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IDENTIFYING THE GIFTED IN THE 
ARTS 
Bertie W. Kingore, Ph.D. 

Definitions of giftedness expand from aca
demic and cognitive areas to include high aptitude 
in the visual and performing arts. Yet the arts may 
be one of the least addressed areas in our pursuit of 
quality programs for gifted and talented youth. One 
reason for that deficit is the difficulty in identifying 
young students with potential in the arts. Parents 
and educators may suspect that a student has talent 
and yet lack any guidelines upon which to base a 
decision regarding the student's real potential. 

Few established standardized measures for 
identifying the gifted in the arts are available. But 
parents and educators can become more aware of 
the behavioral characteristics which indicate gifted 
potential. Researchers have found that a combina
tion of talent and drive is a vital factor in artistic 
success or performance. In addition, students' per
formance during artistic activities should be consid
ered and systematically observed. Based upon 
research, observation, and interviews with teachers 
and students gifted in the arts, the following behav
ioral characteristics emerge as most significant. 
They are lsi ted hierarchically, with the most signifi
cant characteristic listed first. 

Students gifted in the arts frequently 
1. Participate eagerly in the arts; 
2. Exhibit qualitative superiority in an 

areas of the arts; 
3. Concentrate for extended periods of 

time on projects in an area of the arts; 

4. Work alone and without regard to mate
rial rewards; 

5. Engage in self-evaluation; is critical of 
own works; 

6. Set increasingly high standards of qual
ity; 

7. Show interest in the works of develop
ing and established artists; 

8. Show interest in art-related careers. 

A need exists for a practical, effective method of 
identifying students with potential for giftedness in 
visual or performing arts so that appropriate cur
riculum and instruction may be designed. The 
preceding characteristics could be used as a scale for 
rating the behavioral characteristics of such stu
dents. A parent or teacher who knows the student 
well could rate each of the preceding characteristics 
for that student. The rating might be as follows: 

1. - Seldom or never 
2. - Occasionally 
3. - Considerably 
4. - Almost always. 

Thus, the higher the score, the greater the indi
cation of potential giftedness in the arts. 

It is interesting to note that family characteris
tics also seem to relate to artistic success and/or 
failure. Serious artists tend to be members of 
families from higher socio-economic positions. 
Indeed, as late as World War II, the arts often 
seemed to be the rather exclusive province of our 
society's wealthy. Perhaps it is simply that some 
level of financial security is needed to provide the 
increased opportunities for the experiences which 
nurture artistic talent: e.g., cultural outings, degree 
of art related experiences in the home, availability 
of instruments and/or art materials, and the availa
bility of private instruction. If young students with 
artistic talents could be better identified, perhaps 
schools could provide more programs to nurture 
such talent in students from all socio-economic 
levels. (continued on page 18) 
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CONFESSIONS OF A GIFTED STUDENT 
By William Westney 
(Keynote Speaker, TAGT Conference) 

We speak freely about gifted students, how to best 
identify and nurture them, but is it socially acceptable to 
claim to have ~ one? I'm ready to say that I was a 
gifted student, not because it's necessarily something to 
boast about, but just as a statement of fact. Like many 
of you, I simply found I had a natural facility for 
schoolwork, so I always liked school because it made me 
feel successful. Everyone was delighted with me. 

Now, however, as a concert performer and teacher 
of piano to undergraduate and graduate students at a 
university, some different perspectives on academic 
giftedness have come to my mind. 

For one thing, my work with numerous young 
pianists has revealed a certain panern, one which sur
prised me. Many students who were clearly bright, 
verbal, and responsible, the kind who obviously had 
always sailed through their academic work, have turned 
out to have more than their share of frustrating struggles 
in mastering public performance at the piano. Baffling 
inconsistencies, shakiness of fingers and/or memory, 
and tension-related physical discomforts were some of 
the problems, often expressed in resigned statements 
like, "I'm no good at this" or "l'm not the type for 
performing, I just like to play for my own enjoyment." 
Yet often it was perfectly clear that dynamic perform
ance was exactly what they wanted. and with a passion! 
In other words, they really didn't want me to agree with 
their rationalizations, their lowered aspirations. 

I was intrigued~ould this be evidence of some 
larger truths about human nature which I hadn't thought 
of? My students and I would have fascinating analytical 
conversations about it, which of course did no good for 
their performance problems but was something we all 
~ quite good at. I enjoyed playing detective, getting 
to the root of these psychological blocks (which is what 
the technical and musical blocks soon revealed them
selves to be) until it gradually began to occur to me that 
this curiosity of mine might have as much to do with me 
and my own past as it did with them. 

A moment of truth 

What do young people really grasp of the impor
tance of events in their lives? Not much, necessarily, but 
I do remember one incident during my college days 
when I knew, even at the time, that I was having a stroke 
of very good luck. As an undergraduate music major at 
a large public university, I was required to play a 
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hearing: to offer a sample of my performing ability 
(piano-playing) to several professors, more as an infor
mal progress report than an exam. This was routinely 
done since the school couldn't afford to offer private 
lessons, one-to-one applied music instruction being 
enormously expensive and this being a city-supported, 
tuition-free school. We were thus expected to maintain 
our studies with an outside teacher, and the professors 
would just check out our progress periodically. So when 
my tum came, I .... 

But before I get to the "rest ofthe story" (sorry, Paul 
Harvey), some more background is needed. Although I 
was a declared music major then, I couldn't have really 
said what I planned to do with music professionally. But 
one career idea was an easy one for me to rule out: 
concert pianist. In spite the fact that I'd played the piano 
since the age of about three and felt totally natural doing 
it, practically everything about "concert -pianist-hood" 
felt wrong to me. 

Why should that be? I loved music and felt acutely 
sensitive to it, and the piano-playing had certainly come 
easily to 'me, as had every other kind of formal learning. 
But I was 1ll.O. good at the student-game, at earning 
approval. Somehow it all seemed a simple maner of 
deducing what the grown-ups wanted and then supply
ing it. Sometimes a little psychology went into the 
game, since teachers were quirky and tended to have 
personal ideas as to what the results ought to be, but that 
could always be figured out if you were observant 
enough. Once this was done, the warm glow of the 
payoff could be savored-a "perfect report card," beam
ing parent -teacher conferences, a certain reputation at 
school, and most crucially a sense of total acceptance by 
the grownup authority figures at home and at school. 
Whether or not the warm glow of approval would still be 
there for me as a human being if I happened to get a 73 
on a spelling test, I didn't really care to investigate. 

So I am confessing to being a "good student." If 
other things felt overwhelming or bewildering in my life 
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as a child, at least.tllll1 was a constant, and a comfoning 
one. It would be easy to blame myself for becoming 
hooked on it, or the adults around me for imposing 
cenain values on me, but that's not really it. I was never 
pressued by any individual. 

Survival 

I was just one type of creature on this planet, doing 
what all creatures have instincts to do from the day they 
are born-surviving. Plants tum toward the light, rep
tiles work on body temperature, sea-creatures learn all 
the survival tricks of a water environment. Born into 
middle-class America (and wcll aware of how fortunate 
a circumstance that was) my days were not taken up with 
foraging for food or seeking shelter from the cold; my 
immediate environment to survive in was the psychol
ogy of family relations and the educational system in 
which I spent the large pan of my days. Well-cushioned 
from the harshness of animal life on earth, the terms my 
survival instincts were channeled into were the emo
tional and the abstract. "Approval and acceptance 
were the sunshine I naturally turned to; but this 
meant that only other human beings could 
supply my light! Approval and dependency 
can be deeply intertwined." 

Music and the. magic of childhood 

Music was for me, as for most small children, a 
stimulus to complex sensory awakening; a unique and 
joyful response in every fiber-mind and body. If we 
are in a room with a typical three-year-Old and there is 
dance, he will gesture eloquently, sing along, totally in 
character with the music (any music, he responds to all 
of it). The child's whole personbecQmes the music he 
is hearing and feeling, just the same way that when a 
child that age has a stomaCh-ache, the whole world has 
a stomach-ache; there is no perspective on it, no rational 
distance from it to measure or evaluate, no snese of 
subject/object. Don't we sometimes think of this as just 
an "undeveloped" sense of selfl 

We know that such undisciplined carrying-on will 
be outgrown before long, so we smile at the child's 
primitive "antics." He discovers to his surprise that his 
response to the music is "funny" and naturally begins to 
act up for the crowd, play it up for the rush of approval 
from the smiles and laughter. The innocence is gone. 
Sometime later the bright and/or talented one will be 
"given lessons"-sitting still on a piano bench, frustrat
edly trying to conven his visceral sense of rhythm into 
mathematical abstractions, concentrating on pushing 
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down only the "right" keys with easily-confused little 
fingers (and fingers are very far away from his bodily 
center of rhythm and melody!). He must play the 
approval-game with this new adult, the piano teacher, 
but this game seems pretty tricky compared to the neat, 
companmentalized subjects at SChool. The results can 
be much less predictable. The lessons may only last a 
few years and end with permanent feelings of guilty 
failure all around. 

[What if the innocence isn't lost? What is musical 
artistry after all but the gift of having preselVcd (or re
discovered) the ecstatic way a three· year-old "knows" 
music? Great performers who respond with their l:Illirl:;. 
lltini, not just the thinking mind, can create an of true 
spirituality. They've preselVed a loose sense of self, just 
like the small child has, Did W play the ~ or did 
the piece play them? This is the ultimate transcendance 
and beauty in the performer's art.] 

But in spite of the gravitational pull music had over 
my young mind and body, and in spite of its delights, I 
was quite sure for some reason that a career as a formal 
concen performer could never be for mc. Why? Always 
glib with words (one of my strongest suits as a student!), 
I had plenty of self-justifying answers: Concens are 
pretentious, stuffy. boring. Practicing is too lonely a 
way to spend a lot of time, and what's the imponance of 
showing off anyway? It all seems pretty humorless. It's 
dog-eat-dog, and even some wonderful performers can't 
make a living at it! Who needs all that frustration? And 
so on ... 

The Direct Approach 

I walked in to my hearing, made a few charming and 
light remarks (the situations might pose a risk to me ifit 
were taken too seriously), and played my pieces. Melo
dies sang out richly, right-hand passages were fleet and 
graceful, and if I wasn't momentarily sure of this detail 
or that in the chords, my clever ear would always supply 
a smooth approximation. These were safe, familiar 
pieces. rather showy without being panicularly diffi
cult, so I wasn't nelVOUS. No one had ever failed to be 
charmed and impressed by them. I waited for the usual 
accolades. 

The professors sat silently for a moment, and then 
one of them said, "That's nice, but have you come to a 
decision as to whether or not you'd ever be interested in 
learning how to !til!b: play the piano?" 

What luck to feel that stab of truth! What lUCk to 
taste the humiliated sting in my throat from hearing 
words that were spoken and meant kindly but were so 
direct and penetrating! While I realized in a flash that I 
was quite ready to tackJe this idea, that the challenge of 
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it excited me, I hadn't even been ~ to asking myself 
a question like that. It was suddenly clear-I'd been 
lying to myself. All my disdain of playing fonnal 
concerts had meant only one thing: the idea scared me! 
My image was at stake - what if I embarrassed myself? 
What if! met difficult obstacles? What ifltried hard and 
didn't succeed? I'd always managed to neatly avoid risk 
and struggle, but now, on the threshold of adulthood, 
serious choices needed to be made! At some point 
·'potential" must become "achievcment." Would I have 
the fortitude to do it? 

In the years since, I've often wondered - if I'd only 
been gently "encouraged," would I ~ have asked 
myself such questions? Yet I had known perfectly well 
all along (subconsciously) that much of my playing was 
skillful faking; that my talent had yet to be tested. I had 
bcen hiding. 

Purt of the elegance of the moment was that the 
teachers were just posing a question, a neutral onc. I was 
frce to answer yes or no: this wasn't an assigrunent and 
there was no grade at stake. It didn't maner if I pleased 
them: ultimately I had only muself to answer to. What 
I didn't yet know was that if! stuck my neck way out for 
once to do something that .d.i.dJi..l come easily (and 
obviously talent alone is not enough to become an ac
complished perfonner) I would feel a growth and 
change inside that no one could ever take from me. 

Those professors were pretty blunt with me. I didn't 
say thank you at the time, but I'd like to do it now. 

William Westneyfirst gained international recogni
tion as the winner of the 1975 Geneva International 
Competition. This led to a successful European tour as 
soloist with several orchestras. 

An outstanding artist-teacher. William Westney is 
presently the Browning Artist-in-Residence at Texas 

Tech University. where he has won special awards for 
his innovative teaching approaches. His recording of 
Weber sonatas for Musical Heritage SOCiety was re-
leased in 1984. 0 
© copyright 1987 William Westney 

MEET LUBBOCK ARTISTS 

The Institute forthe Gifted at Texas Tech University 
recently sponsored a program called Meet Lubbock 
Artists. Designed to promote the development of crea
tive talent, help youth learn the value of the arts, and 
remind area residents that Lubbock has become a re
gional cultural center, the program served grades 4-8. 

Participants interacted with professioani artists at· 
tending classes in dance, music, photography, theatre 
arts, drawning, and voice. There were experimental 
activities, demonstrations, and question-and-answcr 
sessions. 

This program was funded in part by the City of 
Lubbock through the Lubbock Cultural Affairs Council. 
The overwhelming response as well as the many posis
tive comments were evidence of the necd for this kind of 
program. Many other communities have similar cul
tural affairs groups that donate through grants programs 
like the one in Lubbock. Even without outside funding, 
there are several ways to provide a positive experience 
in the arts for children. School districts or universities 
interested in sponsoring a Meet the Artists program are 
welcome to contact Dr. Mary K. Tallent at (806) 742-
2353 to receive infonnation on how to plan and execute 
this enriching experience. 0 

.......... ·TEXAS·ASSOCIATION 'Foii jiiE·Giriiiii AND·TALENTED··········· 
P.O. Box 9802 #814 I Austin, TX 78766·9802 
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Pictures on a palette ... Faces of scholarship 

1987-87 TAGT SCHOLARSHIP RECIPIENTS 

~ 
, .' 

~ 

.~ 
':- ~ t-

STUDENTS STUDENTS STUDENTS STUDENTS 

Katherine Bordwell J,I. Michaelis WaIteI' E. Kicinski Kenneth Flippin 
C;ypress. Texas Wingalc. Texas Austin, Texas San Angelo, Texs.!; 

Phillip Cortez Utricia Troui Allison Rose Piper Kathryn Johnson 
El Paso, Texas Abilene, Texas Katy, Te~:as Whitewright, Texas 

Ann Elizabeth Grafe (" Tia D. Boyd Christy Stanhope Shannon Mclean Winter 
m PS!100, Texas Waco, Texas Amarillo, Texas Austin, Texu 

Michael Keen Jeremy Tupa Elise Warl Shannon llollard 
Odessa, Texas Austin, Texas Spring, Texas Dalhart. Texas 

Mary Milstead Danny Janis Jeremy Lynn Brown Brian SthllllZ 
Austin, Texas Deer Park:, Texas Abilene. Texas Coleman, Texas 



,. 

STUDENTS STUDENTS EDUCATORS EDUCATORS 

Emc.1da Cantu Arnberly Troni Datlene Arche.r V slede Nagues 
Odem. rex.as Abilene, Texas Memphis. Texas Kenville, Texas 

James Donald Wells Jerry L. Carpenter' Chris K. Smith 
Amarillo, Texas AUH:.m, Texas Abilene. Tex.as 

David Kahnan Polly James Marcy Voss 
Plano. Texas Abilene, TI;!X8!j. La Grange. Texas 

Michae.l Lee Sallie Kay Janes Wanda Jean West 
Kingwood, Texas Kingwood. Texas Merkel, Texa:s 

Callie D. Puuorf Barbara S. Malone Janice Worley 
Amarillo, Texas Lindale, Texas Edinburg, Texas 



In each issue, TEMPO will feature a different 
noted lluthority who has impact on Sifted 
education in Texas. Each of thtl!it experts h!!~ 
graciously conSl!:nted to write an orl8in~1 .article 
for TEMPO. 

CREATIVITY AND THE ARTS 
By E. Paul Torrance, 
Georgia Studies of Creative Behavior 

Does training or perfol1)]ance in lhe arts (drawing. 
painting, sculpture, music, dance, drama, creative writ
ing, etc.) really enhance creative ability in general? This 
highly-debated question is important in education. Of 
course, a good argument can be made for "the arts" 
themselves, but it is nevertheless important to under
stand the relationship of arts training and/or perf 011)]

ance to general creative ability. 
I surveyed 40 experiments conducted since 1960 

designed to srudy the effect of programs in one or mare 
of the arts on general creative ability (Torrance, 1986). 
Almost all (76%) studies Showed some positive influ
enCe. These experiments ranged from programs in 
which the curriculum is built upon the creative arts [as 
in the Fortson (1969) and Torrance-Fortson (1968) 
studies] through those involving the creative art(s) as an 
extracurricular activity as in the Skipper (1969) and 
Even (1964) studies to those involving creative arts ex
periences in single courses and special summer or out-
of-school programs. . 

In addition to these 40 studies using the arts as a 
treatment and some measure of general creativity as a 
criterion, thcre are a number of experiments using one of 
the arts as treatment that produced surprising effects. 
For example, Allen (1969) used creative dramatics to 
produce improvement in reading comprehension. Three 
experimental and two control groups of fifth graders 
were involved. One experimental group received forty 
hours of instruction in creative dramatics; a second 
group received forty hours of remedial reading instruc
tion; and a third group received twenty hours ofremedial 
instruction and twenty hours of creative dramatics. The 
creative dramatics and remedial reading instruction 
were conducted by specialists in the rcspective disci
plines. 

Although the children in the experimental groups 
were away from regular classrooms for 50 minutes a day 
for eight weeks, they achieved as well on reading at the 
end of the study as the remaining children in the class· 
room. The groups receiving creative dramatics plus 
remedial reading perfol1)]ed as well on the reading 
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measures as the children who had had the full forty 
sessions of remedial reading. The only groups showing 
significant gains on the originality and elaboration 
measures of the Torrance Tests of Creative Thinking 
were the two experimental groups who experienced the 
creative dramatics sessions. 

Another srudy showing surprising side effects is 
Seides' (1967), which places arristically and musically 
talent show learners in a talent class and gave them 
opportunities for talent development. The subjects of 
this study were eighty-four seventh graders classified as 
slow learners. Students talented in art and music were 
identified. One talented group was placed in a regular 
class. A third group, non-talented, was also placed in a 
regular class. The groups were initially comparable on 
measures of intelligence, reading, personality adjust
ment, and creative thinking ability. After one academic 
year, all students were retested and differences among 
groups analyzed. The talent class placement had a 
generalized learning effect on the talented slow learners. 
On both mathematics and reading, their achievement 
was higher than that of their counterparts in both the 
talented and non-talented groups in regular classes. 
They also showed more positive personality adjustmcnt 
and higher scores on the tests of creative thinking ability. 

.~ 

-' 

There are also a number of studies which find that, 
when the creative arts are used along with silence. social 
studies, .and other content. the work with art got students 
"hooked" and started on their way to careers in the 
sciences. In my 22-year longitudinal study. one sixth 
grade teacher was especially good at this (Torrance, 
1981). In the 22-year followup, many of the students 
remembered this teacher for synthesizing the arts wiih 
one another and with the sciences, both social and 
natural. This helped many of his most gifted students to 
enlarge. cnrich, and crystalize their future career 
images. 
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TYLER ISD ART PROGRAM PRO· 
VIDES FOR THE GIFTED 
By Ollie Crawford and Kathy Harry 

Gifted Art is designed to motivate students with 
superior artistic abilities who have completed a basic 
study of At! I and are enrolled in grades eleven or twelve. 
Other requirements for entering the courses are accept
able portfolio, a teacher·made test, teacher recommen
dation, interview with the Gifted Art teacher, and review 
of the student's transcript and discipline record. 

The course stresses critical thinking and problem
solving activities with emphasis on career opportunities 
in the field of art. Specific assignments are given to 
explore complex concepts. Considerable amount of 
time is spent in the classroom on the organization of 
procedures necessary for completing a given task. Cri
tique periods are provided to adapt information so that 
it can be used in a different manner, form a hypothesis 
based on information received in studio experiences, 
and combine concepts, principles, and generalizations. 

The student is provided information on a variety of 
careers in art during the first semester. At this time, he/ 
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she is permitted to study to pros and cons of various 
careers. Problems are presented for which the student is 
expected to provide alternative solutions. Students 
select a career and create a unique product or idea by 
combining unusual ideas and materials. 

Students also research art careers in order to develop 
the student's understanding and appreciation of the 
history and cultures that support the careers they have 
selected. In addition, students study high·tech careers. 

Careful planning' and execution of course content 
are made in order to be sure that the essential elements 
are covered and expanded, when possible. 

Some of the outstanding accomplishments made by 
Tyler ISO students in Gifted Art are: 

- Development of a career portfolio including illus
trations and explanations which give the pros and 
cons of a career 

- A resuml! applying for this type career 
• Problems in designing computer graphics 
- Production of a video of activities relating to a 

specific art career 
- Photographs and research illustrating individual 

historical sites 
- Illustrations of poems and stories written by stu-

dents from the Gifted English classes 
(The last two are collaborative efforts with the Gifted 
English classes which resulted in a book being published 
and disseminated throughout more than 200 schools in 
Texas.) 

The success of the Gifted Art program is evidenced 
by the large number of students who have graduated and 
pursued their training in fine arts or related fields. 

During the year, the student is given the opportunity 
to work on specific subjects with non-prescribed media. 
Students understand the basic elements and principles of 
art in order to do group and self critiques of works which 
might be selected to be submitted to the ARTS Program 
and other scholastic seminars and art competitions. 

Instructional strategies used in Gifted Art include 
independent study, group work, and the mentor pro
gram. The mentor program extends the student's class
room experiences to the location of an artist in a studio 
or business type environment with the guidance of the 
artist. On occasion, the artists also visit the classroom to 
share expertise with all students. D· 
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G IT CLASSROOMS 

Henri Matisse. The Green Stripe (Mme. 
Matisse.) 1905. 

"Differentiation for the gifted is 
not in kind but in degree." 

Irving Sato 
The following activity relates to the 
TEMPO's theme, "The Ans." Please be 
reminded that they appear out of the con
text of larger units of study. 

Jean-Auguste-Dominique lngres. 
Madame Moitessier. 1851. 

Activity Title: Breaking An Apart Grade Level: K-12 

Content area: Visual An Essential Elements: 1,3,4 

Objective: Students will incorporate art vocabulary into an analysis and evaluation of art works. 

Resources and materials: 
1. Art reproductions (See samples; consider any well-known art works, either two-dimensional or 

three-dimensional.) 
2. Pencil and paper 
3. Art media 
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Procedures: 1. 
2. 

Review the elements of art: line, color, shape, space, texture, form, and value. 
Review art principles: unity, balance, pattern, proportion, and emphasis. 

Note: if this is not review vocabulary, each term should be the subject of a previous lesson. 

Evaluation: 

3. Cover one reproduction with a tagboard mask with windows (see illustration). 
" 

u . . 
~oLD 

~- --- --\ .I=~O_LJ) 
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4. Opening one window at a time, ask students to relate what they see to art elements and 
principles. 

5. Ask students to make predictions about the masked painting: realism? fantasy? abstract? 
peopled? mood? composition? 

6. Unmask and check predictions. 
7. Display second reproduction and begin comparison and contrast. 
8. Divide class in two groups to record likenesses (group 1) and differences (group 2) 

brainstormed in class discussion. 
9. Following discussion and tallying, students should form personal generalizations about 

the paintings. 

1. Using generalizations as the topic, students express reasons and conclusions to complete 
the generalizations. (Expressions might range from language experience stories recorded 
by the teacher to "reviewing" art for a newspaper, to a formal theses/support paragraph.) 

2. Provide a model or visual with a similar theme and allow students opportunity to create 
their own responses in any media. 

3. Students evaluate their art in terms of art elements and principles. D 

Contributed by Lynda Alford, K-12 Art Coordinator 

NATIONAL LANDMARK-SITE FOR STUDY 
By Jill Hoffman. Educator 
San Angelo Museum of Fine Arts 

Located in the oldest building of a national historic site, the San Angelo Museum of Fine Arts provides 
programs for children ages four through twelve. 

A summer program includes exhibits and events as well as classes in drawing, painting, sculpture. 
weaving and calligraphy. The museum's educator directs the programs with the assistance of volunteers 
from the community. 

The museum has created programs that include a visiting arts program to rural areas and special 
experiences for learning disabled and physically challenged children. D 
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in material for gifted students ~ 

Thinker Tasks- Critical Thinking Actiyities is a 
series of three books intended to enrich and extend the 
plOblem-solving, critical-thinking skills in grades 4,5, 
6. Each of the three books has 40 one-page activities 
organized into 5 eight-page sections with similar activi
ties which get progressively harder in each section. The 
sections are not sequenced by difficulty. Each has 
different types of thinking skills. 

Book 1 involves attributes and logic. Problems 
include putting characters in the correct order, items 
belonging to a group, and analogy-type problems. In 
Book 2 the emphasis is numher patterns using critical
thinking skills. Organized recording methods and a 
knowledge of number properties should be covered 
also. ViSual and perceptual ability is the focus for Book 
3. The activities involve looking for similarities and 
differences and manipulating an object mentally. 

All too often problem-solving materials are just a 
collection of different problems; however, Thinker 
~ will reinforce and extend the critical-thinking 
skills through the series of problems that are similar. 
This series provides an excellent opportunity for the 
teacherto encourage the students to look for patterns and 
techniques as well as demonstrating different settings in 
which these skills could be used. 

This series has been successfully used with gifted 
students in grades 3, 4, 5, and 6. Its use has resulted in 
an increased student awareness of the importance of 
using organized recording methods and finding patterns 
to discover the correct answers. 

Holden, 1. (1986). Thinker Tasks: Critical Thinking 
Activities, Books I, II, and IIl. Mountain View, CA: 
Creative Publications. 

Reviewed by: Ann Brock, Grr Teacher, Burleson 
(continued on page 23) 

GRANTS FOR EXCELLENCE 
By Mary Jane Reeves, 
Financial Aid Committee 

The TAGT Executive Board has recently approved 
and earmarked funds for a new means of outreach to 
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gifted education in Texas: Grants for Excellence. 
Organizations that need financial assistance to carry out 
programs benefiting the gifted are invited to apply for 
these grants. 

T AGT Regional Representatives received informa
tion and application forms in April for this year's grants. 
Recipients will be announced in the fall TEMPO. The 
following application for Grants for Excellence 1988 is 
due September 1, 1987. Recipients will be announced 
at the November T AGT Conference in Dallas. 

TAGT, almost ten, is growing up gifted, accepting 
its responsibility to help others as they address the needs 
of gifted students in Texas. 

Goals and requirements for applicants are listed 
below. An application form is printed on the following 
page. 

TEXAS ASSOCIATION FOR THE GIFTED AND 
TALENTED 

GRANTS FOR EXCELLENCE 
Application Form 

In an effort to encourage growth and excellence in git'ted 
education, T AGT has grants available to help fund 
appropriate programs, workshops, or seminars. Tax 
exempt organizations whose project supports TAGT's 
goals are invited to apply. 

TAGTGoals 

1. To influence statewide legislation concerned 
with gifted and talented programming and in
crease funding for those programs. 

2. To promote statewide public awareness of 
gifted education. 

3. To increase membership in TAGT. 
4. To strengthen the relationship between TAGT. 

the Texas Education Agency, the State Board of 
Education, and other educational organizations 
and associations. 

5. To emphasize the importance of parental lead
ership in the educational process. 

6. To publish documents that offer assistance to 
Association members. 

7. To seck additional financial support for Asso
ciation programs with specific emphasis on its 
scholarship program for teachers, parents, and 
students. 

8. To foster improved communication between 
the Association and colleges and universities in 
Texas. c:J 

tempo Summer 1987 



GRANTS FOR EXCELLENCE 

Name of project for which grant is requested ____________________ _ 

Contact person _______________________________ _ 

Address City State Zip 

Amount requested'--_____________ Tax Exempt # __________ _ 

Please respond to the following (Responses should be attached to the application): 

1. Provide an overview of your project explaining its purpose, the audience it addresses, and how it will 
benefit either gifted students and/or the membership of TAGT. 

2. Explain which of the TAGT goals your project will address and how. 

3. Explain specifically how the funds you are requesting will be used. (Examples include honorariums for 
speakers, printing costs, postage for surveys, etc.) 

4. What percentage of the total cost of your project does this request represent? 

5. How will T AGT's grant be acknowledged? (Examples include recognition of grant on printed materials, 
acknowledgement at conference, etc.) 

6. Explain the time-line of your project, including beginning and ending dates, expected date of implem
entation, etc. 

Please return application by September I, 1987 to: 

Mary Jane Reeves 
W. T. Box 208 
Canyon, TX 79016 

Applicants will be notified by November 30, 1987. Recipients of grants will be asked to submit a brief 
evaluation on completion of the project. 
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G. T. PARENTING 

VIEWPOINT 
By Donna Clapton 

Parents of children who are highly gifted in the arts 
are often confused about how to best meet the special
ized needs of these talented youngsters. For those 
families living in large cities with excellent facilities, the 
decision is often easier than for families living in small 
towns where the opportunities are few. Can parents 
adequately nurture budding talents or is it better for the 
child to attend a conservatory away from home? What 
things can parents do to support their children? To gain 
insight into this question, the Parent Advocacy Commit
tee contacted members of the Harrington String Quartet 
from Amarillo, TX. 

Financed by the Don and Sybil Harrington Founda
tion, this group of talented musicians consistes of James 
Lyon and Dawn Hanns, violins; Amy Brandfonbrener, 
viola; and Brian Manker, cello. They are faculty 
members at W.T.S.U. and principal players in the 
Amarillo Symphony. They recently received national 
recognition when they won the Grand Prize at the 
Fischoff Chamber Competition at Sound Bend, Ind. In 
addition to the coveted First Prize in Strings with a cash 
award of$3,000, as winners of the Grand Prize the group 
reccived an expense-paid tour in June with perfonn
ances in Chicago, IndianapoliS, Elkhart, and South 
Bend. 

Members of the Quartet had varied early musical 
experiences in tenns of the resouces available to them. 
In addition to several symphony orchestras in her city, 
Brandfonbrener anended a conservatory of music as a 
young child. Harms was reared in a small town where 
records were her only source of symphony music. 
Manker preferred football to music until his late teens, 
and Lyon waited to attend a special school until his last 
two years of high school. All agreed that where you live 
isn't as important as what you do with the resources that 
are available. 

All downplayed their early identification. saying 
that their family members all tended to enjoy music and 
supported their efforts. Harms pointed out that her 
family did a lot of singing and harmonizing. Her 
abilities were recognized at an early age because she 
could always sing on pitch. "This is an especially 
important criteria because of the lack of frets on a 
violin." she said. As children, all played more than one 
instrument; however, at some point a decision for one 
instrument was made because of the practice time 
needed. 
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Parents were described as the single most important 
component in helping children develop special talents. 
"My parents were really supportive," reports Harms. "I 
would always prefer to be outside playing and my 
mother WOuld have to force me to practice. She would 
set the clock for my practice time and I would set it back 
three minutes at a time so I could go outside. She did 
everything she could think of to get me to practice. She 
practically paid me to practice." The other members 
agreed with her that many parents just give up when it 
becomes difficult to get kids to practice. "It really 
requires consistency and dedication on the part of par
ents," states Lyon. "They must give up time to drive kids 
to lessons and to concerts. This is also expensive." 
"And," Brandfonbrener agreed, "they have to sit 
through all the kid's recitals and brag on how well they 
did." 

This group of musicians believes they become 
gifted because they were told they were gifted and 
because their parents provided them with the opportuni
ties necessary to develop their talents. They agreed they 
would not send a young child to a conservatory. "We 
were really deprived in many areas," stated Brand
fonbrener. "We didn't have a science lab and we took 
P.E. in the local YMCA. It's important to have other 
experiences besides music." "Children need time to be 
adolescent~ and develop as people," Lyon concurred. 
"They shouldn't be put in situations where they take on 
adult roles before they are grown." 

Summer camps are a wonderful option for talented 
kids. All of these musicians participated regularly, and 
they encourage parents to explore that option. Private 
lessons are also a must. It is good to play in school 
groups, they said- "but that isn't enough. Children 
need private lessons from a qUality instructor. They 
should have records available, and they should attend all 
possible concerts." But, they said, "This is true for all 
kids. All kids need these experiences, even when they 
only want to listen to one kind of music, such as 
country." 

They all agreed that the mosr difficult thing about 
growing up with a special talent was the lack of support 
from public schOOl people regarding their need to be 
absent from school for rehearsals and other important 
events. "It's not that gifted kids should have things other 
shouldn't, it's just that when a commitment is made to 
become a professional musician, the needed experi
ences are usually not available in school." A second 
difficult aspect for them as children was being told they 
were wasting their talent. They believe children should 
be encouraged but not made to feel gUilty if they choose 
not to develop those abilities in the way parents or 
(Continued on page 17) 
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FROM THE EXECUTIVE DIRECTOR • • • 
By Laura Allard 

Nominations for TAGT Executive Board Officers 
and Regional Representatives (Odd Number Districts) 
were due in our office by May 15, 1987. This procedure 
is basic to the future success of the association. Leader
ship of outstanding quality has provided the continuity 
and framework that has sustained T AGT for the past 
nine years. We look forward to the November Confer
ence in Dallas when we honor the past and present 
presidents of TAGT's ten years. 

It is our belief that the tradition of dedicated service 
and leadership continues to be embodied in the efforts of 
all the officers and regional representatives. They have 
contributed uncounted hours of their time to the task of 
guiding TAGT. A new group of officers will be intro
duced during the final session of the conference on 
Saturday, November 21, 1987. Please plan to attend and 
join in their "welcome" to the Executive Board. TAGT 
could not survive as an association without the outstand
ing contribution of the officers and representatives 
whose commendable service is characterized by excel
lence. We salute them and say, "Thank you for being 
there in the past and here in the present. The future of 
TAGT is possible becuase you made 'it' happen!" 

1987 Executive Board Nominations 

~ 
President-Elect 

First Vice-Pres. 

Second Vice-Pres. 

Secretary 

Nominees 
Peggy Kress 
Reba Schumacher 

Thelma Dowies 
Kathy Hargrove 

Celestine Barnes 
Jeanette Covington 

Mary Jane Reeves 
Ann Trull 
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Regional Representative Nominees 

Region I Hlllrey Duffner 
Dorothy Prukop 

Region 3 Dr. Amanda Batson 
Doris Teague 

Region 5 Bonnie Chase 
Ginger Rigby 

Region 7 Kathy Harry 
Sheryll Crutcher 

Region 9 Jeanne Holcombe 
Sandra Irish 

Region 11 Gordon Doggett 
Manha McKee 

Region 13 Mary Kennedy 
Marcy Voss 

Region 15 Gena Brooks 
James Coffey 

Region 17 Mary Helen Knox 
Deanna Van Pelt 

Region 19 Gracie Duran 
Pat Panus 0 

"Viewpoint," continued from p. 16 

teachers believe they should. (I was more interested in 
football.) Only when I was older and began to think 
about a career did 1 see the necessity to really get to 
work." 

Manker's seat with this prestigious group attests to 
the fact that talent can be developed when the person is 
ready. According to this group. parents who have 
talented children should encourage, support, and pro
vide opponunities, but then SimPlytniFY their offspring 
as they would any other children. 
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YOUR 1987 EXECUTIVE BOARD ... 

SUZANNE PATTY, Region VII 
Currently serving as Director of Chaper 1 and Sec

ondary Education for Paris ISO, I have responsibility for 
coordinating the high school glt program. I am a past gI 
t teacher (grades 4-5), the mother of two identified glt 
children, and the "sustainer of one glt cat. One of my 
greatest sources of pride comes from watching Paris 
ISO's SOCRATES/SSMA program blossom to include 
grades K-12 by 1990. D 

ADELLE McCLENDON, 
Scholarship Committee 

As Coordinator of Programs for the Gifted in Cy
press-Fairbanks I.S.D., I am completing my twentieth 
year in public education. I continue to learn from our 
phenomenal students, dedicated professionals, suppor
tive community, and T AGT itself. I hope my impact on 
gifted education is reflected most in the questions asked, 
risks taken, and challenges met by my students past and 
present. D 

"From the President," continued from p. 2 
As schools and parents increase their ability to 

identify young students with potential giftedness in the 
arts, we may find that more programs are needed. Such 
programs must provide experiences in both artistic 
processes and products. The more opportunities the 
school provide for broadening the cultural lives of 
students, the more we are likely to see exceptional 
talents and interests emerge. Identifying young students 
may not only increase the likelihood of nurturing devel
oping poets, musicians and artists, but may also 
broaden the cultural life of students by increasing their 
ability to be intelligent art consumers and supporters of 
others talented in the visual or performing arts. 

Clark, G. 1983. Atthc age of six, I gave up a magnificent 
eareer as a painter: Seventy years of research about 
identifying students with superior abilities in thc visual 
arts. GIFTED CHILD QUARTERLY, 27, 180-184. 
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KATHY HARRY, Region VIII 
I was introduced to T AGT as an elementary gifted 

teacher in Tyler I.S.D. I then served as a glt consultant 
for Region VIII ESC and currently serve as Coordinator 
for Gifted Education in Tyler. Conducting workshops 
throughout the state has allowed me the opportunity to 
meet hundreds of educators who share my excitement 
and dedication to gifted education. D 

Ellison, R. 1976. Using bibliographic information in 
identifying artistic talent. GIFTED CHILD QUAR
TERLY, 20,402-13. 

Gordon, E. 1980. The assessment of mUSic aptitudes of 
very young Children. GIFTED CHILD QUARTERLY, 
24, 107-1 L 

Lewis, H.P. 1969. The development of an instrument 
for evaluating children's artistic creativity. STUDIED 
IN ART EDUCATION, 10,25-48. 

Saunders, R. 1982. Art education fonhe gifted: Screen
ing and idcntifying the talented in art. CHRONICLE OF 
ACADEMIC AND ARTISTIC PRECOCITY, 1,6·9. 

Tayler, C.W. 1976. Using biographical information in 
identifying artistic talcnt. GIFTED CHILD QUAR-
TERLY, 20,402-413. D 
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GIFTED EDUCATION CELEBRATES FIVE 
YEARS AT FORT CONCHO 
By Bob Bluthardt 

The Fort Concho National Historic Landmark and 
the San Angelo Independent School District has cele
brated five years of cooperative projects for SAGE, the 
district's gifted education program. SAGE has assigned 
sixth graders to spccial history activities at Fort Concho 
since 1982. A total of 130 students have completed an 
eight-week, one day per week, course featuring histori
cal archaeology, map study. museum and exhibit 
classes, and field trips to the local ccmetery. Fort 
Concho, a frontier fort of the Indian Wars (1867-1889), 
stands today as one of the nation's finest examples of a 
western post. Its twenty restored or rebuilt structures, 
classroom space, and museum collections provide stu
dents with a unique opportunity for primary resource 
study. 

The archaeology program is directed by the staffar
chaeologist Kathy Roland and the education depart
ment. All excavations are legitimate exercises in the 
science of archaeology, providing the museum with 
valued information about missing fort buildings and 
features of nineteenth century military/civilian life. Past 
digs have located the exact location ofthe Post Hospital, 
Barracks IV, and the buffalo wall behind Officers' Row. 

After a pre-dig briefing, students are divided into 
three or four work groups. Under the direction of an 
adult supervisor, each group digs for two three-hour 
shifts. Afterwards the students spend several hours 
cleaning, identifying, cataloging, and filing the hun
dreds of artifacts they unearthed. Particularly interest
ing artifacts are selected and put into a traveling exhibit 
for all students to see at the various elementary schools 
in the district. 0 

SCHOOL FINANCE SYMPOSIUM 
SPONSORS S 0 S (SAVE OUR SCHOOLS) 

T AGT and 48 other members of the School Finance 
Symposium announced on April 14 a statewide cam
paign, Save Our Schools, to promote the restructuring of 
the state's tax system and the enactment of revenue 
measures that will adequately fund public education. 

The symposium sponsoring SOS is an organization 
of 48 statewide groups concerned with public education, 
including the Texas Association of Gifted and Talented. 

Will Davis, chairman ofthe School Finance Sympo
sillin, explained the group's concept of restructuring the 
Texas state tax system as an effort "to make it more 
responsive to the current TexaS economy." Davis stated 
that changes should broaden the sales tax base to include 
additional services as well as the adoption of sales tax 
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and other state tax rates sufficient to fund essential state 
services and programs. 

According to a recent study by the State Board of 
Education, an additional $2.4 billion in state aid will be 
needed in the coming biennium just tn..meet Cl/rrent legal 
requirements at the "minimum" quality level and to 
accommodate growth in student population. 

According to Davis, the School Finance Sympo
sium hopes to encourage broad discussion of the restruc
turing concept and thc SBOE's budgct recommenda" 
tions in order to achieve broad public support for a tax 
bill to meet educational and other needs in the state. 

"When the state adopted the Education Opportunity 
Act of 1984 (HB 72), we made certain promises to the 
present and future school children of Texas," Davis said 
"We also promised prospective businesses and indus
tries a first class public school system, one that would 
serve them and their employees as well as any in the 
country. A short three years later, our education system 
is severely underfunded as is further threatened by deep 
cuts in state aid." 

SOS is an effort to avert what Davis calls Texas' 
"collision course" with educational and economic disas
ter. "Texas is not a high tax state. We are not in danger 
of taxing ourselves out of the competition for new jobs 
and industries. We have the resources to be a truly great 
state. We enlist thc public's support of our efforts," he 
said. 0 

PACE STUDENT WINS IN CONTEST 
By Carolyn Hopper 

The Fifth Annual Mini Poster/T -Shirt winners from 
Gjfted Children's Monthly have recently been an· 
nounced. Fletcher Dunn, son of Mr. and Mrs. Riley 
Dunn of Alvarado has been awarded a runner-up posi
tion with his poster, "End or Beginning." This year's 
theme reflected First Lady Nancy Reagan's national 
campaign against drug abuse. Fletcher entered the 
contest as a project of the PACE class of Alvarado 
Public Schools where he attends the fourth grade. PACE 
is a gifted/talented program now in its sixth year of 
operation and is taught by Carolyn Hopper. ThiS is the 
fourth year that a PACE student has placed in one of the 
national contests conducted by Gifted Children's 
Monthly. 0 
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HAPPENINGS AROUND THE STATE 

REGION V 
By Thelma Dowies 

The West Orange-Cove CISD expanded its pro
gram for gifted elementary students in 1986-87. Previ
ously, one fourth-grade and one fif1h-grade class was 
formed by pulling students from all campuses. The self
contained classes included all academic subjects. The 
new program, entitled Program for Able Learners 
(PAL), puts a resource teacher on each Pre K-fourth 
grade campus to selVe the needs of gifted students in 
different subject areas. 

On the campuses with grades K-4, for this year only 
grades two through four are being served. Identified 
students are scheduled in to the PAL teacher for two
hour blocks each day. PAL students are taught most of 
their language arts and science enrichment through 
integrated literature studies. Next year, kindergarten 
and first grade will be added to the schedule. 

Under the direction of Evelyn Sechler, the Director 
of Elementary Education, PAL teachers wrote program 
curriculum. The counselors who have been werking 
with special needs of PAL students all year are writing 
a supplement concerning gifted students' counseling 
needs for the CouDSelor's Handbook. 

The strengths of the program include the advantages 
of small classes (maximum fifteen); PAL students inter
acting everyday with their intellectual peers as well as 
with those in the regular classroom; curriculum de
signed specifically for gifted students; the PAL teacher 
being responsible for the PAL students' grades for the 
major language arts subjects with contribution to the 
regular teacher's science grades; and counseling pro
vided for specific needs of gifted students. Evaluation 
and modification have been a continuing process result
ing in a program that has bettcr met the needs of the 
gifted students in the district. 0 

REGION VII 
By Kathy Harry 

The PACE program in Lufkin ISO is well supported 
by their parents orPOPS (Promoters of PACE Students). 
Each month POPS sponsors a "Special Happening" 
allowing members of the community an opportunity to 
work with gifted students. Approximately 50 students 
in grades 3-8 recently participated in a discovery lab 
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with biology, chemistry, and physics activities. Teach
ers and honors students from Lufkin High joined phys
ics personnel from Angelina College in leading the 
students through twenty learning stations. (See photo 
below.) 

Plans forthe fourth annual Region VII Grr Workout 
are well underway. Approximately 300 parents and 
educators are expected to attend the regional conference 
August 11, 1987, in Pine Tree. Keynote speaker will be 
Bob Mayfield from NASA, 0 

REGION IX 
By Karen Diekoff 

Many Region IX school districts are in the first year 
of operating programs for the gifted. They are doing 
well. The Archer City program polled the kindergarten 
class to find just what the students liked in a storybook. 
GT students created storybooks using this list of attrib
utes and donated them to the kindergarten class. 

Electra ISO's first and second graders have been 
studying Peter Jenkins' Walk Across America, with 
each student plotting his or her own walk. Fifth and sixth 
graders visited the Wichita Falls Museum, Electra's 
parent association is also planning a Super Saturday for 
April 25 for the students. Topics will inelude writing 
poetry, astronomy, watercolor, and the study of Africa. 

Several day-long seminars were conducted at Mid
western State University in Wichita Falls for high school 
studenK Topics included Grief and Growth: The Four 
Stages of Grief, Career Altematives, Take Control of 
Your Life, Time Management, and Pottery Making. 

o 
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REGION XI 
By Martha McKee 

The Ans Task Force convened by Gifted Students 
Instittue in April catalogued existing programs meeting 
the needs of students gifted in the arts. They identified 
resouces and opponunities available to those students in 
the Metroplex. The Task Force included parents, teach
ers, and administrators from Pyramid Project districts as 
well as professionals from the visual and performing am 
communities. The Task Force identified gaps in service 
to artistically gifted students and developed recommen
dations for improvement. 

Mansfield GAT E R S (parents of gifted students in 
Mansfield I.S.D.) sponsored !heir fourth annual Super 
Saturday, May 23, 1987. Students participated in 
classes such as CAT S, computers, Charcoal sketching, 
clowning, tole painting, T-shirt and shoe design, arch
ery, sign language, and many more. 

GAT E teachers conducted staff development on 
independent study. They wrote curriculum on broad 
based themes through !he first week of June. D 

REGION XIII 
By Marcy Voss 

The Round Rock Talented and Gifted Association 
hosted its first district-wide leadership workshop for 
junior high and TAG students at Canyon Vista Middle 
School on February 21. Almost 40 students attended the 
day-long seminar given by Bob Rhoads and Ken 
Stasney. Students participated in activities designed to 
improve self-esteem, confidence, and empathy. 

Sandra Radtke, GIT director at Boerne I.S.D., re
ports that EAGLE students under the direction of Ann 
Rucker completed work on Boerne Elementary Student 
Talents. First- through fifth-grade students wrote, ed
ited, revised, illustrated, and assembled over 1,000 
pieces of work submitted from 150 school-wide authors. 

Bobbie Ray, Grr director at Georgetown I.S.0., 
repom that fifth-grade students at Central Middle 
School wrote original stories and presented them to !he 
first grade while sixth-grade students at this school 
wrote and illustrated books shown at an authors' party. 
Fourth- and ninth-grade students enjoyed a trip to the 
Texas Science and Technology Festival in Austin. The 
English I class visited Maria Landowska, a poet and 
Pulitzer nominee. Eight seventh-grade students re
ceived state recognition in the Duke Talent Identifica
tion Program, while one received national honors. 

The last LEAP parent meeting at La Grange I.S.D. 
consisted of student presentations. Eighth-grade stu
dents presented their mock trial modeled after !he Goetz 
"vigilante" trial. The seventh-grade state championship 
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Community Problem Solving team presented a skit 
delineating work on their project. Other seventh-grad
ers conducted a Presidential press conference. Sixth
graders performed philosophy skits and competed in a 
"Computer Bowl." Fifth-grade students displayed their 
mOdel future cities while fourth-grade students pre
sented a TV newscast. Third-grade students performed 
the play which they wrote on ancient Roman life. 

TAG+ students at Blanco I.S.0. have been involved 
in many dynamic activities. Kindergarten students have 
been making collections. First-graders researched 
Christmas in other lands and created original products 
related to their study. Third- and fourth-graders visited 
NASA in Houston as part of their study of space. They 
also participated in an overnight campout where they 
role-played being early Texas settlers as a culminating 
actt~lty after studying units in Law in a Changing 
Society. Sixth-, seventh-, and eighth-graders have pro-
duced a play and a newspaper. D 

REGION XV 
By Gena Brooks 

The San Angelo Gifted Education (SAGE) program 
and Fon Concho have been working together for the past 
few years providing special education programs for the 
6th grade students in San Angelo. 

Started as a pilot program with 16 students at the 
Crockett Elementary School in 1982, the program at 
Fort Concho now involves about 50 students from 
SAGE program, a special archaeology program has 
involved accelerated sixth grade students in every San 
Angelo elementary school from 1982 to 1984. 

Since its beginning, several hundred sixth graders 
have taken advantage of the special programs at Fort 
Concho. Most of the programs are hitory related and 
involve the museum's considerable resources. Most 
SAGE activities are directed to the eventual production 
of traveling exhibits. These exhibits enable the SAGE 
students to share !heir experiences with their classmates 
at the various elementary schools across the city. 

Topics covered in the SAGE-Fort Concho program 
include historical archaeology, Downtown San Angelo: 
J 800s - 1980s, Oral History, Introduction to Fort 
Concho's Collections and Exhibits, Local History at 
Fairmount Cemetery, and an introduction to San Angelo 
Museum of Fine Am. D 

REGION XVII 
By Julie Duncan 

On May 14th, LAGT provided parents and students an 
opportunity to preview the variety of opportunities available 
to students during the summer months. The "Summer Oppor-

21 



tunities Fair" at Texas Tech showcased over thirty area 
organizations with summer programs. Parents and 
children visited exhibitors during the evening to obtain 
information and to register. 

One of the programs featured in this year's fair was 
"Summer Explorations." Sponsored by Texas Tech's 
Institute for the Gifted, this new program offers a wide 
variety of classes for students pre-school through eighth 
grade. Designed to help students pursue and awaken 
interests, the classes range from short field trips to 
intensive two-week classes which will be held from July 
20-30 on Tech campus. 

L.I.S.D. and Texas Tech for the second year have re
ceived one of TEA • s six grants to conduct an Institute for 
Teachers of Young Disadvantaged Gifted Students. 
The thirty classroom teachers selected to participate in 
the "Journeys" institute (June 8-July 3) will receive 6 
hours graduate credit and a $300 stipend. Training will 
focus on student identification (traditional and non
traditional). the writing of differentiated curriculum 
using a thematic approach, appropriate teaching meth
ods and materials, and evaluation processes. One 
hundred students identified as gifted or potentially 
gifted will be involved in the institute's three week prae
ticum. Participating teachers will implement ideas and 
and methods in their regular classrooms as well as share 
their new knowledge with colleagues. 

Lubbock sponsored its first district-level OM com
petition in February to select teams for the March 
regional competition. Ten elementary and two junior 
high teams advanced to the Dallas state meet in April. 
Three of these teams representing Haynes and Roscoe 
Wilson Elementary Schools won second place in their 
divisions. A first place Division I Roscoe Wilson team 
consisting of third, fourth, and fifth-grade students, 
traveled to Michigan at the end of May to compete in the 
OM World Competition. 

Dr. Mary Tallent of Texas Tech's Division of 
Continuing Education conducted a FPS bowl for LISD 
students prior to their April 25th competition in the state 
meet. D 

REGION XIX 
By Jeanette Covington 

Ysleta produced a curriculum guide for grades 3-6 
to meet the unique needs of gifted and talented students. 
It incorporates the three strands of research, criticaV 
creative thinking, and leadership and enriches the essen
tial elements. Coupled with this guide is an 
administrator's handbook which includes program 
guidelines and policy. 
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Students in the Y sleta ISD are competing in Odys
sey of the Mind at local, state, and national levels, 
claiming one second and two third place standings in the 
recent OM Competition in Dallas. Orr students are avid 
participants in the district's sciences fair and in UlL 
events. 

Staff development for teachers of the gifted begins 
with a district mini-conference in November with a 
nationally known keynote speaker. Gifted and talented 
teachers share ideas and projects during one of the 
sessions. orr teachers also attend the spring orr 
conference at the University of Texas atEI Paso through 
district funding. Throughout the summer, workshops 
are conducted for teachers new to the gifted and talented 
program, those who seek advanced workshops, and for 
regular classroom teachers who wish to enhance their 
array of instructional strategies. 

Cindy Freeman, Assistant Superintendent of 
Fabens I.S.D., reports that their elementary teachers are 
very excited about the Gifted and Talented program they 
have implemented this year. At Risinger Elementary. 
Pre-K-2 campus, computer literacy is a strong program 
component. All teachers participate on a rotating basis 
with different enrichment activities. 

At 0 'Donnell Elementary, grades 3-6 campus, most 
teachers also participate in enrichment activities. Grr 
students in grades 3-5 submit articles for a school 
newspaper to complete the finished product. Region 
XIX Service Center prints the final copies. Third 
graders have also made an O'Donnell Trivia Game that 
all students in the school have enjoyed. 

Clint I.S.D. 's orr students in grades 3-6 have just 
completed independent study projects on a wide variety 
of topics. Each student completed a research paper on 
the topics studied. Many have completed some type of 
creative project based on the study. These include comic 
strips, logic problems, poems, and futuristic diagrams. 

Clint I.S.D. is proud to have a seventh grade student, 
Stefani Licon, who has been invited to the Texas Recog
nition Ceremony for students who achieved high scores 
in the 1986-87 Duke University Talent Search. Stefani 
participates in Clint's Junior High Oifted and Talented 
Math class taught by Oracie Duran. 

Students in grades 1-2 will participate in 1987-88 in 
the Students of Outstanding Abilities Program at Clint. 
Ann Sawyer will be teaching grades 1-3, and Jeanette 
Covington will teach grades 4-6. Parent meetings have 
been held at both elementary schools in the district this 
spring to explain the program and encouraguarent 
involvement. U 
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REI ... 
in materials for gifted students
(continued from page 14) 

Educating Artistjcally Talented Students summa
rizes what was. is. and could be in art education for the 
gifted. The audience for the analysis of the "state of the 
art" in education of the artistically talented student 
might include school administrators. gifted program 
coordinators. parents. and others concerned with this 
talented group of gifted students. The authors believe 
that students talented in the visual arts are "victims of 
many current beliefs and practices that discourage atten
tion to their superior abilities." They make the point that 
for the last thirty years. most of the "art" taught in 
schools has been viewed as an opportunity for all stu
dents to express themselves creatively. and therefore 
has been exempt from evaluation. criticism, or grading. 
Thus the belief that all students are equally talented is 
reinforced by lack of evaluation. The authors' goal in 
this work is to address the problems related to educating 
children who have superior abilities in the visual arts in 
schools where "rampant equalitarianism" has been 
equated with democratic practice and where artistic 
excellence has not been required from those who have 
high potential. 

The book is organized into six chapters, including 
an overview of the history of education for the artisti
cally gifted, identification, teacher characteristics and 
teaching strategies, curriculum content, program mod
els, and the future of education for this unique sub
group. The last chapter, entitled "Looking Down the 
Road Ahead," clearly presents the issues in philsophy 
and goals, identification, teaching. curriculum, and 
possible administrative arrangements. 

This book is recommended for anyone interested in 
meeting the needs of a group of students who have 
clearly been largely unrecognized and underserved. 

O. Clark and E. Zimmerman (1984). Educating artisti
cally talented students. Syracuse, N.Y.: Syracuse 
University Press .. 
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Resources for Educating Artistically Talented Stu
drnts. is a companion volume to Educating Artistically 
Talented Students. In this book, Clark and Zimmerman 
offer practical help and resources for persons actually 
planning and implementing programs for the students 
talented in the visual arts. 

The first chapter reviews state policies for gifted and 
talented students and discusses the need for networking 
among the states. Chapter 2 offers practical suggestions 
for persons responsible for actually initiating or reor
ganizing programs for this SUb-group. In the third 
chapter, the authors review current methods of identify
ing gifted students and suggests a combination of proce
dures as the most effective. Chapter 4 outlines useful 
criteria for selecting instructional material and evaluates 
an extensive list of available materials. 

In appendices following the main text, the authors 
have included forms, Checklists for evaluating materi
als, testing instruments, grading guides, and sample 
student responses. 

Clark and Zimmerman have done an exeellentjob of 
combining a great deal of information into one useful 
and accessible resource. It would be invaluable to 
anyone beginning a program or evaluating procedures 
and materials in an existing program. 

G. Clark and E. Zimmerman (1987). Resources for 
educating artistically lalented students. Syracuse, N.Y.: 
Syracuse Universtiy Press. 

Reviewed by: Ann Brock, orr Teacher, BurlesonD 

CALL FOR ARTICLES, _ . 
YOUR contributions to the TEMPO are warmly 

invited! Please submit articles of general interest to 
parents and teachers for possible publication in the 
TEMPO 

Please use the following guidelines for aticles you 
submit: 

1. Answer the five journalistic questiosn: Who? 
What? When? Where? Why? 

2. Please type your articles, Double-space, Type 50 
spaces per line, 25 lines per page. 

3. Include your name, position/role, regIon, ad
dress, and daytime telephone number with your article. 

4. Please limit articles to 250 words or less. 
Articles for the summer issue, must be received by 

May 15; for fall, July 31; for winter, December 5. 
Send all articles to Kathy Hargrove, Curriculum 

Department, Plano I.S.D., 1517 Avenue H, Plano, TX 
75074. 
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I Dorothy L. Prukop, (512) 585-8351, Mission 
ISO, 1116 Conway, Mission, TX 78572 

II Ginger Harris, (512) 992-5975, Windsor Park 
Elementary, 4525 S. Alameda, Corpus 
Christi, TX 78412 

III Doris Teague, ESC Region III, (512) 573-0731, 
1901 Leary Lane, Victoria. TX 77901 

IV Cele.tine Barnes (713) 623-5421, Houston 
ISO, 3830 Richmond Ave., Houston, TX 
77027 

V Thelma Dowies, (409) 886-2319, West Orange 
Cove ISO, Rt.. 5, Bo~ 33, Orange. TX 
77630 

VI Patricia Haensly, (409) 845-2337, G/T In-
stitute~ Texas A&M University, COllege 
Station, TX 77843 

VII Kathy S. Harry. (214) 566-8321, Tyler ISO, 
1207 Hampton L.ne, Tyler, TX 75701 

VIII Suzanne Patty, (214) 784-6668, 1920 Clarks-
ville Street, Paris, TX 75460 

IX Karen Diekhotf, (817) 322-6928, ESC Region 
IX, 301 Loop 11, Wichita Falls. TX 76305 

X Micky Mayer, (214) 231-6301, ESC Region X, 
400 Spring Valley, P.O. Box 831300, 
Richardson, TX 75083-1300 

XI Martha McKee, (817) 295-1178, Burleson 
ISO, 1160 SW Wilshire, Burleson, TX 
76028 

XII Ann Wink, (817) 526-4530, Killeen ISO, P.O. 
Box 967, Killeen. TX 76541 

XIII Marcy Voss, (409) 968-3131, La Grange ISO, 
P.O. Box 100, L. Gr.nge, TX 78945 

XIV Polly 10 James, (915) 698-0782, 2800 South 
25th #107. Abilene. TX 79605 

XV Gena Brooks, (915) 658-5222, 904 Montecito, 
San Angelo, TX 76901 

XVI Mary Jane Reeves, (806) 656-2451, West Tex-
as State University, Box 208 WT Station, 
Canyon, TX 79016 

XVII Julie Duncan, (806) 747-2641 Ext. 356, Lub
bock ISO, 1628 19th St., Lubbock, TX 
79401 

XVIII B, K. Dean, (915) 683-7824, Rt. 1, Box 130N, 
Midland, TX 79701 

XIX Jeannette Covington, (915) 851-2714, P.O. Box 
275, Clint, TX 79836 

XX Margie Irwin, (512) 647-2204, Northside ISO, 
5900 Evers Rd, San Antonio, TX 78238 
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8904 Balcones Club Drive 
Austin TX 78750 


