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FRIDAY: FEATURED SESSIONS  
What Does The Research Say? 
Current Views on Best Practice with High-Ability Learners  
Dr. Dona Mathews, University of Toronto and Psychoeducational Consultant 
Gifted education is in the midst of a paradigm shift, integrating research about developmental 
psychology, neural development, and the interplay of cognition and emotion. New findings will 
be discussed that have practical implications for parents and teachers of gifted learners. 
Change Your Story, Change Your Life 
Stephanie Tolan, author  
Learn how we can help gifted youth empower themselves by taking a positive approach to 
their experiences, and to look at their uniqueness in a way that builds on their strengths.

WEDNESDAY: PRE-CONFERENCE INSTITUTES  
Why Are School Buses Always Yellow? 
Inquiry, Problem Solving and Creative Thinking for the 21st Century  
Dr. John Barell, professor emeritus at Montclair State University  
Gifted in the Middle: Challenges, Choices, and Change  
Dr. Susan Rakow, Cleveland State University  
A Coordinated, Organizational Approach to Excellence  
John Samara, The Curriculum Project  
Components of an Exemplary Program: From Standards to Best Practices  
Dr. Susan Johnsen, Baylor University and Todd Kettler, Coppell ISD  
Grow with the Texas Performance Standards Project  
Marilyn Peebles, ESC Region 13 and others

THURSDAY: KEYNOTE ADDRESS 
Thinking Big About Gifted Education 
Jan Davidson, founder, Davidson Institute for Talent Development
Age-based learning is not working, particularly for the gifted population. In 
today’s world of individualized services, the education system should fit the 
curriculum to each student, rather than making each student fit into an age-
based curriculum. Learn how to think big about gifted education with unique 
approaches and strategies.
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For more information visit
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opportunity 
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than 125 exhibitors offering 
products and services to 
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by Cindy Little, Ph.D.

from the editor
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C ritical	issues	in	gifted	education.	
I	must	admit,	when	I	started	this	
column,	 I	 was	 stumped.	 What	

are	the	most	critical	issues	in	gifted	
education?	To	me,	anything	that	has	
to	do	with	meeting	the	needs	of	gifted	
children	is	critical	if	they	are	to	reach	
their	full	potential.	

Nine	years	ago	I	created	a	website	
on	twice	exceptional	learners	(http://
www.twicegifted.net).	Over	the	years,	
I’ve	 gotten	 inquiries	 from	 teachers	
and	parents	who	are	frustrated	and	
desperate	over	the	fact	that	the	needs	
of	their	gifted	children	or	students	are	
not	being	met.	Just	recently,	the	dean	
of	a	private	middle	school	wrote	me	
and	 expressed	 his	 frustration	 over	
what	he	called	his	“frequent	flyers”-
-a	catchy	term	for	a	serious	problem.	
He	went	on	to	explain	that	the	kids	he	
sees	most	in	his	office	for	discipline	
problems	 are	 those	 that	 are	 gifted	
and/or	 identified	 as	 twice	 excep-
tional,	and	wanted	to	know	what	to	
do	about	 this	problem.	 I	 answered	
my	frustrated	friend	by	telling	him	
that	it	takes	a	great	deal	of	time	and	
effort	to	meet	the	needs	of	gifted	kids;	
especially	those	that	are	at	risk.	Along	
with	other	strategies,	I	recommended	
Dr.	Sylvia	Rimm’s	book,	Why Bright 
Kids Get Poor Grades which	makes	
this	 point	 much	 more	 eloquently	
than	I	ever	could!	The	fact	is	no mat-
ter how dedicated and well mean-
ing one administrator, teacher, or 
parent is, no one person can meet 
all the needs of gifted learners.	It	
takes	all	of	us	with	our	unique	talents	
and	knowledge	of	gifted	children	to	
address	 the	 many	 critical	 issues	 in	
gifted	 education.	 Parents	 of	 gifted	

children	bring	one	perspective	to	the	
table,	teachers	another,	administra-
tors	another,	legislators	yet	another,	
and	researchers	still	one	more.	It	is	
up	to	all	of	us	to	work	together	for	the	
children	we	are	so	passionate	about	
serving.	

In	 this	 issue	 of	 Tempo,	 critical	
issues	facing	parents	of	gifted	kids	are	
highlighted	in	articles	by	Dr.	Alexey	
Root	and	Susan	Sweeney.	

Dr.	 Root’s	 article,	 Checkmating 
Advisory and Summer Boredom,	
explains	 how	 she	 noticed	 that	 at	
her	 daughter’s	 middle	 school	 the	
homeroom	or	advisory	period	at	the	
beginning	of	the	day	was	a	waste	of	
time—especially	 for	 the	gifted	stu-
dents.	Dr.	Root	decided	to	step	in	and	
make	the	most	of	this	time	by	teach-
ing	chess	to	a	group	of	students.	This	
one	simple	act	grew	into	a	school	wide	
effort	to	ability	group	students	during	
advisory	period	and	offer	enrichment	
activities	to	the	gifted.	

Susan	 Sweeney,	 President	 of	
Katy	Parents	of	Gifted	and	Talented	
Students,	 Inc.,	 recounts	 her	 own	
involvement	in	a	gifted	and	talented	
parenting	group	with	a	20-year	his-
tory	in	her	district.	She	was	surprised	
to	 find	 that	 many	 districts,	 unlike	
her	own,	do	not	have	active	parent	
groups.	To	address	this	need,	Susan	
wrote	this	very	timely	and	very	prac-
tical	article	that	offers	strategies	to	
parents	of	gifted	children	who	may	be	
interested	in	starting	parent	groups	of	
their	own.	

On	the	research	side	of	 things,	
Rachel	Colvin	and	Dr.	Susan	Johnsen	
are	back	with	their	What the Research 
Says	piece	on	critical	issues	in	gifted	

education.	They	begin	their	review	
of	 the	 research	 by	 identifying	 four	
critical	issues	in	gifted	education	that	
were	originally	recognized	by	gifted	
education	pioneer	Leta	Hollingworth.	
These	include:	identifying	and	serv-
ing	gifted	students,	accelerating	gifted	
students	through	the	grades,	provid-
ing	acceleration	and/or	enrichment	
to	gifted	students	without	separating	
them	from	their	age	peers,	or	provid-
ing	acceleration	and/or	enrichment	
to	gifted	 students	while	 separating	
them	from	their	age	peers.	What	Ms.	
Colvin	and	Dr.	Johnsen	found	in	their	
review	is	that	these	same	issues	are	
just	as	critical	today	as	they	were	in	
Dr.	Hollingworth’s	day.

Aside	from	our	feature	articles,	
Dr.	Kim	Tyler	is	back	with	her	parent-
ing	column	that	addresses	how	par-
ents	can	find	academic	peers	for	their	
gifted	child.	Her	practical	strategies	
provide	a	springboard	for	parents	and	
their	gifted	children	to	meet	others	of	
like	kind	and	forge	new	friendships.

We	are	also	launching	a	new	col-
umn	in	this	issue	of	Tempo:	Updates 
from the Divisions.	This	column	will	
provide	readers	with	information	on	
what	is	going	on	in	TAGT’s	Research	
Division,	 Coordinators	 Division,	
and	 Dual	 Language/Multicultural	
Division.	 If	 you	 are	 interested	 in	
getting	 involved	 in	one	or	more	of	
TAGT’s	divisions,	 this	 column	 is	 a	
great	place	to	start.	

I	 hope	 you	 enjoy	 this	 issue	 of	
Tempo	and	reflect	on	your	own	spe-
cial	gifts	and	talents	that	can	be	used	
to	tackle	some	of	the	many	critical	
issues	in	gifted	education.
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Contact:  David Estlund
Phone: 512-499-8248 x202
Email: destlund@txgifted.org 

FOR IMMEDIATE RELEASE
(March 16, 2009)	

* * *

Quentin A. Christian Joins TAGT  
as New Executive Director

The Executive Board of the Texas Association for the Gifted and 
Talented (TAGT) has recently named Quentin A. Christian, Ph.D. as the 
organization’s new Executive Director. Dr. Christian has an extensive 
background in association management, having successfully led other 
statewide educational organizations of similar size, function, and scope to 
national prominence. He served for seventeen years as Executive Director 
of the Texas Association for Health, Physical Education, Recreation, and 
Dance (TAHPERD), and more recently at CAHPERD, a sister organization in 
California. 

Prior to his work and leadership with associations, Dr. Christian was 
a Professor of Health and Physical Education at the University of Mississippi 
in Oxford. There he coordinated the department’s graduate program and 
taught classes in the area of teacher preparation. He has additional years of 
experience both in education and with not-for-profit organizations, having 
held a wide range of voluntary and professional roles. Most notably was his 
service as President of the 40,000 member American Alliance for Health, 
Physical Education, Recreation and Dance. He is a native of Wolfe City in 
northeast Texas and holds degrees from Texas A&M – Commerce.

Headquartered in Austin, The Texas Association for the Gifted and 
Talented is among the largest not-for-profit organizations of its kind, serving 
more than 3,000 educators and parents dedicated to meeting the unique 
needs of gifted and talented students. For information about membership 
or services to the gifted population check our website: www.TxGifted.org 

* * *
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There	 is	 a	 new	 kid	 in	
town!	That	is	the	way	
we	used	to	say	it	when	

a	new	face	appeared	in	our	
midst.	In	this	case…	it’s	a	
new	Executive	Director	for	
TAGT	and	I	am	so	excited	
about	this	new	job.	A	little	
personal	 background	 is	
provided	for	your	aware-
ness	 elsewhere	 in	 this	
issue,	and	although	I	have	
lots	of	association	management	experience,	I	can	tell	you	
that	I	really	look	forward	to	the	opportunities	and	chal-
lenges	that	this	new	group	affords.

Getting	settled	into	this	position	has	been	both	busy	and	
interesting.	In	these	first	few	days	I	have	traveled	to	Dallas,	
San	 Antonio,	 and	 Washington	 D.C.	 to	 work	 with	 and	
support	TAGT	efforts.

I	am	impressed	with	eager	and	excited	parents	that	I	met	at	
the	annual	Parent	Conference	in	San	Antonio.	Several	local	
parent	groups	around	the	state	have	successfully	enlisted	
many	enthusiastic	members	who	are	working	to	strengthen	
gifted/talented	programs	for	their	children.	I	commend	
you	for	that	and	look	forward	to	becoming	involved	in	
your	efforts.

I	was	also	delighted	to	see	that	your	Board	of	Directors	has	
commissioned	a	Task	Force	of	TAGT’s	most	passionate,	
experienced,	 and	 competent	 leaders	 to	 review	 the	
governance	and	structure	of	this	31-year-old	organization.	
They	were	charged,	I	am	told,	to	make	recommendations	
for	possibly	redesigning	the	association	to	more	efficiently	
carry	out	our	mission	in	today’s	challenging	business	and	
social	settings.	Again,	I	was	impressed	with	the	people	
and	their	wisdom	as	they	approached	their	task…	I	was	
impressed	that	consultation	with	“experts”	in	association	
structure	had	been	a	part	of	 the	process…	and,	 I	 look	
forward	to	their	report	to	the	Board	in	the	near	future.

For	the	first	time	in	several	years,	TAGT	this	year	has	
employed	a	lobbyist	–	Mr.	Marty	De	Leon.	He	and	Tracy	
Weinberg	from	our	state	office	are	working	with	the	staffs	
of	Representative	Scott	Hochberg	and	Senator	Florence	
Shapiro	to	prepare	important	legislation	that	will	be	of	
interest	to	our	members	and	supportive	of	gifted/talented	
education	 in	Texas.	Currently	known	as	HB	1692	and	
SB	1998,	the	proposed	bills	are	designed	to	strengthen	

accountability	 for	 gifted	
programs	 at	 the	 local	
district	level.

Specifically,	although	our	
schools	 currently	 receive	
and	share	more	 than	$80	
million	 in	 state	 funding	
for	gifted	education,	there	
is	 little	 or	 no	 oversight	
of	 those	 funds	 and	 no	
accountability	 as	 to	 how	

they	are	spent.	This	concern	for	accountability	is	shared	
by	the	National	Association	for	Gifted	Children	(NAGC)	
as	well.	President	Cecelia	Boswell	and	I	were	just	recently	
in	Washington,	D.C.	meeting	with	Texas	congressmen	to	
ask	for	their	support	when	the	issue	comes	before	them.

As	HB	1692	and	SB	1998,	and	possibly	other	similar	bills,	
work	their	way	through	our	Texas	Legislature,	we	will	
be	seeking	your	support	as	TAGT	members.	We	will	be	
requesting	that	you	contact	the	house	and	senate	members	
that	represent	you	and	urge	their	support	and	vote for	this	
legislation.	In	similar	fashion,	there	may	be	other	pieces	of	
legislation	that	would	impede	quality	programs	and	which	
you	would	be	asked	to	help	us	oppose.	

I	am	convinced	that	good	teachers	want	to	be	accountable	
and	the	process	in	most	districts	will	certainly	improve	
programs	 for	our	gifted	youngsters.	We	will	keep	you	
informed	as	this	legislation	moves	forward.

Finally,	 as	 an	 Executive	 Director	 I	 am	 accustomed	 to	
reporting	to	members.	And	through	this	column	that	I	
have	entitled	“Thoughts	&	Musings”	I	hope	to	share	ideas	
and	keep	you	apprised	of	the	work	of	your	leaders	and	
staff.	I	invite	you	as	members	to	become	more	involved	in	
association	work…	accept	leadership	roles…share	your	own	
ideas	in	our	workshops	and	conferences…	and	encourage	
your	colleagues	to	join	you	as	we	grow	this	association	to	
better	serve	the	gifted	and	talented	among	us.

Quentin	A.	Christian,	Ph.D.	
Executive	Director	

THOUGHTS
MUSINGS
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Unique learning for unique kids
For gifted kids, the four walls of a classroom can feel like the four sides of a box. At K12, we understand  
that academically gifted students don’t fit into a box—whether it’s a classroom or a one-size-fits-all 
education program. 

As the nation’s leading online curriculum provider for students in grades K-12, we know that teaching gifted 
kids is about challenging their young, talented minds. That it’s about allowing these students the freedom 
that comes from flexible, individualized learning approaches, and the challenge that comes from an 
exceptional, engaging curriculum—both of which K12 provides.

Our patented, award-winning system for online schooling is based on decades of cognitive science research 
about how minds really work and how learning happens. It includes challenging lessons, built-in 
assessments, planning tools, and traditional materials like books, art supplies, and scientific equipment.  
You can even get support from a certified teacher. 

Here are just a few reasons why the K12 curriculum works so well for academically gifted students:

• The curriculum for grades K-8 is mastery-based, so students work at their own pace.
•  Our high school courses include honors and AP® classes, along with exciting electives.
• All K12 courses meet or exceed state standards and can include certified teacher support.
• Full- and part-time programs are available.
• Tuition-free options are available in many states!

Gifted kids think and learn out of the box with K12.

Visit K12.com/gt or call 866.968.7512 to learn more.

Not Your Traditional  

Classroom
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from the president
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The	 gifted	 never	 outgrow	 being	
gifted.	Parents	meet	their	needs	
before	and	during	 their	 school	

years.	 Educators	 meet	 their	 needs	
during	their	school	years.	And	after	
the	school	years?	One	of	the	critical	
issues	in	gifted	education	is	making	
sure	that	services	from	Kindergarten	
through	grade	12	prepare	them	for	a	
life	of	learning	in	a	world	that	may	or	
may	not	appreciate	their	gifts.	In	what	
ways	can	TAGT	ensure	the	gifted	are	
ready	for	their	post	education	world?	
Our	association	has	secured	the	ser-
vices	of	a	professional	to	help	with	
legislative	policy	at	the	state	capital.	
His	 focus	 is	 accountability	 for	 ser-
vices	 provided	 to	 our	 state’s	 gifted	
learners.	As	I	write	this,	Mr.	De	Leon	
is	working	toward	an	incentive	pro-
gram	aimed	at	the	Texas Performance 
Standards Project©	 or	 any	 similar	
effort	developed	by	a	district.	By	the	
time	you	read	this,	my	hope	is	that	we	
have	accomplished	our	goal.

The	 legislation	 will	 contrib-
ute	to	“And	after?”	TAGT	feels	that	
this	step	is	vital	for	the	gifted.	With	
accountability	tossed	and	funding	at	
an	all-time	low,	gifted	students	and	
their	teachers	are	left	with	little	but	
frustration.	

Ask	yourself,	your	fellow	teachers,	
your	administrators,	and	your	gifted	
students’	parents	these	questions:

•	 Is	a	brown	bag	lunch	time	enough	
to	meet	the	needs	outlined	above?	

•	 Is	the	unfulfilled	teachers’	desire	
to	get to the gifted	after	the	low	
achievers	 and	 bubble	 students	
enough?	

•	 Is	 commended performance	
enough?	

Next,	ask	them	these	questions:
What	if	we	provide
•	 an	opportunity	to	explore	a	sub-

ject	of	passion?
•	 the	time	for	the	development	of	a	

new	invention	or	a	new	idea?
•	 opportunities	 to	 learn	 how	

to	 make	 a	 presentation	 to	
professionals?

This	legislative	effort	will	provide	
opportunities	for	the	gifted	to	par-
ticipate	in	these	endeavors	that	will	
meet	their	learning,	social,	and	emo-
tional	needs.	While	the	students	and	
the	districts	both	will	be	evaluated	
through	student	products,	it	will	be	
the	content	and	process	that	will	make	
the	difference	for	our	students	after	
they	leave	the	educational	setting.	As	
students	have	the	opportunity	to	fol-
low	their	passions	with	the	guidance	
of	adults	who	have	the	wisdom	borne	
of	experience,	they	will	gain	ability	to	
structure	the	exploration	of	an	inter-
est.	They	will	gain	knowledge	of	rel-
evant	content	and	learn	processes	that	

lead	to	deep	and	meaningful	experi-
ences.	They	will	learn	to	apply	their	
critical	and	creative	thinking	capabili-
ties	so	that	intuitive	talents	are	given	
form	and	function.	They	will	learn	to	
produce	 in	ways	that	contribute	to	
their	community	and	state.	They	will	
learn	that	their	gifts	are	a	part	of	who	
they	are	and	how	they	express	their	
ideas.	They	will	accept	their	gifts	as	a	
part	of	their	life-long	adventure.	

Mr.	 De	 Leon	 suggests	 that	 we	
approach	our	legislators	with	infor-
mation	 about	 what	 our	 gifted	 stu-
dents	 do	 for	 our	 communities	 and	
our	state.	I	believe	that	we	can	easily	
tell	that	story	to	our	local	school	and	
community	leaders.	This	spring	your	
TAGT	board	will	publish	articles	in	
local	 newspapers	 that	 tell	 the	 G/T	
story.	 When	 you	 see	 one,	 respond	
to	it	with	a	letter	to	the	editor	about	
what	the	gifted	in	your	area	do	for	the	
community	and	state,	and	why	gifted	
education	is	vital	to	our	communities	
and	our	state.	When	you	see	one,	cut	
it	out	and	send	it	to	your	local	lead-
ers	or	obtain	it	from	the	newspaper’s	
website	and	forward	it	to	everyone	
you	know.

When	given	the	opportunity	to	
express	their	gifted	abilities,	our	stu-
dents	will	shine	in	our	communities,	
our	state,	our	country,	and	our	world	
for	now,	and	for	all	their	lives.
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Advisory Experiences

When	 my	 daughter	 Clarissa	
attended	Strickland	Middle	
School	 (SMS)	 in	 Denton,	

Texas,	 students	 had	 a	 daily,	 forty-
minute	advisory	(homeroom).	Like	
advisory	 at	 many	 middle	 schools	
across	the	country,	SMS	advisory	was	
for	announcements,	administrative	
tasks,	preparation	for	state	standard-
ized	 testing,	 and	 doing	 homework	
(Galassi,	 Gulledge,	 &	 Cox,	 1997).	
Now	a	high	school	junior	with	a	PSAT	
score	in	the	top	1%	nationally,	Clarissa	
learned	nothing	during	advisory.	She	
regrets	that	wasted	time.
	 To	 improve	her	advisory	expe-
rience,	 I	 began	 teaching	 chess	 on	
Fridays	in	the	spring	of	her	seventh	
grade	year.	Over	40	students,	includ-
ing	Clarissa,	attended	the	first	Friday	
advisory	chess	meeting	organized	in	
Clarissa’s	EXPO	(gifted	and	talented)	
teacher’s	classroom.	The	EXPO	room	
had	only	25	chairs,	so	the	crowd	was	
standing	room	only.	With	no	space	
to	unpack	the	chess	sets,	I	directed	
students	to,	“Step	to	the	right	side	of	
the	room	if	you	think	it	is	impossible	
to	checkmate	with	a	king	and	a	rook	
against	a	king.	Move	to	the	left	if	you	
think	it	can	be	done.”	The	beginners	
(right	side	of	the	room)	had	chess	the	
next	Friday.	The	advanced	students	
got	 the	 Friday	 after,	 and	 so	 forth,	
until	 the	 end	 of	 Clarissa’s	 seventh	
grade	year.	I	repeated	the	pattern	of	
alternating	Fridays	for	beginning	and	
advanced	students	in	the	spring	of	her	
eighth	grade	year.	
	 Chess	students	were	disappointed	
that	their	chess	class	was	only	once	
every	 two	 weeks.	 And	 sometimes,	
on	“their”	Friday,	students	could	not	
obtain	hall	passes	from	their	regular	
advisory	teachers.	Because	I	could	not	
predict	who	would	attend,	tracking	
progress	and	planning	instruction	was	
problematic.	Nevertheless,	in	May	of	
2005,	Clarissa	and	SMS	eighth	grader	
Aaron	Dohanich	tied	for	first	in	the	
Denton	 I.S.D.	 middle	 school	 chess	
tournament.	SMS	was	the	top	team.	
In	May	of	2006,	Clarissa	took	the	first	

place	individual	trophy	and	SMS	was	
again	the	top	team.	I	continued	vol-
unteering	during	my	“gap”	spring	of	
2007,	when	Clarissa	was	at	Denton	
High	School	but	my	son	William	was	
still	at	Evers	Elementary.	That	May,	
Crownover	 MS	 was	 the	 top	 team.	
SMS	eighth	grader	Kenneth	Ballom	
won	the	first	place	individual	trophy.

Advisory restructuring
	 William	started	at	SMS	in	the	fall	
of	2007.	The	new	principal,	Kathleen	
Carmona,	 reorganized	 advisory.	
Students	 who	 needed	 homework	
assistance	or	TAKS	preparation	were	
grouped	with	advisory	teachers	spe-
cializing	 in	helping	them	complete	
assignments	 and	 master	 essential	
skills.	 For	 more	 capable	 students,	
Carmona	implemented	enrichment	
advisory,	an	idea	that	had	been	suc-
cessfully	tried	at	other	middle	schools	
(Godfrey,	 2007;	 Renzulli	 &	 Reis,	
2008).	New	SMS	enrichment	advisory	
classes	were	for	students	who:
	 1.	Scored	 2200	 or	 higher	 on	 all	

sections	of	the	Texas	Assessment	
of	Knowledge	and	Skills	(TAKS)	
on	the	last	TAKS	administered.	
On	the	TAKS,	2100	is	the	pass-
ing	standard,	and	a	commended	
performance	is	2400	or	higher.

	 2.	Maintained	 passing	 grades.	
After	enrichment	advisory	began,	
if	 a	 student	had	a	 failing	grade	
(less	 than	70),	on	a	 three-week	
progress	 report	 or	 a	 six-week	
report	card,	then	that	student	was	
assigned	to	study	hall	until	his	or	
her	grades	improved	to	the	pass-
ing	level.

	 3.	Were	 not	 already	 in	 an	 audi-
tion-only	advisory	such	as	Jazz	
Band,	Show	Choir,	or	Orchestra.

Enriching Choices
	 Enrichment	 advisory	 options	
included	6th	grade	sports,	7th	&	8th	
grade	sports,	Art,	Chess,	Computer,	
Handbells,	 Library,	 Puzzles	 and	
Games,	Rachel’s	Challenge,	Spanish,	
and	Theater.	At	the	mid-September	

assembly	 for	 students	 to	 choose	
their	advisory	 for	 the	year,	each	of	
the	advisory	instructors	gave	a	short	
presentation	to	the	approximately	330	
eligible	students.	My	favorite	pitch	
was	by	the	Handbell	advisory	instruc-
tor,	Mrs.	Carol	Lynn	Mizell.	A	band	
teacher	during	the	other	periods	of	
her	SMS	day,	Mrs.	Mizell	had	several	
of	her	band	students	perform	a	one-
minute	Handbell	piece.	Mrs.	Mizell	is	
the	conductor	of	the	Handbell	Choirs	
at	First	United	Methodist	Church	in	
Denton,	is	a	composer	of	Handbell	
music,	 and	has	hosted	 the	Denton	
Area	Bell	Jam.	The	joy	of	enrichment	
advisory	is	not	just	that	the	students	
participate	in	an	activity	that	inter-
ests	them.	It	is	also	that	the	instructor	
has	the	professional	fun	of	teaching	a	
favorite	hobby	or	sport	to	interested	
students	(Renzulli	&	Reis,	2008).
	 Most	students	got	their	first	advi-
sory	choice,	but	those	that	did	not	
were	placed	in	their	second	or	third	
choices.	Each	week,	three	days	were	
for	that	particular	enrichment,	and	
the	other	two	days	were	for	charac-
ter	education	and	study	skills.	I	was	
the	only	advisory	instructor	who	was	
not	also	an	SMS	employee.	Each	week	
I	taught	just	on	the	three	chess	days.	
Teaching	the	chess	advisory	students	
on	 the	other	 two	days	were	EXPO	
teacher	Christina	Dearman	(for	the	
2007-2008	 year)	 and	 math	 teacher	
Steve	McClanahan	(for	the	2008-2009	
year).

literacy and  
Social Studies 

Instruction
	 When	 I	 vol-
unteered	 at	 Evers	
Elementary	 from	
1998-2007,	 I	 used	
chess	to	teach	prob-
lem	 solving	 (Root,	
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2006)	and	math	and	science	(Root,	
2008).	For	2007-2008,	at	SMS,	I	tied	
chess	to	literacy.	My	advisory	students	
wrote	a	chess	book	using	the	following	
steps.	Each	student	or	pair	of	students	
was	 assigned	 a	 topic	 (pawn,	 rook,	
checkmate,	etc.).	They	read	articles	
about	their	topic,	wrote	drafts,	created	
chess	diagrams,	and	finalized	 their	
words	and	diagrams	in	a	computer	lab	
using	Microsoft	Word	and	ChessBase	
Light	 (a	 free	software,	http://www.
chessbase.com/download/index.asp).	
My	students’	book	became	chapter	5	
in	Root	(2009).	Examples	of	K-12	stu-
dents’	publications,	and	how	teachers	
facilitated	publishing,	are	in	King	and	
Stovall	(1992).
	 For	 2008-2009,	 my	 theme	 was	
social	 studies	 and	 chess.	 Students	
dramatized	 how	 chess	 might	 have	
been	 transmitted	 along	 the	 Silk	
Road,	solved	a	ninth-century	chess	
problem,	compared	chess	before	the	
rule	changes	of	1475	with	chess	after	
that	 date,	 discovered	 a	 connection	
between	Columbus	and	chess,	ana-
lyzed	the	applicability	of	The Morals 
of Chess (Franklin,	1987)	to	behavior	
today,	and	made	a	chess	set	of	U.S.	
Federal	political	figures.	These	lesson	
plans	are	in	Root	(in	press).

Chess Equipment
	 In	 both	 my	 literacy	 and	 social	
studies-themed	years,	students	also	
played	 chess.	 Proper	 chess	 equip-
ment	is	important	and	inexpensive.	
Chessboards	 for	 instruction	 and	
tournament	play	have	algebraic	nota-
tion	along	the	borders	to	help	play-
ers	find	squares	using	coordinates.	
Algebraic	notation	makes	the	read-
ing	and	writing	of	chess	games	pos-
sible.	 Figure	 1	 shows	 my	 children,	
Clarissa	and	William,	at	home.	They	
had	been	playing	a	Pawn	Game	with	
Staunton-style	plastic	pieces	and	an	
algebraically-labeled	board.	(See	the	
Chess	Activities	section	of	this	arti-
cle	for	Pawn	Game	rules).	Qualifying	
schools	get	five	such	sets	and	boards	
for	 free	 from	 the	 U.S.	 Chess	 Trust	

Chess	 for	 Youth	 Program	 (http://
www.uschesstrust.org/WP/).	
	 SMS	bought	chess	sets	and	boards	
from	 American	 Chess	 Equipment	
(http://www.amchesseq.com/).	 If	
ordered	in	bulk,	each	set	and	board	
combination	is	around	$6	including	
shipping.	American	Chess	Equipment	
and	 other	 chess	 retailers	 also	 sell	
demonstration	boards	which	hang	on	
a	map	hook	or	easel.	Figure	2	shows	
Kenneth	Ballom	next	to	my	demon-
stration	board.	Demonstration	boards	
are	 large	display	boards	 for	whole-
class	instruction.	Of	my	three	chess	
days	 per	 week,	 two	 days	 were	 for	
instruction	and	one	day	was	for	ladder	

games.	Ladder	games	are	explained	
in	the	Chess	Activities	section	of	this	
article.	

Marvelous Summer Courses

	 Past	 articles	 in	 Tempo	 have	
highlighted	many	exciting	summer	
opportunities	for	gifted	and	talented	
students	(Witte	and	Johnsen,	2008;	
Pluemer,	2007).	TAGT	lists	summer	
programs	in	this	document	(http://
txgifted.org/files/2009/Insights-2009-
summer-programs.pdf ).	 Parents	
might	 also	 check	 with	 their	 local	

fiGure 1. Past	and	current	Denton	MS	chess	champions	with	stan-
dard	chess	equipment.
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parent-teacher	or	gifted	associations,	
or	visit	the	Web	sites	of	colleges	or	
universities,	to	choose	intellectually-
stimulating	 summer	 programs	 for	
their	gifted	children.	
	 In	2007	and	2008	I	taught	chess	at	
MOSAIC	(Marvelous	Opportunities	
Scheduled	 as	 Individual	 Courses)	
summer	enrichment	organized	by	the	
Coppell	 Gifted	 Association	 (http://
www.coppellgifted.org).	 Like	 SMS	
enrichment	advisory,	MOSAIC	offers	
students	 diverse	 opportunities.	 For	
the	June	8-12	and	August	3-7,	2009	
sessions,	 MOSAIC	 Director	 Tracy	
Fisher	states	that	courses	will	include	
Chess,	Creative	Writing,	Engineering,	
Calligraphy,	Rocketry,	Puppetry,	World	
Music	Tour,	Masks,	TINSpire,	Money,	
and	K’NEX	Building	and	Structures.	
Each	course	lasts	for	1.5	hours,	so	each	
student	may	pick	one	course	from	9	
to	10:30	a.m.	and	then	another	course	
from	10:30	a.m.	to	noon.
	 I	will	return	as	the	MOSAIC	chess	
instructor	 in	2009.	MOSAIC	is	 for	
students	entering	grades	four	through	
eight	in	the	upcoming	fall,	i.e.	“rising	
fourth	through	eighth	graders.”

Chess Activities
	 Though	 having	 students	 from	
different	grades	and	with	a	range	of	
chess	 abilities	 in	 one	 class	 is	 chal-
lenging,	 certain	 activities	 keep	 all	
students	engaged	and	learning.	For	
example,	 the	 Pawn	 Game	 is	 ideal	
for	every	chess	level.	Beginners	like	
it	because	they	get	to	start	playing	
with	 the	chessmen	right	after	 they	
learn	the	rules	for	pawn	movement.	
Yet	beginning	and	advanced	students	
compete	equally	at	the	Pawn	Game.	
Though	I	am	a	former	U.S.	Women’s	
Chess	Champion,	I	have	occasionally	
played	 chess	 beginners	 who	 figure	
out	how	to	draw	(tie)	me	in	the	Pawn	
Game.	But	in	a	game	of	chess	played	
with	all	the	chessmen,	I	always	win	
against	beginners.	Rules	for	the	Pawn	
Game	can	be	found	online	at	http://
www.chesscorner.com/tutorial/basic/
pawngame/pawngame.htm	and	a	les-

son	 plan	 for	 the	 Pawn	
Game	 is	 in	 Root	 (2008,	
pp.	16-21).
	 Ladder	games	are	the	
best	choice	for	organizing	
competition	if	chess	stu-
dents	 meet	 consistently,	
but	 for	 short	 periods	 of	
time.	 I	 learned	 how	 to	
run	a	ladder	from	junior	
high	 teacher	 Elizabeth	
Vicary	(Shahade,	2007).	I	
informed	students	of	the	
ladder	 game	 procedure	
by	 creating	 an	 overhead	
transparency	with	the	fol-
lowing	five	steps:
	 1.	Find	 someone	 to	

play	that	you	haven’t	
played	recently.

	 2.	Pick	 for	 color.	
[Hide	 a	 white	 pawn	
in	 one	 hand,	 a	 black	
pawn	 in	 the	 other	
hand,	and	other	per-
son	 picks	 a	 hand	 to	
determine	 the	 color	
he	or	she	will	play	in	
the	game].

	 3.	Write	 on	 your	
index	 card	 the	 date	
and	the	names	of	the	people	play-
ing,	white’s	name	first:	i.e.	9/27/08	
William	Root	vs.	Alexey	Root.

	 4.	Play	 the	 chess	 game.	 Circle	
the	name	of	winner,	or	circle	both	
names	if	a	draw	resulted.	Move	
cards	on	the	ladder	if	applicable.

	 5.	If	 your	 game	 is	 not	 done	 by	
clean-up	 time,	 save	 the	 score	
sheet	or	record	the	position.

	 As	mentioned	in	step	5,	my	stu-
dents	kept	written	records	of	chess	
games.	Writing	notation	on	a	score	
sheet	and	recording	a	chess	diagram	
are	 covered	 in	 Root	 (2008,	 2009).	
Often,	students	finished	that	game	
during	a	subsequent	non-chess	advi-
sory	if	they	quickly	completed	their	
character	 education	or	 study	 skills	
lesson.
	 If	a	player	defeated	someone	on	
the	ladder,	the	winner	moved	his	or	her	
card	to	the	loser’s	spot	on	the	ladder.	
Non-ladder	players	who	lost,	or	ladder	

players	who	lost	to	non-ladder	players,	
stored	their	cards	in	their	folders.	Thus	
the	current	top	11	players	were	on	our	
11-slot	ladder,	and	everyone	else	was	
not.	Because	we	usually	had	about	20	
students	in	chess,	“the	worst	player”	in	
class	was	unknown.	But	everyone	knew,	
and	could	challenge,	the	11	best.	Since	
each	middle	school	is	allowed	an	eight-
player	team	at	the	annual	Denton	ISD	
tournament,	the	ladder	determined	our	
team	(and	our	alternates)	for	the	May	
of	2008	competition.	William	won	the	
top	individual	trophy	and	SMS	won	the	
top	team	trophy.	

recommendations
	 Whether	 you	 are	 a	 beginning	
or	advanced	chess	player,	or	 some-
where	 in	 between,	 consider	 chess.	
Chess	 appeals	 to	 many	 gifted	 stu-
dents	(Root,	2006).	Or	teach	another	
hobby,	sport,	or	subject	about	which	
you	are	knowledgeable	and	passionate.	

fiGure 2. 2007	Denton	MS	chess	champion	
with	demonstration	board.	
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If	you	do,	advisory	and	summer	will	
become	more	exciting	for	you	and	for	
your	gifted	students.	And,	years	later,	
your	gifted	students	will	be	thankful	
that	you	did	not	waste	their	time,	but,	
instead,	educated	them	(Prober,	2008).
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Social-Emotional Issues
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• Quality Integration of Concepts into Best Practices
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updates from the divisions

“The	 Division	 offers	 the	 avenue	 of	
networking	for	Gifted	and	Talented	
Coordinators	throughout	the	state,	
and	 provides	 a	 support	 system	 for	
educators	involved	in	the	delivery	of	
gifted	programs.”	
	 To	support	the	TAGT	vision,	the	
goal	of	this	year’s	division	leadership	
is	to	create	a	state-wide	mentor	co-op	
list	 for	 new	 coordinators.	 Mentors	
will	provide	coaching,	counsel,	and	
support	for	coordinators	new	to	the	
position	as	requested	and	serve	as	a	
resource	and	empathetic	ear.	Efforts	
will	be	made	to	pair	new	coordina-
tors	with	districts	of	similar	size	and	
demographics.
	 Please	welcome	the	leadership	of	
the	TAGT	Coordinator	Division.

Chair:
	Pam	Cooper	is	a	Gifted	and	Talented	
Coordinator	for	Keller	ISD	and	holds	
an	Associate’s	degree,	2	Bachelor	of	
Arts	degrees,	a	Liberal	Arts	Master	
degree,	a	GT	Endorsement,	ESL	and	
Montessori	Certifications,	and	com-
pleted	additional	graduate	level	study	

in	gifted	education.	She	has	presented	
research	at	the	Wallace	Symposium,	
is	published	in	TEMPO,	served	as	a	
researcher	in	awarding	a	Javits	Grant	
for	the	gifted	and	talented	and	English	
language	learners,	is	published	in	the	
Illinois	Journal	for	Gifted	and	Talented,	
has	published	a	Pre-K	talent	develop-
ment	instrument,	is	a	national	trainer	
for	Susan	Winebrenner,	and	has	been	
a	national,	state,	and	regional	presenter	
at	NAGC,	TAGT,	NABE,	and	TABE.

Vice Chair:
	Jan	Delisle	is	currently	a	Gifted	and	
Talented	 Coordinator	 for	 Lovejoy	
ISD.	She	was	formerly	the	Gifted	and	
Talented	Coordinator	for	McKinney	
ISD.	Jan	holds	a	Bachelor	of	Science	
degree,	 a	 Masters	 of	 Liberal	 Arts	
degree,	 and	 a	 Gifted	 and	 Talented	
endorsement	 through	 University	
of	 North	 Texas.	 She	 is	 currently	 a	
doctoral	 student	 at	 the	 University	
of	North	Texas	 in	Curriculum	and	
Instruction	with	a	minor	 in	Gifted	
Education.	In	addition,	she	is	a	pre-
senter	 at	 TAGT	 annual	 and	 lead-

ership	 conferences,	 NAGC	 annual	
conferences,	 and	 several	 Regional	
Educational	Service	Centers’	summer	
and	bilingual	seminars.

Secretary:
Bettye	 Edgington	 is	 Hurst-Euless-
Bedford’s	 Advanced	 Academics	
Coordinator	and	World	Languages	
Coordinator.	 She	 taught	 second-
ary	Gifted	and	Talented	English	and	
humanities	classes	for	the	HEB	dis-
trict	for	30	years	before	joining	the	
administrative	staff.	Ms.	Edgington	
earned	 her	 Bachelor	 of	 Arts	 and	
Master	 of	 Education	 degrees	 from	
University	of	North	Texas	and	holds	
a	Gifted	and	Talented	endorsement	
and	Texas	Gifted	and	Talented	certifi-
cation.	She	is	the	author	of	a	language	
arts	ancillary	called	The Multi-genre 
Research Project	published	by	Pearson	
Learning,	and	has	served	for	a	decade	
as	a	writing	consultant	for	the	New	
Jersey	Writing	Project	in	Texas.	Bettye	
has	also	been	a	presenter	at	confer-
ences	for	TJCTE,	NJWPT,	TAGT,	and	
TASCD.

Coordinators’ Division
Pam Cooper, Chair
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Coordinators’ Division, 
continued

Publications:
Patti	 Cryer	 is	 a	 K-12	 Gifted	 and	
Talented	 Coordinator	 for	 Marble	
Falls	 ISD.	 She	 holds	 a	 Bachelor	 of	
Arts	degree	in	English,	a	Master	of	
Education	 degree	 in	 Educational	
Leadership,	 Gifted	 and	 Talented	
Certification,	Principal	Certification,	
and	is	currently	pursing	a	Doctorate	
in	Educational	Leadership.	Patti	has	
also	served	on	Discussion	Panels	at	
TAGT	Leadership	Conferences,	and	
is	 a	 three	 time	presenter	at	TAGT	
conferences.

Past Chair:
Merrill	Hammons

Board Liaison:
Mary	Chancellor

The	Research	Division	of	TAGT	believes	that	
identification	and	services	for	gifted	children,	guid-
ance	for	parents	of	gifted	learners,	and	training	for	
teachers	of	gifted	students	should	be	supported	by	
research	in	the	field.	Additionally,	the	results	and	
conclusions	drawn	from	such	research	provide	evi-
dence	for	advocacy	efforts	and	encourage	imple-
mentation	of	effective	programs.	Thus,	the	mission	
of	the	Research	Division	is	to	encourage,	evaluate,	
and	disseminate	current	research	in	the	field	of	
gifted	education.

The	most	significant	project	of	 the	research	
division	for	the	past	year	has	been	the	completion	of	
The State of Gifted Education in Texas	report	(avail-
able	online	at	the	www.txgifted.org).	The	report	
reflects	data	gathered	from	school	districts	across	
the	state	to	describe	programs	and	services	available	
to	gifted	students.	This	research	effort	culminated	
in	a	presentation	at	the	annual	TAGT	Conference	
in	Dallas,	and	follow-up	presentations	on	the	data	
have	begun	to	ask	how	we	can	interpret	the	findings	
to	improve	gifted	education	across	the	state.	As	is	
often	the	case,	the	data	leads	to	more	questions.	
How	can	we	improve	program	practices?	What	are	
the	best	practice	recommendations	for	moving	from	
acceptable	to	recognized	and	exemplary	according	
to	the	State Plan?	The	work	of	the	research	divi-
sion	is	to	actively	engage	these	questions	and	share	
what	we	find.

One	of	the	initiatives	that	we	are	emphasizing	
this	year	is	connecting	a	research	community.	The	
Research	Division	is	looking	at	digital	networking	
tools	to	create	a	community	of	gifted	education	pro-
fessionals	with	an	interest	in	conducting	research	
and	applying	the	best	practices.	We	are	exploring	
ways	to	connect	schools	who	have	research	oppor-
tunities	to	university	researchers	and	university	
researchers	who	have	 research	 ideas	 to	 schools	
wanting	 to	partner	 in	 the	process.	The	connec-
tion	process	through	digital	networking	will	facili-
tate	discussion	and	collaboration	across	the	state.	
We	believe	that	actively	facilitating	partnerships	
between	school	districts	and	universities	as	well	as	
among	research	minded	individuals	across	the	state	
can	improve	the	implementation	of	research-based	
practices	and	services	to	our	gifted	students.

Members	of	TAGT	who	have	an	 interest	 in	
participating	in	these	processes	or	wrestling	with	
these	types	of	questions	are	encouraged	to	join	the	
research	division.	

Research Division 
Todd Kettler, Chair
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“But	seeds	are	invisible.	They	sleep	in	the	secrecy	of	the	
ground	until	one	of	them	decides	to	wake	up.	Then	it	
stretches	and	begins	to	sprout,	quite	timidly	at	first,	a	
charming,	harmless	little	twig	reaching	toward	the	sun.”
“Grown-ups	never	understand	anything	by	themselves,	
and	it	is	exhausting	for	children	to	have	to	provide	expla-
nations	over	and	over	again.”

The Little Prince , Antoine De Saint-Exupéry

Little	did	I	know	that	when	I	made	the	decision	to	
begin	teaching	in	a	bilingual	third	grade	classroom,	I	was	
beginning	a	life	long	journey	of	advocacy	for	the	gifted	
English	Language	Learner	and	child	of	poverty.	Today,	I	
am	glad	to	say	that	all	across	the	state,	from	large	to	small	
districts,	one	way	and	two	way	dual	language	programs	are	
sprouting	all	over	the	place.	The	biggest	growth	towards	
the	sun	is	in	the	way	districts	are	structuring	their	pro-
grams.	They	are	beginning	to	speak	of	bilingual	education	
as	an	enrichment	program,	and	not	just	as	a	remediation	
strategy	to	acquire	English.	The	proposition	that	students	
should	have	the	opportunity	to	become	biliterate	as	part	of	
an	enrichment	bilingual	program	has	been	part	of	gifted	
education	for	over	twenty	years.	I	know	for	many	it	has	
been	“exhausting….	to	have	to	provide	explanations	over	
and	over	again.”
	 It	is	exciting	to	see	the	growth	and	acceptance	of	these	
programs.	TAGT’s	Dual-Language	Multicultural	Division	
has	been	part	of	this	change	and	continues	to	provide	
support	to	parents	and	educators	responsible	for	imple-
menting	and	coordinating	these	programs.	Our	vision	is	to	
ensure	that	the	potential	of	the	gifted	learners	in	these	pro-
grams	is	nurtured	and	supported.	During	TAGT’s	annual	
conference,	the	division	provided	several	presentations	
that	many	participants	found	helpful	in	equipping	them	
to	carry	on	with	their	efforts	in	providing	services	for	the	
student	of	diverse	background.	The	following	are	a	few	
of	the	sessions	that	were	offered	during	the	conference:	
Nurturing the Gifted Potential in children of Poverty and 
Diversity; Differentiating the Core Curriculum with Depth 
and Complexity; Bilingual, Biliterate, and Gifted, Too!; 
Identification and Service of English Language Learners: 
Do We Mean It?	In	our	informal	session,	I	was	pleased	to	
see	how	many	people	came	to	find	more	information	or	to	
share	ideas	of	how	to	implement	successful	programs.	It	
was	clear	that	many	districts	have	found	practical	ways	to	
ensure	that	students	from	diverse	backgrounds	are	identi-
fied	and	included	in	their	gifted	and	talented	program,	and	
some	districts	have	begun	to	mirror	the	population	in	the	
program	to	the	district	wide	population.	A	few	districts	
voiced	the	importance	of	locally	normed	test	to	ensure	

more	access	and	equity	in	the	process	of	identification	
for	the	gifted.	There	is,	of	course,	more	work	to	be	done	in	
this	area,	but	we	are	moving	in	the	right	direction.

As	we	make	progress	in	the	area	of	identification	and	
assessment,	our	attention	also	needs	to	shift	towards	the	
instructional	services	provided	to	students	once	they	are	
identified.	The	Dual-Language	Multicultural	Division’s	
focus	during	TAGT’s	Leadership	Conference	was	on	dif-
ferentiation	of	instruction	for	gifted	learners	of	diverse	
backgrounds	and	the	socio-emotional	support	that	these	
students	need	in	the	secondary	setting	to	remain	in	the	
gifted	and	talented	program	and	succeed	in	advanced	aca-
demic	courses.

Seeds	are	indeed	invisible.	One	never	knows	when	
one	of	them	will	wake	up	and	bear	much	fruit.	In	our	
every	day	efforts,	we	may	not	realize	the	difference	that	
we	are	making.	However,	I	have	confidence	that	because	
of	our	advocacy	many	of	our	children	are	growing	to	their	
potential	and	reaching	towards	the	sun.

Dual-Language/Multicultural Division

Workshop day 1 :

Workshop day 2 : Hands-On Equations® Verbal Problems
Making Algebra Child’s Play®

Staff development available upon request. 
Qualify for a FREE in-service with a purchase of 30 class sets. 

 
To schedule your in-service or order products call us at

1-800-993-6284

Hands-On Equations®
Borenson and Associates, Inc.
P.O. Box 3328
Allentown, PA 18106

Want to see how we are
Making Algebra Child’s Play®?

Visit us online at borenson.com to see a
video of the amazing results we are getting!

Perfect for gifted grade school kids, grades 2 and up!

print ad b/w 4” x 5.125”

Patry Marcum-Lerwick, Chair



18 Spring 2009 • Tempo • Texas Association for the Gifted and Talented

Connect Parents  
and Serve Students
Through Local GT 
Parent Groups

Susan	W.	Sweeney
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When	 your	 child	 was	 identi-
fied	as	gifted,	did	you	put	a	
sign	 in	your	yard?	Do	your	

friends	 and	 neighbors	 think	 that	
having	a	gifted	child	means	that	you	
have	no	significant	parenting	chal-
lenges?	Parenting	a	gifted	child	can	
be	an	isolating	experience.	Does	your	
child	require	you	to	cut	the	tags	out	
of	their	clothing	before	they	can	toler-
ate	wearing	it?	Have	you	made	mul-
tiple	trips	to	the	store	because	your	
child	can	only	tolerate	a	certain	type	
of	socks?	Parenting	a	gifted	child	is	
full	 of	 unusual	 challenges.	 Were	
you	relieved	when	your	gifted	child	
started	school	because	you	thought	
the	professionals	would	quench	her	
thirst	for	knowledge?	Were	you	disap-
pointed	when	the	system	only	offered	
curriculum	based	on	her	birth	date	
instead	 of	 who	 she	 was	 and	 what	
she	knew?	Parenting	a	gifted	child	
requires	 informed	 advocacy.	 Does	
each	new	school	year	bring	another	
hill	 of	 advocacy	 to	 climb	 -	 a	 new	
teacher,	a	new	class,	and	new	obsta-
cles	to	the	progress	you	made	the	year	
before?	Advocacy	can	be	more	effec-
tive	in	large	numbers.

Local	gifted	parent	groups	can	
help	with	the	isolation,	the	challenges,	
the	resources	and	the	advocacy	that	
go	hand	in	hand	with	being	a	parent	
of	a	gifted	child.	You	may	already	be	
thinking	–	“Group?	That	sounds	like	
work!”	It	can	be,	but	you	don’t	have	
to	do	it	alone	and	there	are	priceless	
rewards.	Of	course,	our	kids	benefit	
from	such	effort,	but	there	are	ben-
efits	for	parents	too.	I	have	rarely	felt	
more	at	home	in	a	group	of	adults	
than	in	a	room	of	GT	parents.	There	
tends	 to	 be	 a	 stimulating	 level	 of	
intensity,	a	common	experience,	and	
a	high	level	of	commitment.	When	
parents	connect	with	the	wisdom	of	
a	GT	expert	or	with	the	experiences	of	
another	parent,	it	is	gratifying	to	have	
provided	the	opportunity.	Convincing	
an	entire	school	district	that	GT	pro-
gram	 improvements	 are	 necessary	
would	be	a	daunting	task	for	a	lone	
parent.	Our	district’s	GT	programs	
have	improved	because	of	our	collec-
tive	input.	Local	parent	groups	impact	

the	kids,	the	parents,	and	the	district	
in	significant	ways.

You	may	feel	self-conscious	about	
stepping	out	in	public	as	a	GT	par-
ent.	No	one	wants	to	be	thought	of	as	
elitist.	No	one	wants	to	be	confused	
with	“those	parents”	who	get	personal	
satisfaction	by	wearing	their	child’s	
label.	It	took	me	a	while	to	get	over	
this	self-consciousness	–	especially	
as	president	of	the	group.	It	helps	to	

remember	that	our	children	are	not	
better	than	others–	they	are	just	dif-
ferent.	They	have	different	needs.	If	
you	believe	that,	your	genuine	nature	
will	be	apparent	to	others.

Our	kids	cannot	understand	and	
meet	 their	own	educational,	 social	
or	 emotional	 needs	 without	 our	
help.	It	is	our	role	as	a	parent	to	be	
informed,	involved,	and	to	seek	ways	
to	meet	those	needs	so	our	kids	can	
develop	into	healthy	and	productive	
adults.	With	the	right	attitude,	a	par-
ent	advocate	can	be	a	strategic	ally	for	
a	GT	coordinator	who	may	be	frus-
trated	by	the	misinformation,	office	
politics,	and	budget	constraints	that	
can	prevail	in	a	school	district.	

We	are	 fortunate	to	have	a	GT	
parent	group	with	a	20-year	history	in	
my	district.	A	few	years	ago,	I	joined	
as	one	of	the	more	impatient	voices	in	
the	room	and	eventually	found	myself	
serving	as	President.	As	I	reached	out	
to	collaborate	with	other	groups,	 I	
was	surprised	to	learn	that	most	dis-
tricts	do	not	have	an	active	group	and	
that	we	are	doing	things	that	many	
are	not.	Some	of	our	practices	were	

established	 long	before	my	 tenure.	
In	those	cases,	my	contribution	has	
been	to	sustain	them	and	share	them	
with	you.

If	you	do	not	already	have	a	local	
GT	parent	group,	you	can	do	a	few	
simple	 things	 that	 will	 put	 you	 in	
touch	 with	 other	 parents	 like	 you.	
Start by seeking the support of a 
district GT coordinator, a princi-
pal or a teacher (your educator ally).	
That	person	can	help	you	make	con-
tact	with	other	parents	through	the	
school	without	compromising	confi-
dentiality	rules.	You	may	be	able	to	get	
flyers	and	other	communications	sent	
home	with	identified	students.	Your	
educator	ally	may	already	have	col-
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lected	contact	information	for	other	
parents	interested	in	connecting.

You	will	get	more	help	from	an	
educator	ally	if	he	or	she	can	be	con-
fident	that	you	are	not	trying	to	orga-
nize	an	angry	mob.	You	need	to	be	
confident	of	that	too.	Anger	and	frus-
tration	is	something	we	all	deal	with	
as	we	confront	the	inability	of	schools	
to	customize	education	to	meet	the	
unique	needs	of	our	children	in	the	
context	of	competing	priorities	and	
limited	resources.	Your	most	impor-
tant	goals	must	be	to	connect	parents	
with	similar	needs	and	to	serve	the	
kids	who	have	similar	needs.	Positive	
change	 in	the	schools	can	be	a	by-
product	of	connecting	and	serving,	
but	charging	“the	Bastille”	cannot	be	
the	founding	principle	of	a	sustain-
able	group.	If	you	have	ever	charged	
into	battle	with	an	angry	mob,	you	
have	probably	witnessed	how	quickly	
everyone	can	scatter	as	soon	as	the	
passion	 and	 hope	 for	 immediate	
change	fades.	It	is	important	to	main-
tain	a	positive	focus	–	connect	and	
serve.	 Change	 can	 come	 after	 you	
have	established	a	durable	group	with	
credibility.

With	 the	 endorsement	 of	 your	
educator	ally,	offer	opportunities	for	
parents	 and	 families	 to	 gather.	 We	
have	 had	 success	 with	 parent	 cof-
fees	 in	homes	and	 in	 schools.	Our	
Family	Fun	Nights	have	gathered	our	
GT	families	at	local	bowling	alleys,	
connected	them	over	their	favorite	
board	 games	 in	 school	 gyms,	 and	
brought	them	out	for	potluck	picnics	
in	community	parks	and	on	school	
playgrounds	 (see	 photos	 1	 and	 2).	
It	doesn’t	have	to	be	complicated	or	
expensive.	Just	arrange	a	place	and	
send	home	a	flyer	through	the	school.

Communications are key!	You	
need	to	build	a	list	of	email	addresses.	
The	school	is	not	supposed	to	give	out	
the	names	of	GT-identified	children.	
(I	have	been	told	that	what	stands	in	
our	way	is	a	federal	privacy	law.	It	is	
on	my	 list	of	windmills	 to	charge.)	
Once	you	have	an	email	list,	you	will	
have	an	easier	time	sharing	resources	
and	advertising	your	events.	At	each	
of	your	informal	gatherings,	circulate	

an	email	address	sign-up	sheet	so	that	
you	can	contact	the	same	people	in	
the	future.	Be	sure	you	also	ask	for	a	
phone	number	in	case	you	can’t	read	
their	handwritten	email	address.	

No	one	likes	spam,	so	we	reas-
sure	 people	 that	 we	 use	 an	 email	
service	that	handles	all	unsubscribe	
requests	immediately.	We	use	Vertical	
Response	because	they	offer	10,000	
emails	per	month	for	free	to	501(c)
(3)	non-profits,	but	others	have	used	
Constant	 Contact.	 Both	 services	
separate	 your	 list	 into	 individual	
emails	 and	 automatically	 process	
your	bounced	emails	and	unsubscribe	
requests.	Better	still,	your	personal	
email	address	does	not	get	tagged	as	
a	source	of	spam	and	they	have	tools	
to	evaluate	how	well	your	emails	are	
being	received.

You	might	also	start	a	one-page	
newsletter	if	the	schools	are	willing	to	
distribute	it	or	help	fund	the	copying	
costs.	If	you	go	this	route,	you	must	
understand	that	the	school	may	need	
to	approve	the	content.	Our	newslet-
ter	has	grown	to	8-10	pages	and	is	
distributed	four	times	per	year.	For	
our	headline	article,	we	secure	reprint	
permission	for	an	article	about	some	
aspect	of	giftedness.	While	it	takes	
some	planning	ahead	and	some	time	
to	find	just	the	right	articles,	we	have	
rarely	been	refused	reprint	permis-
sion	because	we	are	not	selling	our	
newsletter.	We	do	send	it	through	the	
schools	to	all	elementary	GT	families	
(not	just	members)	and	we	announce	
via	email	that	it	is	also	available	as	a	
PDF	on	our	web	site.	Communicating	
to	everyone	is	part	of	our	mission	to	
support	the	entire	GT	community.

A	web	site	is	an	essential	part	of	
communications	today.	You	need	a	
web	presence	so	parents	can	find	you	
without	 attending	 an	 event.	 There	
are	many	ways	to	get	free	and	low-
cost	web	sites,	domain	names,	and	
easy	to	use	software	to	design	them.	
The	important	part	is	to	have	a	place	
where	 you	 can	 post	 a	 calendar	 of	
events,	event	details,	contact	people,	
and	other	resources	for	your	commu-
nity.	Avoid	the	temptation	to	let	per-

fection	stand	in	the	way	of	the	good.	
Just	get	the	basics	out	there.

If	you	have	secured	the	support	of	
an	educator,	held	some	informal	par-
ent	or	family	events,	and	have	begun	
communicating	with	each	other	 in	
some	way	–	congratulations!	You	are	
already	meeting	needs	that	have	not	
been	met	before.	If	you	want	to	go	
further,	you	can	explore	the	following:

Organizational Structure:	If	you	
want	to	actually	form	a	group,	you	will	
need	a	name,	bylaws,	and	incorpora-
tion	papers.	Don’t	do	it	alone.	Look	
at	what	other	groups	have	done.	Seek	
the	 help	 of	 parents	 who	 may	 have	
expertise	or	experience	in	these	areas.	
It	is	really	helpful	to	file	for	a	501(c)
(3)	designation.	By	doing	so,	you	are	
eligible	for	tax-deductible	donations,	
employer	 matching	 gifts,	 and	 the	
free	email	 service	 through	Vertical	
Response.	I	wish	I	could	advise	you	
on	the	details	of	those	legalities,	but	I	
am	just	the	beneficiary	of	the	work	of	
our	founding	parents.

Our	group	has	a	Board	with	five	
elected	 officers	 who	 serve	 2-year	
terms.	No	officer	is	allowed	to	serve	
more	than	one	consecutive	term	in	
the	 same	 position.	 The	 remaining	
members	of	the	Board	include	our	dis-
trict’s	Director	of	GT	and	Advanced	
Academic	 Studies	 and	 others	 as	
elected	by	the	officers.	We	try	to	have	
at	least	one	Campus	Liaison	at	each	
campus	across	the	district.	Our	most	
active	Liaisons	are	from	elementary	
schools,	but	we	are	working	toward	
better	 support	 of	 our	 secondary	
Liaisons.	The	Liaisons	meet	once	per	
month	to	stay	informed	about	district	
changes,	campus	needs,	and	upcom-
ing	events.	The	Board	has	a	separate	
monthly	meeting	to	direct	the	overall	
function	of	the	organization.	General	
membership	briefly	meets	once	per	
semester	in	coordination	with	another	
GT	event	or	guest	speaker.

Enrichment Events:	Enrichment	
is	an	important	part	of	supporting	the	
needs	of	our	kids	outside	of	school.	
Our	 events	 give	 kids	 an	 opportu-
nity	to	engage	with	their	peers	while	
exploring	an	interest	or	discovering	
a	new	one.	At	family	events,	parents	
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have	a	chance	to	visit	and	 learn	as	
well.	Our	longest	running	and	well-
known	 event	 is	 our	 annual	 Super	
Saturday.	For	an	afternoon,	400-500	
of	our	identified	students	(currently	
just	grades	1-6)	have	the	opportunity	
to	 experience	 a	 couple	 fun	 classes	
and	a	 larger	session	with	kids	who	
love	 learning	 like	 they	do.	A	com-
plete	class	list	is	available	on	our	web	
site,	but	examples	are:	an	introduc-

tion	to	the	science	of	motion	through	
building	roller	coaster	prototypes;	live	
animal	and	reptile	experiences;	dis-
section	of	chicken	feet;	geo-caching;	
robot	building;	origami,	rockets	and	
chess	(see	photo	3).	The	kids	light	up	
after	an	afternoon	of	fun	like	Super	
Saturday!

Financial	 co-sponsorship	 from	
the	 district,	 inexpensive	 or	 volun-
teer	presenters	plus	a	hundred	gen-
eral	volunteers	make	it	a	free	event.	
One	of	the	benefits	of	membership	
in	our	group	is	early	enrollment	for	
Super	Saturday.	Early	enrollment	is	
the	best	way	to	secure	a	child’s	favor-
ite	class	choices.	Event	volunteers	are	
rewarded	with	an	extra	class	for	their	
child.	Parents	who	are	not	busy	with	
a	volunteer	assignment	can	choose	
from	a	handful	of	free	parent	sessions	
while	their	child	is	having	fun.

This	year,	we	invested	in	sets	of	
the	Zome	building	tool.	(Thanks	to	
TPPG	founder	Stacia	Taylor	for	the	
idea).	We	based	some	of	our	Family	
Fun	Nights	on	a	Building	and	Brain	
Teasers	 theme.	Our	 liaisons	pass	a	
plastic	tub	of	event	supplies	between	
them	that	contains	everything	they	
need.	By	doing	this,	we	make	it	more	
likely	for	the	events	to	happen	because	
it	is	easier	for	the	Liaisons,	we	use	our	
resources	wisely,	and	we	reach	more	
students.	We	have	found	that	a	bulk	of	
our	memberships	come	from	an	event	
that	a	child	attends.	If	you	are	not	pro-

viding	events	of	interest	to	the	kids,	
your	memberships	will	suffer.

Member recruitment:	Because	
of	the	privacy	laws	mentioned	above,	
finding	 GT	 parents	 is	 a	 constant	
obstacle.	We	can	reach	them	at	our	
own	events,	but	we	also	try	to	attend	
every	public	GT	information	meeting	
sponsored	by	the	district.	If	given	the	
opportunity,	we	make	a	short	pitch	for	
our	group	at	each	gathering.	We	also	
have	a	display	board	with	photos	and	
descriptions	of	what	we	do,	member-
ship	forms,	and	email	sign-up	sheets	
to	maximize	the	use	of	our	time.	Our	
memberships	are	$15	per	family	each	
school	year	and	have	been	at	that	level	
for	many	years.	Educator	member-
ships	 are	 often	 sponsored	 for	 $10.	
Even	if	we	mostly	get	email	addresses,	
it	is	worth	the	effort	because	there	are	
so	few	gatherings	of	GT	parents	out-
side	of	our	own	events.

Guest speakers:	The	community	
of	gifted	education	is	charitable.	I	have	
found	most	local	experts	will	speak	to	
parent	groups	for	a	reasonable	honorar-
ium	or	even	for	free.	You	may	eliminate	
travel	expenses	by	inviting	a	speaker	
who	 will	 be	 in	 your	 area	 for	 a	 staff	
development	workshop.	We	have	been	
charging	a	nominal	admission	of	$5	for	
non-members	and	admitting	educa-
tors	and	members	for	free.	Educators	
may	be	more	likely	to	attend	if	your	
district	is	willing	to	grant	GT-update	
credit	for	attending.	Because	there	are	

photo 1. A	kindergartener	
delights	in	adding	sprinkles	to	
her	ice	cream	at	a	Family	Fun	
Night.
Photo	by	Susan	Sweeney

photo 2. This	student	found	an	
unconventional	use	for	her	Zome	
building	tool	creation	at	a	Family	
Fun	Night.	
Photo	by	Melissa	Furman

photo 3. Two	boys	playing	chess	at	a	Super	Saturday	event.	
Photo	by	Melissa	Furman
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always	conflicting	events,	we	have	been	
recording	our	speaker	events	so	people	
can	view	them	on	our	web	site.	Some	
speakers	permit	it	and	some	do	not,	but	
we	always	ask.	It	is	also	a	great	idea	to	
invite	your	district’s	superintendent	and	
school	board	members	to	your	speaker	
events.	By	doing	so,	you	magnify	the	
impact	of	one	event.	Guest	speakers	
raise	awareness	among	educators,	par-
ents,	and	our	community	that	gifted-
ness	has	its	own	set	of	challenges	that	
need	to	be	met	at	home	and	at	school.

Teacher Support and 
Appreciation:	Parents	and	parent-
teacher	 organizations	 sometimes	
overlook	GT	Specialists.	Our	Campus	
Liaisons	often	serve	as	room	parents	
for	elementary	GT	pullout	teachers.	
As	an	organization,	we	are	finding	
more	and	more	ways	to	express	our	
appreciation	 to	 our	 GT	 specialists	
through	awards,	treats,	and	gifts.	It	is	
the	GT	specialists	who	often	make	the	
most	positive	impact	on	the	school	
experience	of	our	GT	children	and	
they	should	be	appreciated	and	recog-
nized	for	their	dedication	and	effort.	
You	 might	 be	 surprised	 how	 often	
they	are	overlooked.

Grants: For	many	years,	we	have	
offered	grants	to	applicants	who	could	
demonstrate	the	reach	and	benefit	of	
a	purchase	for	our	district’s	GT	stu-
dents.	In	recent	years,	we	have	sought	
opportunities	to	fund	items	that	ben-
efit	many	campuses	in	the	same	way	
instead	of	waiting	for	individuals	to	
apply	for	a	few	campuses.	We	have	
recently	funded	books	for	a	district-
wide	book	study,	physics	software	for	
SMART	Boards,	and	differentiation	
tools	 for	 teachers.	 Budgets	 always	
seem	 to	 be	 tight	 for	 schools.	 Our	
grants	 make	 fantastic	 educational	
opportunities	possible	 for	our	kids	
and	they	strengthen	our	reputation	
as	a	constructive	education	partner.

School Board Candidate 
Forum:	For	more	than	10	years,	we	
have	sponsored	this	event	as	a	service	
to	our	community,	but	it	also	benefits	
our	organization	and	our	kids.	Each	
year,	 as	 candidates	file	 their	 inten-
tion	to	run	for	a	seat	on	our	school	
board,	we	invite	them	to	participate	

in	our	forum.	We	also	send	them	a	
packet	of	our	recent	newsletters	and	
other	 information	 about	 our	 most	
important	issues.	Our	parent	group’s	
board	writes	the	first	few	forum	ques-
tions	and	that	 is	a	strong	incentive	
for	candidates	 to	prepare	 from	the	
information	we	send.	The	remaining	
questions	are	written	by	the	audience	
and	are	sorted	by	a	table	of	our	vol-
unteers	so	that	the	broadest	range	of	
topics	can	be	covered.	Recording	the	
forum	and	posting	the	video	to	our	
web	site	increased	the	reach	of	this	

event	last	year.	A	local	high	school	
student	helped	us	with	the	technol-
ogy.	Our	school	board	members	know	
who	we	are	and	what	issues	we	have.	
That	is	an	important	advocacy	benefit	
from	one	annual	event.

Publicity:	Sending	press	releases	
with	 photos	 after	 your	 events	
increases	 community	awareness	of	
your	group	and	generates	interest	in	
your	activities.	It	can	be	easy	to	forget	
in	the	afterglow	of	a	big	event,	but	if	
you	forget,	your	group	misses	out	on	
an	opportunity	to	reach	new	people.	
We	have	been	improving	on	this	and	
have	found	that	our	group	is	becom-
ing	better	known	because	of	it.	Don’t	
forget	to	find	someone	who	will	save	
your	press	clippings	for	posterity.	It	
will	be	impossible	to	recreate	later.

Connecting to other groups:	I	
encourage	you	to	become	an	affiliate	
group	of	TAGT	(Texas	Association	for	
the	Gifted	and	Talented)	and	NAGC	
(National	 Association	 for	 Gifted	
Children).	They	are	both	important	
organizations	that	are	increasing	their	
focus	on	and	support	of	parents	and	

local	parent	groups.	Their	conferences	
and	communications	will	help	your	
group	be	a	better	resource	for	your	
members	 and	 inspire	 new	 ideas.	 I	
would	like	to	see	parent	groups	spend	
more	energy	collaborating	and	shar-
ing	the	best	practices	through	TAGT	
and	 NAGC.	 If	 our	 groups	 work	
together,	we	can	all	be	more	effective	
with	fewer	resources.

Book Clubs:	Many	parent	groups	
have	 had	 success	 with	 book	 clubs	
based	on	various	GT	parenting	books.	
We	have	not	launched	one	yet,	but	we	
are	considering	it.	SENG	(Serving	the	
Emotional	Needs	of	Our	Gifted)	has	
designed	a	great	small	group	model	
and	 securing	 a	 SENG	 facilitator	 is	
a	 worthwhile	 goal.	 Book	 clubs	 can	
break	through	the	feeling	of	isolation	
parents	have	and	can	directly	impact	
gifted	kids	by	helping	them	be	better	
understood	at	home.	

If	 you	 do	 not	 have	 an	 existing	
group,	 you	 will	 not	 be	 able	 to	 do	
everything	 at	 once.	 Remember	 to	
start	small	with	a	coffee	or	game	night	
and	see	if	other	parents	are	interested	
in	doing	more.	I	hope	the	examples	
above	will	be	an	inspiration	to	you	as	
your	group	grows.

In	 June,	 my	 time	 as	 President	
of	our	local	group	will	end,	but	my	
commitment	 will	 continue.	 I	 am	
determined	 to	mentor	new	groups	
in	other	areas	and	connect	existing	
groups.	There	are	so	many	details	of	
what	we	do	that	cannot	be	covered	in	
the	space	of	this	article.	If	I	can	help	
you	or	provide	details,	please	contact	
me.	I	would	be	happy	to	work	with	
GT	coordinators	and	directors	who	
are	searching	for	like-minded	parents	
in	their	district.	It	is	true	that	I	have	
been	infected	with	what	another	GT	
advocate	called	“missionary	zeal.”	

Susan	 Williams	 Sweeney	 is	 married	 and	 the	
proud	mother	of	two	girls	(4th	&	7th	grades).	
Her	passion	for	gifted	advocacy	comes	from	her	
parents	who	always	sought	the	best	educational	
opportunities	for	her	as	she	grew	up	in	Michigan.	
She	is	finishing	her	second	year	as	President	of	
Katy	Parents	of	Gifted	and	Talented	Students,	
Inc	 in	 Katy,	 Texas.	 She	 can	 be	 contacted	 at	
GTParentGroups@gmail.com	for	more	informa-
tion	about	the	programs	described	in	the	article.

Our kids cannot 

understand and meet 

their own educational, 

social, or emotional 

needs without our help.
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by Kimberly M. Tyler, Ph.D.

findinG academic peers  
for your Gifted child

“I feel like a puzzle piece with no 
puzzle to fit into.”  

Third grade gifted student

When	 it	 comes	 to	 educating	
our	 students	 in	 most	 K-12	
schools,	rarely	does	the	idea	

of	ability	come	into	play	in	terms	of	
placement	 in	 regular	 classrooms.	
Students	are	often	randomly	placed	
with	classroom	teachers	in	heteroge-
neous	classrooms	based	strictly	on	
the	month	and	year	they	were	born.	
The	idea	of	homogeneously	group-
ing	students	based	on	ability	alone	is	
a	practice	most	school	districts	steer	
as	 far	 away	 from	 as	 possible.	 As	 a	
result,	gifted	students	are	placed	in	
classrooms	with	 students	at	 ability	
levels	and	maturity	levels	much	dif-
ferent	from	their	own.	As	a	result,	it	is	
difficult	to	find	peers	with	whom	they	
have	very	much	in	common.
	 What	 is	 a	 peer?	 According	 to	
Webster’s	 Dictionary,	 a	 peer	 is	 “a	
person	who	is	of	equal	standing	with	
another	in	a	group.”	In	terms	of	edu-
cation,	this	term	was	interpreted	to	
mean	something	more	along	the	lines	
of	an	age-mate, and	grouping	prac-
tices	began	(Schultz	&	Delisle,	2003).	
Unfortunately	the	students	who	ben-

efit	least	from	this	type	of	grouping	
are	those	who	are	gifted.	The	belief	
that	 gifted	 children	 need	 to	 relate	
socially	to	children	of	their	own	age	
without	regard	to	ability	is	a	damag-
ing	construct	that	often	leads	to	feel-
ings	of	isolation	for	these	children	as	
most	gifted	children	develop	friend-
ships	based	on	similar	interests	and	
mental	age	(Gross,	2002;	Kerr,	1991;	
Silverman,	2000).	In	fact,	Silverman	
(2000)	reports,	“when	gifted	children	
are	asked	what	they	most	desire,	the	
answer	is	often	‘a	friend’”	(p.	72).	It	is	
not	uncommon	for	many	gifted	chil-
dren	to	feel	isolated	from	same-age	
peers	due	to	a	lack	of	common	inter-
ests	and	a	desire	to	perform	at	higher	
levels.	
	 So	what	can	parents	do	in	order	
to	help	their	gifted	children	find	true	
friendships	and	academic	challenge	
with	their	intellectual	peers?	The	fol-
lowing	is	a	list	of	suggestions	that	are	
aimed	at	giving	gifted	children	the	
opportunity	to	work	with	others	with	
similar	interests	and	abilities,	regard-
less	of	chronological	age:
• Saturday/Summer Enrichment 

Programs.	One	of	the	best	ways	
to	help	your	child	find	other	gifted	
children	with	similar	abilities	is	

to	enroll	them	in	a	Saturday	or	
summer	 enrichment	 program	
designed	for	gifted	learners.	There	
are	many	universities	across	Texas	
and	in	other	states	that	offer	pro-
grams	in	a	variety	of	areas.	Many	
of	 these	 programs	 offer	 schol-
arship	 opportunities	 and	 can	
be	both	day	and/or	 residential.	
Allowing	gifted	students	time	to	
be	with	others	“like	them”	allows	
them	 the	 opportunity	 to	 share	
passions	with	others	that	are	just	
as	interested	without	fear	of	rejec-
tion	or	ridicule	(VanTassel-Baska,	
1998;	Rimm,	2002).	There	are	also	
opportunities	for	challenge	as	the	
curricula	for	these	programs	are	
designed	with	the	specific	needs	
of	gifted	 learners	 in	mind.	 It	 is	
important	that	parents	encourage	
and	allow	friendships	developed	
in	 these	 programs	 to	 continue,	
whether	 it	 is	 through	 email,	
phone	calls,	or	getting	together	in	
person.	Often,	it	only	takes	one	
friend,	regardless	of	the	distance,	
to	help	a	gifted	child	feel	more	
accepted	and	appreciated.	Just	a	
few	of	these	programs	throughout	
the	Texas	include:
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system in America may not 
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him/her to reach his/her full 

potential. 
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Baylor’s University for Young 
People (UYP);	Waco,	Texas	
	 www.baylor.edu/soe/ccle
S o u t h e r n  M e t h o d i s t 
University’s Talented and 
Gifted (TAG);	Dallas,	TX
	 www.smu.edu/tag
Texas Tech University’s The 
Institute for the Development 
and Enrichment for Advanced 
Learners (IDEAL);	Lubbock,	
TX	
	 www.depts.ttu.edu/diversity/
Ideal%20.php
University of Houston’s 
ScienceCamp;	Houston,	TX
	 http://www.compucamp2008.
com/html/sciencecamp_2008.
html
For	more	opportunities	within	
Texas	 and	 across	 the	 United	
States,	 visit	 http://www.
hoagiesgifted.org/summer.htm.	

• Local Museums/Exhibits.	Many	
museums	offer	special	programs	
for	students	of	all	ability	levels	in	
an	area	of	 interest.	While	 such	
programs	are	not	designed	solely	
for	gifted	learners,	the	benefits	of	
finding	someone	with	a	similar	
passion	can	be	extremely	benefi-
cial	for	both	parties.	Check	with	
local	zoos,	aquariums,	fine	arts	
venues,	museums,	and	other	loca-
tions	in	your	area	to	find	oppor-
tunities	 in	 the	 area	 of	 interest	
your	child	possesses.	Check	back	
periodically	as	program	offerings	
change	frequently.	

• Bibliotherapy.	Books	are	a	won-
derful	tool	to	help	gifted	learners	
find	academic	peers.	Using	books	
that	feature	characters	that	are	
gifted	helps	gifted	students	learn	
about	themselves	and	their	areas	
of	interest.	Gifted	children	often	
discover	a	bond	with	characters,	
both	real	and	fictional,	who	may	
be	experiencing	similar	feelings,	
ideas,	and	passions.	Parents	can	
read	 and	 discuss	 these	 issues	
through	 the	 context	 of	 the	 lit-
erature	as	a	way	of	opening	the	
lines	 of	 communication	 with	
their	 child	 (VanTassel-Baska,	

1998;	Schultz	&	Delisle,	2003).	
A	similar	approach	can	be	used	
with	 movies	 featuring	 gifted	
individuals.	

• Finding Mentors.	 Research	
strongly	 supports	 the	 use	 of	
mentors	as	role	models	for	gifted	
students.	This	practice	helps	stu-
dents	learn	both	long	and	short-
term	goal-setting	skills,	exposes	
them	 to	 career	 opportunities,	
and	allows	them	the	opportunity	

to	experience	first-hand	where	
their	 passions	 can	 lead	 them.	
Mentoring	is	especially	benefi-
cial	for	gifted	girls	in	regards	to	
developing	self-esteem	as	well	as	
learning	how	to	balance	family-
life	 with	 career	 opportunities	
(VanTassel-Baska,	1998).	Talk	to	
your	child’s	teacher	about	some-
one	in	the	school	or	district	who	
might	be	willing	to	be	a	mentor	
to	your	child;	contact	local	uni-
versities	 to	 locate	 a	 professor	
in	the	area	in	which	your	child	
exhibits	his/her	passion;	check	
with	local	businesses	or	compa-
nies	to	locate	professionals	such	
as	engineers,	doctors,	scientists,	
veterinarians,	etc.	who	might	be	
willing	to	give	your	child	a	tour	
and/or	share	their	own	experi-
ences.	Mentorships	do	not	have	

to	be	in	person;	a	mentor	can	be	
someone	willing	to	communicate	
with	your	child	through	email	or	
by	phone.	There	are	also	many	
opportunities	 through	 many	
on-line	 mentoring	 programs.	
When	 a	 person	 is	 passionate	
about	a	certain	subject,	they	are	
often	more	than	willing	to	share	
it	with	others	–	especially	young	
people	interested	in	their	field	or	
profession.	

Although	the	educational	system	
in	America	may	not	provide	oppor-
tunities	for	your	gifted	child	to	form	
bonds	with	intellectual	peers	and	to	
explore	 areas	 of	 passion,	 there	 are	
many	opportunities	within	your	com-
munity	for	you	to	provide	your	child	
with	 the	 necessary	 experiences	 for	
him/her	to	reach	his/her	full	potential.	
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by Rachel Colvin-Jenkins and Susan K. Johnsen, Ph.D.

critical issues  
in Gifted education
What the Research Says

Seventy	years	ago	Leta	Holling-
worth	(1931)	identified	four	criti-
cal	questions	in	gifted	education:	

Can	 American	 public	 schools	
identify	 and	 recognize	 gifted	
children	 and	 make	 provisions	
for	their	education?	Should	the	
problem	of	appropriate	work	be	
solved	by	acceleration	at	a	rapid	
rate	 through	 school	 grades?	
Should	 the	 problem	 be	 solved	
by	enrichment	of	the	prescribed	
curriculum	without	acceleration	
and	without	segregation?	Should	
gifted	children	be	segregated	in	
special	schools	or	classes,	and	be	
educated	by	combining	enrich-
ment	with	a	moderate	degree	of	
acceleration?”	(p.	196)

Have	these	questions	been	answered?	
Do	 they	 continue	 to	 be	 debatable?	
What	are	the	current	issues	in	cur-
riculum?	in	programming?	in	assess-
ment?	This	article	will	address	some	
of	these	questions	and	focus	on	criti-
cal	 issues	 identified	 by	 researchers	
that	 have	 had	 an	 impact	 on	 gifted	
education.	
	 This	 review	 included	 articles	
published	in	Gifted Child Quarterly, 

Journal for the Education of the Gifted, 
and	Roeper Review	during	the	past	ten	
years.	We	included	empirical	studies	
as	well	as	commentaries	that	focused	
on	critical	issues,	concerns,	or	ques-
tions	in	gifted	education.	International	
samples	were	excluded.	These	selec-
tion	criteria	identified	14	articles.	Of	
these,	seven	(50%)	were	empirical	or	
research-based,	one	(7%)	was	a	 lit-
erature	 review,	 and	 six	 (43%)	were	
commentaries.	The	majority	of	 the	
data-based	articles	were	qualitative	in	
nature	with	the	remainder	using	ques-
tionnaires,	surveys,	or	assessments	to	
report	descriptive	results	and/or	com-
parisons.	No	experimental	or	quasi-
experimental	studies	were	reported	
(e.g.,	those	that	used	control	groups	or	
comparison	groups	to	identify	effec-
tive	interventions).	
	 Critical	concerns	in	the	field	of	
gifted	education	have	evolved	with	
time;	however,	many	of	the	questions	
posed	during	Leta	Hollingworth’s	life-
time	(1886-1939)	remain	unanswered	
today	(Klein,	2000).	Frequently	cited	
critical	 concerns	 from	 the	 latest	
research	 in	 gifted	 education	 were	
policy,	accountability,	identification,	
programming,	teacher	training,	and	
development.	

	 The	 implementation	 of	 policies	
in	 gifted	 education	 has	 been	 influ-
enced	 by	 national	 reports,	 legisla-
tion,	 resources,	 and	 accountability.	
Professional	 educators	 and	 parents	
need	to	be	aware	of	various	policies	
and	legislation	that	not	only	concern	
gifted	education	at	a	local	level,	but	
also	evaluate	the	effects	of	policies	at	
a	national	 level	 (e.g.,	No	Child	Left	
Behind	 Act)(Gentry,	 2006).	 These	
policies	may	be	closely	connected	and	
have	unintended	and	negative	effects	
for	gifted	students.	For	example,	fol-
lowing	the National Excellence Report,	
Landrum,	Katsiyannis,	and	DeWaard	
(1998)	reported	that	33	states	passed	
legislation	addressing	gifted	education.	
However,	only	23	raised	curriculum	
standards	or	provided	more	challeng-
ing	opportunities	for	the	gifted.	This	
inconsistency	was	corroborated	in	a	
study	analyzing	state	policies	(Brown,	
Avery,	 VanTassel-Baska,	 Worley	 II,	
&	 Stambaugh,	 2006).	 The	 authors	
observed	a	lack	of	cohesion	on	issues	
that	included	identification,	program-
ming,	and	professional	development.	
The	authors	noted	that	leaders	in	state	
education	need	to	reach	a	consensus	so	
they	might	take	a	more	active	role	in	
advocating	for	programs	and	services	



26 Spring 2009 • Tempo • Texas Association for the Gifted and Talented

that	are	beneficial	and	of	quality	for	
gifted	students.	They	added	that	“pro-
grams	at	local	levels	will	not	improve	
without	appropriate	incentives,	levers,	
and	sticks	from	the	state	level”	(p.	22).	
Accountability	was	also	seen	as	a	key	to	
better	programming	by	both	Gallagher	
(2000)	and	Peine	(1998).	They	agreed	
that	 programs	 needed	 to	 be	 more	
defensible	for	change	to	occur.	On	the	
other	hand,	Swanson	(2007)	did	find	
that	change	occurred	when	collabora-
tion	involved	multiple	levels	of	constit-
uency	groups.	She	studied	a	successful	
South	Carolina	political	endeavor	in	
which	teacher	and	administrator	rela-
tionships	with	governors,	state	super-
intendents,	and	key	state	legislators	
influenced	positive	changes	for	gifted	
education.	Another	aspect	of	policy	
implementation	was	that	they	tended	
to	create	more	 issues.	For	 instance,	
Hertzog	(2003)	noted	new	issues	such	
as	equity,	quality,	accountability,	pro-
fessional	 development,	 and	 reform	
were	raised	after	an	advocacy	event.	
	 Nine	of	 the	articles	 stated	 that	
conceptions,	definitions,	and	 iden-
tification	 of	 gifted	 students	 were	
critical	 issues	 in	 gifted	 education.	
Cohen	(2006)	discussed	the	need	for	
the	development	of	a	metatheory	for	
gifted	education,	while	others	argued	
for	 a	 simple,	 usable	 definition	 that	
everyone	could	agree	upon	 (Peine,	
1998;	Pfeiffer,	2003)	and	a	concrete	
representation	 of	 the	 gifted	 child	
(Peine,	1998).	Inability	to	reach	con-
sensus	on	a	definition	of	“gifted”	per-
petuates	two	major	criticisms	in	gifted	
education:	inappropriate	assessment	
and	underrepresentation	of	diverse	
minorities	(Bernal,	2002;	Bonner	II,	
Jennings,	Marbley,	&	Brown,	2008;	
Chamberlin,	 2008;	 Klein,	 2000;	 &	
Pfeiffer,	2003).	One	study	suggested	
that	programs	expand	identification	
measures	to	include	leadership,	which	
might	increase	the	number	of	African-
American	males	in	gifted	programs	
(Bonner	 II,	 Jennings,	 Marbley,	 &	
Brown,	2008).	
	 While	 programming	 for	 gifted	
students	was	cited	as	another	criti-
cal	 issue	 in	gifted	education,	many	
of	 the	 authors	 suggested	 possible	

solutions.	 Improvements	 to	 gifted	
programming	consisted	of	providing	
challenging	opportunities,	 increas-
ing	early	access	to	gifted	education,	
and	focusing	on	talent	development.	
Potential	change	in	curriculum	for	the	
gifted	was	also	discussed	and	included	
increasing	 options	 for	 curriculum	
that	allow	acceleration	and	enrich-
ment	as	well	as	increasing	breadth,	
depth,	 and	 specificity	 of	 advanced	
curricula	paired	with	updated	stan-
dards	(Gallagher,	2000;	Hertzog,	2003;	
Klein,	2000;	Landrum,	Katsiyannis,	
&	 DeWaard,	 1998;	 Peine,	 1998;	 &	
Pfeiffer,	2003).	Avery	and	VanTassel-
Baska	(2001)	did	note	evaluations	of	
programs	were	most	useful	when	(a)	
resources	are	available	that	will	propel	
gifted	programs	forward,	(b)	leader-
ship	 expertise	 to	 administer	 gifted	
programs	exists,	and	(c)	professionals	
view	evaluations	as	useful	in	program	
development.	
	 Underrepresentation	of	minori-
ties	 is	not	only	viewed	as	a	critical	
issue	in	identification	but	also	in	pro-
gramming	and	curriculum	(Bernal,	
2002;	 Bonner	 et	 al.,	 2008).	 Bernal	
(2002)	maintained	 that	gifted	edu-
cation	needed	more	minority	teach-
ers,	a	multicultural	curriculum,	and	
a	bilingual	gifted	and	talented	pro-
gram.	Similarly,	Bonner	et	al.	(2002)	
suggested	that	black	males	become	
more	involved	in	culturally	specific	
programs.	Gifted	education	and	mul-
ticultural	education	must	support	one	
another	through	intelligent	dialogue	
and	 research	 so	 they	 may	 one	 day	
cease	to	exist	separately	(Chamberlin,	
2008).
	 Teacher	training	and	professional	
development	 were	 also	 mentioned	
as	critical	concerns	in	gifted	educa-
tion.	Many	of	 the	authors	believed	
that	 extra,	 specialized	 preparation	
was	needed	to	teach	gifted	students	
(Brown,	 Avery,	 VanTassel-Baska,	
Worley	 II,	 &	 Stambaugh,	 2006;	
Gallagher,	2000;	Hertzog,	2003;	Klein,	
2000;	&	Peine,	1998).	In	1998,	how-
ever,	only	24	states	required	a	special	
certificate	to	instruct	gifted	students	
(Landrum,	Katsiyannis,	&	DeWaard,	
1998).	 Did	 these	 certificates	 result	

in	highly	competent	and	confident	
teachers	 of	 gifted	 children?	 Again,	
results	have	been	inconclusive.	Peine	
(1998)	claimed	that	significant	issues	
in	teacher	training	were	(a)	a	lack	of	
training,	(b)	little	knowledge	about	
advocating	effectively	for	the	gifted	
population,	and	(c)	a	need	for	meth-
ods	to	work	productively	with	other	
educators.	
	 In	 conclusion,	 critical	 issues	
related	to	conceptions	of	the	field	of	
gifted	education,	policy,	accountabil-
ity,	identification,	underrepresenta-
tion,	programming,	curriculum,	and	
professional	development	continue	
to	persist.	More	research	is	needed	
so	that	professionals	will	know	what	
works	and	what	does	not,	which	will	
lay	the	foundation	for	states	to	exer-
cise	quality	control	of	both	programs	
and	services	(Brown	et	al.,	2006).	
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(2001).	Investigating	the	impact	
of	gifted	education	evaluation	at	
state	and	local	levels:	Problems	
with	traction.	Journal for the Edu-
cation of the Gifted, 25,	153-176.

The	authors	identified	program	eval-
uation	and	its	use	as	critical	 issues	
in	 gifted	 program	 development.	
Their	study,	using	a	mixed	methods	
approach,	described	how	two	gifted	
programs	 were	 implemented	 at	 a	
state	and	 local	 level.	The	research-
ers	 collected	 data	 using	 surveys,	
classroom	observations,	document	
review,	and	focus	groups.	The	state	
survey	received	a	63%	response	rate	
from	 educators,	 with	 1,500	 parent	
responses;	whereas,	the	local	survey	
received	a	43%	response	 rate	 from	
educators	and	a	28%	response	rate	
from	parents.	The	authors	reported	
that	 there	 was	 an	 absence	 of	 data	
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on	student	learning;	a	need	for	pro-
gram	expansion	and	depth	of	content	
covered;	 limited	staff-development	
options;	 and	 a	 need	 for	 parent	
involvement.	Following	their	evalu-
ation,	the	researchers	made	recom-
mendations	for	the	development	of	
evaluation	 plans	 on	 the	 state	 and	
local	 level.	 A	 six-month	 follow-up	
case	study	was	used	to	determine	the	
extent	to	which	the	evaluation	plans	
were	implemented.	Four	stakeholders	
were	interviewed	and	administered	
a	 short	 rating	 scale.	 As	 a	 result	 of	
this	follow-up,	four	themes	emerged	
regarding	the	evaluation:	(a)	it	was	a	
consciousness-raising	experience;	(b)	
it	was	an	important	process	in	effect-
ing	change;	(c)	it	resulted	in	various	
struggles	including	lack	of	resources,	
changes	 in	 leadership,	 lack	of	con-
sensus,	 and	 the	 intrusion	 of	 other	
priorities;	and	(d)	it	needed	to	con-
tinue	 through	 the	 planning	 phase	
and	beyond.	The	authors	concluded	
that	 these	 elements	 are	 needed	 in	
making	program	evaluations	useful:	
(a)	resources	that	will	propel	gifted	
programs	 forward,	 (b)	 leadership	
expertise	 to	administer	gifted	pro-
grams;	 and	 (c)	 professional	 views	
that	evaluations	are	useful	in	program	
development.	

Bernal,	 E.	 (2002).	 Three	 ways	 to	
achieve	a	more	equitable	repre-
sentation	 of	 culturally	 and	 lin-
guistically	different	 students	 in	
GT	programs.	Roeper Review, 24,	
82-88.

In	Bernal’s	commentary	concerning	
the	critical	issue	of	underrepresen-
tation	in	gifted	education,	he	noted	
litigious	confrontations	to	highlight	
the	social	and	political	reasons	for	the	
disproportionate	number	of	minority	
children	in	gifted	classes	across	the	
country.	He	suggested	several	solu-
tions	for	addressing	underrepresen-
tation:	(a)	increasing	the	number	of	
gifted	and	talented	minority	teach-
ers;	(b)	creating	a	multicultural	cur-
riculum	that	emphasizes	cultural	and	
linguistic	diversity;	and	(c)	compiling	
evaluation	data	that	supports	mul-

ticultural	teachers,	curriculum,	and	
student	success	in	gifted	education.	
Bernal	then	described	the	Bilingual	
Teachers	for	GT	Programs	Model	and	
the	Modern	Two-way,	Dual-language	
GT	Program	Model	as	a	viable	pro-
gram	option	for	encouraging	more	
representation	of	bilingual	gifted	stu-
dents.	He	noted	the	bilingual	gifted	
class	should	be	a	feature	added	only	
to	a	preexisting	multicultural	gifted	
education	program.

Bonner	II,	F.	A.,	Jennings,	M.	E.,	Mar-
bley,	A.	F.,	&	Brown,	L.	 (2008).	
Capitalizing	on	leadership	capac-
ity:	 Gifted	 African-American	
males	 in	 high	 school.	 Roeper 
Review, 30,	93-103.

In	this	review	of	the	 literature,	 the	
researchers	 examine	 (a)	 defini-
tions	of	giftedness;	(b)	school	con-
text	 and	 environment;	 (c)	 identity	
development;	(d)	the	cultivation	of	
resilience;and	(e)	leadership	poten-
tial	 as	 possible	 factors	 that	 affect	
the	underrepresentation	of	African	
American	males	in	gifted	programs.	
The	 federal	 definition	 of	 the	 term	
gifted accounts	for	giftedness	across	
cultures	 and	 includes	 a	 leadership	
component	that	could	increase	iden-
tification	of	black	males	as	gifted.	The	
researchers	also	reported	that	iden-
tity	 development	 and	 self-concept	
are	critical	to	confidence	in	academ-
ics	and	gains	in	leadership	ability.	The	
authors	advocated	that	black	males	
become	more	involved	in	culturally	
specific	 Rites	 of	 Passage	 programs	
to	develop	ethnic	pride	and	identity,	
learn	leadership	skills,	and	have	men-
toring	opportunities.	

Brown,	E.,	Avery,	L.,	VanTassel-Baska,	
J.,	Worley	II,	B.	B.,	&	Stambaugh,	
T.	(2006).	A	five-state	analysis	of	
gifted	education	policies.	Roeper 
Review, 29,	11-23.

This	 descriptive	 study	 examined	
the	effects	of	state	policies	in	gifted	
education	on	practice.	The	College	
of	William	and	Mary	team	selected	

states	 that	had	(a)	a	 full-time	state	
director;	 (b)	 state	gifted	education	
legislation	and/or	mandate	in	at	least	
one	area;	(c)	funding	thresholds	above	
$5	million;	and	(d)	comparability	to	
Ohio	in	terms	of	local	control.	Data	
were	collected	through	(a)	documents	
(regulations,	guidelines,	and	state	pol-
icies);	(b)	structured	interviews	with	
Department	of	Education	personnel;	
(c)	focus	groups	with	the	state’s	advi-
sory	group	in	gifted	education;	and	
(d)	an	analysis	of	the	state’s	written	
policies	as	compared	to	the	National	
Association	 for	 Gifted	 Children’s	
K-12	program	standards.	They	com-
pared	these	components	within	and	
across	states:	definition	and	identi-
fication,	programming,	curriculum	
and	instruction,	professional	devel-
opment,	 program	 monitoring,	 and	
supplementary	 policies.	 They	 con-
cluded	that	“programs	at	local	levels	
will	not	improve	without	appropri-
ate	incentives,	levers,	and	sticks	from	
the	state	level	as	most	districts	still	
depend	on	states	for	90%	or	more	of	
their	 funding	 for	 gifted	 education.	
Knowing	what	works	and	what	does	
not	is	crucial	for	states	in	exercising	
both	quality	control	of	programs	and	
services”	(p.	22).

Chamberlin,	S.	A.	(2008).	An	exami-
nation	of	articles	in	gifted	educa-
tion	and	multicultural	education	
journals.	Journal for the Educa-
tion of the Gifted, 32,	86-99.

The	study	identified	the	number	of	
gifted	articles	in	multicultural	educa-
tion	journals	as	well	as	the	number	
of	 multicultural	 education	 articles	
found	in	gifted	journals.	The	research	
spanned	 from	 1995	 to	 2004.	 The	
gifted	journals	in	this	study	included:	
Gifted Child Quarterly, Journal for 
the Education of the Gifted,	 and 
Roeper Review. The	 multicultural	
education	journals	used	in	this	study	
included:	Multicultural Perspectives, 
Multicultural Education,	and Urban 
Education. Selected	articles	were	iden-
tified	through	key	word	searches.	Key	
words	for	the	gifted	journal	searches	
included:	culture, gender, culture-gen-
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der, socioeconomic status,	and sexual 
orientation.	Key	words	for	the	multi-
cultural	educational	journal	searches	
included:	gift, talent, intellect, achieve-
ment,	and academic. The	results	indi-
cated	that	0.9%	of	the	877	articles	from	
the	 three	multicultural	 educational	
journals	had	a	gifted	focus,	whereas	
15.7%	 of	 the	 937	 articles	 from	 the	
three	gifted	journals	had	a	multicul-
tural	focus.	The	author	concluded	that	
(a)	leaders	in	the	field	of	multicultural	
educational	research	ought	to	focus	
some	research	efforts	on	gifted	educa-
tion,	and	(b)	both	multicultural	and	
gifted	educators	must	work	together	
to	infuse	gifted	education	topics	into	
multicultural	education.	

Cohen,	 L.	 M.	 (2006).	 Conceptual	
foundations	for	gifted	education:	
Stock-taking.	Roeper Review, 28,	
91-112.	

This	study	used	grounded	theory	to	
both	qualitatively	and	quantitatively	
analyze	the	past	16	years	of	Conceptual	
Foundations	program	abstracts	from	
the	National	Association	for	Gifted	
Children	Conventions.	Topics	of	the	
360	 presentations	 explored	 the	 (a)	
development	of	metatheory;	(b)	con-
ceptions	and	definitions	of	giftedness	
and	talent;	(c)	philosophical	and	ethi-
cal	foundations	of	gifted	education;	
(d)	review	of	historical	perspectives	
in	gifted	research;	(e)	trends,	issues,	
and	 future	directions	 in	gifted	and	
talented	education;	(f )	perspectives	
from	outside	the	field;	and	(g)	social,	
political,	 and	 economic	 consider-
ations.	Presentations	were	grouped	by	
their	relevance	to	the	Division’s	mis-
sions,	and	themes	among	the	presen-
tations	were	identified	and	described.	
Of	the	36	presentations	that	related	
to	 issues,	 the	 author	 focused	 on	
one	 critical	 issue:	 the	 connections	
between	general	and	gifted	education.	
“What	principles	and	strategies	from	
gifted	education	might	be	beneficial	
for	 all	 learners?	 How	 would	 these	
particularly	assist	impoverished	and	
underrepresented	youth?	What	would	
happen,	for	example,	if	a	gifted	educa-

tion	were	the	focus,	rather	than	the	
gifted	child?”	(p.	94).

Gallagher,	 J.	 J.	 (2000).	Unthinkable	
thoughts:	 Education	 of	 gifted	
students.	Gifted Child Quarterly, 
44,	5-12.

In	 his	 commentary	 on	 the	 state	 of	
gifted	 education,	 Gallagher	 posed	
four	questions	for	consideration:	(a)	
Is	there	really	such	an	entity	as	a	gifted	
child;	(b)	Is	there	such	an	entity	as	
gifted	education;	(c)	Is	there	such	an	
entity	as	special	personnel	prepara-
tion	for	teachers	of	gifted	students;	
and	(d)	Is	the	application	of	special	
services	for	gifted	students	sufficient	
in	scope	and	intensity	to	make	a	dif-
ference	in	the	classroom?	Gallagher	
also	 requested	 the	 implementation	
of	various	actions	for	each	question	
respectively:	(a)	establishment	of	eli-
gibility	 requirements	 for	 advanced	
programs	in	specific	content	areas;	
(b)	establishment	of	advanced	con-
tent	standards	for	gifted	students	in	
the	general	education	curriculum;	(c)	
establishment	of	standards	and	orga-
nization	of	systematic	and	sequential	
experiences	for	teachers	of	the	gifted;	
and	(d)	establishment	of	minimum	
time	 commitments	 to	 services	 for	
gifted	students.	He	stated,	“the	truly	
unthinkable	thought	is	that	we	would	
continue	to	go	on	the	way	we	have	
been	without	some	recognition	of	the	
need	for	change”	(p.	11).

Gentry,	 M.	 (2006).	 No	 child	 left	
behind:	 Neglecting	 excellence.	
Roeper Review, 29,	24-27.

This	 article	 focused	 on	 the	 effects	
of	No	Child	Left	Behind	(NCLB)	on	
gifted	children’s	 education.	Gentry	
identified	these	challenges:	(a)	focus-
ing	on	remediation	to	increase	pro-
ficiency	 of	 low-achieving	 students;	
(b)	teaching	to	the	test;	(c)	deliver-
ing	a	one-size-fits-all	education;	(d)	
increasing	the	numbers	of	dropouts,	
pushed	outs,	and	left	outs;	(e)	creating	
fear	among	teachers	and	administra-
tors	in	allowing	teachers	to	teach;	(f )	
increasing	cheating,	lying,	and	fuzzy	

math	as	a	means	of	reporting	school	
data;	and	(g)	advocating	alternative	
pathways	to	schools	and	teacher	cer-
tification.	Educators	and	parents	were	
encouraged	to	“question	the	law	and	
do	educationally	what	is	best	for	the	
children”	(p.	26).	

Hertzog,	N.	B.	(2003).	Advocacy:	“On	
the	cutting	edge	.	.	.”.	Gifted Child 
Quarterly, 47,	66-81.

In	this	case	study,	the	Woodhaven	
County	Public	Schools,	comprised	
of	125,000	students,	 implemented	
the	 Revised	 Policy	 on	 Gifted	 and	
Talented	 Education,	 which	 was	
adopted	in	November	of	1995.	This	
case	was	part	of	a	larger	study	spon-
sored	by	the	National	Association	
for	Gifted	Children,	which	focused	
on	an	advocacy	event	that	sought	to	
establish	appropriate	education	in	
the	regular	classroom	for	grades	K-8.	
The	desired	outcomes	of	the	policy	
were	(a)	an	accelerated	and	enriched	
program	developed	in	each	subject	
area;	(b)	all	capable	students	having	
the	 opportunity	 to	 accelerate	 and	
receive	enrichment;	(c)	schools	using	
flexible	and	varied	grouping	arrange-
ments;	and	(d)	the	classroom,	orga-
nization	of	the	school,	and	teaching	
strategies	 accommodating	 the	
diversity	 of	 students	 backgrounds	
and	 interests.	The	advocacy	event	
raised	these	issues:	equity,	quality,	
and	accountability;	teacher	training;	
and	the	process	of	reform.	

Klein,	A.	G.	(2000).	Fitting	the	school	
to	the	child:	The	mission	of	Leta	
Stetter	Hollingworth,	founder	of	
gifted	education.	Roeper Review, 
23,	97-103.

This	article	was	a	celebration	of	the	
life	and	work	of	Leta	Hollingworth,	
researcher	and	pioneer	for	gifted	edu-
cation.	The	author	noted	that	critical	
issues	in	Hollingworth’s	day	still	exist	
today.	Hollingworth	claimed	the	four	
most	critical	questions	in	gifted	edu-
cation	were	these:	
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	 1.	 Can	public	schools	identify	gifted	
children	and	make	provisions	for	
their	education?

	 2.	 Is	acceleration	the	answer	to	the	
problem	of	appropriate	challenge	
in	the	classroom?

	 3.	 Will	 the	 problem	 of	 appropri-
ate	challenge	be	best	solved	by	
enrichment	without	acceleration	
or	segregation?

	 4.	 Should	 gifted	 students	 be	 seg-
regated	 and	 offered	 enrich-
ment	courses	with	acceleration	
options?	

Hollingworth’s	 questions	 were	
addressed	through	her	own	research	
findings.	 Hollingworth	 believed	
gifted	students	ought	to	be	identified	
through	multiple	criteria,	that	enrich-
ment	and	acceleration	were	necessary	
for	gifted	students,	and	that	segre-
gated	educational	settings	in	which	
the	gifted	could	learn	homogeneously	
were	optimal.	

Landrum,	M.	S.,	Katsiyannis,	A.,	&	
DeWaard,	 J.	 (1998).	 A	 national	
survey	of	current	legislative	and	
policy	trends	in	gifted	education:	
Life	and	after	the	National Excel-
lence report.	Journal for the Edu-
cation of the Gifted, 21,	352-371.	

This	study	explored	the	nature	and	
availability	of	policy	and	state	legisla-
ture	for	gifted	students	resulting	from	
the	National Excellence: A Case for 
Developing America’s Talent	report,	
specifically	the	seven	critical	issues.	
A	 survey	 was	 mailed	 to	 the	 state	
coordinators	of	gifted	education	in	
every	state.	Forty	states	completed	
the	 survey,	 and	 31	 states	 provided	
supplemental	legislative	and	policy	
materials.	The	results	were	reported:	
	1.	 33	states	reported	passing	legisla-

tion	addressing	gifted	education.	
	2.	 40	states	were	involved	in	address-

ing	gifted	education	initiatives.

	3.	 24	states	had	teacher	certification	
in	gifted	education.

	4.	 23	states	claimed	efforts	to	raise	
curriculum	standards	 for	gifted	
education.

	5.	 23	states	indicated	that	they	pro-
vided	more	challenging	opportu-
nities	for	the	gifted.

	6.	 9	states	made	efforts	to	offer	early	
childhood	gifted	programs.

	7.	 10	states	made	efforts	to	make	gifted	
students	globally	competitive.	

These	 results	 indicated	 that	 some	
progress	has	been	made	toward	the	
seven	initiatives.	Recommendations	
included	(a)	training	and	support	of	
teachers	who	serve	gifted	students	in	
the	general	education	classroom,	(b)	
implementing	a	qualitative	study	to	
evaluate	the	general	education	class-
room	opportunities,	and	(c)	increas-
ing	 challenging	 opportunities	 for	
minority	 and	 disadvantaged	 gifted	
learners.	

University of Texas at Austin
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Peine,	M.	(1998).	Practical	matters.	
Journal for the Education of the 
Gifted, 22,	37-55.

In	this	commentary	of	one	teacher’s	
experience,	Peine	stated	three	issues	
that	have	received	focused	criticism	
in	gifted	education:	identification,	
programming,	teachers,	and	teach-
ing.	As	 the	 term	“gifted”	expands	
to	include	intelligence,	talent,	and	
social	 equity,	 so	 too	 must	 proce-
dures	for	identification.	Peine	asked	
that	the	new	definition,	created	by	
members	in	the	field,	be	usable—a	
concrete	 representation	 of	 gifted	
children	that	is	accessible	to	larger	
numbers	 of	 professionals.	 Peine	
called	for	a	framework	for	giftedness	
that	makes	programs	more	defensi-
ble	and	accountable.	With	respect	to	
programming,	Peine	noted	the	large	
task	of	fostering	a	paradigm	shift	in	
programming	that	uses	the	notion	
of	 talent	 development	 in	 schools.	
Other	 deterrents	 to	 a	 successful	
gifted	program	included	(a)	low	fea-
sibility	of	individualized	instruction;	
(b)	lack	of	support	for	acceleration;	
(c)	 difficulty	 of	 including	 enrich-
ing	experiences	in	the	curriculum;	
(d)	need	for	content-related	study	
rather	than	“cute	content;”	and	(e)	
limited	direct	application	of	content	
(p.	 48).	 Issues	 related	 to	 teachers	
and	teaching	included	lack	of	train-
ing,	how	to	advocate	effectively	for	
gifted	programs,	and	finding	time	to	
work	with	other	educators.	

Pfeiffer,	S.	I.	(2003).	Challenges	and	
opportunities	 for	students	who	
are	 gifted:	 What	 the	 experts	
say.	Gifted Child Quarterly, 47,	
161-169.

This	 study	 explored,	 through	 the	
perception	of	experts	in	the	field,	the	
future	and	direction	of	gifted	educa-
tion.	 Sixty-four	 experts	 completed	
surveys	(a	response	rate	of	46%)	of	
five	open-ended	questions.	
	 The	first	question	was:	What are 
the greatest identification, assess-
ment, and/or definitional issues in the 
gifted field?	Three	themes	emerged	

from	the	responses:	(a)	94%	of	the	
experts	claimed	a	lack	of	consensus	
on	how	to	define	gifted	and	talented;	
(b)	41%	of	the	experts	said	problems	
with	the	 identification	process;	 (c)	
30%	of	the	experts	stated	question-
able	validity	of	existing	instruments	
and	underrepresentation	of	cultur-
ally-diverse	groups.	
	 The	second	question	was:	What 
are the greatest curricula and instruc-
tion issues facing the gifted student?	
From	 the	 responses,	 five	 themes	
emerged:	 (a)	 lack	 of	 curricular	
breadth,	depth,	and	specificity	(84%);	
(b)	 limited	 options	 for	 curriculum	
(44%);	 (c)	 lack	 of	 professionalism	
(38%);	(d)	insufficient	policies	(31%);	
and	(e)	translation	of	research	to	prac-
tice	(28%).	
	 The	third	question	was:	What is 
the most pressing unanswered ques-
tion?	 The	 top	 three	 themes	 that	
emerged	 for	 this	question	were	 (a)	
education	questions	(63%);	(b)	how	
to	promote	talent	(28%);	and	(c)	how	
to	improve	assessment	(28%).
	 The	fourth	question	asked	was:	
What are the most important research 
findings in the last 5 years?	The	top	
three	themes	from	this	question	were	
(a)	educational	innovation	(75%);	(b)	
identifying	the	characteristics	of	the	
gifted	(34%);	and	understanding	talent	
development	(28%).
	 The	fifth	question	was:	What are 
the most significant developments 
or innovations?	The	six	themes	that	
emerged	 from	 the	 responses	 were:	
(a)	enhanced	learning	opportunities	
(56%);	 (b)	 new	 views	 of	 giftedness	
and	human	potential	(50%);	(c)	meet-
ing	 the	 needs	 of	 underrepresented	
populations	 (22%);	 (d)	 improved	
identification	procedures	(22%);	(e)	
collaboration	with	regular	educators	
(19%);	and	(f )	applied	research	and	
technology	(19%).	

Swanson,	J.	D.	(2007).	Policy	and	prac-
tice:	A	case	study	of	gifted	educa-
tion	policy	implementation.	Jour-
nal for the Education of the Gifted, 
31,	131-164.

In	 her	 qualitative	 case	 study,	
Swanson	described	three	significant	
groups	that	impacted	gifted	educa-
tion	policy	in	South	Carolina	from	
1984	 to	 2004:	 the	 policymakers	
(those	who	develop	statutes,	regula-
tions,	and	policies),	linkers	(district	
persons	who	implement	policy),	and	
adopters	 (school-based	 persons,	
comprised	data	sources).	Swanson	
collected	data	using	individual	inter-
views,	focus	group	interviews,	and	
document	 reviews	 (law,	 reports,	
newsletters,	regulations,	revisions,	
manuals,	and	resource	guides).	The	
major	influences	on	the	evolution	of	
gifted	education	policy	were	 lead-
ership	 at	 all	 three	 levels,	 and	 the	
drive	to	improve	public	education.	
Leadership	was	provided	by	the	gov-
ernor,	state	superintendent,	key	state	
legislators,	state	department	gifted	
education	 directors,	 local	 gifted	
education	 coordinators,	 teachers,	
and	 building	 level	 administrators.	
The	author	concluded	that	advocacy	
and	political	relationships	benefited	
South	Carolina’s	gifted	students	(p.	
161).
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