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When I was at the TAGT pro-
fessional development con-
ference last fall I had the 

privilege of listening to keynote 
speaker Jan Davidson, one of the 
founders of The Davidson Institute for 
Talent Development and co-author 
of the book, Genius Denied: How to 
Stop Wasting Our Brightest Minds. 
As I expected, Jan presented a lot of 
great information and encouraged us 
all to “think big” and “think different” 
when it comes to meeting the needs 
of gifted learners. 
 However, what really caught my 
attention were the stories of some of 
her amazing students. For example, 
one young lady, still in her teens, is 
currently working on a cure for can-
cer. What Jan kept emphasizing in her 
presentation was the importance of 
recognizing and meeting gifted stu-
dents’ unique learning needs. The stu-
dents she highlighted were bored and 
frustrated with school and longed for 
an education where they could fully 
develop their extraordinary talents—
talents that will benefit us all.
 Once again, our kick-off winter 
2010 issue is on leadership and advo-
cacy. The importance of advocacy 
on behalf of our gifted learners is 
something that should always be at 
the forefront of our minds. It would 
be tragic if indeed the cure for cancer 
slipped through the cracks because an 
extraordinary mind wasn’t offered the 
opportunity to develop and grow.
 Well, this is all fine and good you 
say, but where do I even begin? Before 
I introduce this issue’s authors, I want 
to leave you with some practical tips, 

yes, courtesy of the Davidson Institute 
(http://www.davidsoninstitute.com), 
for advocating effectively:
•	 Work together! An advocacy 

group of parents working with 
caring educators to effect change 
can accomplish more than indi-
viduals working alone.

•	 Create fixed goals and flexible 
strategies.

•	 Figure out the politics.
•	 Learn how to negotiate.
•	 Practice your pitches and refine 

your arguments.
•	 Respect educators as the caring 

professionals they are.
•	 Respect educators time.
•	 Be pleasantly persistent.
•	 Follow up all meetings with a 

thank you letter or note.
•	 Realize this is a long term effort.
 
In this issue, Dr. Dolly Adams echoes 
some of the above sentiments in her 
article, “Are You Being Served?” Dr. 
Adams emphasizes the importance of 
teachers and parents coming together 
as a team to identify common goals 
that will best benefit the child. She 
also states that, “If leaders, admin-
istrators, and parents will model 
the behavior that they expect in the 
classroom and actively support good 
teaching practices, then there is a bet-
ter chance of making a difference in 
classrooms and appropriately serving 
identified gifted students.”
 In the article, “A Call to Action: 
Advocacy at All Levels,” Kyle Wiskow, 
V. Dianne Fowler, and Dr. Mary 
Christopher start out by asking, 
“Where do advocates begin?” They 

answer this question in the remain-
der of the article with such timely 
advice as how advocates can educate 
themselves on the nature and needs of 
gifted students, become familiar with 
the policies and laws their particular 
state and school district follows, and 
actively inform the public about the 
needs of high ability students.
 Once again Dr. Susan Johnsen 
with co-authors Xiao Qui, and Karen 
Frederick, are back with more great 
information in their article, “What 
the Research Says about Leadership 
of Gifted Students.” They start off 
this article with an excellent ques-
tion—who is in a better position to 
be a leader and advocate for gifted 
education than those who have expe-
rienced it? Because of this, they chose 
to focus on research that emphasizes 
developing leadership skills in gifted 
students. As usual, they have provided 
a thorough and thoughtful selection of 
research that I know will be of benefit 
to you, our Tempo readers.
 And of course Clyde Peterson is 
back with another witty take on gifted 
education in CP’s Corner and Karen 
Fitzgerald has provided yet another 
fabulous selection of product reviews. 
 Finally, I’d like to apologize to 
Alexey Root and Diane Jones, both 
of whom had their names misspelled 
in the last issue. Thank you Alexey 
for bringing this to my attention and 
keeping me on my toes! We do our 
best here at Tempo to correct any 
errors we see, but from time to time 
some slip by us.
 Here’s to a fabulous new year! 

by Cindy Little, Ph.D.

frOm the editOr
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A Special Thanks 
to more than 70 members 

who have made donations to our 

TAGT Scholarship Fund
this year.

You are keeping the dream alive!

The Facts about our Scholarships
The statistics are great!  Since 1983 Association 
records show that TAGT has awarded more 
than $950,000 in scholarships to meet the needs 
and interests of gifted children in our state.  
The overwhelming majority have been in small 
grants of $400 or less to fund attendance at 
summer camps or programs focused on learners 
with exceptional abilities.  An estimated 3000 
children have received TAGT scholarships over 
these 25+ years.  What a tribute and testament 
to TAGT’s mission of addressing the unique 
needs of gifted and talented students.

In wise support of this important organizational 
project, TAGT leaders in recent years created an 
“investment fund” that will hopefully continue 
this annual distribution of scholarships well 
into the future.  With the goal of a $1,000,000 
endowment, this fund is now approaching a 
value of $460,000, but current contributions 
have slowed to a trickle.

Oh sure, there are a number of loyal and 
continuing donors, but financial gifts in recent 
years seem to come from only 2-3% of our 
membership.  Apparently, a majority of us either 
don’t know the history of these efforts or have 
not bought into the value of scholarships as a 
worthwhile project.

Here are some facts that I have found in my brief 
time as your Executive Director:

Total donations from our members this year-•	
to-date amount to $4565… with only $2999 
being contributed at our annual conference.

Totals for 2008 were $7571, and in 2007 the •	
dollars were $8163.

There have been 72 individual donations this •	
year, with 52 of those coming at the conference 
in Houston.

Of this year’s •	
contributions, 65% 
(47) have been $50 or 
less and 31% (22) have 

been $100 or more.  And, 42% came from Board 
members or former Board members.

Individual donations ranged from $1 to $500.•	
Current average from the 72 donors… $63.40•	
Average yield from a membership of 3100 is a •	

mere $2.71 per member.

Surely, we can do better.  Even in tough 
economic times, the spirit of giving can still 
light our lives. On a daily basis, we witness the 
generosity of people giving to causes they hold 
dear. Scholarships may not be a dire necessity, 
but they are a part of the TAGT mission and 
deserve your attention and that of all TAGT 
members. 

In reviewing these facts, the Executive 
Committee will be asking the Board of Directors 
to increase our institutional contributions this 
year to $25,000.  But, there must also be more 
than 72 members committed to this important 
association project if it is to remain successful.  
100% participation and support of this 
scholarship dream may not be a reality for our 

diverse membership, 
but it is a worthy goal.  
The 2-3% figure leaves 
a lot to be desired.  
Surely, we can do 
better!THOUGHTS

MUSINGS



Texas Association for the Gifted and Talented
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by Laura Mackay, Ph.D.

frOm the president

In the mid-’80s, Janet Jackson had 
a hit single titled, “What Have You 
Done for Me Lately.” In the song she 

croons about a man who used to do 
everything for her and has now become 
lazy about his offerings. I thought about 
this song when I looked through an old 
Gifted and Talented Program curricu-
lum notebook from the early 1980s. 
This notebook was designed to tell 
parents about the gifted program and 
included such offerings as the char-
acteristics of a gifted child, Torrance’s 
critical thinking skills, and Bloom’s 
Taxonomy. I noticed the cognitive tests 
mentioned in the folder were not much 
different from the tests currently in use, 
almost 28 years later. This discovery led 
to the philosophical question of what 
has really changed in gifted education 
programs in Texas. Gifted children 
should ask, “What have you done for 
me lately?”

Since the mid 1980s there have 
been some notable achievements. 
Among them is the Texas State Plan, 
the passage of HB 3 in support of 
needed accountability standards, 
and the growth of the TAGT confer-
ence which has grown to be one of 
the best conferences in the nation on 
gifted and talented issues. Some in 
our field have incorporated parallel 
curriculum and tiered learning, and 
spent years experimenting with tech-
niques to serve gifted students from 
poverty. Unlike other states, we have 
maintained state funding for gifted 
programs and advocates from other 
states look to Texas for guidance serv-
ing gifted students. However, many 

things in our gifted programs have 
not changed over the last 25 years. 

What does this mean for the 
gifted children of Texas? Are we con-
tinually updating and refining our 
gifted programs or using current 
research to improve services? For 
instance, research by the Jack Kent 
Cooke Foundation indicates gifted at-
risk students do better when placed 
with other students of the same cali-
ber. If they are not placed with other 
highly capable students their achieve-
ment levels decline by fifth grade. 
Could this mean you might need to 
have a change in the design of your 
gifted program to better accommo-
date these students? A year ago at 
the TAGT conference, Karen Rogers 
highlighted the strong effect cluster 
grouping has on a gifted child’s aca-
demic performance. Have you been 
able to use this research to influence 
change in your school district?

 What about assessment? Have 
you changed your practices in the 
past five years? Are the norms you 
are using for testing the most recent? 
Have you used what we know about 
at-risk kids to identify gifted stu-
dents from poverty? In some gifted 
programs more time and money is 
spent on assessing students for gifted 
programs than providing services for 
the students who qualify as gifted. As 
our student population changes and 
our knowledge of what it means to 
be “gifted” changes, our assessment 
procedures should change accord-
ingly. An assessment process that 
has not been evaluated or updated 

could lead to students not receiving 
services they need and deserve. 

Curriculum should be refined 
every 3-5 years. GT curriculum 
should continue to build on the best 
current research regarding highly 
capable students. Ten years ago GT 
was trumpeting the use of curricu-
lum differentiation and tiered learn-
ing. These are now common strategies 
used for all levels of students. What’s 
the next trend? Current research 
shows that the effectiveness of pull-
out programs changes in response to 
what is taught. A pull-out program 
that focuses directly on the exten-
sion of work in the regular classroom 
shows a stronger effect on a gifted 
students’ academic growth than a 
pull-out that focuses on critical think-
ing skills or creativity grouping. Have 
you used this knowledge to study 
structural changes you might need 
to make?

The current issue of Tempo 
focuses on leadership and advo-
cacy. The children in your school 
or district are counting on you to 
help them learn and grow. The bot-
tom line is that a good GT program 
requires continual change. If you are 
still doing things the same way as 20 
or 10 years ago it might be time to 
challenge some of those practices. 
It doesn’t have to be a huge change. 
As part of your 2010 New Year’s 
Resolutions pick one part of your 
gifted program to focus on improv-
ing. Take a hard look at your ser-
vices so the next time a GT kid asks, 
“What have you done for me lately?” 
you will have a good answer. 
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Gifted education has always and con-

tinues to need leaders and advocates 

who have the passion, the connections, 

and the ability to articulate the impor-

tant issues surrounding gifted educa-

tion. Who is in a better position to be a 

leader and advocate for gifted educa-

tion than those who have experienced 

it? For this reason and for this special 

issue on advocacy and leadership, we 

chose to review the literature on devel-

oping leadership in gifted students. 

WhAT ThE 
rEsEarch 
says aBout 
lEadErshIP 
dEVEloPmEnT 
oF GIFtEd 
studEnts

Susan Johnsen, Ph.D., Xiao 
Qiu, and Karen Frederick
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Our review examined leader-
ship articles published since 
1999 in Gifted Child Quarterly, 

Gifted Child Today, Gifted Education 
International, Journal for the 
Education of the Gifted, The Journal 
of Secondary Gifted Education and 
Roeper Review. To be included, the 
article needed to focus primarily on 
leadership and gifted students. All 
articles that addressed leadership 
were included, even those that were 
primarily descriptive in nature. These 
selection criteria identified 27 articles.

The vast majority of the articles 
described leadership characteris-
tics, and programs and activities for 
developing them. For the most part, 
the studies’ participants were adoles-
cents to young adults, although four 
researchers did examine elementary 
populations (Bisland, 2004; Chan, 
2007; Morris, 2004; Smyth & Ross, 
1999). Seven of the studies used inter-
national samples—six from China 
(all conducted by Chan) and one was 
from India (Piirto, 2002).

While most of the researchers 
did not use any method—they sim-
ply described their experiences with 
leadership programs, 12 of the stud-
ies included qualitative and quanti-
tative designs. Of these, three were 
quasi-experimental and examined 
the effects of different types of inter-
ventions (Chan, 2000b; Chan 2003; 
Lee, Olszewski-Kubilius, Donahue, 
& Weimholt, 2007). Matthews (2004) 

provided an excellent review of the 
leadership education literature from 
1980 through 2004.
 Within these articles, leader-
ship was defined in a variety of 
ways, sometimes incorporating only 
individual characteristics (Karnes 
& Zimmerman, 2001) and at other 
times, considering contextual factors 
(Jolly & Kettler, 2004). In his review, 
Matthews (2004) defined these com-
mon themes that characterize most of 
the definitions of youth leadership: 
(a) … its social nature, particularly as 
expressed through relationships and 
the exertion of interpersonal influ-
ence; (b) its developmental aspects, 
which appear to be even more cen-
tral among young leaders than among 
adults and which involve build-
ing general, as well as task-specific, 
skills; and (c) its particular context, 
including the organizational setting, 
surrounding individuals, and other 
external structural features that influ-
ence the ways in which particular 
individuals express their leadership 
abilities (p. 79).
 Social, developmental, and con-
textual characteristics were also a 
part of most of the definitions in this 
review. In addition, Sternberg (2005) 
proposed a model of giftedness in 
leadership that included these ele-
ments: creativity, intelligence, wis-
dom, and synthesis. He suggested that 
gifted leaders required all of them.

 Researchers gleaned characteris-
tics of leadership from assessments 
and observations. Some research-
ers focused primarily on individual 
characteristics and identified some 
of these traits: reasons and problem 
solves, sees new relationships, iden-
tifies and articulates a vision, fosters 
acceptance of group goals, conveys 
high performance expectations, pro-
vides appropriate models, provides 
intellectual stimulation, provides 
individualized support, and builds 
culture (Karnes & Zimmerman, 
2001; Smyth & Ross, 1999). Other 
researchers examined characteristics 
as they emerged from service-learn-
ing (Morris, 2004; Roach, Wyman, 
Brookes, Chavez, Heath, & Valdes, 
1999) or problem-solving contexts 
(Jolly & Kettler, 2004). Morris (2004) 
reported that students who were 
involved in a community project 
showed leadership characteristics 
by selecting those who would get the 
job done, finding a common ground 
among their peers, motivating them 
to work to find the acknowledgement 
of adults as their peers, and doing 
adult-sized jobs successfully. Similarly 
Jolly and Kettler (2004) observed that 
leaders in a future problem solving 
team were able to offer acceptable 
compromises and were respected and 
listened to by the group. These char-
acteristics were similar to clusters of 
traits that Matthews (2004) summa-
rized in his review: (a) interpersonal 
skills or persuasive ability and (b) per-
ceived self-efficacy, self-assuredness, 
or self-knowledge. 
 Three of the studies examined the 
relationships between leadership and 
other areas. For example, Chan (2004) 
examined how self-perceived leader-
ship predicts multiple intelligences. He 
found that there was a strong relation-
ship between interpersonal and natu-
ralist intelligences and leadership. In 
a later study, Chan (2007) also found 
that practical abilities and emotion 
management were two significant 
predictors of leadership competency. 
He concluded that leadership training 
programs should address these abili-
ties. Lee and Olszewski-Kubilius (2006) 
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examined the relationship between 
emotional intelligence, moral judg-
ment and leadership. They found that 
gifted students had more advanced 
cognitive reasoning abilities but did not 
have significant strengths in emotional 
intelligence when compared to a more 
heterogeneous group of adolescents. 
They suggested that gifted students 
needed programs that would develop 
moral and leadership potential.
 Only one study examined instru-
ments for identifying potential in 
gifted leadership (Shaunessy & 
Karnes, 2004). They categorized the 
scales according to the source of 
information: teacher rating and stu-
dent self-assessment. While a number 
of instruments exist, the authors con-
cluded that more work is needed in 
developing their technical adequacy. 
Matthews (2004) also reached similar 
conclusions in his review.
 Researchers described different 
programs for developing leadership: 
RITES for African American males 
(Bonner II & Jennings, 2007; Bonner, 
Jennings, Marbley, & Brown, 2008); 
leadership training institutes at the 
university level (Chan, 2000b; Chan, 
2003; Lee & Olszewski-Kubilius, 2006; 
Lee et al., 2007; Pleasants, Stephens, 
Selph, & Pfeiffer, 2004); cross-age 
mentoring program (Manning, 2005); 
and the Future Problem Solving 
Program (Volk, 2006; Volk, 2008). 
Teaching activities included reading 
or hearing biographies about past 
leaders, brainstorming leadership 
characteristics, developing reference 
books of leaders, using scenarios to 
consider other points of view, work-
ing in groups to reach a common goal, 
taking photos of peers who are depict-
ing leadership characteristics, reading 
about leaders in children’s literature, 
interviewing leaders in the commu-
nity, shadowing a specific person for 
a day, developing mentoring relation-
ships, implementing a student-created 
leadership conference, staging a great 
leader party, reflecting on leadership 
activities, becoming aware of one’s 
strengths and weaknesses, playing 
in a string quartet, and working with 
parents to help them develop leader-

ship opportunities for their children 
(Bisland, 2004; Chan, 2000c; Jolly & 
Kettler, 2004; Karnes & Zimmerman, 
2001; Leshnower, 2008; Manning, 
2005; Merriman, 1999; Roach, et 
al., 1999). Five of the researchers 
described ways of developing lead-
ership within service-learning proj-
ects (Lee et al., 2007; Morris, 2004; 
Pleasants et al., 2004; Roach, et al., 
1999; Volk, 2008). Interestingly, Lee, 
et al. (2007) did not find that students 
enhanced their leadership skills by 
participating in hands-on commu-
nity services programs. Perhaps, 
specific leadership behaviors need to 
be taught alongside the community 
service projects.
 This review shows the need for 
more empirical research that exam-
ines the effectiveness of leadership 
training programs and their ability 
to predict future adult performance. 
Moreover, assessments need to be 
developed that have adequate reli-
ability and validity so that students 
with potential in gifted leadership 
can be identified and programs can 
be evaluated.

Bisland, A. (2004). Developing leadership 
skills in young gifted students. Gifted 
Child Today, 27(1), 24-27. 

This article describes activities to 
develop leadership skills in young 
children. Activities included reading 
or hearing biographies about past 

leaders, brainstorming leadership 
characteristics, developing reference 
books of leaders, using scenarios to 
consider other points of view, work-
ing in groups to reach a common goal, 
playing games about leaders, reading 
about leaders in fairy tales and other 
children’s literature, identifying future 
career goals, and working with par-
ents to help them develop leadership 
opportunities for their children. 

Bisland, A., Karnes, F. A., & Cobb, Y. 
B. (2004). Leadership education: 
Resources and web sites for teach-
ers of gifted students. Gifted Child 
Today, 27(1), 50-56.

The authors identify curriculum, 
books, and Web sites for teachers 
who are interested in leadership edu-
cation. They identify two programs: 
The Leadership Development Program 
Manual (Karnes & Chauvin, 2000) 
and Leadership: A Skills Training 
Program (Roets, 1997). Other sug-
gested activities included the use 
of biographies, researching leaders, 
investigating leadership positions, and 
implementing leadership projects.

Bonner II, F. A., & Jennings, M. (2007). 
Never too young to lead: Gifted Afri-
can American males in elementary 
school. Gifted Child Today, (30)2, 
30-36.

This article discusses possible causes 
and implications of underrepresen-

This review shows the need for more 

empirical research that examines the 

effectiveness of leadership training 

programs and their ability to predict 

future adult performance.
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tation of African American children 
in gifted and talented programs 
throughout the United States and the 
importance of enhancing their access 
to such programs. The authors state 
that developing leadership qualities in 
African American males is of particu-
lar importance since the development 
of these qualities will give African 
American males improved access to 
gifted and talented programs. They 
describe mentoring programs such 
as Boy Scouts of America, 100 Black 
Men of America, Inc., and Concerned 
Black Men and African American fra-
ternal organizations that have offered 
mentoring programs. All of these 
programs, including rites of pas-
sage programming (RITES) specifi-
cally designed for African American 
males, are underrepresented in the 
field of gifted and talented education’s 
research literature. RITES programs 
and their benefits are described in 
some detail. The authors conclude 
by providing recommendations for 
the involvement of African American 
organizations, development of leader-
ship curriculum, and the assessment 
of leadership ability.

Bonner, F. A. II, Jennings, M. E., Marbley, 
A. F., & Brown, L-A. (2008). Capital-
izing on leadership capacity: gifted 
African American males in high 
school. Roeper Review, 30, 93-103.

This article examines factors that 
impact African American male read-
iness and identification for gifted 
programming, which include defini-
tions of giftedness, secondary school 
contexts, identity development, 
resilience, and leadership potential. 
Within the leadership factor, the 
authors suggest that specific Rites of 
Passage programs, particularly those 
with strong mentoring components, 
are a primary means for developing 
potential. Research on these pro-
grams reveals that they improve self-
concept and build self-knowledge. 
The authors believe that leader-
ship programs should address both 
of these areas. They conclude with 
these recommendations (p. 99): avoid 

treating African American males as a 
monolithic group; infuse “real-world” 
experiences into the leadership cur-
riculum and provide “authentic” 
training opportunities; include 
African American organizations in 
the planning and development of the 
curriculum emphasizing leadership 
ability; develop more seamless con-
nections between youth leadership 
behavior and adult leadership per-
formance; establish clear criteria for 
how leadership ability is to be used in 
the evaluation of giftedness; recog-
nize the barriers that may potentially 
prohibit African American male par-
ticipation in leadership development 
initiatives; and recognize and encour-
age resilience among gifted African 
American male cohorts.

Chan, D. W. (2000a). Assessing leadership 
among Chinese secondary students 
in Hong Kong: The use of the Roets 
Rating Scale for Leadership. Gifted 
Child Quarterly, 44, 115-122.

This study examined the leadership 
characteristics and leadership dimen-
sions among Chinese students, exam-
ined the psychometric properties of 
the Roets Rating Scale for Leadership 
(RRSL) and provided data for the use 
of the RRSL as a measure for moni-
toring self-perceived leadership char-
acteristics and skills among Chinese 
students participating in leadership 
training programs in Hong Kong. 
The participants were 163 seventh 
to 12th grade secondary students 
(84 boys and 70 girls) aged 12 to 18. 
The students rated themselves on 
the RRSL. Teachers and parents also 
provided data on their observations 
of these students in leadership using 
the Scales for Rating the Behavioral 
Characteristics of Superior Students 
(Spinks et al., 1995, the Chinese ver-
sion of the Renzulli, et al., 1976). 
Higher self-ratings were found for 
characteristics related to aspiring to 
leadership and achievement, openness 
to novel experiences and different per-
spectives, and high energy level than 
for other characteristics. Leadership 
dimensions that emerged included 

task orientation, leadership self-effi-
cacy, and leadership flexibility, which 
indicates the complexity of the lead-
ership. The RRSL also appears to be a 
viable self-report measure of leader-
ship among Chinese adolescents with 
adequate technical qualities.

Chan, D. W. (2000b). Developing the cre-
ative leadership training program for 
gifted and talented students in Hong 
Kong. Roeper Review, 22, 94-97.

The Creative Leadership Training 
Program (CLTP) at Chinese 
University of Hong Kong is an effec-
tive leadership training program for 
gifted and talented students in Hong 
Kong. Three crucial components of 
CLTP are: (a) teaching leadership 
characteristics, (b) teaching leader-
ship skills, and (c) assuming leader-
ship roles. After participating in a 
four-section CLTP training program, 
students perceived themselves to be 
more effective leaders and changed 
their ratings significantly on 17 char-
acteristics (e.g. self-confidence, self-
assertiveness, courage, accepting 
challenge, enthusiasm, persistence, 
planning ability, analytic ability, judg-
ment, organizing ability, directing 
ability, controlling ability, adaptabil-
ity, expressiveness, debating ability, 
creativeness, and sociability).

Chan, D. W. (2000c). University-school 
collaboration and needs assessment 
in the training of student leadership 
and peer support in Hong Kong. 
Roeper Review, 22, 263-266.

 
By collecting responses from 170 sec-
ondary school principals, the needs 
of leadership education were clearly 
expressed. Findings indicated that 
schools have increasingly high con-
cerns on how to assist students in 
developing their leadership and man-
aging their personal-interpersonal 
problems. Peer-support programs 
and university-school collaborations 
were suggested to be most effective 
and needed for the development of 
leadership of gifted and talented 
students. Furthermore, the unique-
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ness of gifted students’ social-emotional needs should be 
addressed carefully. 

Chan, D. W. (2003). Leadership skills training for Chinese sec-
ondary students in Hong Kong: Does training make a dif-
ference? The Journal of Secondary Gifted Education, 14, 
166-174.

This study evaluated the outcome effects of the training 
component of the CLTP on a sample of participants. A 
sample of 116 Chinese secondary students in grades seven 
to 12 who were nominated by their schools to participate 
in the gifted program at the Chinese University of Hong 
Kong were assessed on their divergent thinking (Wallach-
Kogan; Wallach & Kogan, 1965) and leadership character-
istics (Roets Rating Scale for Leadership; Roets, 1977) prior 
to their admission to the program. Sixty of these students 
participated in the Creative Leadership Training Program 
(CLTP), and 56 joined other non-leadership training pro-
grams. The two groups of students did not differ on the 
pretraining assessment of general measures of divergent 
thinking and self-report leadership qualities. To evaluate 
the effectiveness of the leadership training, CLTP partici-
pants were also assessed on specific measures of interper-
sonal communication, public speaking, and social problem 
solving before and after the leadership training. Results 
indicated that CLTP participants gained confidence as 
leaders, especially in skill areas of communication and 
public speaking, and in regulating emotions and generat-
ing alternatives in social problem solving.

Chan, D. W. (2004). Multiple intelligences of Chinese gifted stu-
dents in Hong Kong: Perspectives from students, parents, 
teachers, and peers. Roeper Review, 27, 18-24.

Chan assessed and compared 133 gifted students’ self-rat-
ing on Student Multiple Intelligence Profile (SMIP) and 
creativity and leadership with ratings from their parents, 
designated teachers, and designated peers. Results sug-
gested that parents’, especially mothers’, perspectives were 
closest to students’ self-rating on their multiple intelligence 
profiles. Moreover, strong predictive power was found 
between self-perceived leadership and interpersonal and 
naturalist intelligences.

Chan, D. W. (2007). Leadership competencies among Chinese 
gifted students in Hong Kong: The connection with emo-
tional intelligence and successful intelligence. Roeper Review, 
29, 183-189.

The author suggests that when addressing leadership devel-
opment, along with academic intelligence, it is important 
to recognize broader situational factors, such as social 
intelligence, emotional intelligence, and practical intel-
ligence. Therefore, in this study, leadership competency 
components were studied in relation to emotional intel-

ligence and successful intelligence among gifted students 
in Hong Kong. The sample included 498 primary (grades 
four to six) and secondary (grades seven to 12) Chinese stu-
dents who had participated in several gifted programs pro-
vided at different times at the Chinese University of Hong 
Kong over a period of three months. Measures included 
the Roets Rating Scale for Leadership (Roets, 1997), the 
leadership subscale of the Scales for Rating the Behavioral 
Characteristics of Superior Students (Renzulli et al., 1976), 
the Emotional Intelligence Scale (Schutte et al., 1998), and 
the Successful Intelligence Questionnaire (Sternberg & 
Grigorenko, 2002). Student self-reported results indicated 
that practical abilities and emotion management are the 
two most significant predictors of leadership competency. 
More specifically, practical abilities in applying analyti-
cal and creative talents to specific situations were more 
important than analytical abilities. Students with higher 
abilities of emotional management were more effective 
leaders, and students with good interpersonal skills as well 
as cooperativeness in working with people with different 
perspectives were more likely to be good leaders. Therefore 
Chan concluded that leadership training programs should 
not only address practical skills and tacit knowledge, but 
also emotion management and analytical abilities. 

A Photographic Essay of our 
recent 32nd Annual Conference 

• 2797 attendees came to Houston in December 
and experienced 290 program sessions, 390 
individual speakers, and 102 exhibitors. For the 
first time ever, we experienced a unique snow 
storm during the event. 

•The Spring Issue of TEMPO will feature a 
conference photo essay… 100 remarkable photos 
of this annual event to spark your memory or 
highlight the excitement that you may have missed.

Watch for it!
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Jolly, J., & Kettler, T. (2004). Authentic 
assessment of leadership in problem-
solving groups. Gifted Child Today. 
27(1), 32-39.

This study examined whether leaders 
can be identified during observations 
of problem-solving activities during 
a spring problem solving conference 
for middle and high school students. 
During the conference, participants 
follow the creative problem solving 
process and are given a common 
mess, form a problem statement, 
and develop a solution. Groups then 
present their solutions to fellow par-
ticipants using creative methods. 
Observations indicated that a rec-
ognized leader did emerge in each of 
the small groups, which suggests that 
group members are able to agree on a 
leader. Four specific leadership behav-
iors were identified: 

•		 They	kept	the	group	focused	
•		 They	offered	acceptable	com-

promises 
•		 They	were	respected	and	listened	

to by the group
•		 The	group	agreed	with	them

Karnes, F., & Zimmerman, M. (2001). 
Employing visual learning to enhance 
the leadership of the gifted. Gifted 
Child Today, 24(1), 56-61.

The authors describe how to incorpo-
rate visual representations in the leader-
ship curriculum: desire to be challenged, 
ability to solve problems creatively, abil-
ity to reason critically, ability to see new 
relationships, facility of verbal expres-
sion, flexibility in thought and action, 
ability to tolerate ambiguity, and ability 
to motivate others. After reflecting on 
the characteristics of leaders, students 
are encouraged to take photos of chil-

dren who are depicting some or all of 
the characteristics and symbols of lead-
ership such as buildings, statues, monu-
ments, and memorials. Other suggested 
activities for developing leadership are 
interviewing leaders in the commu-
nity, shadowing a specific person for a 
day and capturing the day with photo-
graphs, and staging a great leader party.

Lee, S-Y., Olszewski-Kubilius, P. (2006). 
The emotional intelligence, moral 
judgment, and leadership of academ-
ically gifted adolescents. Journal for 
the Education of the Gifted, 30, 29-67. 

Over 200 gifted high school stu-
dents participated in this study that 
addressed these questions: (a) the 
relationship between academic, emo-
tional, moral, and leadership abilities; 
(b) whether gifted adolescents differ 
from their age or grade normative 
sample, or by gender in these abilities; 
and (c) differences in these abilities 
between students who participated in 
the enrichment leadership programs as 
opposed to academic accelerative pro-
grams. Three psychological scales were 
used that measured adaptability, emo-
tional intelligence, stress management, 
impulse control, moral judgment, 
and leadership, among other factors. 
Participants took part in an accelera-
tive academic program or a leadership 
program through a university-based 
gifted institute. The authors found 
that academically gifted students have 
greater leadership potential than nor-
mal students; however gifted students 
did not have significant strengths in 
emotional intelligence when compared 
to heterogeneous groups of adoles-
cents. More specifically, gifted male 
students showed high level of adapt-
ability in problem solving and flexibil-
ity, while gifted females showed higher 
interpersonal abilities. Due to the over-
all weakness found in stress manage-
ment, tolerance, and ability to control 
impulses among both male and female 
gifted students, further research was 
suggested to investigate this relation-
ship between low level of emotional 
control and high academic giftedness 
among gifted students. The authors 
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suggested that even though advanced 
cognitive reasoning abilities provided 
gifted students with higher moral and 
leadership development potential, spe-
cial programs are needed to optimize 
the development of these attributes. 

Lee, S-Y. Olszewski-Kubilius, P., Dona-
hue, R., & Weimholt, K. (2007). The 
effects of a service-learning program 
on the development of civic attitudes 
and behaviors. Journal for the Educa-
tion of the Gifted, 31, 165-197.

This study examined the effects of a 
service-learning program, the Civic 
Leadership Institute (CLI), on the devel-
opment of civic attitudes and behaviors 
of 230 high school students who were 
identified as academically gifted and 
participated in either a service-learn-
ing program (n = 118) or an accelerated 
academic program (n = 112) during the 
summer. The CLI combines traditional 
academic work with hands-on com-
munity service and field experiences. 
The program also offers evening lec-
tures by local civic leaders and special 
events on various social issues related 
to the topics of the course. Students’ 
responses to three surveys measured 
civic responsibility, civic behavior, and 
leadership skills (Civic Responsibility 
Survey [CRS; Furco Muller, & Ammon, 
1998], Civic Behavior Survey [CBS] and 
the Roets Rating Scale for Leadership 
[Roets, 1997]). The overarching ques-
tion was what are the short-term and 
long-term effects of participation in 
a service-learning program focused 
on developing civic leadership among 
gifted adolescents? Data were collected 
three times between the Summer 2003 
and Spring 2004. Results indicated 
that students who participated in the 
service-learning program showed 
enhanced civic responsibility (e.g., a 
greater awareness of civic issues and a 
stronger connection and commitment 
to the community). No differences were 
found for civic behaviors and leader-
ship skills. 

Leshnower, S. (2008). Teaching lead-
ership. Gifted Child Today, 31(2), 
29-35.

even thOuGh advanced cOGnitive reasOninG 
abilities prOvided Gifted students with hiGher 
mOral and leadership develOpment pOtential, 
special prOGrams are needed tO Optimize the 

develOpment Of these attributes.

This article describes leadership 
training in small group settings. A 
string quartet is seen as an ideal set-
ting for developing leadership behav-
iors because all members are seen as 
equal and they must work together and 
solve problems in order to produce an 
excellent product. Five key leadership 
behaviors are described, including: (a) 
creating a vision; (b) leader communi-
cation; (c) leadership and followship; 
(d) creative thinking; and (e) trust and 
teamwork. These behaviors are then 
taught first through a musical exercise, 
then through an educational exercise. 
In addition to the music example, 
examples are given for the following: 

direct invitation or through a gen-
eral announcement. 

•		 Match	mentoring	pairs—gifted	
students should be selected based 
on interest, maturity, and parent 
and teacher approval. Teachers 
should meet and discuss the pair-
ings in order to best-fit personali-
ties, learning styles, gender, and 
other needs. Pairs should be mon-
itored closely in order to provide 
needed direction and assistance. 

•		 Provide	training	and	determine	
a work plan—the implementing 
teacher is responsible for meeting 
with the mentors and instructing 
them about the mentoring pro-

technology, social problems, foreign 
language, and history to name a few.

Manning, S. (2005). Young leaders: Grow-
ing through mentoring. Gifted Child 
Today, 28(1), 14-20.

This article presents a brief review of 
the literature on leadership and men-
toring and describes a cross-age men-
toring program designed to provide 
leadership opportunities for gifted stu-
dents. These strategies were presented: 
•		 Collaborate	 with	 other	 educa-

tors—all involved should be aware 
of the strategy, and understand 
the approach and its benefits for 
both the gifted and the general 
education student. 

•		 Enlist	potential	mentors—recruit-
ment could occur either through 

cess. Direction should be given 
as to scheduling sessions, plan-
ning activities, writing a reflective 
journal, and so on. 

•		 Plan	 for	 regular	 feedback—the	
implementing teacher must 
observe and guide as the students 
progress through the program. 
This can be accomplished through 
meetings with mentors and other 
teachers involved. In addition, care-
ful review of the mentors’ lesson 
plans and journals is important in 
order to gauge and direct progress.

•		 Generate	a	final	product—at	the	
end of the mentor program, the 
mentors turn in their completed 
journals and an essay about their 
reactions to the experience. It is 
beneficial to have a party or some 
sort of experience to allow men-
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tors and mentees to report about 
the experience.

•		 Evaluation—Journals	can	be	eval-
uated by the facilitating teacher 
and ideas for future implementa-
tion can be gathered. Assessment 
should be made about improve-
ments made by students who 
were mentored and improve-
ments in self-esteem and leader-
ship qualities among the students 
who served as mentors. 

The author found the program to be 
very beneficial and saw evidence of 
decision-making, sensitivity to indi-
vidual needs, problem solving, and 
planning skills among the mentors. She 
also found the positive interactions and 
learning relationships to be beneficial 
for both the mentors and the mentees. 

Matthews, M. S. (2004). Leadership edu-
cation for gifted and talented youth: 
A review of the literature. Journal 
for the Education of the Gifted. 28, 
77-113.

This review of publications about 
leadership education for talented and 
gifted youth included articles from 
1980 through 2004. Four categories 
were identified: (a) program descrip-
tion and evaluation, (b) measurement 
and identification, (c) student per-
ceptions, and (d) theory and model 
development. Matthews reported dif-
fering operationalizations of gifted-
ness, which was a serious limitation 
in leadership giftedness research. He 
also reported that no single theory of 
leadership has been developed, and 
due to the wide diversity of expla-
nations, may never be developed. 
Consequently, aspects of leadership 
that may be very similar have been 
given different names by different 
researchers. Of great importance to 
educators is the identification of areas 
that may be instructed or influenced. 
Motivation, conscientiousness, and 
task orientation (similar behaviors 
with varied names) seem resistant to 
instruction or influence. Matthews 
finds three themes to be particularly 
deserving of further investigation: 

•		 The	 transition	 between	 youth	
leadership and adult leadership: 
Matthews suggests interviewing 
adults who have participated in 
leadership-development programs 
in their youth in order to determine 
how such programs had influenced 
their development as leaders. If 
common areas are found, predic-
tions can be made and a popula-
tion can be followed longitudinally 
to evaluate the predictions. 

•		 The	 commonality	 or	 relation-
ship between characteristics of 
gifted youth and effective leaders: 
The goal should be to elaborate 
aspects of personality to reveal 
the origin and manifestation of 
leadership ability. 

•		 The	measurement	and	 identifi-
cation of leadership ability with a 
focus on everyday aspects of lead-
ership. The utility and effective-
ness of identification instruments 
should be investigated further.

Merriman, J. E. (1999). Leadership con-
ference. Gifted Child Today, 22(5), 
18-27.

This article describes a student-cre-
ated leadership conference. During 
the first semester of the school year, 
the students learn about leadership, 
study leaders, and experience team 
building. During the second semes-
ter, the students plan and implement 
a leadership conference. A leadership 
conference timeline with suggested 
activities is included in the article.

Morris, R. V. (2004). Stop tobacco in res-
taurants: Fifth-grade students STIR 
city hall. Gifted Child Today, 27(2), 
22-31.

The author describes how fifth grade 
students started a campaign to stop 
tobacco in restaurants (STIR). In the 
STIR project, the students showed 
leadership characteristics by select-
ing those who would get the job done, 
finding a common ground among 
their peers, motivating them to work 
to find the acknowledgement of 
adults as their peers, and doing adult-

sized jobs successfully. As a result of 
the students’ efforts, restaurants vol-
untarily went smoke free through a 
public information campaign. Morris 
concluded that students need to be 
educated about ways of solving the 
problems of the community, learn 
how to organize groups, form action 
plans, and use problem-solving skills 
to tackle problems.

Piirto, J. (2002). “Motivation is first—then 
they can do anything:” Portrait of an 
Indian school for the gifted and tal-
ented. Gifted Child Quarterly, 46, 
181-192.

Piirto used a qualitative design to 
describe a school in Pune, Maharashtra, 
India. The purpose of the school is to 
educate gifted and talented students 
not only for academics, but also for 
motivation to help their state, country, 
and the world. Data were collected 
using observations, interviews, and 
document reviews. She found that the 
school emphasizes intellectual develop-
ment, spiritual development, and social 
activism. The school encourages vol-
untary participation in relief work far 
away from home during earthquakes 
and droughts, in organizing protests, 
in pilgrimages, and other social proj-
ects. Over half of the graduates were 
working with voluntary organizations 
dealing with social or rural problems or 
with economic progress organizations.

Pleasants, R., Stephens, K. R., Selph, H., & 
Pfeiffer, S. (2004). Incorporating ser-
vice learning into leadership educa-
tion: Duke TIP’s leadership institute. 
Gifted Child Today, 27(1), 16-21.

This article describes how the Duke 
University Talent Identification 
Program (TIP) integrated leadership 
training into an Institute. During the 
Institute, students worked in small 
groups with other students who shared 
similar interests, researching a subject 
with the goal of developing a service 
project. They learned the basic quali-
ties of effective leadership and prac-
tice skills such as collaboration, verbal 
persuasion, planning, and prioritizing. 
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They researched real world leaders and analyzed each per-
son’s distinctive leadership style, met with a diverse group of 
local leaders, and analyzed a fictitious leader found in media. 
The students then used guided reflection at the end of the 
service project. The authors concluded that service learning 
is an essential element in leadership training. 

Roach, A. A., Wyman, L. T., Brookes, H., Chavez, C., Heath, S. B., 
& Valdes, G. (1999). Leadership giftedness: Models revisited. 
Gifted Child Quarterly, 43, 13-24.

The authors reviewed adult models of leadership and leader-
ship programs for young people that are derived from adult 
theories of leadership to identify youth leadership giftedness. 
This study centered on 120 youth-based organizations in 34 
regional areas from Massachusetts to Hawaii. In each site, 
local young people identified these out-of-school organi-
zations as effective learning environments that put youth 
in positions of accountability, responsibility, and decision-
making, and help all members to standards of excellence in 
demeanor, performance, and representation of the group. 
The research team collected data by means of field notes 
and audio recordings taken during everyday activities, 
interviews, daily logs of activities, and statistical analyses 
drawn from a selection of young people who participated in 
the national Educational Longitudinal Survey. They found 
that emerging youth leadership differed from established 
measures and leadership theories drawn from adults. Youth 
focus on how leadership happens (e.g., learning situations) 
rather than who leaders are (e.g., traits of leaders). Youth 
leadership develops from a creative engagement in an array 
of contexts and situations as well as adult perceptions of 
young people as resources for problem posing and solving, 
and project development. Self-knowledge and commitment 
to relationships that sustain group goals, along with skills 
necessary for constant collection and assessment of informa-
tion are dominant in the development of youth leadership. 
Leadership programs emphasize self-knowledge, solving 
problems, leading small groups, interpersonal communi-
cation, gaining knowledge in a specific domain, and sus-
tained work on projects and products. Characteristics of 
young leaders include pro-civic/pro-social values, strong 
locus of control, independence, motivation to seek bases 
for acquiring and adapting knowledge, self-images that 
place themselves as effective learners, stable high academic 
achievement, strong sense of self-efficacy, trust in the value 
of high-risk behaviors for learning and performing, sense of 
commitment to community service, and desire to work to 
correct economic inequalities.

Shaunessy, E., & Karnes, F. A. (2004). Instruments for measur-
ing leadership in children and youth. Gifted Child Today, 
27(1), 42-47.

The authors describe teacher rating scales and student 
self-assessments for measuring leadership in children 

and youth. Teacher rating scales included the Scales for 
Rating Behavior Characteristics of Superior Students—
Revised (Renzulli, Smith, White, Callahan, Hartman, & 
Westburg, 2002); the Gifted Education Scale, Second 
Edition (GES-2; McCarney & Anderson, 1998); the Eby 
Gifted Behavior Index (Eby, 1989); the Pfeiffer-Jarosewich 
Gifted Rating Scale; and the Gifted and Talented Evaluation 
Scale (GATES; Gilliam, Carpenter, & Christensen, 1996). 
Student self-assessment scales included the Myers-Briggs 
Type Indicator (Myers & McCaulley, 1985); the Rating 
Scale for Leadership (Roets, 1986); the Murphy-Meisgeier 
Type Indicator for Children (Meisgeier & Murphy, 1987); 
the Student Talent and Risk Profile (Institute for Behavioral 
Research in Creativity, 1990); and the Khatena-Morse 
Multitalent Perception Inventory (Khatena & Morse, 1994). 
They also described the Leadership Strengths Indicator 
(Ellis, 1990) that is designed as a self-assessment for dis-
cussing adolescents’ leadership traits and abilities and the 
Leadership Skills Inventory (Karnes & Chauvin, 2000) that 
is used as part of an instructional program for developing 
leadership skills. The authors conclude that more work 
is needed in developing the technical adequacy of these 
instruments.

Smyth, E., & Ross, J. A. (1999). Developing leadership skills of 
pre-adolescent gifted learners in small group settings. Gifted 
Child Quarterly, 43, 204-211.

This study explored the leadership behavior of gifted 
learners working in small groups. The researchers asked 
three questions: How can leadership be observed? What 
forms of transformational leadership are manifested when 
gifted learners work with gifted and nongifted peers? 
Is the frequency of transformational leadership behav-
ior influenced by instruction? The sample included 58 
students from grades four to six. The project had three 
phases: development of a process for observing leadership 
in the classroom, recording the strengths and weaknesses 
of gifted learner’s leadership strategies, and designing an 
instructional intervention to improve leadership skills. The 
following leadership dimensions were identified: identifies 
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and articulates a vision, fosters acceptance of group goals, 
conveys high performance expectations, provides appro-
priate models, provides intellectual stimulation, provides 
individualized support, provides contingent reward, and 
builds culture. The researchers found that these transfor-
mational leadership strategies were used when working 
in cooperative groups to develop a single group project 
and in all situations—when they were formally desig-
nated as leaders, when there were no formal leadership 
assignments, when they were in relatively homogeneous 
groups and mixed-ability groups. Observations were use-
ful in developing instructional interventions because the 
students participated in defining the leadership crite-
ria, thereby generating commitment to the dimensions. 
Videotapes were helpful in assisting students in analyzing 
their own behavior and what was happening with the rest 
of the group.

Sternberg, R. J. (2005). WICS: A model of giftedness in leader-
ship. Roeper Review, 28, 37-44. 

WICS is a theory model of giftedness in leadership pro-
posed by Sternberg. Four crucial elements are described: 
(a) creativity—the skills and attitudes to generate novel 
and appropriate high quality products; (b) intelligence—the 
ability to analyze the quality of the ideas; (c) wisdom—the 
ability to balance the effects of ideas on stakeholders; and 
(d) synthesis—the skill to synthesize creativity, intelligence 
and wisdom. He suggests that gifted leaders require each 
of the elements of WICS. 

Volk, V. (2006). Expanding horizons—into the future with con-
fidence. Roeper Review, 28, 175-178.

 
The Future Problem Solving Program (FPSP) was devel-
oped in the notion that gifted students with leadership 
potential showed greater interest in solving complex 
future social issues. By emphasizing four major aspects: 
(a) problem solving, (b) creative solution finding, (c) 
group work and research skills, and (d) exploration of 
a wide range of current issues, gifted students in both 
Australia and the United States showed positive reac-
tions to the FPS program. As suggested by the author 
“FPS is now an internationally run competition based on 
creative problem solving through teamwork with expand-
ing programs throughout the world, including Southeast 
Asian countries, New Zealand, and Korea” (p.178). The 
FPS program was believed to have longitudinal as well as 
cross-cultural values for future analysis. 

Volk, V. (2008). A global village is a small world. Roeper Review, 
30, 39-44.

Since globalization has been considered a major stream of 
future world development, scholars from many countries 
were showing increasing concern of preparing the gifted 
as potential future leaders. Attitude of service and greater 
awareness of the global world have been the most impor-
tant aspects in the development of leadership. According 
to the author, FPSP (Future Problem Solving Program) is 
not limited to individual countries or cultures, but rather 
emphasizes on developing global view of gifted students by 
addressing future and international topics. Feedbacks from 
students who participated in the program also showed 
their expansion of view: “I think I’ve just become more 
globally minded. Before FPSP I guess I wasn’t aware of 
much outside of that which affected me. But FPSP forced 
me to take notice of real issues that do or will face our 
globe” (p. 42).

Susan K. Johnsen, Ph. D., is a professor in the Department of Educational 
Psychology at Baylor University. She directs the Ph. D. Program and pro-
grams related to gifted and talented education. She is past-president of the 
Texas Association for Gifted and Talented and president of The Association 
for the Gifted, Council for Exceptional Children. She has written over 100 
articles, monographs, technical reports, and books related to gifted educa-
tion. She is a frequent presenter at international, national, and state confer-
ences. She is editor of Gifted Child Today and serves on the editorial boards 
of Gifted Child Quarterly, Journal for Secondary Gifted Education, and 
Roeper Review. She is the author of Identifying Gifted Students: A Practical 
Guide; co-author of the Independent Study Program and three tests that 
are used in identifying gifted students: Test of Mathematical Abilities for 
Gifted Students (TOMAGS), Test of Nonverbal Intelligence (TONI-3), and 
Screening Assessment for Gifted Students (SAGES-2).
 Xiao Qiu is a doctoral student in the Department of Educational 
Psychology at Baylor University. Her research interests relate to intelligence 
and its relationship to health outcomes.
 Karen Frederick is a doctoral student in the Department of Educational 
Psychology at Baylor University. Her research interests relate to equine 
therapy with special needs students.
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A Call to Action: 
adVocacy  

at all lEVEls
The economic downturn began 

in 2008 across the United 
States. Banks failed, busi-

nesses closed, and people lost 
their jobs. Money remains 
tight everywhere, includ-
ing in schools. Reduced 
school funding at both 
the state and local level 
has led many school dis-
tricts to scramble for the 
money to provide services 
for all children. So where 
do administrators turn to 
find additional money? They 
often look to special services, 
such as gifted education. As 
school districts look for areas to 
save money, gifted students often find 
their needs neglected, as some educators 
perceive these enrichment opportunities as superflu-
ous (Bisland, 2003). This current trend of cutting gifted 
education funding should serve as a call to action for 
teachers, parents, administrators, school board mem-
bers, and students to advocate for the very persons for 
which these services are so badly needed. Active advocacy 
in gifted education can result in policy changes or new 
programming.
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Beginning the 
advocacy Process

So where do advocates begin? 
First, advocates must educate them-
selves on the nature and needs of 
gifted students. Often gifted programs 
provide more style than substance 
and concern themselves less with 
matching an appropriate curriculum 
to the child. Instead they focus on 
identifying a few students and provid-
ing inadequate enrichment activities 
(Davidson, Davidson, & Vanderkam, 
2004). To aid any advocacy process 
a concise definition of giftedness 
becomes essential. Roeper‘s (2000) 
conception that “Giftedness is a 
greater awareness, a greater sensitiv-
ity, and a greater ability to understand 
and transform perceptions into intel-
lectual and emotional experiences” 
(p.33), provides an appropriate start-
ing point for any advocate.

Educating oneself on appropri-
ate services for gifted learners will 
prove invaluable when evaluating 
the fitness of a particular program. 
According to Gilman (2008) the most 
successful option for advanced learn-
ers remains self-contained classrooms 
or full-time schools for the gifted. 
Teachers within self-contained class-
rooms often receive extensive train-
ing on appropriate curricular choices 

for gifted students and conduct their 
class at a considerably faster learning 
pace (Gilman, 2008). Full-time gifted 
schools represent the most cost effec-
tive method of educating the brightest 
minds. These schools take into account 
the gifted student as a whole and seek 
to provide the most appropriate edu-
cation while concurrently increas-
ing the depth and breadth of study 
(Gilman, 2008). Both self contained 
classrooms and gifted schools may 
take advantage of a gifted individual 
education plan (IEP) that creates an 
education program for each student 
(Gilman, 2008). A growing number of 
gifted parents select another type of 
gifted education by choosing to home 
school their children. This method 
allows gifted students to study at their 
own pace or pursue interests in depth 
(Clarenbach, 2007). 

Other gifted services include 
grade and subject-based acceleration, 
pull-out programs, and differentia-
tion within the classroom. Grade and 
subject based acceleration offers gifted 
students the choice of moving ahead 
according to their ability. This service 
can take the form of early entrance into 
kindergarten, multi-age or cross-grade 
grouping, single or multiple-subject 
acceleration, grade skipping, or early 
graduation (Clarenbach, 2007). 

Pull-out programs seek to 
enhance the typical school curricu-
lum by providing enrichment usually 
one day a week (Davidson et al., 2004).
These programs allow students to 
work individually or in small groups, 
while they explore open-ended topics. 
In-class enrichment or differentiation 
relies on the teacher of a mixed-ability 
classroom to provide for the needs of 
gifted students. Enrichment activi-
ties support the academic needs of 
gifted students by offering lessons 
based on student interest and learn-
ing strengths (Clarenbach, 2007). This 
model often fails or succeeds based 
on the ability and willingness of the 
classroom teacher to individualize for 
gifted students (Davidson et al., 2004). 

Advocates must remember 
that, “only twenty-nine states fund 
programs for the gifted students” 
(Davidson et al., 2004, p. 34). Based on 
the resources available to local school 
districts, services for the gifted vary 
widely. Overall, 14,000 schools across 
the nation fail to offer any gifted ser-
vices, which means gifted learners rely 
solely on passionate advocates who 
understand their needs (Clarenbach, 
2007). Proponents of gifted educa-
tion must study the current laws and 
policies followed by their state and 
local school district. Gifted educa-
tion and special education share 

active advocacy in gifted 
education can result in policy 
changes or new programming.
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similar missions; however, the lack 
of a mandate for gifted education 
often increases disparities. A recom-
mendation for a mandatory statute, 
modeled on the Individuals with 
Disabilities Education Act (IDEA), 
remains a goal for gifted education. 
Federal legislation does not provide 
an entitlement for gifted education. 
Services to gifted students often fall to 
the states. According to Zirkel (2004) 
three categories emerge regarding 
state-mandated services for gifted 
students: silent (no specific provi-
sions); weak (collective or permissive 
provisions); and strong (mandatory, 
individual entitlement approaching 
the IDEA model). Few states approach 
the mandatory features of IDEA when 
dealing with gifted students. The ulti-
mate goal of gifted education should 
be a mandate for services that pro-
vides achievable benchmarks which 
will transform the lives of gifted stu-
dents nationwide.

active advocacy 
Advocates within gifted educa-

tion should actively inform the public 
about the needs of high-ability stu-
dents (Riley, 1999). Unfortunately, 
many within the education commu-
nity do not understand the issues 
within gifted education and thus any 
advocacy should focus on effective 
public relations efforts to correct mis-
conceptions (Besnoy, 2005). Robinson 
and Moon (2003) believe that effective 
advocates strive to gain acceptance for 
a gifted population that continues to 
experience an inadequate education. 
Through this process, gifted educa-
tors and supporters must be willing to 
reach out to other gifted proponents 
and build a systematic, continuous 
program to gather support for gifted 
education (Besnoy, 2005).

Advocating for gifted students  
locally can help promote under-
standing of gifted students and their 
educational needs. Local efforts 
can also function as laboratories 
for future advocacy efforts that tar-

get a larger constituency (Besnoy, 
2005). Harnessing the influence of 
local groups interested in gifted 
students may lead to a community-
wide initiative for increased services 
(Clarenbach, 2007).

levels of advocacy 
 Teachers represent the first level 
in any comprehensive advocacy pro-
cess for increasing gifted awareness. 
Just as teachers connect new learning 
to previous knowledge in their class-
rooms, they may build a message of 
advocacy for their gifted students. 
In the same way that a teacher rec-
ognizes the importance of assisting 
students in the development of insight 
into their own learning, the teacher 
as advocate encourages individuals to 
reflect on their own behavior regard-
ing gifted advocacy. 

A teacher’s classroom also serves 
as an effective platform for any advo-
cacy endeavors. Bisland (2003) sug-
gests that teachers could advocate 
for gifted education while construct-
ing lesson plans. A unit dealing with 
gifted advocacy and publicity strate-
gies provides a unique way of incorpo-
rating process skills, leadership skills, 
and real-life application. It also gives 
increased attention to gifted programs 
which often require extra exposure to 
those outside the field (Bisland, 2003). 

Within gifted education, parents 
serve as an essential component of 
any advocacy effort and often their 
involvement determines the success 
or failure of gifted programming. 
Parents should help schools make the 
necessary changes to improve their 
child’s education (Grantham, Frasier, 
Roberts, & Bridges, 2005). Parent 
groups can provide a variety of ways 
to advocate for the gifted. They may 
attend board meetings, provide infor-
mation to other parents, organize a 
telephone hotline, lobby state legisla-
tures, or assist in the drafting of a bill 
supporting more funding for gifted 
education (Kiger, 1998). Parents often 
exercise more influence with decision 

makers at both the state and local 
level than school officials. Parents can 
also help in program design as well 
as evaluation of instructional compo-
nents throughout the school system 
(Kiger, 1998). Often, however, par-
ents feel intimidated by the program 
design process and fail to involve 
themselves. Leppien and Westberg 
(2006) recommend that parents join 
an educational advisory committee to 
hasten program change. In addition, 
the field of gifted education includes 
many resources that may help parents 
navigate through the administrative 
process (see Table 1).

Successful parent advocates must 
attempt to work with their child’s 
school district to enact change. 
School administrators become more 
receptive to parents who support the 
school by volunteering to assist teach-
ers and the school as a whole. Parents 
can also spend time researching gifted 
children as well as curriculum and 
present their findings to school offi-
cials (Davidson et al., 2004).

At the school district level, the 
coordinator for the gifted program 
provides an important service for 
gifted advocacy. This person serves as 
a contact for the media, a speaker for 
local organizations about the nature 
and needs of gifted students, and a 
liaison for the state department of 
education. Gifted directors can also 
read current research and program 
development literature and present 
pertinent information to school board 
members, parent organizations, and 
administrators (Kiger, 1998). School 
districts should also invest in profes-
sional development which results in 
each campus employing an individ-
ual who holds a certification in gifted 
education (Clarenbach, 2007). 

School boards serve to “sell” the 
product to the public by assuring 
them that the gifted program meets 
or exceeds state requirements. School 
board members should make them-
selves available to employees and par-
ents as they seek to understand the 
issues of the gifted child. School board 
members should also develop good 
working relationships with the local 
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news media for press conferences to 
publicize important events and/or 
issues within gifted education (Kiger, 
1998). Finally, school board mem-
bers should educate themselves on 
the gifted plan within their state and 
strive to support the goal of provid-
ing the district with the resources to 
expand gifted services.
  Gifted students may participate 
in the advocacy effort by informing 

others about the positive impact of a 
gifted curriculum. They can display 
the work they completed within gifted 
classes in order to show evidence of 
their education. The students’ prod-
ucts and performances can also 
increase their own awareness and 
self-esteem (Kiger, 1998). Bisland 
(2003) developed classroom assign-
ments that can advertise gifted pro-
grams. Students can produce a class 

newspaper. This paper may contain 
information for parents on the class-
room activities and learning taking 
place, as well as student poetry and/
or stories. Upcoming events or needs 
of the classroom should be included 
in the newspaper. Gifted students can 
also aid advocacy efforts by develop-
ing and maintaining a Web site that 
provides information and shows sam-
ples of their work to a wide audience 
who then may in turn get involved in 
gifted advocacy (Besnoy, 2005).

A Call to Action

Within a nation that prides itself 
on an excellent history of valuing 
education for all citizens, sadly many 
lack an understanding of the needs 
of gifted students. Failure to reach 
our brightest minds will have ramifi-
cations, both for the precocious stu-
dents personally and for the nation 
as a whole (Gilman, 2008). Gallagher 
(1994) poses the alternatives of inac-
tion and non-commitment: 

Failure to help gifted children 
reach their full potential is a soci-
etal tragedy, the extent of which is 
difficult to measure but which is 
surely great. How can we measure 
the loss of the sonata unwritten, 
the curative drug undiscovered, 
or the absence of political insight? 
These gifted students are a sub-
stantial part of the difference 
between what we are and what 
we could be as a society. 

Successful advocates never become 
satisfied with their efforts and under-
stand that policy changes require 
determination (Robinson & Moon, 
2003). Those individuals involved in 
gifted advocacy should expect chal-
lenges along the way, however, should 
always remain focused on the gifted 
child who will benefit from their 
efforts (Enersen, 2003). 

table 1:  
advOcacy and Gifted educatiOn resOurces

Books: 
Daniels, S. & Piechowski, M. (2009). Living with intensity: Understanding the 

sensitivity, excitabilities, and emotional development of gifted children, 
adolescents, and adults. Scottsdale, AZ: Great Potential Press.

Delisle, J. (2006). Parenting gifted kids: Tips for raising happy and successful 
children. Waco, TX: Prufrock Press.

Journals: 
Johnsen, S., Ed. Gifted Child Today. Waco, TX: Prufrock Press.
Knopper, D., Pub. Understanding our Gifted. Boulder, CO.
Little, C., Ed. Tempo. Austin, TX: Texas Association of Gifted and Talented
Siegle, D. & McCoach, B.D., Eds. Journal for Advanced Academics. Storrs, CT: 

University of Connecticut. 
Treffinger, D., Ed. Parenting for High Potential. Sarasota, FL: NAGC.

Gifted Education Association Contacts: 
Council of Exceptional Education (CEC) www.cec.sped.org 
National Association for Gifted Children (NAGC) Advocacy Toolkit:
http://www.nagc.org/index.aspx?id=36 
Texas Association for the Gifted and Talented (TAGT) www.txgifted.org 
Texas Education Agency (TEA) www.tea.state.tx.us/gted 
The Texas State Plan for Gifted and Talented: http://www.tea.state.tx.us/gted/

GTStaPlaEng.pdf 
State Board of Education (SBOE) www.tea.state.tx.us/index3.aspx?id=1156
Supporting the Emotional Needs of the Gifted (SENG) www.sengifted.org 

National Reports on Education for Gifted Students:
Colangelo, N., Assouline, S.G., & Gross, M., Eds. (2005). A nation deceived: 

How schools hold back America’s brightest students. Iowa City, IA: Belin-
Blank Center for Talent Development. 

 Marland, S.P. (1971). Education of the gifted and talented. Volume 1: Report to 
the Congress of the United States by the U.S. Commissioner of Education. 
Washington, DC: Department of Health, Education, and Welfare.

National Commission on Excellence in Education. (1983). A nation at risk: 
The imperative for educational reform. Washington, DC: U.S. Government 
Printing Office.

Ross, P.O., Ed. (1993). National excellence: A case for developing America’s tal-
ent. Washington, DC: Office of Educational Research and Improvement, 
U.S. Department of Education.
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by Dolly Adams, Ph.D.

Are  
You Being 
Served?Served?

Who Is Being served?
 Just like the British Comedy Are 
You Being Served? (Buchananan, 
Robinson, Waring and Marr, 1973) 
many times classrooms become a 
comedy of errors when it comes to 
serving the needs of student cus-
tomers-particularly identified gifted 
students. In education’s current state 
of ‘one-size-fits-all’ (Kohn, 2001; 
Nemko, 2009) focused primarily 
on standardized test passing scores 
and providing same services to all 
students, some educators have lost 
sight of appropriate ways to engage 
students in the learning process and 
teaching them to think. Teachers are 
encouraged to forego depth of under-
standing, settling for providing mass 
amounts of material and avoiding the 
messiness of thinking (Kohn, 2001). 
 Recent results of Stanford 
University’s research (Nemko, 2009) 
on the effectiveness of forcing more 
students into college prep curricu-

lum and passing an exit exam, chal-
lenge the movements in education to 
push ‘high standards for all students’ 
and ‘everyone goes to college.’ The 
research results show a significant 
decline in student achievement and a 
decline in high school graduation rate. 
Nemko (2009) states that, “Ironically, 
a one-size-fits-all curriculum, which 
was intended to avoid minorities being 
tracked in dumping-ground classes 
has resulted in that very thing” (p. 6). 
Nemko continues, “I cannot imagine a 
worse approach to helping all children 
live up to their potential than to insist 
on a one-size fits-all education” (p. 6). 
 Making sure that each student is 
provided the services that they need 
to be successful should be the focus 
of all educators. Unfortunately teach-
ers seem to fall prey to blame when it 
comes to lack of services, yet the high 
stakes testing looms over their perfor-
mance rating as well. Where does the 
administration and the community fit 
in this picture? Is equity or equality 
of services being promoted for both 

teachers and students? Does one-size-
fit-all teachers as well as students?

culture
 Students, teachers, administra-
tors, board members, and the com-
munity should all be aware of the 
importance of providing “a learning 
atmosphere that will enable the gifted 
child to develop his or her potential 
and exceptional abilities” (Davis & 
Rimm, 2004, p. 79). The school cul-
ture must provide an atmosphere that 
enables both students and teachers to 
develop their potentials and abilities. 
Snowden and Gorton (2002) state 
that effective leadership includes, 
but is not limited to, being able to 
communicate goals, set expectations, 
monitor instructional progress, and 
coordinate the curriculum- in essence 
to create a culture of successful learn-
ing. This successful learning includes 
all members of the school commu-
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nity: students, teachers, administra-
tion, board members, families and the 
community. The Texas State Plan for 
Gifted (TEA, 2009) sets up guidelines 
for providing services to all stakehold-
ers, but how can these guidelines be 
implemented and at what cost? As an 
organized professional group, what 
difference can the Texas Association 
of Gifted and Talented (TAGT) make 
in how constituents are served? What 
message is being received about ser-
vices for gifted students?

Why serve them? - the 
negative affect

 Overcoming negative affect 
towards academically gifted students 
(Greake & Gross, 2008) is an area of 
concern when deciding who should 
instruct our identified students. 
Greake and Gross found in their study 
that teachers often do not make pro-
visions for gifted children because 

they feel that the child does not fit in 
socially. Although exceptional ath-
letes, fine arts performers, and art-
ists are accepted and their abilities 
encouraged, the same is not true of 
the exceptional academic who may 
be seen as “arrogant, overconfident, 
and self-centered” (p. 218); character-
istics seen as socially noncompliant. 
Exceptional athletes, fine arts per-
formers, and artists are seen as those 
who benefit others through avenues 
that are entertaining for observers. 
Exceptional intellects are seen as 
obtaining selfish accomplishments 
that primarily benefit themselves 
(Greake & Gross, 2008). Not sure how 
the cure for life threatening diseases 
is considered selfish, but that is the 
perception found by many.
 Not only teachers, but administra-
tors as well as the uninformed com-
munity also share this concept of the 
gifted as being elitist when referring to 
programs that serve students academi-
cally. For some reason it is acceptable 
to serve exceptional students in athlet-

ics and the arts but not the exceptional 
intellect. One way to handle this is to 
communicate that not one child is 
better than another, but that they are 
“simply more talented in whatever the 
program content is” (Winebrenner, 
2001). Again, school culture or ‘the 
way we do things around here’ can 
set the tone and influence the life and 
learning on each campus (Barth, 2002). 

Differentiation for 
students and teachers

 All students have different abili-
ties and attributes. Gifted students 
exhibit a variety of characteristics just 
as other students do (Kingore, 2004), 
and yet in many instances teachers 
tend to treat all students as if they are 
the same—have the same abilities and 
the same skills in all subject areas. For 
example, enrichment supports all stu-
dents, yet gifted students must have 
enrichment experiences that allow 



26 Winter 2010 • Tempo • Texas Association for the Gifted and Talented

them to work on complex tasks and 
accelerate their learning opportuni-
ties (Davis & Rimm, 2004). In an effort 
to raise passing scores, some teachers 
are mandated to provide repetitious 
lessons and continue to present and 
assess material until one hundred 
percent of their class shows mastery 
even though many students have 
prior knowledge and have mastered 
the material long before the lesson 
began. The need to provide differen-
tiated materials in the class is a fright-
ening and arduous task for untrained 
teachers. Students, particularly iden-
tified gifted students, often become 
complacent and frustrated with the 
educational process as it falls short of 
developmentally appropriate content 
to challenge them (Cooper, 2009).
 In the same light, teachers may 
receive staff development/trainings 
that assume that they are alike in their 
abilities and potentials. Teaching should 
be a “professionally public” process 
providing opportunities for teachers 
to observe other teachers and provide 
feedback in redefining what the job of 
teaching entails (Eisner, 2002). Instead 
of making teaching and evaluation prac-
tices a scientifically grounded technol-
ogy, the focus should be on teaching as 
an artistic affair—using sensibility and 
imagination (Eisner, 2002). By mandat-
ing so many hours of staff development, 
Barth (2002) states that educators are 
coupling learning—“a wonderful, spon-
taneous capacity of all human beings” 
(p. 9) - with punitive measures. The goal 
should be to provide equitable services 
for all constituents in order to promote 
a culture hospitable to human learning 
and to make it likely that students and 
teachers will become and remain life-
long learners (Barth, 2002). Different 
teachers need different types of staff 
development and training just like stu-
dents need differentiated instruction in 
the classroom.

Who is Effective?
 Are certain teachers better pro-
viders for gifted students? Are there 

characteristics in teachers and admin-
istrators that assist in providing effec-
tive services for students? Davis and 
Rimm (2004) and Winebrenner (2001) 
discuss certain characteristics that 
teachers must possess in order to 
provide exemplary services to iden-
tified gifted students. Some of these 
characteristics include the ability to 
understand students’ perspectives, 
being able to create a safe learning 
environment, having a willingness 
to learn from students, accepting 
responsibility for individual children 
and their differences, communicating 
the needs of gifted children, and sup-
porting the gifted program. Should 
administrators examine a check-list 
of these or like qualities when decid-
ing who should teach the gifted stu-
dents? Or should these characteristics 
be encouraged and developed in all 
teachers so that regardless of assign-
ment, our identified students will be 
served? 
 Along with teacher characteristics 
and competencies, should administra-
tor characteristics and competencies 
also be considered in order to provide 
exemplary services to teachers of the 
gifted? Davis and Rimm (2004) sug-
gest administrative characteristics 
could include motivating teachers 
to strive for high achievement, suc-
cessful accomplishments, general 
excellence, guiding and facilitating 
learning without coercion, and being 
able to direct individualized learning. 
Administrators also need to be able to 
see gifted services as a right and not a 
privilege (Davis & Rimm, 2004). 

In order to serve
 Administrators must “learn what 
gifted is and what it means” (Davis & 
Rimm, 2004, p. 447) in order to convey 
support to the program and the teach-
ers who teach the identified gifted stu-
dents. They must ensure that teachers 
and other personnel have received 
proper training, provide in-services 
on gifted education, and know “the 
educational options for gifted stu-

dents” (p. 447). Administrators must 
understand that ‘fair’ does not mean 
doing everything alike with all stu-
dents. “It means respecting each 
person and endeavoring to help 
each learn at her or his highest level” 
(Kingore, 2004, p. 109). Reis, Burns, 
and Renzulli (1992) state that most 
school districts have a common state-
ment that ensures that “all students, 
including those who are exceptional, 
are entitled to a public-supported 
education in which instruction is 
geared to meet their needs, interests, 
and developmental levels” (p. 3), but 
the problem is in the implementation. 
To speak it or write it is one thing—to 
live it is another. 
 Parental involvement and com-
munication is crucial in providing 
the best educational opportunities 
for gifted students (Brown, 2009). 
Parents can add depth to the cur-
riculum as long as it is professional 
and communicated cooperatively 
with the teacher in advance. Brown 
(2009) provides tips to parents and 
teachers regarding how to stay in sync 
by staying involved, communicating 
respectfully, transferring information, 
working in cooperation, and promot-
ing independence for student success. 
“Teachers and parents should come 
into the school year with the belief 
that they are a team…When parents 
and teachers realize the importance 
of their shared relationship and iden-
tify common goals, the child benefits 
most” (p. 13). 
 If leaders, administrators, and 
parents will model the behavior that 
they expect in the classroom and 
actively support good teaching prac-
tices, then there is a better chance of 
making a difference in classrooms 
and appropriately serving identified 
gifted students. As all stakeholders 
join the cause for great instruction, 
so does the importance of providing 
differentiated training to our teachers 
and promoting good teaching strate-
gies so that appropriately challenging 
activities are encouraged and thinking 
(not test taking) is promoted in the 
classroom. 
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gifted Texans so they might rise to their full potential.         
We’re here to challenge them.

512-473-8400 • www.tip.duke.edu/tagt

Know a gifted child?

Enrolling now for the 7th 
Grade Talent Search! Call our 
Texas office to learn more and get 

your school involved.

Looking for self-
paced units or 

course materials? 
Check out Duke 

TIP’s Independent 
Learning programs!

(grades 4-12)

27Winter 2010 • Tempo • Texas Association for the Gifted and Talented

What can ‘We’ do?
 The Texas State Plan for Gifted 
(TEA, 2009) sets up guidelines for 
making sure that each district pro-
vides parents and the community with 
information regarding gifted services; 
and making sure teachers, principals, 
and counselors receive trainings. But 
who is following through and mak-
ing sure that they are abiding by 
the requirements and actually are 
receiving the appropriate trainings 
and information? School boards are 
encouraged to receive training and 
are now responsible for making sure 
that the gifted program is accountable 
and following the state guidelines. Do 
the school boards know that is what 
they are required to do? And are they 
prepared to do it?
 As leaders in gifted, a collective 
voice is important in the continuance 
and strength of gifted programs. We 
must not become complacent like 
many of our students and give up. As 
we continue to train teachers, coun-
selors, and administrators, and pro-
vide information to parents and the 
community, our hope is that the voice 
will grow until all educators, school 
boards, and our legislators under-
stand that good teaching promotes 
good thinking and that differenti-
ated services is the appropriate way 
to make sure that all our students are 
being served. As a professional orga-
nization, it is our charge to keep our 
voice loud and strong, and continue to 
advocate for the best services for all. 
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Being smart about Gifted 
Education, 2nd Edition

©2009
Dona J. Matthews, Ph.D., and Joanne F. Foster, Ed.D.
Great Potential Press, Scottsdale, AZ
$26.95

Along comes a book written for both parents and educators 
who work with gifted and talented children that presents 
practical strategies to identify and nurture exceptionally 
high ability in children. These highly-respected Canadian 
authors promote the “mastery” model of gifted education 
and have challenged several assumptions and common 
practices used in schools today. 

The five (5) sections of this book discuss: 1) Being Smart 
about Giftedness; 2) Being Smart about Diagnosing 
Mismatches; 3) Being Smart about Meeting Gifted Learning 
Needs; 4) Being Smart about Gifted Development; and 5) 
Being Smart about Families, Advocates, and Educators. The 
Appendices offers advice about Test Scores: The Nuts and 
Bolts of Assessments and Educational Decision Making. 

You will find this book highly readable, both practical and 
theoretical. It includes the latest research and is filled with 
useful information and insights. Teachers, parents, and 
counselors will value the re-examination of many long-held 
beliefs in gifted education. The book offers ways to deter-
mine each child’s level of learning and suggests appropri-
ate educational experiences that every GT child needs at 
a particular time.

Highlights include parenting strategies, programming 
options, relevant brain research, and teacher development 
processes. The rich examples throughout the book rein-
force the importance of habits of mind in cognitive devel-
opment of gifted children. The References section contains 
over fifteen (15) pages of research studies they cited, which 
is extensive. You won’t want to miss their position on the 
“nature vs. nurture” debate.

For more information, contact Great Potential Press, Inc. at 602-954-4200 
or www.giftedbooks.com. Reviewed by Karen M. Fitzgerald, TAGT Past 
President and Editorial Board member.Pr
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high-tech teaching success! 
a step-by-step Guide to using Innovative 

technology in your classroom
©2010
Edited by Kevin D. Besnoy, Ph.D., 
and Lane W. Clarke, Ed.D.
Prufrock Press, Inc., Waco, TX
$19.95

There is a growing emphasis to utilize technology in all 
classrooms today. Teachers can use the strategies in this 
book to help them implement exciting technology-based 
activities to improve students’ learning.

Besnoy and Clarke are experts in technology education. In 
this informative book they provide information on practi-
cal, easy-to-access, and affordable tools for teachers. They 
also provide step-by-step instructions and lesson plan ideas 
for implementing technology-based learning experiences.

The topics discussed include using technology in language 
arts, math, science, and social studies. Tools you will learn to 
teach in your classroom include Second Life, Google Earth, 
YouTube, podcasting, digital diaries, and blogging. Their goal 
is to assist teachers in their classrooms in creating optimal, 
challenging learning experiences using technology.

This essential book for expanding your technology skills in 
your classes is geared for teachers in grades four to eight. 
It “offers practical tools, tips for implementation, step-by-
step instructions, and handy screen shots to give educators 
everything they need to create interesting, technology-
based learning experiences in their classroom.”

“The mission of this book is not to present all possible 
technology integration ideas—rather to be used as a start-
ing point for imaging the possibilities.” Jump in, get your 
feet wet, and share the newest technology innovations with 
your middle school students. 

For more information, contact Prufrock Press, Inc. at 512-300-2220 or www.
prufrock.com. Reviewed by Karen M. Fitzgerald, TAGT Past President and 
Editorial Board member.

methods and materials for teaching 
the Gifted, 3rd Edition

©2009
Frances A. Karnes, Ph.D., and Suzanne M. Bean, Ph.D.
Prufrock Press, Inc., Waco, TX
$115.00

This widely respected textbook is the latest release in Prufrock 
Press’ line of materials for teachers and scholars of gifted and 
advanced education. It offers strategies and resources for dif-
ferentiating the instruction of gifted students. It is also an 
excellent introduction to curriculum planning, instructional 
unit design, evaluation, and current teaching methods.

Each chapter of this comprehensive textbook is written 
by respected leaders in the field of gifted education. The 
authors are a virtual national “who’s-who” of outstanding 
researchers in giftedness. Topics reviewed include: “the 
needs of gifted learners, instructional planning and evalu-
ation, strategies for best practices, and ongoing enhance-
ment and support of gifted programs.” 

The five main sections of the textbook thoroughly discuss 
characteristics of the gifted, curriculum for the gifted, best 
practices strategies, and supporting gifted programs. “This 
third edition includes a brand-new chapter on educational 
technology for the gifted, as well as updated information on 
books, teaching materials, Web sites, and other resources 
for differentiating instruction and planning gifted educa-
tion curriculum.” 

If you are a graduate student, a school district’s gifted and 
talented coordinator, a school counselor or school admin-
istrator, this reference will be invaluable to you when mak-
ing decisions on gifted and talented programming. This 
textbook should be in every public school’s library so that 
teachers, counselors, and administrators can study the 
research, weigh their decisions, and better understand the 
scope of gifted education. Once you spend an hour with 
this book, you will want it on your professional reading 
shelf for easy future reference. 

For more information, contact Prufrock Press at 512-300-2220 or www.
prufrock.com. Reviewed by Karen M. Fitzgerald, TAGT Past President and 
Editorial Board member.
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some of my Best Friends 
are Books, 3rd Edition

©2009
Judy Wynn Halsted
Great Potential Press, Scottsdale, AZ
$29.95

How can we as parents, teachers, counselors, and librar-
ians find appropriate reading books for our gifted children 
quickly and effectively? Because many gifted and talented 
children read earlier, better, and more than most children, 
we adults can use assistance in what stories are appropriate 
for gifted readers from Preschool through High School.

Judith Wynn Halsted’s third edition of this popular book 
includes more than 300 recommended books for read-
ers of all school ages. The books were carefully selected 
to promote intellectual and emotional development. You 
will find this book easy to use as all of the titles are con-
veniently organized by grade level and indexed by author, 
title, and theme. 

Picking the right book often helps gifted and talented kids 
be themselves—“comfortable in the present and poised to 
grow into happy, productive adults in the future.” With the 
use of Halsted’s book, planning can bring gifted kids and 
appropriate books together more effectively.

The third edition includes books that deal with these themes: 
achievement, aloneness, arrogance, developing imagination, 
intensity, introversion, perfectionism, relationships with oth-
ers, sensitivity, and resiliency. The index with suggestion titles 
for each theme and the page numbers for short summaries of 
these titles is especially helpful.

“Because gifted readers often intensely identify with char-
acters, good books can provide bridges to new insights and 
better communication, while also fostering intellectual and 
creative development.” Even if you already have a copy of 
an older edition, you will definitely want to add this most 
recent updated edition to your personal library! 

For more information, contact Great Potential Press, Inc. at 602-954-4200 
or www.giftedbooks.com. Reviewed by Karen M. Fitzgerald, TAGT Past 
President and Editorial Board member.

tiered literature lessons
©2008
Kathleen Carpenter and Debbie Poling
Pieces of Learning, Marion, IL
$14.95

This book is for classroom teachers in grades three 
through eight who are overwhelmed trying to serve the 
varied ability and achievement levels in their language 
arts classrooms. 

The tiered literature lessons provide appropriate differenti-
ated instruction allowing students to learn, to be assessed, 
and to succeed at their ability levels. And it can be imple-
mented immediately!

Teachers develop tiering by manipulating content, process, 
product, strategies, and assessments. This book shows how 
to differentiate instruction so students have opportunities 
to work independently and be appropriately challenged. 

Six literature genres are used for the tiering process: fiction, 
mystery, adventure, survival, fantasy, and heroes/heroines. 
The strategies outlined can be applied to other content 
areas for gifted students. The student assessments are not 
tiered as each strategy uses a particular assessment. Tiering 
curriculum is not about making the content harder, it is 
about making it different for each individual learner. The 
authors have differentiated the activities according to the 
six levels of Bloom’s Taxonomy.

From The Adventures of Tom Sawyer to Tuck Everlasting, 
the authors provide four or five pages of tiering activities 
for each novel, including graphic organizers. The eighteen 
(18) outstanding novels, including Newbery Winners, are 
probably ones that you already include in your gifted lan-
guage arts curriculum. This book makes differentiating 
literature lessons a snap.

For more information, contact Pieces of Learning at 800-729-5137 or 
www.piecesoflearning.com. Reviewed by Karen M. Fitzgerald, TAGT Past 
President and Editorial Board member.
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