND THE OBVIOUS, AND

TAKING A SUBJECT DEEPER

UNTIL IT IS INTEGRATED IN THE

THINKING OF THE STUDENT.
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call it? Our demographic research and 
the growth of Summer Wonders bore 
out our premise that Austin had a siz-
able gifted population for our school. 
Summer Wonders was literally chang-
ing lives for gifted kids; in 5 years the 
program had grown from two sessions 
of 60 children each to three sessions 
with 150 students each. We wrote out 
our mission and vision statements, 
drafted a business plan, and held pub-
lic information sessions in which we 
described our plans and conveyed our 
passion. We believed we could make 
a substantial difference in the lives of 
gifted students, and we were ready to 
market our dream.

With mission and vision firmly in 
place, as well as an unswerving com-
mitment to distinguish our school 
through a focus on emotional intel-
ligence, we opened the doors in 2005 
with eight “pioneers” in kindergarten 
through fifth grade. I remember the 
first classroom discussion in which I 
asked a question. Every hand in the 
room went up, and for a moment they 
all looked at each other in surprise. 
They had found peers. 

ACE is not a traditional school. 
Karen and I grew the plans for ACE 
with full understanding of how gifted 
children learn, and how they function, 
adapt, and sometimes do not adapt in 
a traditional classroom. We believe 
that curriculum is much, much more 
than books and worksheets. Mastery 
learning—mastery “thinking” may be 
more accurate—is our goal, and we 
do not believe that mastery is defined 
by how fast a child can complete 50 
problems on a page. True mastery lies 
in asking the right questions, moving 
beyond the obvious, and taking a sub-
ject deeper until it is integrated in the 
thinking of the student. Each student 
may have strengths and weaknesses, 
strong interests and not so strong, but 
he can learn to think in any realm.

ACE classes are multiage, inter-
disciplinary, and hands-on whenever 
possible. There are few textbooks, but 
many resources (see “How Technology 
Can Inspire Young Students: An ACE 
Math Class” on p. 11 to see how a 
document camera captivated and 

motivated a group of our youngest 
students). Incoming students are 
pretested to determine their start-
ing levels in math and language arts, 
and those groupings may change 
during the year to match asynchro-
nous “surges” in individual students. 
Our students come with the learning 
differences inherent in any group of 
children—ADD/ADHD, dyslexia, 
dysgraphia, auditory processing dif-
ficulties, visual processing difficulties, 
and motor difficulties. In addition 
to core academics, emotional intel-
ligence, and electives, we keep an 
hour set aside several days a week for 
special seminar-type classes that may 
meet 2 or 3 times. These classes give 
teachers the opportunity to branch off 
from student discussions or their own 
special interests. We’ve had seminars 
in forensics, optical illusions, orien-
teering, Nobel Laureates, labyrinths, 
black holes, and supporting troops in 
Iraq. Our weekly staff meeting allows 
teachers to collaborate on these 
classes, as well as plan how their les-
son plans can reinforce other classes 
in other subject areas. 

What Have They Learned? 
What Have We Learned?

ACE Academy has now completed 
its third year, and theories and goals 
have solidified into working conclu-
sions. We have learned so much from 
our students, and from the amazing 
teachers who have been drawn to our 
program. Some of our observations 
were expected, and others have taken 
us completely by surprise.

We’ve learned that gifted 
children absolutely thrive in 
each other’s company. 

Whether it’s an appreciative 
audience for a joke, tolerance for an 
intense special interest, or the level 
of conversation, being with like-lev-
eled students diminishes the gifted 
child’s sense of being different from 
other kids. Students have told us they 
find more friends at ACE than they 

ever had in their previous school of 

several hundred. Parents report that 

their children have grown in social 

skills overall; they are more confident 

in outside situations because they feel 

they fit well with their peers at school. 

Some parents have said being at ACE 

has dramatically transformed their 

depressed or withdrawn children back 

into eager, curious learners. 

We have learned that having 
passionate, expert teachers 
teach their passion conveys 
that energy and enthusiasm 
directly to the students. 

Our math teachers are math-

ematicians; our science teachers are 

practicing scientists in chemistry 

and geology; our robotics instructor 

learned his craft on the Space Station. 

This year ACE had 17 teachers for our 

40 students because most are experts 

teaching only their specialty. Teachers 

enjoy their roles immensely as a result, 

and students respond with a curiosity 

and intensity that often drives them 

to extend their learning further with 

independent research.

We have learned 
that giftedness is noisy. 

Intellectual and creative energy 

have a physical component, and big 

ideas seem to begin at the feet, pro-

pelling a child out of his seat, which 

was probably already in motion. 

Our class sizes stay at about 8 or 10 

because we can’t have a discussion 

with more than that; our most fre-

quent complaint from students is that 

they didn’t get to say everything they 

wanted to say on a given topic, despite 

several opportunities. Visitors to the 

school invariably remark on the con-

versations they hear. Our challenge 

is to teach students not to talk over 

each other.
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We’ve learned that emotional 
intelligence is one of the most 
valuable things we can teach a 
gifted child. 

We don’t make our students 

smart; they come to us that way. They 

also come with their own intensities, 
and we help them learn how to rec-
ognize those intense emotions and 
how to deal with them. On the wall 
in every room is a student-gener-
ated list of “Ways to Calm My Body 
Down.” Competition, perfectionism, 
anger, moral indignation, fear of fail-

ure, exhilaration, and compassion are 

very much part of our daily dealings. 

We’ve learned that our motto of 
“No Limits” is true. 

Our students test in a very wide 

An ACE Math Class
By Lauren Siegel, Chair of the ACE 

Academy Math Department 

For the spring 2008, we actively 

pursued a collaborative, student-

based class format for a mixed-ability 

math class comprising four students 

in the second grade, two third grad-

ers, two kindergarten-aged students, 

and one pre-school student. We set up 

and used an ELMO document scan-

ner and projector every day with two 

purposes: to discover and evaluate the 

uses and usefulness of the ELMO, and 

experiment with a discussion-based 

format that allows the students and 

their work to speak for themselves on 

a day-to-day basis. 

“We haven’t talked about the 

homework yet” is what students say 

when the end of class approaches, 

and they haven’t had a chance to see 

their work from the previous eve-

ning alongside that of other students. 

Talking about the work, as well as dis-

cussing different interpretations of 

the assignment, the diagram, and the 

directions has become a major part of 

this class. The teacher has been able to 

design homework and classwork for 

students that is on a single topic, but 

with different problems assigned to 

each student. For example, an assign-

ment to find area and perimeter of 10 

figures might be boring and long, but 

if each student has just 3 figures and 

no more than two students ever have 

the exact same problems, then when 

we come to discussion students are 

either looking at their own work, one 

other example of that problem, or a 

fresh problem that a classmate com-

pleted. And as the work is reviewed, 

all the students see a larger variety 

of problems without being person-

ally overloaded for homework. The 

first student to show his or her work 

doesn’t “ruin it” for the rest, and the 

teacher isn’t forced to filter the class 

response. All of the work is interest-

ing, valid, and valued. Students are 

more motivated to complete assign-

ments, and they are more interested 

in the ensuing discussion.

Because we do not have to have 

students transfer their work onto 

a white- or blackboard, time is not 

lost. The teacher can help maintain 

a positive environment by praising 

well-executed work and by modeling 

a positive way to make comments on 

the work of others. Students don’t 

always need to receive individual 

correction; instead, as a group they 

see an example from a peer that mod-

els the best practice as it appears in 

the student’s own hand, on a page of 

paper. Work that is neat, shows calcu-

lations, indicates units, or even has a 

name on the paper receives praise. 

Differences in responses when 

students have worked the same prob-

lem in different ways are discussed 

positively, and reasons for arriving at 

different answers are analyzed. Why 

did Alan get 132 instead of 23? Oh . . .  

it’s because he read that as a multipli-

cation of 12 and 11 rather than addi-

tion. Analyzing work that is complete 

takes practice, patience, and courage, 

particularly when that work is your 

own. We hope to teach our students 

to think deeply and analytically about 

their own work and the work of others 

while retaining a positive attitude.

Lauren Siegel (left), Head of the ACE Math Department and primary teacher 
Karin Asplin (right) with their students.
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range of IQ scores, from moderately 
to profoundly gifted. Even within the 
context of an all-gifted school, that 
range presents constant challenges 
and requires very sensitive differen-
tiation in some classes; a child with 
a 160 IQ can think very differently 
from a child with a 135 IQ. It has 
been illuminating to watch these stu-
dents recognize and respond to each 
other’s particular talents and abilities. 
As they work together and become 
friends, competitiveness becomes 
less common than compassion and 
respect. They cheer each on in accom-
plishments big and small, and in so 
doing motivate each other to try new 
challenges and stretch their comfort 
zones. 

Goals for the Future
With 3 years behind us and steady 

growth in students, we believe that 
ACE Academy is beginning to be seen 
as a desirable environment for gifted 
learners, and for some a true need. 
We continue to offer monthly infor-
mation meetings to introduce parents 
to our program, and we encourage 
them to shadow and observe our stu-
dents and teachers. Most often, they 
are surprised by the level of conver-
sation and the apparent happiness of 
the students. 

We constantly request feedback 
from students, parents, staff, and 
visitors to help us plan for the future. 
Several needs are obvious at this 
point.

Diversity: From the first, our 
students have represented great 
international diversity. As a 
tuition-based school with no 
financial aid yet available, how-
ever, there is little socioeconomic 
diversity. We need to pursue 
grants and other sources to make 
financial assistance available.
Curriculum: This is a moving tar-
get with this population, always 
subject to change. We use few 
texts, and nothing exclusively, 

because we’ve found nothing 
printed that consistently meets 
our students’ needs and pace. We 
have, however, documented les-
sons and projects that truly light 
a fire with our students, and plan 
to publish our own curriculum in 
the future.
Share the Wealth: As we grow, 
we hope to build ACE as a model 
of how most gifted children learn 
best. Teachers and education 
majors could certainly benefit 
from working with or observing 
gifted students in our environ-
ment, even if they go on to a more 
traditional school. There are few 
schools dedicated to this popula-
tion, and we would like to see the 
numbers grow.

At ACE, we are not “training” 
our students, but working to inspire 
them. Frequent testing, plenteous 
worksheets, and hours logged with 
homework may 
show durability, 
but they do not 
d e m o n s t r ate a 
child’s ability to 
imagine, con-
nect ideas, or ask 
meaningful ques-
tions. We believe 
that our students 
will learn the most 
and show their 
knowledge best 
if they have the 
freedom to think, 
to question, and 
to explore alter-
native possibili-
ties. We give them 
the structure and 
tools to learn, but 
we push gently, 
watching for their 
readiness and pas-
sion. Learning is 
not a race, and we 
are not the gate-
keepers to knowl-
edge. Our goal is 
never to hold a 
child back from 

what he or she is ready to explore. 
At the same time, life and mastery 
thinking are more than accumulation 
of facts. We want to help build and 
balance the whole child, emotionally, 
socially, and intellectually. It is cer-
tainly a dream worth pursuing.

As an undergraduate at Rhodes College and a 

graduate student at the College of William and 

Mary, Donna B. Hulsey pursued a strong foun-

dation in the classical liberal arts, linguistics, lit-

erary analysis, rhetoric, and composition. Mrs. 

Hulsey has worked as a senior technical writer, 

publication editor, and project manager in busi-

ness; a freelance writer in banking and health-

care; and an instructor in writing in elementary 

and college classrooms. Outside academics, she 

has enjoyed teaching in several realms, but her 

favorite challenge has been coaching teams in 

creative problem solving (Odyssey of the Mind 

and Destination Imagination) since 1990. Led 

by the needs of her own children into advocacy 

for gifted children, Mrs. Hulsey has trained in 

best methods for teaching gifted learners, as well 

as Montessori methods and the International 

Baccalaureate Primary Years Programme. A vet-

eran of several startups, Mrs. Hulsey has been a 

founding member of several professional orga-

nizations and publications.

New topics include:
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The Center for Community 

Learning and Enrichment at 

Baylor University offers special 

programs for gifted and talented stu-

dents (http://www.baylor.edu/soe/

ccle). Two of these programs include 

the University for Young People and 

the Interdisciplinary Creative Problem 

Solving Conference. This article will 

discuss each of these special programs 

and ways that school districts, cities, 

and other agencies have collaborated 

with one university in providing ser-

vices for gifted students.

The University for Young People 

(UYP) is in its 25th year and offers 

summer enrichment courses for gifted 

and talented students in grades 1–12. 

UYP includes three major programs: 

Creative Problem Solving Camp, 

the Baylor campus-based UYP, and 

Project Promise for gifted students 

from low-income backgrounds. 

Creative Problem Solving 
Camp

The Creative Problem Solving 

Camp is a full-day, one-week pro-

gram that is offered during the 

month of June for students in grades 

1–4. Master teachers with extensive 

knowledge of gifted and talented stu-

dents implement the program, which 

also serves as an internship site for 

students who are seeking graduate 

degrees at Baylor University in gifted 

education. The program is located at 

Hillcrest, one of Baylor’s professional 

development schools. 

Each year, a different theme is 

studied, with students exploring many 

aspects of the theme in an interdisci-

plinary manner using the strategy of 

creative problem solving. With cre-

ative problem solving, the students 
explore an interdisciplinary “mess”; 
identify related problems, the main 
problem, and solutions; and ultimately 
implement the best solution. 

For example, one year the students 
studied the theme of “Structures.” This 
mess was used:

Our town could be a beauti-
ful place to live. It has beau-
tiful parks with playgrounds, 
pools, and lakes. Well-sur-
faced roads connect the many 
stores and restaurants that we 
use. Our homes and apart-
ments are on quiet, tree-lined 
streets with schools nearby. 
We have libraries, a museum, 
and theaters. We have all the 
facilities that a wonderful 
town needs. Unfortunately, 
our beautiful town has 
become overcrowded. We 
cannot expand because of 
high mountains and a large 

COLLABORATING
WITH UNIVERSITIES

TO PROVIDE SPECIAL PROGRAMS FOR
GIFTED AND TALENTED STUDENTS
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lake on our borders. The situ-
ation is critical. There are just 
too many people! When you 
go to a store, all the good stuff 
is sold out! Schools operate 
24 hours a day! Hospitals have 
patients in tents! No one can 
find a seat in church! And it is 
practically impossible to get a 
turn at the playground!

So, we must move. A 
drawing was held, and we 
the students at the Creative 
Problem Solving Camp have 
been chosen to go forth and 
establish a new town! We 
must develop political and 
economic structures, design 
and build physical structures, 
and decide on a new environ-
ment to locate our new town. 

The students in the primary grades then 
broke into four teams with each team 
researching structures in one of the 
areas identified in the “mess”: political, 
economic, physical, and natural. Those 
who were studying natural structures 
studied the flora, fauna, topography, 
and climate of various environments 
such as deserts, islands, rain forests, 
and mountains. They conveyed their 
research to the other teams, each loca-
tion’s advantages and disadvantages, 
and eventually selected a new location 
for the city. At the same time, the eco-
nomic team was developing a mon-
etary system, establishing banks and 
stores; the political team was select-
ing a system for electing leaders in the 
new town; and the physical structure 
team was building a prototype of the 
new town. Obviously, the students dis-
covered that all of the structures were 
interrelated. A boat business would do 
better on an island rather than in the 
desert, a house would be built with dif-
ferent materials in the mountains vs. 
an island, and so on. 

At the conclusion of the camp, the 
parents and guests interact with the 
students and learn about the problem, 
hear students tell about their research, 
and view products that address the 
solution. Parents and students evalu-
ate the camp and offer ideas for new 

themes, topics, and areas to explore. 

Other themes have included “discov-

eries,” where students collaborate in 

building a space station with unique 

characteristics for people to be able to 

live in space, and “explorations,” which 

encourages students to work together 

in excavating an anthropological site 

and share the results in a new, hands-

on museum about the historical peo-

ple who lived at the site.

UYP–Baylor Campus

Older students in grades 4–12 

choose from a combination of approxi-

mately 70 enrichment courses offered 

in various classrooms across the cam-

pus. The program is divided into two, 

2-week sessions during the month of 

June. Both sessions provide a wide 

variety of interdisciplinary, as well as 

discipline-specific, courses that UYP 

students are interested in or have asked 

for specifically. These hands-on courses 

provide an opportunity for students to 

apply academic concepts to real-life 

experiences and future careers. These 

courses include the following:

Mathematics and Engineering

Puzzles, Proofs, and Problem 

Solving

Codes, Ciphers, and Factals

Rocketry 

Bridge and Tower Building

Robotics

Natural Sciences

Physics 

Astronomy 

Botany

Forensics

The Visual/Graphic Arts

iMovies 

Photography

Pottery

Watercolor

Drawing

Theatre Productions

Musicals

Language Arts and Reading

Creative Writing 

Journalism

French

Poetry

Short Stories

Computer Science 
Programming
Multimedia presentations
Online Communities

Communication and Career/
Personal Skills

Debate
Leadership
Entrepreneurship
Leisure Time Activities
Independent Studies

Students register for one to three 
classes a day for 1 ½ hours each. 
Instructors include teachers of the 
gifted and talented from local school 
districts, community artisans, and 
Baylor faculty and graduate students. 
Again, this program allows gradu-
ate students to fulfill the practicum 
requirement for a certificate in gifted 
and talented education by actually 
creating and teaching interdisciplin-
ary units of study. 

Project Promise–Baylor 
Campus

Since 1999, the City of Waco has 
provided funding for scholarships 
for gifted and talented students from 
low-income backgrounds to attend 
the University for Young People sum-
mer enrichment program. Project 
Promise has included more than 200 
students from the Waco Independent 
School District. The overall goals of 
the UYP Project Promise program are 
to (1) identify gifted and talented chil-
dren from Waco ISD who are from 
low-income backgrounds; (2) iden-
tify children’s interests and possible 
career goals through teachers, par-
ents, children’s and mentor’s check-
lists, interviews, and/or observations; 
(3) integrate the children into summer 
enrichment classes that match their 
interests; and (4) provide follow-up 
activities for the students and their 
parents and teachers. 

During the summer enrichment 
program, each student is assigned a 
mentor and placed in a cohort with 
nine other students from similar grade 
levels. Mentors are Baylor students 
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enrolled in the School of Education as 
undergraduates or graduate students 
working toward gifted and talented 
certification. Mentors serve as guides 
across campus and serve as a source 
for information about the aspects 
of college life. Mentors also provide 
important research data about stu-
dents’ strengths and interests that 
assist them in the mentoring aspect of 
the relationship. The mentor and stu-
dent group eat lunch in a dormitory 
dining hall, participate in recreational 
activities, and discuss common top-
ics of interest. The mentor encour-
ages the peer group to support one 
another’s development and interests 
throughout the summer program and 
follow-up activities.

To determine the effects on stu-
dents who participate in the program, 
studies have been conducted that indi-
cate positive benefits (Feuerbacher & 
Johnsen, 2005; Johnsen, Feuerbacher, 
& Witte, 2007; Johnsen, Witte, & 
Robins, 2006; VanTassel-Baska et al., 
2006). Students who are retained in 
the program appear to have better per-
ceptions about self, relationships with 
peers, relationships with mentors, and 
perceived parental support than stu-
dents who do not continue in the pro-
gram (Johnsen et al., 2007). Moreover, 
more than 90% of students who have 
been retained in the program through 
their high school years continue into 
higher education. Of the former UYP 
Project Promise students who have 
graduated from high school, many 
have been accepted or are attending 
college or university programs, which 
is remarkable since they are the first in 
their families to attend a higher educa-
tion program. Colleges and universi-
ties attended include Baylor University, 
Brigham Young University, Texas 
A&M University, The University of 
Texas, University of Texas at Arlington, 
LeTourneau University, Texas State 
University, The University of North 
Texas, Texas Christian University, 
The University of Mary Hardin-Baylor, 
McLennan Community College, The 
Culinary School of Texas, and Texas 
State Technical College. Four of these 
students attend Baylor University. For 

example, one of the students who is 

currently a junior at Baylor University 

majoring in engineering was a part of 

Project Promise the first year it was 

initiated in 1999 when he was in sixth 

grade and spent a total of 5 years in the 

program. His parents were always sup-

portive of Project Promise and made 

it a priority for their son to attend as 

many events as possible. On fresh-

men orientation day in early June of 

2006, he and his father stopped by the 

Center for Community Learning and 

Enrichment when University for Young 

People was in session. His father told 

each mentor who was present in the 

CCLE office how important she was 

to the Project Promise students’ lives. 

He said, “Here is living proof of what 

someone just like you did for my son 

through Project Promise. Now, here 

he is at Baylor as a freshman. Thank 

you for all the work you are doing” (M. 

Witte, personal communication, 2006). 

Another student, who is now a junior 

architecture major at Texas A&M, 

stated that UYP courses helped him 

decide on possible careers. Coming to 

Baylor made college look like fun and 

something he wanted to do. Robotics 

showed him how things worked and 

went together. Art, sculpture, painting, 

etching, and drawing helped him see 

possibilities and improved his skills (M. 

Witte, personal communication, 2008). 

His younger brother has been a part of 

the Project Promise program for the 

last 2 years. Because of its past suc-

cesses, Project Promise was awarded 

the 2006 Audrey Nelson Community 

Development Achievement Award 

from the National Community 

Development Association, the only 

recipient in the state of Texas.

UYP Admission Criteria

All students attending University 

for Young People are required to com-

plete an application process for the 

purposes of identifying gifted and tal-

ented youth who might benefit from 

the summer enrichment program. 

The application asks for information 

from three sources: the teacher, par-

ent, and student. Parents complete a 

survey about their child’s characteris-

tics and interests. Students also com-

plete a survey about their interests 

and submit a product/performance. 

Along with a survey, teachers pro-

vide both an achievement test score 

and an aptitude (IQ) test score that 

have been taken within the last 2–3 

years. If the teacher is unable to pro-

vide one or both of these scores, the 

Center provides testing for a small fee. 

A committee assembled by the cen-

ter director reviews the applications 

to make decisions of acceptance by 

considering each piece of evidence 

provided in the application. Using a 

case study approach, students who 

perform within the top 10% on any 

of the quantitative instruments and/

or show potential on the qualitative 

assessments are admitted into the 

UYP program. Once accepted, stu-

dents are not required to make appli-

cation again and receive the summer 

catalog each spring. 

Special Events

The Center for Community 

Learning and Enrichment strives to 

provide a consistent, quality sum-

mer program for gifted and talented 

students. Students’ interests and 

strengths, once defined, help to shape 

UYP and other special events. One 

of the most popular topics requested 

was the law profession. As a response 

to student interest, the Center col-

laborated with the Waco-McLennan 

County Young Lawyers Association 

to write a grant offering a special ses-

sion. The purpose of the grant was to 

provide funds for career awareness 

of the law profession in an interac-

tive, hands-on way for low-income, 

gifted and talented students and their 

parents. 

The members of the Waco-

McLennan County Young Lawyers 

Association, along with the Center’s 

director, designed the curriculum and 

coordinated the activities for the day. 

The session included a mock trial, 

career exploration on the Internet, 
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lunch on the Baylor Campus, and 
information dissemination sessions 
for parents. 

The mock trial was held in one 
of the practice courtrooms located in 
the Baylor School of Law. The students 
learned about court proceedings, court 
personnel, and the difference in civil 
and criminal cases. Students assumed 
the various roles in a civil case and in 
a criminal case. In the civil case, the 
defendant, Humpty Dumpty, sued 
the manufacturer of the wall he was 
sitting on, claiming the manufacturer 
used faulty material in the construc-
tion of the wall. The jury ruled in favor 
of defendant. The district attorney 
brought a criminal case against Jack 
of beanstalk fame for killing the Giant 
Ogre by taunting and luring him down 
the beanstalk, causing him to fall to his 
death. The defense built an incredible 
case as the jury found the defendant 
not guilty for the ogre’s death. 

Another special session involved 
a seventh- and eighth-grade science 
teacher from Belton Independent 
School District who brought her class to 
Baylor for sessions designed specifically 
for her class on topics that reinforced 
or extended the classroom content. 
An expert on DNA fingerprinting led 
the hands-on laboratory session with 
the students. The students were able to 
apply what they had learned in class to a 
simulation of crime scene investigations 
using electrophoresis to identify the 
criminal of murder. With the teacher 
learning right along side her students, 
the teacher pointed out connections 
during the session. 

In both special events, the inter-
ests of students and the academic 
needs of teachers made learning 
enriching and meaningful. When fea-
sible, the Center coordinates special 
requests for students, parents, and 
teachers. 

Teachers and their gifted 
and talented students in grades 8 

through 12 are invited to attend the 
Interdisciplinary Creative Problem 
Solving Conference (ICPSC) held on 
the Baylor Campus one weekend in 
February each year. Students enjoy 
meals in a campus dining hall and 
socialize with other participants on 
Friday evening for a time of fun. The 
conference provides learning oppor-
tunities for both teachers and students 
in a laboratory setting.

Similar to the UYP Creative 
Problem Solving Camp, students, 
who are organized in teams of 8 to 10, 
use the creative problem solving pro-
cess to design a solution to a “mess” 
or multifaceted problems. Each team 
works through the process to iden-
tify the main problem, set criteria for 
judging possible solutions, and decide 
on one solution that, if implemented, 
would solve not only the main prob-
lem but all of the small ones, too. 

A team of conference teacher-
facilitators is assembled to create the 
mess and lead the teams through the 
process. Conference teacher-facili-
tators are invited to participate in 
the conference because of their spe-
cific academic content areas and/or 
because of their expertise in the 
Creative Problem Solving Process. The 
conference begins with the conference 
teacher-facilitators presenting the 
problem using a simulation, drama, 
and/or technology to immerse the stu-
dents in the “mess.” Previous problems 
have studied the mysteries of genius, 
perspectives in a small Texas commu-
nity, missions to salvage sunken trea-
sures, the genome project, frontiers 
of technology, downloading music, 
social networking, and nuclear waste. 
After the presentation, students break 
into teams to explore the characteris-
tics of the mess, which is facilitated 
by a master teacher of gifted students. 
After about an hour, each team mem-
ber attends one of the expert sessions 
that focuses on different aspects of 
the problem—economic, psychologi-
cal, social, environmental, scientific, 
technological. Other sessions explain 
specific steps for developing products/
presentations for selling their ideas. 
Following these expert sessions, each 

of the students rejoins his or her team 

and shares how a particular perspec-

tive might influence the team’s view 

of the problem. By Friday evening or 

Saturday morning, most of the teams 

have identified the main problem and 

begin generating possible solutions. 

Teams develop criteria by which they 

will determine the best solution to the 

identified problem. Their communica-

tion of the best solution must include 

a skit, a PowerPoint presentation, a 

banner, and a brochure. Each team 

receives a box of items that they must 

creatively incorporate into their skit. 

On Saturday afternoon, each team 

presents their solution to the other 

teams and a panel of judges who have 

experience with gifted students and/or 

experts in some aspect of the prob-

lem. Each team receives recognition 

for (a) its research and interdisciplin-

ary understanding, (b) presentation 

of a product, and (c) future use and 

benefits. 

While the students are involved 

in solving the problem, teachers may 

choose to observe each team’s problem 

solving process, and/or attend pro-

fessional development sessions that 

focus on curriculum and instructional 

strategies with gifted and talented stu-

dents. Previous sessions have included 

the use of tiered objectives for accel-

eration, interdisciplinary curriculum, 

leading a discussion, emerging leader-

ship in a problem-solving situation, 

depth and complexity, and social/

emotional needs of gifted students. 

To participate in the Interdisciplinary 

Creative Problem Solving Conference, 

call the Center at 254-710-2171 or e-

mail K-12andProfDev@baylor.edu for 

more information about dates and 

accommodations.

Conclusion
A brief description of the spe-

cial programs offered by Baylor’s 

Center for Community Learning and 

Enrichment demonstrates how uni-

versities can collaborate with teach-

ers, parents, and communities in 
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developing programs for gifted and 

talented students. Universities may 

work with teachers in developing 

extensions for their classes (e.g., DNA 

session), in providing instruction for 

gifted students in special programs 

(e.g., UYP and ICPSC), and in devel-

oping relevant professional develop-

ment opportunities for teachers (e.g., 

ICPSC). Universities may collaborate 

with community individuals and agen-

cies in developing career explorations 

for gifted students (e.g., law profes-

sion session), instruction in special 

topic areas (e.g., UYP), and in pro-

viding programs for gifted students 

from low-income backgrounds (e.g., 

Project Promise). Special programs at 

a university level can be responsive 

in serving the needs of a community, 

gifted students, their parents and 

teachers. All that is needed is a love 

for learning, a love for children, and 

the creative imaginations of the learn-

ing community.

Feuerbacher, S., & Johnsen, S. K. (2005, 

April). Retention of economically 

disadvantaged gifted students in an 

enrichment program. Presentation 

at the annual convention of the 

International Council for Exceptional 

Children, Baltimore.

Johnsen, S. K., Feuerbacher, S., & 

Witte, M. M. (2007). Increasing the 

retention of gifted students from low-

income backgrounds in a university 

programs for the gifted: The UYP 

project. In J. VanTassel-Baska (Ed.) 

Serving gifted learners beyond the 

traditional classroom: A guide to 

alternative programs and services (pp. 

55–79). Waco, TX: Prufrock Press.

Johnsen, S. K., Witte, M., & Robins, J. (2006). 

Students’ perspectives of a university-

based enrichment program—The 

University for Young People project. 

Gifted Child Today, 29(3), 56–61.

VanTassel-Baska, J., Feng, A., Coleman, L., 

Adams, C., Johnsen, S., & Witte, M. 

(2006, November). The underside of 

gifted education: The impact of alternative 

programs and services for gifted learners.

Presentation at the annual convention 

of the National Association for Gifted 

Children, Charlotte, NC.

Mary M. Witte, Ed.D., is the Director for the 

Center for Community Learning and Enrichment 

in the Baylor University School of Education. 

She is also a senior lecturer in the Department 

of Curriculum and Instruction.

Susan K. Johnsen, Ph.D., is a professor in the 

Department of Educational Psychology at Baylor 

University. She directs the Ph.D. program and 

programs related to gifted and talented edu-

cation. She is past-president of the Texas 

Association for the Gifted and Talented and is 

currently the president of The Association for 

the Gifted, Council for Exceptional Children. 

She has written more than 100 articles, mono-

graphs, technical reports, and books related to 

gifted education. She is a frequent presenter at 

international, national, and state conferences. 

She is editor of Gifted Child Today and serves 

on the editorial board of Gifted Child Quarterly.

She is the author of Identifying Gifted Students: 

A Practical Guide, coauthor of the Independent 

Study Program and three tests that are used in 

identifying gifted students: Test of Mathematical 

Abilities for Gifted Students (TOMAGS), Test of 

Nonverbal Intelligence (TONI-3), and Screening 

Assessment for Gifted Elementary and Middle 

School Students (SAGES-2).

Administrator Training
Program Development
Learning Styles
TEKS
Stress Management
Multicultural
Underachievers

30-Hour GT Training*
Differentiated Curriculum
Questioning Strategies
Parent Seminars
Instructional Strategies
Lesson Planning
Social-Emotional Issues

*On-Line Training available NOW!

MALLETT & COMPANY
Educational Consulting Services

(409) 658-5069
© Deborah G. Mallett, 2005

Seminars for Gifted and Talented

Deborah G. Mallett, Ed.M., CEODeborah G. Mallett, Ed.M., CEO

Celebrating 10 Years of Service



Teachers and Parents, 
2nd Edition

©2008
Mary K. Tallent-Runnels and 
Ann C. Candler-Lotven
Corwin Press, Thousand Oaks, 
CA
$28.95

If you are looking for a handy ref-

erence guide to use for finding aca-

demic competitions for gifted and 

talented K–12 students, this is the 

book for you. There are 170 compe-

titions outlined in several content 

areas. You will like the brief descrip-

tions of each event plus the contact 

and participation information listed 

throughout the resource book. 

This book provides indexes by title, 

indexes by subject area, and indexes 

by grade level. It also lists Web sites 

for finding additional competitions. 

Destination Imagination, 

MATHCOUNTS, Future Problem 

Solving Program, Invent America!, 

and the National Geography Bee 

are among the 170 competitions 

outlined. 

The authors offer guidance on 

selecting events that match students’ 

strengths along with their weaknesses. 

Anticipating and avoiding potential 

problems are discussed. Helpful sug-

gestions also are given on accessing 

national and international academic 

competitions.

Four categories of specific infor-

mation are listed for each program:

1. “how and where to get informa-

tion on the program

2. a description of the program’s 

scope, objectives, and offerings;

3. how to participate and the 

resources, including time and 

money, needed to do so; and

4. awards and benefits to be gained 

from participation.”

This resource book for teachers and 

parents would be an excellent addi-

tion to your school’s library resources. 

You will want to consult this book 

when choosing a competition oppor-

tunity for your gifted and talented 

students to focus on a goal that may 

be accomplished only by hard work 

over a sustained period of time. The 

authors remind us that “Potential par-

ticipants may find it helpful to practice 

working in groups and taking and giv-

ing constructive feedback. There are 

techniques for group problem solving 

and brainstorming that can be learned 

prior to any competition. Likewise, 

developing and learning strategies 

for dividing up tasks and assigning 

responsibilities can be helpful. Finally, 

discussing the value of the contribu-

tions of others can be helpful.” 

For more information, contact 

Corwin Press at 800-233-9936 or 

http://www.corwinpress.com.
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Mathematical Problem 

(for Grades 5–8)
©2008
Marilynn L. Rapp Buxton
Prufrock Press, Inc., Waco, TX
$16.95

What do you do with the students 
who finish lessons quickly and need 
alternative work during curriculum 
compacting, challenging work from 
the enrichment center, or something 
just for fun? Marilynn Buxton’s new 
book has come to your rescue! 

Teachers may photocopy or repro-
duce for student use the 70 pages of 
logic puzzles. The puzzles require 

students to complete math problems 
and use deductive reasoning to unlock 
the clues needed to solve math-based 
logic problems. Complete instructions 
are provided on “How to Do Matrix 
Puzzles.” Solutions for each of the 
puzzles can be found in the back of 
the book. 

By making hypotheses, drawing 
conclusions, organizing information, 
and using syllogistic thinking, your 
students will learn logical thinking 
skills. Each puzzle is based on an 
enjoyable story your students will love 
as they attempt to solve the problems 
and crack the mysteries. This book 
is the sequel to the best-selling Math 
Logic Mysteries.

For more information, contact 
Prufrock Press at 800-998-2208 or 
http://www.prufrock.com.

©2008
Maureen Neihart, Psy.D.
Prufrock Press, Inc., Waco, TX
$16.95

Although this book is written 

specifically for parents of bright chil-

dren, Dr. Neihart’s strategies, activi-

ties, tools, real-life examples, and 

checklists will also assist educators of 

the gifted and talented. Neihart is a 

psychologist and a leading authority 

on talent development in children. 

Here she examines the seven mental 

habits of successful kids and provides 

practical approaches for developing 

these habits in talented children of all 

ages. 

Chapter 1 suggests that coaches, 

athletes, and performing artists know 

things that we don’t. The author tells 

us, “There is a level of achievement 

at which further talent development 

takes more than ability and hard work. 

It requires psychological prepared-

ness—mental and emotional skills 

that drive performance. Many of the 

most capable children will eventually 

fail to realize their potential if no one 

teaches them the inner game of high 

achievement.” She begins by teaching 

us the seven mental competencies 

that drive performance.

Other chapters discuss how to 

assist children with learning to toler-

ate stress and anxiety, setting goals, 

picturing dreams, and learning hope 

and optimism. 

The “Real Life” examples in each 

chapter share personal stories of peak 

performers and how they succeeded 

in their top performances. Many par-

ents will find the section on “Caffeine 

and Sugar” insightful. She suggests 

that eating more protein and reducing 

caffeine and sugar intake in children 

will usually enhance performance.

Especially helpful will be the sec-

tion on “Selected Research on Peak 

Performance” at the conclusion of the 

book. 

 Neihart’s research-based strate-

gies and unique approach to maximiz-

ing potential are thoroughly outlined 

in a book from which every parent and 

educator of bright kids can benefit!

For more information, contact 

Prufrock Press at 800-998-2208 or 

http://www.prufrock.com.
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Education
©2008
Rich Weinfeld and Michelle 
Davis
Prufrock Press, Inc., Waco, TX
$19.95

Don’t know an IEP from RTI? 
Have you heard about IDEA or a 504 
Plan? Do you have a special needs 
child in your family or your class-
room? You have come to the right 
place. This book is a common-sense 
handbook that teaches parents and 
educators of exceptional children how 
to work with schools to best meet the 
educational needs of these children.

This excellent resource book 
begins with an extensive descrip-
tion of why we must advocate for 
these students, what effective advo-

cates do, and what advocates need to 

know about outstanding classroom 

and educational programs.

You may want to start with 

Chapter 4 on the law, which is very 

technical, and continue with Chapter 

5 on the IEP process. The nine stages 

of the IEP process used to identify the 

need for special education and other 

services are outlined in depth for par-

ents and educators. An informative 

chart at the conclusion of the chapter 

outlines the diagnoses and definitions 

of disabilities. 

The authors have provided par-

ents and educators with checklists, 

tips, questionnaires, letters, and other 

tools. A six-page Glossary describes 

the common educational and legal 

terms used by schools in an easy-to-

understand format. This well-orga-

nized handbook will empower you to 

help your exceptional children suc-

ceed in school. 

For more information, contact 

Prufrock Press at 800-998-2208 or 

http://www.prufrock.com.

Grades 2–4
©2008
Dana T. Johnson
Prufrock Press, Inc., Waco, TX
$39.95

This mathematics curriculum unit 
is one from the College of William and 
Mary. This field-tested unit provides 
engaging student tasks in one-dimen-
sional (1-D), two-dimensional (2-D), 
and three-dimensional (3-D) space. 
The mathematics enrichment unit 
is written specifically for high-abil-
ity learners and focuses on complex 
lessons that the gifted and talented 
teacher can incorporate into a class-
room. Typically this unit’s nine excit-

ing lessons can be completed in 1 to 2 

weeks in a regular classroom setting.

Spatial reasoning is a skill required 

in many careers. The numerous skills 

taught throughout this unit will lay 

the foundation of spatial reasoning 

that will prepare students for middle 

school mathematics and beyond.

The spatial reasoning unit is linked 

to NCTM Standards. It includes a 

glossary of terms, complete teacher 

lesson plans, preassessments, postas-

sessments, hands-on extension activi-

ties, and step-by-step instructions 

to help you make the most of these 

challenging and fun activities in your 

classrooms. 

For more information, contact 

Prufrock Press at 800-998-2208 or 

http://www.prufrock.com.
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Classroom
©2008
Alexandra Shires Golon
Prufrock Press, Inc., Waco, TX
$19.95

Do you know how to differen-

tiate your classroom instruction 

to meet the needs of gifted visual-

spatial learners? This book for educa-

tors provides a number of strategies 

to help make your classroom a suc-

cessful learning environment for all 

learners, regardless of their preferred 

learning style.

Golon is a teacher and a parent 

of gifted visual-spatial learners. She 

explains that visual-spatial learners 

are those students who show advanced 

abilities to think outside the box and 

demonstrate tremendous empathy 

and compassion. She suggests that 

by incorporating visual-spatial strat-

egies in your classroom, you can more 

effectively reach every student. 

An informative chapter shows 

how to find the visual-spatial chil-

dren in your classroom. Golan also 

explains why gender matters in every 

classroom because more boys than 

girls tend to be visual-spatial learners. 

“Here’s something to consider: Boys 

represent 90% of the discipline prob-

lems, 80% of the dropouts, and 66% 

of the identified learning disabled in 

America’s classrooms (Gurian, 2001, 

p. 56).” Golon theorizes that “there is 

a significant population of male stu-
dents for whom the problem is one of 

instruction” And visual-spatial learn-

ers need differentiated instruction.

Academic topics covered in the 

chapters include reading, creative writ-

ing, handwriting, keyboarding, spell-

ing tests, and math. Organizational 

skills, timed tests, and staying focused 

on learning are also topics covered in 

depth in this handbook for educators.

Golan concludes with how an 

educator can create a visual-spatial 

classroom. Suggested are activities like 

reading maps, communicating direc-

tions, playing and building with con-

struction toys, manipulating puzzles 

and mazes, and the like. “These visual-

spatial students of yours always will 

be picture-thinkers. They need to be 

motivated to use their talents and gifts, 

long after they’ve left your class.” 

For more information, contact 

Prufrock Press at 800-998-2208 or 

http://www.prufrock.com.

Grades K–1
©2008
Project Clarion Primary Science 
Units
The College of William and Mary, 
Center for Gifted Education
Prufrock Press, Inc., Waco, TX
$39.95

Water Works is a field-tested physi-
cal science unit designed for high-abil-
ity learners in grades K–1. Students use 
scientific investigation as they closely 
observe and experiment with water. 
They notice, react to, reflect on, and 
discover more about force and change 
in this unit.

Students will explore items that 

sink and float, how to make heavy items 

float, and carefully examine how materi-

als interact with water. The unit utilizes 

a hands-on, constructivist approach that 

teaches children to build their knowl-

edge and skills while they explore sci-

ence topics through play and planned 

investigations.

This unit is aligned to key National 

Science Education Standards and will 

challenge even the brightest science 

students. It includes a glossary of 

terms, complete lesson plans, preas-

sessments, postassessments, and step-

by-step instructions to help teachers 

make the most of these challenging 

and fun activities in their classrooms.

For more information, contact Prufrock 

Press at 800-998-2208 or http://www.

prufrock.com.
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Overview

The Gifted Kids Network is a 
Web-based supplemental gifted and 
talented programming model that 
includes accelerated or advanced 
content and affective program-

ming. Enrolled students from 

schools and districts throughout 

the United States come together 

in a private secure online environ-

ment to engage in high-level con-

tent with other gifted peers. Gifted 

Kids Network utilizes technologies 

such as wikis, blogs, social book-

marking, collaborative documents, 

podcasting, and video or photo 

sharing to create a virtual gifted 

program that is collaborative, con-

nected, and social. 

Accelerated Learning Unit

The first component of Gifted 

Kids Network is the Accelerated 

USING
SOCIAL NETWORKS
TO CREATE
GIFTED EDUCATION PROGRAMS



Tempo

Learning Unit—a standards-based 
unit of instruction centered on multi-
disciplinary high-interest topics. Each 
unit is based on major principles and 
essential understandings that correlate 
to state and national standards within 
the areas of science, social studies, and 
language arts. Accelerated Learning 
Units are developed using the Multiple 
Menu Model, a curriculum writing 
model authored by Renzulli, Leppien, 
and  Hays (2000), to create high-level 
differentiated curriculum especially 
for gifted students. Each lesson in the 
unit includes media-rich content and 
activities requiring constructivist stu-
dent inquiry. Throughout each unit 
there are opportunities for students 
to collaborate on activities, to share 
ideas through discussion forums, and 
to reflect on their learning through 
blog entries and responses. Students, 
teachers, or mentors can post forum 
questions for discussion. Students 
use blogs to reflect on what they have 
learned, why it is important, and how 
they can use the knowledge they have 
gained. Students work both collabora-
tively and at times independently on 
projects. 

There are seven main goals for the 
accelerated learning units:

1. Students will be able to ask and 
assess multifaceted questions in 
a variety of content areas.

2. Students will be able to critically 
examine the complexity of knowl-
edge and information.

3. Students will be able to think cre-
atively and critically to identify 
and suggest possible solutions to 
real-world problems.

4. Students will be able to con-
duct thoughtful and thorough 
research. 

5. Students will be able to assume 
leadership and participatory roles 
in group learning situations.

6. Students will be able to set and 
achieve personal and academic 
goals.

7. Students will be able to produce 
a variety of authentic products 
using 21st-century tools that 
demonstrate understanding in 
multiple fields and disciplines.

The Lounge

The Lounge is designed to sup-
port the affective needs and growth 
of gifted and talented students. The 
Lounge provides students an oppor-
tunity to socialize with other gifted 
students. The socialization includes 
informal discussions about topics of 
the student’s choice including music, 
sports, hobbies, and life in rural com-
munities. The Lounge acts as a caf-
eteria or playground for students to 
relax and get to know each other. The 
Lounge provides opportunities where 
students can discuss school-friendly, 
but not necessarily school-related, 
topics with other gifted peers.

In addition, formal discussion 
groups address common concerns of 
gifted and talented students includ-
ing: multipotentiality, perfectionism, 
asynchrony, peer relations, excessive 
self-criticism, and career planning. 
The Lounge also provides a forum 
for discussions on academic hon-
esty, personal integrity, and the use 
of 21st-century tools and resources. 
The discussion groups are directed by 
adult facilitators with training in the 
social and emotional needs of gifted 
students.

The Lounge allows students to 
share concerns, thoughts, and ideas in 
a supportive environment. The rules 
of behavior are clearly outlined and 
enforced. The Lounge is an important 
component to the program as it pro-
vides an avenue for gifted students to 
develop intellectual peer groups, sup-
port networks, and friendships. This is 
particularly crucial for gifted students 
who are geographically or physically 
separated from their peers.

Best Practices 
in Gifted Education

Students who are gifted have 
learning needs that go beyond what is 
traditionally offered in the heteroge-
neous classroom. The nature of their 

abilities requires differentiated learn-

ing experiences and opportunities 

for them to maximize their potential. 

This can be accomplished by offering 

opportunities for students to pursue 

topics of study in greater depth and 

breadth, engage in authentic and com-

plex academic tasks that require doing 

real-world work, advance through 

activities at a faster pace, and interact 

with other gifted peers to form social 

and intellectual connections.

When students are given the 

opportunity to be with intel-

lectual peers, to work to their 

potential, and to engage in 

the pursuit of excellence, they 

tend to have a more positive 

outlook on schooling, main-

tain an interest in learning, 

develop socially and emo-

tionally, and sustain a healthy 

self-concept. (IRPA, 2008) 

Academically gifted students learn 

best with their intellectual peers and 

require attention to their unique 

social and emotional needs as well. 

The Internet provides opportunities 

to address these needs of gifted stu-

dents in new ways.

Tomlinson (1995) summarized 

beliefs about what constitutes appro-

priate instruction for early ado-

lescents, according to both gifted 

educators and middle school educa-

tors. Both groups of educators are 

proponents of instruction that  is 

theme-based; is interdisciplinary; 

fosters student self-direction and 

independence; promotes self-under-

standing; incorporates basic skills; is 

relevant to the learner and thus based 

on study of significant problems; is 

student-centered; promotes student 

discovery; values group interaction; 

is built upon student interest; encour-

ages critical and creative exploration 

of ideas; and promotes student self-

evaluation. The Gifted Kids Network 

was developed using these shared 

beliefs and best practices in instruc-

tional technology. 
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Best Practices 
in Instructional Technology

Over the last 5 years, there has 

been a significant change in the 

Internet. New services and software—

collectively known as Web 2.0—are 

transforming the Web from a read 

only medium to one where anyone 

can publish and share content and 

easily collaborate with others. Web 

2.0 already is having an effect in the 

classroom, as teachers start exploring 

the potential of blogs, media-sharing 

services, and other social software. 

Teachers are discovering that Web 

2.0 can be used to empower students 

and create exciting new learning 

opportunities. In addition, Web 2.0 

provides opportunities for differentia-

tion of content, process, product, and 

learning environment. Information 

technology can help teachers create 

student-centered learning environ-

ments. Multimedia projects afford 

gifted and talented students an 

opportunity to explore their interest 

in depth while honing technological 

skills of the 21st century (Siegle & 

Foster, 2001). 

Online learning offers a conve-

nient way for grouping gifted stu-

dents, particularly those from rural 

communities, where it may be dif-

ficult to find larger groups of gifted 

students in geographically convenient 

communities. Online programs and 

distance learning courses can be 

used to overcome barriers for gifted 

students from rural communities 

(Belcastro, 2002). Web 2.0 provides 

opportunities to connect gifted stu-

dents from these rural communities 

with teachers, mentors, and profes-

sionals in a variety of subject areas. 

In 1997, Superhighway Teams Across 

Rural Schools (STARS) demonstrated 

how student learning was enhanced 

by the use of communications net-

works. Rural gifted students gained 

increased problem-solving abilities 

and higher levels of motivation and 

task involvement (Ewing, Dowling, & 

Courts, 1997). 

The Gifted Kids Network is based 

on a framework identified by Ng and 

Nicholas (2007) suggesting online 

technologies, which can include 

online management systems, e-mail, 

and Web-based resources as means 

of engaging gifted, secondary-school 

students. It is these instructional 

technology capacities that have the 

potential to connect gifted students 

from diverse geographic locations and 

enable gifted students to connect with 

gifted peers in their learning. 

Community of Inquiry

Garrison, Anderson, and Archer 

(2000) present a conceptual frame-

work of online learning termed 

Community of Inquiry Model. This 

model suggests three components: 

cognitive presence, social presence, 

and teaching presence. All three of 

these components are built into the 

Gifted Kids Network model. Gifted 

Kids Network is an inquiry-based 

model where students work on inde-

pendent or small-group projects 

stemming from introductory mate-

rial prepared by the teacher. The use 

of Socratic-style discussion forums, 

PowerPoint presentations, group 

work, and individual response blogs 

encourage students to express them-

selves and engage with the content. 

Students are encouraged to think 

critically and creatively and to ques-

tion the material that is presented to 

them in order to meaningfully inte-

grate topics covered into their lives. 

Students are required to put forth a 

sustained effort in order to produce 

high-quality products. Gifted Kids 

Network has high expectations that 

are coupled with a nurturing class-

room setting appropriate to support-

ing both the intellectual and social 

and emotional development of the 

students. Development of leader-

ship and organizational skills also 

is stressed and valued in the Gifted 

Kids Network. Using tools of the 21st 

century, Gifted Kids Network exposes 

students to technology tools that can 

increase their creativity, organization, 
and productivity. 

Overview

During the 2007–2008 school 
year, a pilot program was offered 
to gifted and talented students in 
grades 2–8 who fit one of the fol-
lowing categories: homeschooled, 
live in rural location, living in pov-
erty, English language learners, or 
other gifted students who are under-
achieving in their current situation. 
Students enrolled in the pilot pro-
gram received free unlimited access 
to the program during the pilot 
period, January through April 2008. 
Fifty students enrolled in the pilot 
program. Schools provided students 
with access to a computer with high-
speed Internet access. Students 
and sponsoring teachers needed to 
be comfortable using the Internet 
and able to troubleshoot techno-
logical problems as they occurred. 
Knowledge of specific programs 
was not necessary as instruction 
was provided to students on the 
applications used in the Gifted 
Kids Network. In order to enroll in 
the program, students and a par-
ent or guardian signed an Internet 
Safety Contract (see Figure 1). The 
Gifted Kids Network provided the 
facilitator for the program and was 
responsible for facilitating, monitor-
ing, and evaluating student perfor-
mance in the network. Classroom 
teachers and parents were encour-
aged to respond to student blogs and 
participate in discussion forums as 
time allowed.

Anticipated Outcomes

Students would gain increased 
technological skill and increased con-
fidence using the computer for col-
laborative and self-directed learning. 
Students would master benchmarks 
related to their specific courses. 
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Center for Talent Development

Where Bright Students
Truly Shine

The nationally recognized and accredited Center for
Talent Development at Northwestern University offers
testing and educational programs that change
gifted children’s lives.

Gifted LearningLinks
Online enrichment and Honors/AP® courses available
for students in grades K to 12. Monthly start-up dates
for high school level courses available for 6th to 12th 
graders.  Three-month enrichment courses for 
students in grades K to 8 begin in September.

Summer Program
Students completing grades 4 to 12 delve deeply
into advanced subjects while making new friends in 
a college setting. Enrichment, honors, and AP 
courses are available in Evanston, IL (just north of
Chicago) and Cleveland, OH.

See you in November at the TAGT Conference!
For information about all of our programs, visit our 
exhibition booth at the TAGT Professional Develop-
ment Conference in November.

Center for Talent Developmen Northwestern University
617 Dartmouth Place, Evanston, IL 60208

www.ctd.northwestern.edu  847-491-3 northwestern.edu

In order to create a working environment that is scholastic, 

respectful, creative and safe the following rules must be adhered 

to at all times. 

1. I will use the computers for research on school projects or to 

connect with other students in a positive manner.

2. I will never post any information more personal than my first 

name.

3. I will not post pictures of myself or others (family, students 

or staff in my school). 

4. I will use language appropriate for school. 

5. I will not plagiarize; instead I will expand on others’ ideas and 

give credit where it is due. 

6. I will not download anything illegally.

7. I will not insult my fellow students or their work. 

8. I will not be afraid to express my ideas, while not making 

insulting remarks. 

9. I will use constructive criticism, supporting any idea, com-

ment, or critique I have with evidence. 

10. I will take responsibility for anything blogged in my name. 

11. I will try to spell everything correctly, using spell check and 

proofreading my writing. 

12. I will not bully or harass others in my blog posts or in my 

comments. 

13. I will not provoke other students in my blog posts or 

comments. 

14. I will never access another student’s account in order to pose 

as them. 

15. I will not search for illegal, rude, or inappropriate things.

16. I will only post photos which are school appropriate and either 

in the creative commons or correctly cited. 

17. I will not spam (including, but not limited to meaningless 

messages, mass messages, and repetitive messages) 

18. If I find an inappropriate site or image I will hit the back key 

and contact an adult. 

19. I will not enter a chat room other than those specifically setup 

and monitored by my teacher.

Infractions of these rules will lead to the following consequences 
in order of severity and number of offense:

1. Letter of apology to those offended by the infraction (indi-

vidual students or GKN community), warning by facilitator, 

and editing or deletion of offending post/comment. 

2. Dismissal from Gifted Kids Network program.

Permission
We are asking for you and your child to discuss and sign the fol-

lowing form. 

My student ___________________________ has permission to 

participate in this online learning project from January 10, 2008–

April 30, 2008. 

I have read and understood these Internet safety rules and policies 

and I agree to uphold them. 

Student’s signature:_______________________ date: _________

Parent’s signature: _______________________ date: _________

FIGURE 1. Internet Safety Contract used by Gifted Kids 
Network.
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Students would develop research, communication, and 
technological skills that would transfer to their schoolwork. 
Students would connect with other gifted students and 
address many affective concerns of being gifted, gaining 
new skills in dealing with many of the social and emotional 
problems faced by gifted elementary and middle school 
students. 

Development of the Network

The Gifted Kids Network is located at http://www.
giftedkidsnetwork.com and was developed using the 
Moodle content management system. Moodle is a free 
open-source application that enables a teacher to develop 
online content without significant programming knowl-
edge. Moodle offers teachers the ability to embed lessons, 
workshops, discussion forums, blogs, wikis, quizzes and 
multimedia content into an online class. The Moodle con-
tent management system also allows a teacher to restrict 
access to the course thereby ensuring student safety and 
privacy. 

Results of the Pilot

The Gifted Kids Network was piloted with gifted stu-
dents in grades 2–8 from 12 schools and several home-
schooled students. The pilot showed the model to be 
successful for gifted students in rural communities and 
homeschooled gifted students. Students who participated 
in the program as an alternative to a heterogeneous class 
in their school were most successful. Students who par-
ticipated in the program as an addition to their regular 
course load often felt burdened by the additional work 
by the end of the pilot. Siegle (2005) identified several 
traits for successful online learning: active engagement, 
curiosity, focus, flexibility of thought, and motivation. 
Ng and Nicholas (2007) suggested students need “to be 
highly motivated, independent learners who have the 
desire to learn and who extend themselves both academi-
cally and socially.” The pilot demonstrated that students 
do need to be highly motivated, curious, and actively 
engaged in learning in order to be successful in the online 
environment.

The pilot program demonstrated that while younger 
students in grades 2–4 enjoyed the high-level content, 
they did not have the required keyboarding and technol-
ogy skills to participate in this program without significant 
adult support. Younger students who were homeschooled 
had the advantage of having an adult without other teach-
ing responsibilities available to assist with typing, trouble-
shooting, and navigating the network. 

Students in grades 5–8 enjoyed engaging with high-
level content, utilizing Internet-based technologies, and 
interacting with gifted peers in a secure online environ-
ment. Middle-school-age students enjoyed the benefits 
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of social networking including con-

necting with students from different 

geographic locations; sharing stories 

about friends, music, the arts, sports, 

and academic competitions; and 

working together on group projects. 

Middle school students have the intel-

lectual and technological maturity to 

carry on an online classroom discus-

sion, to work on group projects, and 

to productively engage in an online 

learning community.

This model has tremendous 

possibility for underserved gifted 

populations including students 

from rural populations and home-

schooled gifted students. Using the 

Internet to create social learning 

communities for students who are 

isolated geographically from their 

peers provides needed socialization 

and advanced academic content for 

this at-risk population. The model 

can be adopted and independently 

run through a school district in 

order to connect students in schools 

throughout the district. A state edu-

cation department could adopt the 

model using state gifted education 

specialists or consultants to facilitate 

the program. In this implementation, 

students collaborate with students 

from a variety of schools within the 

state. Developing the social network 

does not require sophisticated tech-

nological skills, as a private social 

network on Ning (http://www.ning.

com) or a Moodle Room at (http://

www.moodlerooms.com) is easy to 

establish. Once the network is set 

up, Accelerated Learning Units are 

developed using the Multiple Menu 

Model and high-interest multimedia 

lessons are created or purchased. A 

teacher comfortable in the online 

environment posts weekly lessons 

and assignments, facilitates online 

discussions, responds to blogs, and 

provides feedback and grades for 

assignments. 

Alternatively, rather than operate 

an independent district or state 

network, schools or individuals 

pay tuition for students to enroll 

in a community network. In this 

model, students from a variety of 

educational situations come together 

to participate in the community 

network, which is facilitated by a 

private gifted education specialist 

or consultant. The Gifted Kids 

Network offers courses in science 

and social studies as alternatives to 

heterogeneous classes offered in a 

student’s public or private school. 

The student, in conjunction with 

a guidance counselor, selects the 

appropriate courses to meet the 

school’s required standards and 

benchmarks. Students have the 

opportunity to fulfill state and 

local academic requirements while 

going beyond the standards and 

benchmarks traditionally offered in 

a heterogeneous class. 

Conclusion
Social networking provides a way 

to challenge our brightest students. 

Web 2.0 technologies, including social 

networking, blogs, wikis, discussion 

forums, podcasts, and other multi-

media resources, provide the oppor-

tunity to engage gifted students in 

high-level content with gifted peers. 

Opportunities for gifted and talented 

students to collaborate in areas of 

interest are important to keeping 

gifted and talented students engaged 

and motivated in school. 
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A t a time in which leadership is 

the single most-needed behavior 

in our society and culture, the 

public school has stepped up to the 

challenge. This response has taken a 

number of different forms, from the 

program on community service and 

servant leadership at an elementary 

school in Carrolton and Dallas, to 

a comprehensive program of study 

for all freshmen in Lovejoy, to entire 

schools dedicated to the advancement 

of leadership in Dallas, Austin, San 

Antonio, and Lubbock.

Sadly, the concept of leadership 
has become nearly cliché, with all 
sorts of people acting as self-pro-
claimed experts advancing their 
“flavor” of leadership through an 
aphorism, a catchy title, or a rehash 
of programs that used to be referred 
to as “civics” or character education in 
the last century. While none of these 
efforts should be discouraged, they 
fall short of the mark. It is our inten-
tion to address developing effective 
leaders for our future. It is well within 
the mission of the public school to 
embrace this challenge.

The impetus exists to advance this 
process: developing effective leaders. 
Many schools have begun ad-hoc 
programs, and numerous communi-
ties throughout the state have initi-
ated youth leadership programs as an 
outgrowth of community leadership 
programs. But what do you teach?

A consortium of schools in the 
North Texas region has begun to 
address this issue. Hosted by The Posey 
Leadership Institute at Austin College, 
more than 20 schools have participated 
in short seminars on teaching leader-
ship and shared best practices over the 
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last 2 years. Notably, The Foundation 

for the Education of Young Women of 

Dallas (FEYW) has funded four pub-

lic schools (with the added dimension 

of being all-girls schools), to address 

and synthesize the study and practice 

of leadership into their curricula and 

student development processes. FEYW 

has embraced the compelling need to 

advance leadership for girls as part of 

their fundamental mission.

This collaboration has led to posi-

tive momentum in engaging students 

in leadership development. One of the 

biggest questions to resolve at this junc-

ture is: How do we teach leadership? 

Many subscribe to the values-centered 

approach and promote principle-based 

leadership study. Others examine lead-

ership through the lens of action and 

behavior, as in “What do leaders actu-

ally do?” The answer to the pedagogy 

lies in an interdisciplinary synthesis of 

values and behavior that ensures that 

the learning is active and reflective. The 

additional factor in leadership that 

must be engaged is the act of making 

and keeping commitments and acknowl-

edging the associated risks of doing the 

right thing. Who else is better prepared 

to guide this process than the teach-

ers and specialists who develop and 

promote programs for the gifted and 

talented students of our schools?

This is not to say that all gifted spe-

cialists (or students identified as gifted) 

are leaders. Some may be. The obser-

vation is made based on a recognition 

of the responsibilities of the gifted 

specialist to build and sustain person-

alized, challenging, and increasingly 

self-directed programs for students 

that require effort, completion, and 

self-reflection. This is the methodol-

ogy that is best used for teaching lead-

ership. GT teachers are well-suited, if 

inclined to do so, to lead this process 

for all interested students.

There are three distinct processes 

currently in play. The first is the “spe-

cial topics” program with a curricu-

lum designed and packaged to drop 

into a time slot. The preparation for 

the teacher is minimal in terms of 

needing a background in leadership. 

The program is modularized for 

incremental presentation. The sub-

ject matter is generally very good. The 

factors influencing the outcomes are 

the motivation of the teacher and the 

student to develop basic knowledge 

and understanding. Teaching leader-

ship is a process of knowledge acquisi-

tion, experiential learning, and critical 

self-reflection. An analogy might be 

the difference between teaching the 

subject of biology (or leadership) to a 

student versus developing a biologist 

(or leader).

The alternative method is to 

build a curriculum from scratch. This 

approach is centered on a teacher-

champion who has the energy, drive, 

and ability to influence the school, as 

well as administrators and perhaps 

external supporters to develop and 

sustain the program. This person is 

often self-taught and has experience 

in other venues than schools. While 

these programs do not have the dis-

creet clarity of the imported pro-

gram, they have the desirable quality 

of engaging the student-leaders in the 
program and activities that are part of 
the fabric of the school and commu-
nity. The program succeeds as longs as 
the teacher-champion can influence 
the immediate situation.

The third approach being devel-
oped at this time is for leadership 
development to become organic to the 
school and the curricula. The intent of 
this approach is to infuse the idea of 
leadership into every discipline and 
project. The desired outcome is an 
interdisciplinary approach to leader-
ship education in which all teachers 
feels a personal sense of capability and 
ownership to identify and fortify the 
learning and practice of leadership. 
This is the approach being attempted 
by the Leadership Schools for Young 
Women sponsored by the Foundation 
for the Education of Young Women. 

Each discipline and every activity 
in a school has the elements of leader-
ship effectiveness: awareness of self, 
others, and the situation around you; 
the ability to influence others with or 
without authority; the ability to make 
“hard” decisions; and finally, the will-
ingness to commit to “do the right 
thing” even when the consequences 
are not personally advantageous or 
acceptable.

These elements lend themselves 
to conversations about the impor-
tance of analytical skill as a method 
of assessment and decision-making; 
the necessity of understanding past 
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and current events and the impact 
of individuals and groups; and need 
for physical fitness and recreation 
as a means to ensure resiliency and 
responsiveness. The elements of lead-
ership can be found in every discipline 
and taught in any venue. It is up to the 
specialist to identify and fortify these 
opportunities for growth.

These aren’t new ideas. Interest-
ingly, they were advanced by Plato in 
The Republic. In this case, they don’t 
have to be relegated to an academic 
program, but may be called to the 
student’s attention in math or history 
class, or on the court or playing field. 
Learning how to design and develop 
this approach is a function of an entire 
faculty and may be assisted by outside 
subject-matter experts on leadership 
from industry and academe.

Here are a few examples of things 
that the gifted specialist might consider 
when given the opportunity to develop 
a leadership plan or program: 

Start from the inside-out. Get stu-
dents involved in describing the 
challenges they face when trying 
to influence their peers. (That’s 
the biggest challenge they will 
face.) Find teacher advocates.
Use Socratic Dialogue as a 
medium for building and sustain-
ing conversations on leadership. 
Have periodic meetings at stu-
dent-friendly times to examine 
current issues that are influenced 
by leadership. This promotes 
interaction and develops a disci-
plined approach to discourse.
Identify the “real” student lead-
ers. With no disrespect meant, 
often, we confuse serial achievers
with leaders (persons of influence). 
Think of Ferris Bueller. Find one 
like him and he or she will tell you 
who the other real leaders are. 
Ask them to help.
Get them a real project to work 
on, one that has meaning and pur-
pose. Make sure that all involved 
take some time to reflect (a journal 
helps) on their intent in serving, 
the nature of their contribution 
(service or achievement, or both) 
and the outcome of their effort.

With regard to what to teach:

Ask yourself, and then your col-

leagues, who are the persons who 

had the greatest influence on 

you/them as you developed as 

a person and professional. Ask, 

“Why?” Catalogue this. It’s more 

valuable than a textbook because 

it speaks to the social character of 

the group who will be talking to 

the students. It’s a benchmark, a 

known place to start.

Reflect on your discipline (math, 

science, languages, literature, 

etc.). Who are the persons who 

have contributed significantly to 

the knowledge and practice of 

your field? Do you know their 

story: how they developed, what 

they did, and how they brought 

their ideas to bear? Were they 

recognized? Did they hold rank 

or position, or need it? (Einstein, 

the post office clerk, comes to 

mind here for physicists.) Much 

of leadership is found in biog-

raphy. Much of biography tells 

the story of success and failure. 

Leadership really is about influ-

ence, with or without authority, and 

time and place (or context). These 

examples breathe real life into the 

subject of leadership.

Ask your friends. Start with, but 

don’t limit your search to, immedi-

ate colleagues. Many people think 

about and study leadership as part 

of their professional endeavors. 

Most professionals are required to 

have annual continuing education 

as part of their personal develop-

ment. Some are very knowledge-

able and would be pleased to help 

you with resources, materials or 

even access to training (e.g., some 

companies welcome teachers into 

professional seminars on leader-

ship). Think of your pastor, your 

insurance broker, the manager of 

your favorite restaurant, a fire-

fighter or police officer, and your 

family doctor as resources. They 

all are struggling with leadership 

issues, and may have found some 

solutions you can use. 

Ask the students. Ender’s Game 
and The Lord of the Rings are the 
most cited books by students, 
when asked for examples of 
leadership from literature. The 
students will help you build the 
program of study.

Above all, the idea of “doing the 
right thing” should be part of every 
teacher’s conversation with his or 
her students, and lessons should be 
attentive to the opportunity to start, 
sustain, and fortify. The ability for our 
young people to understand and act in 
a principled fashion at a level of moral 
consciousness demanded by this idea 
is critical to our success as a civiliza-
tion. This should be part of the culture 
of the school. The only ones who are 
likely to advance this concept are those 
teachers who understand the nature 
of education and learning as a devel-
opmental process that promotes self-
reflection and intellectual honesty.

Only two states in America openly 
advocate through symbols and sto-
ries their collective commitment to 
liberty and the obligation of citizens 
to protect it. One of these is New 
Hampshire, on whose license plate is 
stamped “Live Free or Die”. The other 
is Texas, whose unifying metaphor is 
the moment when Travis gave the 
choice to the defenders of the Alamo, 
to leave without shame, or if willing, 
to step across the line.

Stepping across the line seems like a 
good place to start the education and 
development of leaders for Texas and 
the world. Please join in this impor-
tant endeavor.

Peter A. De Lisle, Ph.D., is Professor and Crane 

Chair in Leadership Studies and the Director of 

the Posey Leadership Institute at Austin College. 

He can be reached at pdelisle@austincollege.edu.

All inquiries are welcome and new members to 

the Leadership Educators Consortium are invited 

to participate.
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