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STEWARDSHIP 

by Margaret Kress 

The future of gifted children and gifted education in TeK3s 
has as much promise now as at any time in the past. However, 
we cannot assume the future is set, that gifted programs are 
assured. Many people still see any service for gifted students as 
superfluous and basically elitist. Other Slates like California have 
eKperienced similar success with the establishment of gifted 
programs only to see them lost as a result of budget cutting or 
other political action. 

In Te~as, TAGT has been the leader in support for gifted 
students and their education. It is the only organization which 
has as its practical focus the provision of e~cellent programs for 
gifted studems. Not only has TAGT provided strategic leader
ship; it has also set up direct services to help gifted students, 
their parents and teachers. In the past year, TAGT funded 
$14,000 in scholarships for students, parents, and teachers and 
$5,000 to support programs that benefit gifted students. 

If we are to assure that programs for the gifted continue to 
grow and improve, it is necessary forTAGT. its members and all 
others we can recruit assume at attitude of stewardship toward 
gifted children and their right to appropriate education. Laura 
Allard, who is stepping down as our EKecutive Director, 
personifies the concept of stewarship toward both gifted children 
and TAGT, She has worked within the organization in a variety 
of roles with the knowledge that anything done for TAGT 
translates into a strong base of support for gifted children. 

Her sincerity and concern has won the ears of TeKas 
legislators and Slate School Board members. Laura should 
become a model for all of us. She symbolizes selfless service 
which promotes quality programs for gifted children and 
demonstrates the realization that TAGT is a viable means for 
assuring the continued support necessary to put those essential 
programs in place for gifted students. 

Commit yourself to action, now! Commit yourself to doing 
all you can do to provide appropriate services for gifted students. 
Resolve to become active in TAGT. Contact your regional 
representative to determine what thelp they may need. Let me 
know if you are willing to serve on the Board in either an elected 
or appointed position. Now is the time to let your state legisla
tors and State Board of Education members know how important 
gifted education is to our children. Start now to guarantee that 
the future of gifted children in Texas is as assured in five, ten, or 
twenty years as it is now. (J 
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Art Contest Winner 

On the cover of this tempo we are pleased to feature the 

work of Jason Redor, an 11 th grade student in Elsik High 
School. Alief ISO. The art teacher who submitted his work was 
Claire Hook; Alief. art coordinator is Sara Chapman. We loved 
the way his balloon literally lifted off, symbolizing the hope 
young people can feel about the future, rather than fear and ap
prehension. Besides, it looked like a great ride! 

Other students featured in this edition include Alfredo 
Richardson (Bandera ISD); Chou Hoang (Amarillo, ISD); and 
layce Blaschke (Round Rock ISD). Congratulations and thank 
you all for sharing your talents with our membership. 0 

OOPS! In our Spring issue. we incorrectly identified Ann 
Edwards as the principal oj Oak Forest Elementary School in 
Houston. We realize now she is beller known as the campus co
ordinator oj the Vanguard Program which junctions as a magnet 
"school-within-a school." Sharon Koonce is the principal and 
according to Arm, it is Sharon's support and leadership which 
really help make learning happen at Oak Forest. 
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CAPITAL VIEWS 

Conference Planning ... 
thinking ahead 

by Laura Allard, Executive Director 
Many of you are aware that the 1988 Annual TAGT 

Conference, conducted at Stouffer's Austin Hotel. experienced 
an unexpected growth from 1,700 participants (Dallas, Fairmont 
Hotel, 1987) to 2,234. This situation resulted in over-crowding 
in many of the sessions. Plans to rectify this siruation are already 
in place. 

Historically, conference sites require three years in lead 
time preparation. Hence. at the beginning of the process, 
accurate numbers are difficult to project. The variables at work 
are many: hotel rates and convention site costs are subject to 
revision on the basis of three, two, and one-year reviews; 
availability of dates (third week in November); desirability of 
various cities and sites during that week; all demand scheduling 
in excess of three years. The add-on city, hotel, and state taxes 
also need consideration, for they are applied to the base hotel 
rates. 

Participant evaluations in the past have indicated a desire 
to conduct the c,:mference under one roof. There are very few 
hotels large enough to house our meeting room/exhibit hall and 
general assembly requirements. The use of convention centers as 
sites for the conference activities is more expensive in every 
category. In addition, the Association must carry special liability 
insurance as cities demand such coverage for their convention 
center protection. 

The Executive Board must decide in advance which cities 
have desirable transportation facilities. The decision made 
several years ago was to rotate the conference site among San 
Antonio, Houston, Dallas, and a city to be selected. Austin was 
chosen as the fourth-year-out site in 1985. At that time, nO one 
anticipated a growth in participants such as the 2,234 we experi
enced in 1988. Growth is desirable and a good problem to have 
to anticipate, but it is equally difficult to plan for on a three-year 
advance-need basis. 

The $75 conference fee was established in 1984. It has 
remained at that level. The Association's services, scholarships, 
offices, salaries, publications, and staff development opportuni
ties are made possible through membership dues plus any money 
remaining from the conference fee after accompanying confer
ence expenses have been paid. These two sources of revenue
membership and conference fees-make the TAGT office a 
reality. You are providing the framework for the educational 
needs of glt students in Texas to be represented at the legislature, 
the Texas Education Agency, meetings of the State Board of 
Education, and other professional educators' conferences. T AGT 
depends on these two sources of revenue to fund its services. 

These observations are offered in an effon to clarify some 
of the complexities involved in the planning of TAGT's annual 
conferences. Our membership numbers have grown from 45 
charter members twelve years ago to nearly 3,700 today. 
Mandation of glt programs K-12 in every school district in Texas 
by 1990-91 is approaching rapidly. The conference, plus our 
four regional institutes scheduled for the 1989-90 school year, 
need your continued support and understanding. To re-empha
size a fact: you are the k8ys to TAGT's veryexistence. Without 
your support, it cannot survive. Its future lies in your hands. Cl 

CALL FOR ARTICLES ••• 

YOUR contributions to tempo are warmly invitedl 
Please use the following guidelines. 
1. Answer the five journalistic questions: Who? What? 

When? Where? Why? 
2. Please type and double-space articles, 50 spaces per 

line, 25 lines per page. 
3. Include your name, position/role. region, address, and 

daytime telephone number. 
4. Please limit articles to 250 words or less. 

The theme of the fall issue is: LOVE OF LEARNING. 
Articles must be received by August 1. 

Send all submissions to TAGT, P.O. Box 9802 #814. 
Austin, Texas. 78766-9802. ATTN: Beth Moreno, 
Managing Editor 

Join the future . .. 
TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 

p, 0, Box 9802 #814 f Austin, Texas 7S766-SS02 

Alfredo Richardson 
Bandera ISD 
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MEMBERSHIP APPLICA1'ION CARD 

NAME ~~~~~~ ________________________________ __ 

(Dr., Mr., Mrs. MISS, Ms) 

ADDRESS __________________________________________ ___ 

CITY _______________________ STATE ____ ZIP ______ _ 

PHONE(s) -'-______ L-________________________________ ___ 

____ New membership 
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____ Memb~r&hip renewal 

____ Educator (ESC Region __ I 

Enclosed a.re my Annual Duel;! $ ______________ _ 

$1 !!I Individual; $2& Fllmlly $100 Pl:l.tr(.1!l: 5250 8pan~or $400 Lljet!m~ 
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SAN ANTONIO IN THE FALL 
Make your plans now to attend the Twelfth Annual Texas Association for the Girted and Talented·Conference to be 
held in San Antonio on Wednesday, November 8, throngh Saturday, November 11, at the Marriott ruvereenter. 

SPECIAL KEYNOTE ADDRESSES 
Not one, but two keynote speeches are planned that will add to our knowledge of the gifted child. Dr. Mary Meeker has 
developed testing and assessment methods that greatly enhance our understanding of all children and has put theory into 
practice with her outstanding teaching materials and strategies for all age levels. She will present two sessions in addition 
to her keynote speech on Thursday moming. Dr. Lilian Katz, a noted authority on the young gifted child, will be the 
keynote speaker on Friday morning. Dr. Katz will offer suggestions for identifying and serving young students and will 
also present sessions that meet the needs of new teachers as well as old hands in the area of the gifted and talented. 

SPECIAL EVENTS 
Plan to arrive in San Antonio on Wednesday evening and take part in the scenic riverboat dinner. Only 60 lucky partici. 
pants will dine on the San Antonio River and sample Italian food from the Olive Garden restaurant as space is limited. 
Make your reservations early so that you will not be left out. A special Administrator's Luncheon will be held on 
Friday along with presentations that are especially designed for the administrator all day long. Invite your principals, 
superintendents, and other central staff to allend on Friday. Join uS in a Mexican Fiesta on Thursday night. There will be 
plenty of traditional Mexican food and a few surprises. 

SPECIAL STRANDS 
MEETING THE AFFECTIVE NEEDS OF THE GIFTED 

FINE ARTS FOR GIFTED STUDENTS 
CREATIVIIT 

ADMINISTRATION OF GIFTED PROGRAMS 
PROGRAM DEVELOPMENT FOR SMALL SCHOOLS 

STRATEGIES FOR PRIMARY. ELEMENTARY. JUNIOR HIGH, AND SENIOR HIGH PROGRAMS 
ESPECIALLY FOR PARENTS 

Watch for our special pre-convention issue of tempo which will feature a listing of individual sessions along with regis
tration forms and hotel information. Make your reservations early, and join uS in San Antonio for an exciting and 
infonnative conference! 

Especia[[1j for Adm£n£strators ... Fr(tialj. November 10; 1909 

8:30 - 10:00 Engaging Children's Minds. Dr. Lilian Katz, Director of ERIC Clearinghouse 

10:30 - 12:00 Multiple Program Options for Gifted and Talented Learners, Adelle McClendon 
IT AS and Teachers of Gifted Students 
Defensible Proceduresfor Identification ofGIT Students Dr. Susan Johnsen/ Dr.Amanda Batson 
What Makes a Good Middle School Program? Patricia Bones and Ruben Perez 

12:30 - 2:00 Administrators' Luncheon: Dr. Amanda Batson, Facilitator 
1990-91 . .. Can We Do It? Yes, We Coni 

Jo Ann Houston 

3:00 - 4:30 The GIT Long-Range Plan: A Part of the Campus Improvement Plan 
Dr. Deborah Cron 

Strategies for Effective Parent-Community Relations in Gifted/Talented Education 
Patricia Leadbeater, PreSident, ENGINE-UITY, LID. 

Accreditation Expectations 
Ann Shaw, Director, Division of Grr Education, Texas Education Agency 

Student Expectation and Perceptions of Teacher Behavior 
Daniel KulSko and Suzanne Thacker 
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OUR EDITORIAL FOCUS 
by Patricia Haensly, Editor, tempo 

Summer: a time to reflect on where we are, where we've 
been and where we're going. "Wouldn't it be loverly" if we 
could assume the Magic Mandate will now bring about appropri
ate education for every gifted child in Texas whose abilities will 
be discovered without discrimination? Or. that we had done 
such an exceptional job of presenting THE GIFTED WAY that 
all schools would be rushing to emulate our gifted education 
mOdels, identifying individual needs and differentiating curricu
lum to meet ALL children's needs?· Dreams? But. wait
there's a way. 

Recently, Dean Corrigan of the College of Education at 
Texas A&M University proposed a new model for schooling to 
replace the existing one of "winners and losers, grade level! 
tracking, lock-step schedule, extrinsic motivation, regurgitation/ 
safe ideas, teachers as executors of orders and semi-profession
als." The new model would be "success-oriented and vibrant, 
have continuous progress reporting, individualized educational 
plans, flexible pacing, intrinsic motivation, free inquiry, relevant 
content and empowered teachers who are professionals." In what 
ways does this link to glt? 

Many futurists believe we have a critical choice to make: 
assume a passive stance as pawns of the future, crystal ball 
gazers, Our musing dysfunctional predictions or best guesses. Or, 
determine rationally, philosophically, and ideally an optimal 
course to take, thereby becoming active shapers of the future! 
This tempo's theme Girted Education; Renaissance
Exploration-Future, takes the lauer stance, idealistic and 
creatively explorative, reflective and analytical, yet action-based 
and optimistic. We ask you to dream big (Mary Meeker, p.6; 
Riley p.7; Seney, p.1S); explore ways to discover and nurture 
giftedness more effectively (Anderson, p.8; Gifford, p.S; Riddile 
& Smith, p.12); reflect and analy~ (Allard, p. 3: Shaw, p.9); 
plan wisely (Kress, p.2): and then fervently carry out those 
dreams (Conference plans, p.4: scholarship winners, p.9-1l) to 
shape the educational future for all gifted students. 

Cummings suggests "there must be a willingness to make 
connections wherever ... profitable and feasible ... established 
ideas must be revitalized and even supplanted by new and often 
unsettling concepts .•. synergism and not turfism should light the 
way ... focused effort does not mean wearing blinders and 
cultivating tunnel vision" (Phi Kappa Phi journal on interdisci
plinary challenge, Spring, 1989). And Miles, in the same issue 
describes Da Vinci as the Renaissance man who "moved freely 
not only across disciplinary boundaries but across houndaries of 
time." Miles' comments apply well to our task in gifted educa
tion. We must "reaCh out and tap those who have early demon
strated a 'love of learning' •.. then seek, with the best resources 
at hand, to inspire them to reach beyond their grasp ... They will 
become the mad comets of Our age, Slreaking across the firma
ment and returning to heaven, leaving behind a shower of sparks 
to enlighten the rest of us, as Da Vinci and Bacon (and 
Shakespeare and Marlowe) did in their Own eXll'aordinary 
times.!t 

And, how about that for an August stargazing and meteor-
showered night of viewing?! 0 
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DETERMINING THE FUTURE TODAY: 
Scenario Competition 
lJy Sandra Gifford, GIT Teacher, Paris High School 

What if beginning In 1990, we could use 110 more fossil fuel 
in the emire world? What if 110 Olle could work until the age of 
twenty-one? 

With just such journal topics, we begin scenario prepara
tion at Paris High School. Through a variety of methods, 
students program themselves to focus on the problems their 
children will face. They brainstorm the selected problems for the 
year and listen to music from futuristic movies like Star Wars, 
Star Trek, and 2010. They take imaginary trips from their 
hometown of Paris to Los Angeles or London in 2010, one 
group projecting the social encounters and problems involved 
with the trip while others analyze economiCal, educational, 
political, and environmental aspects of this fantasy. 

These types of activities spark student interest and moti
vate them to research their chosen topics. This enthusiasm 
translates into reading everything they can find on a topic. 
Classroom copies of Time, Newsweek, and DIMI are available 
for research plus the FPS Resource Manuo.l, Newsbank Elec
tronic Index, and Facts on File Electronic Index. 

With research completed, students answer four questions. 
(A sample response from this year follows each question); 
Topic: Energy Sources 
Problem: Waste storage from energy production 
Solution: Nuclear waste by-products are maintained in a stasis 
within underground tubes placed in stable geological areas with 
residual waste energy generating power for other processes. 
Effects Or problems resuldng from solution: Providing 
consistent manpower to contain nuclear wastes and the problems 
these workers experience in isolated areas. 

The last response becomes the basis for the cOnflicts both 
internal and external, around which the scenario revolves. These 
effects are only interesting when they interact with a real 
individual, and often, when a scenario character is flat, the 
student creates a vita sheet for the main character, thus enabling 
development of a character with depth and vitality. 

Most importanUy, I require inclusion of the nine criteria 
on the scenario score sheet; creativity, social/cultural 
inj1uences,feelingslel1lOtiollS, structure,future thinking, 
Interest, character development, mechanics. and style. 

Editing groups analyze past scenarios and then assist group 
members in identifying and employing these elements in their 
own work. 

The success of our students with the scenario competition 
of the Future Problem Solving Program is simply a result of 
enthusiasm--enthuslasm from both the teacher and the student; 
effort_ffort translated as reading, writing, reading some more, 
and rewriting: and tradition-a history of high expectations. 

One last suggestion: be enthusiastic about scenario 
competition. Enthusiasm is contagious, and the competitive 
spirit is alive in gifted students. All of my gifted students are 
required to produce a scenario because as one of them so apUy 
stated: lijJort isfailure' s only antagonist. 0 
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Convention Preview . .. 

DEVELOPING THE SCIENCE OF GIFTED EDUCATION 
The Next Challenge in Gifted Education 

by Mary Meeker, Ed.D. 
sal Institute, Vida, Oregon 

Qt--Ia. Dr. Meeker is the 1986 recipiemoflhe awardfor 
"BeSI Paper Published in Education" by American Education 
Press and Is one of two scheduled keynote speakers atlhe 
TweUth Annual TAGT Conference in San Antonio, Nllvember 
8.11. This article appearedf/rstin the California Association 
for the Gifted COMMUNICATOR, Seplember, 1987 and ..,08 

reprinted with the permission of TAG UPDATE, November, 
1987, Mississippi Bend Area Education Agency. Bettendorf.IA. 

We in California have the knowledge; we have the experi· 
ence; we have In our state among the best of the country's 
expens, and collectively. we have over 20 years of statistical 
data. So who is better qualified to take the next challenge facing 
educators of the gifted? The challenge I offer is this: to develop a 
science of gifted education. And this is what I propose. 

The renaissance of gifted education did not begin until 
after World War II. Before that, the dark ages were lighted by a 
few pioneers such as Tennan, Davis, and Hollingworth who 
helped uS discover that giftedness was a real phenomenon and 
worthy of study--iliey hoped to remove some of the shrouds of 
mystery. But they were only isolated voices in the dark ages of 
mass education. 

The renaissance began when the nation was awakened to 
the appreciation of intelligence as a national resource. Perhaps 
we have Sputnik to thank for that awakening; perhaps it was a 
more general resurgence of national spirit, but whatever the 
causes, the resources were made available for us to tum a focus 
on intelligence in the extreme and how it could be educated. 

This notion ushered In the gifted movement in education--
a spirit unleashed, a value atrmned-an opportunity to explore 
areas never before charted. And explore we did! We wrote 
manifestos; we drew and redrew boundaries, sometimes too 
narrowly and sometimes too expansively; we tried hundreds of 
different programs with thousands of differing degrees of 
success. Our pendulums swung between the extremes of 
quantitative and qualitative definitions of giftedness-we were. 
in short, exploring. And as with any renaissance, we had our 
excesses which had to be allowed as we grew and just as surely 
had to be reined in. 

It was a heady period in our history. Fortunately, there 
were two steadying influences: one in the fonn of adminislrative 
giftedness and the other in the form of a collective personality of 
the various professional expens involved .•• These people 
bronght uS through this renaissance period to where we are now; 
and, while no period io any histury is easily demarcated, I 
believe we are now passiug from one period to another, and that 
this is a fitting time of celebration to mark that transition. 

The time has come to leave this exploratory period-not to 
leave exploration, but to leave the period given over to explora· 
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tion-in favor of making a consolidation of what we have 
learned ... that is a science of gifted education. After the renais· 
sance comes science; and that time has come. 

I issue the challenge to you to become scientific, knowing 
that it is a challenge which may not be popular because the word 
"science" has all the connotations of regimented, antiseptic 
detenninism-almost the antithesis of the renaissance spirit 
That, of course, is sometimes the sterile side of science. But 
science is also exploration. It is, after all, science that is leading 
us on the greatest physical explorations of all-that of space and 
the explorations of biochemistry. We should nOw bring science 
to the gifted movement; not to detennine where we are going or 
how we are going to get there, but to introduce a new degree of 
order in the explorations that we make. 

Why? Because we do have documented results. and results 
lead to general rules. The rules for guiding a program scientifi· 
cally are simple: 1) have a well-delineated program, 2) with 
generalizable implementation procedures, 3) measurable 
objectives. and 4) means of reporting documented results. 

We must channel the spirit of the renaissance 
into the discipline of science. 

The guidelines are simple but not easy. But unless we are 
objective, we cannot progress beyond our current stage of 
growth---we will be left to continue re·inventing the wheel and 
reorganizing the holes for the spokes. .. At a minimum, we 
need several well·constructed examples of objectified programs 
with the attendant operations, measures and plans for evaluation. 
We need a clearing house for reporting outcomes, not for 
making invidious comparisons, but for sharing results. We must 
channel the spirit of the renaissance into the discipline of 
science. 

It is important for US to 
meet this challen.ge. Why? 
Because gifted education 
has led the way for general 
education for many years. 
It Is important that we 
maintain that leadership 
and through it guide general 
education into a new era of 
its own. As we enter the next 
century, we need the gift of 
accumulated wisdom to plan 
an education of preparedness. 

Chou Hoang, Amarillo ISD 
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THE FUTURE OF GIFTED 
EDUCATION:It's Not What You Expect 
by John F. Riley, Assistant Professor of Education, 
University of Texas at Tyler 

... it is clear that the best of gifted education 
must be available to all. 

The changes around us make it diffICult to predict the 
future, but if we are lucky, gifted education in the year 2000 will 
not be what we expect. The admirable goal of gifted education 
- helping future leaders develop their intellectual and creative 
capabilities - will turn out ID be narmw and short·sighted 
unless we can broaden and expand it. 

One way ID consider the fyture of gifted education is ID use 
the unity of opposites - Torrance's (1979) 11:nn for combining 
contradictory concepts inID a creative idea. We see the unity of 
opposites in literature (War and Peace, The Agony and the 
ECSlasy ). advertising ("the Uncola',), religion, and interpersonal 
relations. Using this concept, gifted education becomes the 
education of the non.gifted, not the leaders and intellectual, but 
ordinary citizens attempting ID live in the 21st century. 

How can this be? The answer is not IDtally clear, but ail 
immedia11: response is that it must be. When One reads the 
reports and recommendations demanding changes in science and 
mathematics education, watches Barbara Wal11:rs spend an hour 
of prime time illuminating the necessity and possibility of 
11:aChing critical and creative thinking, ~ees in the eyes of "at- . 
risk" children the exciteml\l1t of participating in gifted education 
activities, it is clear that the best of gifted education must be 
available ID all. 

If this pIOCess is to begin, then where and when? The 
movement in mathematics education is clearly IDward a view 
that creative thinking is an "essential eleml\l1t" of teaching 
problem-solving. What better place to start, in a subject which 
for !11any of us conjures up the notion Or one set of procedures to 
arrive at an absolutely right (or wrong) answer. If the value of 
the concepts of gif'\ed education can be demonstrated in mathe
matics, how much easier it will be in science and literature. 

The unity of opposites process is painful and uncomfort
able, and that will certainly be SO for educatDrs of the gifted. It 
will be threatening and demanding to mQve out of our own 
realm, 1rY out our ideas on the rest of the world. Those who 
understand the underlying principles of gifted education will be 
able to haniue this challenge. For many, it will be the conf'mna
tion of a long-held belief, that what we do with gifted students is 
important for all students. Q 

Participatory Involvement Opens 
Future's Door 

by Linda Boyd, doctoral student, 
Institutefor the Gifted and Talented, Texas A&M 

Current literature in many fields provides predictions 
concerning educational goals and hopes for the year 2000 and 
beyond. Trends indicate that during the 21st century we will be a 
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nation of life-long learners. Most people will have more than one 
career, possibly three or four before they ''retire.'' Our brlgh11:st, 
our most creative, our future leaders are going to need academic 
skills, interpersonal skills, and technological skills from many 
sources to meet the challenges of the 21st century. 

The educational system is currently faced with the chal
lenge to provide skills, resounies, and opporntnities for these 
able learners. There is no reason why education, business, 
government and indusuy cannot combine their knowledge and 
expertise to provide unprecedented opportunities for our gifted 
and capable youths. Increased opportonities for mentorship 
programs will be needed and will need ID begin at earlier ages. 
Local museums, banks, hospitals, offices, farms, ranches, and 
tuwn halls will become classrooms with community workers 
acting as resource personnel. Teachers will be bringing the 
.community inID the school building by increasing the use of 
interactive television, guest speakers, community panel discus
sion, and demonstrations. Fieidtrips, which in the past were not 
considered cost-effective, will become a ~ssary part of the 
curriculum. The teacher's role will not be restricted to dispenser 
of knowledge but will be one of resource provider, opportUnity 
planner/fal:iIitatDr, and information manager. Imagination, 
creative problem solving, critical thinking and planning skills 
will replace rote learning rechniques. 

Starting today, local school districts, parents, business 
leaders, and local governments should begin dialogues ID 
explo~ opportunities and possibilities. Someone must initiate 
these opportunities. Why can't it be you? All it takes is one 
person in the community brave enough ID set the future In 
motion. The time for preparing for the future is now. Solutions 

. ID global issues and concerns begin with small but meaningful 
activities established early in life. Our bright, creative future 
leaders need adult mentors from business. government, industIy, 
and education to help them meet the challenges of the 21st 
century and to prepare for a life of multiple careers. Q 

Jayce Blaschke 
Round Rock ISD 
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CAREER GUIDANCE FOR GIFTED ® 
STUDENTS: What do they need? .... 
by Becky Anderson, EdD. Coordinator 
of Counseling, Testing and Gifted, Alief ISD 

While I was preparing to administer College AP exams, I 
overheard two of our brightest seniors Illlking about college and 
careers. One said, "My Mom wants me to be a psychiattist, and 
my Dad wants me to be a lawyer. But I really want to be an 
architectl I don't know what to do'" The unsettling nature of this 
conversation represents a far more encompassing concern about 
the career guidance we provide gifted students. I wonder how 
many of these students can clearly delineate their interests and 
aptitudes, much less articulate a plan utilizing that information. 

Do gifted students know that they will most likely be 
involved in two broad categories of work in the future: complex 
services or person-to-person services? Complex services include 
such occupations as insurance, engineering, law, finance, 
computer programming, and advertising. Person-to-person 
serviccs will claim everyone else, and many of these jobs will 
not require as many skills. Included are workers such as custo
dian, security guards, day-care providers, and secretaries. By far 
the largest number of future service jobs will involve health care, 
which already consumes about 12% of our GNP (Harper's, April 
1989). How are our gifted stodents going to learn about their 
own interests and aptitudes and skillfully match those with 
careers that will make a contribution in the decades ahead? 

Gifted students need differentiated guidance 
because of career development problems that 
may be peculiar to them . .. 

Career guidancc is, of course, the obvious answer. Gifted 
students need dllTerentiated guidance because of career devel
opment problems that may be peculiar to them: multipotentiality, 
pressure from expectations of others, and lack of adult role 
models. These factors have important implications for under
standing the needs of gifted students and selecting the most 
salient guidance processes to assist them in their life planning. 
Career identity, self-awareness, educational awareness, career 
placement, and employability are the pertinent areas of career 
education. 'The career development of our gifted students must 
be individualiwd for them to explore the multipotentiality of 
their capabilities or to pursue their clearly defined and narrow 
range of talent. Individualization is essential because we know 
that gifted students are not really a homogeneous group in terms 
of their intellectual performance or creative abilities. 

What doesn't need to happen, however, is for parents and 
educators to constantly bombard gifted students with trite 
comments, such as "You can be anything you want to be'" Such 
statements put undue pressure on a gifted young person who 
interprets this as a terrible burden rather than as important career 
choice information. Pressure from the expectations of others can 
lead gifted and talented students to experience a unique fear of 
the future as they imagine their inability to meet the success 
criteria set by others. For example, they may feel that only a 
prestigious university and an advanced degree will be suffICient 
to live up to their "gifts." 
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In terms of superior intellectual or creative abilities, gifted 
and talented students will probably associate with relatively few 
adult role models who represent the students' chosen areas of 
interest. This will be much more serious in rural areas and 
sparsely populated townS in Texas. Adults with whom the 
students do associate may not have the time or ability to respond 
to and facilitate the potentiality that presents itself. 

So, what shall we as educators provide to help our gifted 
students plan their careers? What do our students need to know 
and how ·can they learn it? 

(I) 'The counselors in our schools are trained in career 
guidance and the developmental needs of students. 'They 
know that "gifted" students must have knowledge of the 
future world of work and must evaluate their personal work 
values and attitudes before they can sucessfnlly involve 
themselves in career decision-making. Ask them to share 
career and college information with gifted classes. See if 
your school uses Guidance In/ormation System (GIS), a 
computer program that allows students to investigate their 
personal interests, as well as college choices and financial 
aid opportunities. 
(2) Assign personal essays on career topics and the future 
world of work. This type of research will help students 
with self-reflection and career exploration. 
(3) Develop a mentoring program or provide internships. 
This approsch directly provides a career enhancement 
strategy that is invaluable. 

A differentiated career development program analyzes 
interests, aptitudes and talents, provides knowledge of the future 
world of work, and supports gifted students in their career 
decision-making and planning. It provides an integral link 
between gifted students' abilities and interests and how those 
gifted students become producers and contributors in the future 
world of work. 

A differentiated career development program 
analyzes interests, aptitudes and talents and 
provides knowledge of the future world of work. 

Chou Hoang, Amarillo ISD 
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Carole 
Vermillion 

In the early to mid-seventies, a small group of concerned 
citizens consisting primarily of parents began urging the state to 
address the educational needs of gifted children and youth in 
Texas public schools. The guiding light behind that early 
movement was Carole Venoillion, Austin mother of two gifted 
sons. 

Carole tackled the problem of neglect of the gifted from all 
angles, including the political. Through her efforts, the first state 
legislation for gifted students was passed in 1975; and Carole 
served on an advisory group established by the legislature. 
Carole also attended training conducted by the National State 
Leadership Training Institute on the Gifted and Talented in 
Squaw Valley, California (1973) and Aspen, Colorado (1975) 
for teams from the various states. At the same time, working 
with Beatrice Hall and others, Carole established the state's rust 
organization dedicated to addressing the needs of the gifted-tbe 
Association for Gifted Education (AGE). She served as its rust 
president. 

Carole's unceasing effortS led to the establishment of an 
office of gifted education within the Texas Education Agency in 
1976. When the Association for Gifted Education faltered, 
Carole moved ahead with a nucleus of dedicated parents and 
educators 10 establish the Texas Association for the Gifted and 
Talented (T AGT). Withoul her commitmenl and vision, Texas 
would not be in the leadership position in gifted education that it 
enjoys today. She understood that only throngh a working 
partnership between parents and educators can we hope to keep 
attention focused on the needs of our most neglected school 
population, the gifted. Carole Venoillion will be sorely missed. 

Ann Shaw, Program Director. Gifted Education 
Texns Education Agency 
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Scholarship Committee Makes 81 Awards 

TheT AOT Scholarship Committee, composed of Mary 
Jane Reeves, Donna Criswell, Ginger Rigby, Polly Jo James, 
Valerie Thompson and Ron Williamson met in Dallas in mid
March to distribute nearly $14,000 in scholarship awards. This 
sum represents an increase of $2,000 over last year and, accord
ing to committee members, is evidence of the Association's 
commitment to expanding direct student services. 

Two hundred and eighty seven students applied, more than 
double the number of last year's applicants. Seventy-three 
student awards were granted for a wide range of summer 
programs. In separate categories both educators and parents 
presented proposals for grants totaling approximately $2,000 of 
the $14,000 at the committee's disposal. 

Some of the programs selected by award winners included: 
AC6$ Camp (Texas Woman's University); D.bat.r's Workshop 
and Univertillyfor Young People (Baylor University); CATS 
SUMMERST ARS (Creative ArtS Theatre and School); Talent 
Id.ntljlcadoll Program (Duke University); Fort Worth Suzuki 
Institute; Galveston/sland Adventure and S.a Camp (Texas 
A&M); HocluuJay School, IntfTmountain Suzuki Institute; 
Joseph Baldwin Academy for Eminent Young Scholars 
(Northeast Missouri State University); Challenge '89 (Lamar 
University); LoreM,O de Zavala Youth Legislative S.sslon 
(Southwestern University); Michigan National Debat. Instltut. 
(Michigan State University); North Carolina School of/h. Arts 
Summer Drama Workshop; Shake Hands with Your Future 
and the Leadership E>rperknce (Texas Tech University); 
Threshold Program {Hardin-Simmons University); Gifted and 
Talented Institute (West Texas State University); and the 
US Space Academy (Huntsville, Alabama). 

Jennifer Hall, age 7, Hays CISD 
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TRGT Invests I 

In the 
STUDENT SCHOLARSHIP WINNERS 

Megan Barnard 
Sachse. Texas 

Melissa Barton 
Bastrop, Texas 

Adam Beckworth 
Memphis, Texas 

Benjamin Bell 
Austin, Texas 

Bryan Bell 
Garland, Texas 

Edmund Blanchet 
Dyess Air Force Base 

Christine Bohrer 
Austin, Texas 

KacyBowman 
Paris, Texas 

Erica Brewer 
Conroe. Texos 

Kevin Camacho 
San Angelo, Texas 

Chad Caussey 
Hollitioy, Texas 

Sabrina Cayton 
San Antonio, Texas 

Craig Chappell 
Garland, Texas 

Michael Chiang 
Port Lavaca, Texos 

Cara Copeland 
Lubbock, Texas 

Chris Copeland 
Lubbock, Texas 

JamiCowan 
Austin, Texas 

Joe Craven 
Pipe Creek, Texas 

Brett Cwnmings 
Longview, Texas 

Megan Delany 
Palestine, Texas 

Stratton Delany 
Palestine, Texas 

Genevieve Durham 
Buda, Texas 

Christine Eason 
Boerne. Texas 

Alejandra Fabris 
Houston, Texas 

Melanie Flowers 
Austin, Texas 

Lawrence Frauenheim 
Plano, Texas 

Jennifer Hall 
Butio, Texas 

Ashley Hanson 
AlIIIJrillo, Texas 

Leah Hanson 
AlIIIJril/o, Texas 

Stacy Hebert 
Bridge City,Texas 

Nicole Heckendoin 
La Porte, Texas 

Robert Hill 
Sour Lake, Texas 

Luke Irvin 
Dallas. Texas 

Heidi Johnson 
Cypress, Texas 

Carla Gayle Jones 
Round Rock, Texas 

David Kaelin 
Austin, Texas 

Patricia Ana Lathan 
Mesquite, Texas 

Stephen Lawrence 
Wichita Falls, Texas 

JaeHyun Lim 
Houston, Texas 

Rosa Locken 
Butio, Texas 

Erin Nicole Lutz 
San Amonio, Texas 

Ingrid McCloud 
Sherman, Texas 

Stacy McFadden 
Bridge City, Texas 

Daniel McGauley 
~ew Braunfels, Texas 

Laura McIlroy 
Electra, Texas 

Futuf"e • • 

o Amarillo 

o Memp 

"" o Bovina 

o Lubbock 

OJ 
o Big Spring 

Joseph Nelson 
PIMo,Taos 

William Newton 
Big Spring, Texas 

Elizabeth Northern 
San Angelo, Texos 

Michelle Palmer 
Houston, Texas 

Greg Phillips 
Jacksonville, Texas 

Destiny Pierce 
Paris, Texas 

Philip Porter 
Austln,Taos 

M. Annene Rodriguez 
~acogdOches,Texas 

o San Ang 
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~ o Electra 

. 1989 Scho/apship 

John Rooney 
China Springs. Texos 

Erin Smith 
Beeville. Texas 

Darshna Somaiya 
Houston. Texas 

Erik Steen 
Round Rock. Texos 

o McKinney 

Matthew Stevens 
Austin. Texas 

Leigh Ann Stolle 
Round Rock. Texos 

Robyn Stuart 
Dublin. Texas 

Amara Tandy 
Austin. Texas 

o Sachse 

o Dublin 

o China Spring 

o Plano 0 Garland 
o Dallas 0 Mesquite 

o Longview 

o Jacksonvil~ 
o Palestine 0 Nacogdoches 

o Bridge City 
~ o Volente 0 Round Rock 0 Conroe 0 Sour Lake ' 

o Austin 0 Cypress 0 Spring ~ 
o Boerne 0 Buda 0 Bastrop 0 H ston / . ou 

Creek: 0 New Braunfels 0 Luling 0 La Porte 0 Texas City 
o San Antonio /-

o Port Lavaca 

o Beeville 

tempo SUMMER 1989 

Uinneps 

Amy Thompson 
Austin. Texas 

Andrew Toll 
Austin. Texas 

Marie Torres 
San Angelo. Texos 

Crystal Trevino 
San Antonio. Texas 

Holly Veiga 
La Marque. Texos 

RBis B. Vohta 
Round Rock. Texas 

Robyn Weiss 
Spring, Texas 

Tammy Whitehead 
Bulla. Texas 

Shannon Wilkerson 
Buda. Texas 

Chris Wilson 
Bovina. Texas 

Robert Wilson 
Texas City. Texas 

Megan WilCher 
McAllen, Texas 

EDUCATORS 

Cathy F. Allen 
Luling. Texas 

Marilyn F. Cain 
Austin, Texas 

Anne Cole 
Volente. Texas 

Marvean Flanagin 
Austin. Texas 

Cathy Jordan 
McKinney. Texas 

Adelle McClendon 
Houston. Texas 

James Roger 
Garland. Texas 

JeanneWray 
Abilene, Texas 
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An Administrator's Viewpoint • .• 

THE SPRING ISD PYRAMID PROGRAM: 
Towards 2000 A.D. 

by Robert G. Smith, Assistant Superintentknt for Curriculum and Instruction 
and 

Martha S. Rlddile, Program Director for Student Services 
Spring lSD, Houston, Texas 

The Spring ISO Pyramid Progmm serves approximately 
90% of the students in the district through a combination of 
accelerated curriculum, enriched curriculum, and special 
experiences programs. In this piece, the program's assumptions 
and development, design, evaluation results and critical implem
entation characteristics are sketched briefly. While no claim is 
made that this program represents the wave of the future, it will 
be suggested it does tug in the right direction for developing the 
gifts and talents of students in the year 2000. 

PROGRAM ASSUMPTIONS AND DEVELOPMENT 
Based on five lII8jor assumptions, the Pyramid program 

was developed over two years (1982-84) and fIrSt implemented 
in the 1984-85 school year. These assumptions included: (1) 
,nrichment is appropriate/or more than three ta five percent 
0/ the student population (Renzulli, 1979); (2) sole ",lianee on 
enrichment ignores the weU-documented benej1n, academic 
and social, a/acceleration (Gettels and Dillon, 1973; Sranley, 
George and Solano, 1977; Tannenbaum, 1983) (3) about80% 
0/ students display giftedness in at least one /olent impor/ont to 
super/Qr performance In life (Taylor, 1985); (4) approximately 
20-25% o/students will beneJItfrom some/orm 0/ 
acceleration; and (5) smaller proportions 0/ children will 
benefltfrom rapid acceleration. 

An assessment conducted in 1982-83 suggested that the 
most academically able students in the district were least likely 
to achieve bener than predicted, and that parents and teachers of 
these students (and the students themselves) believed much more 
should be done. This assessment, coupled with a review of 
existing programs and the assumptions described above, guided 
the design of the program. 

PROGRAM DESIGN 
Structured in five instructional tiers (see figure), the 

Pyramid Program is designed to accommodate a variety of 
academic ability and achievement levels, and talent and interest 
areas. Curriculum is delivered through special placement in 
subject area classes for academic acceleration and through the 
Special Experience, MenlOr and Extended Curriculum pr0-

grams for enrichment. 
Informal identification of students in grades K-2 recog

nizes individual differences at the age at which academic 
development begins. Individual student needs for enriChment 
and/or acceleration are identified and accommodated as aca
demic skills develop. Tier 1 of the Pyramid Program consists of 
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classes in which students work on grade level curriculum in 
which concepts and activities are extended to provide enrich
ment without acceleration. Classes in which students work on 
curriculum that is enriched as well as accelerated by one grade 
level constitutes Tier 2. This fIrst level of acceleration is 
available in science, social studies, mathematics and language 
arts in kindergarten through twelfth grade. Tier 3 is a procedure 
for placing students for instruction in specific subject areas so 
that curriculum is accelerated by two or more grades (e.g., a 
fll'St grader placed in a third-grade reading group). Tier 4, 
designed for high achieving, rapidly progressing students in 
grades 3-9, is characterized by special classes with fast-paced 
instruction and curriculum accelerated by two or more grade 
levels in language arts and mathematics. In high school, the 
accelerated English and mathematics courses allow Tier 4 
students many opportunities to earn Advanced Placement, and 
to take additional electives as well as advanced science and 
social studies courses. A procedure commonly tenned "grade
skipping," whereby a student is accelerated in all subject areas 
by two or more grades, is represented by Tier 5. Tier 5 
placement recommendations are considered on an individual 
basis in grades K-12 and are not tied to state regulations 
governing advanced placement testing. 

Enrichment is provided across all five tiers by Extended 
Curriculum, Special Experiences and the Mentor Program. 
Extended Curriculum. emphasizing creative and productive 
thought in language arts, mathematics, science and social 
studies, is part of the daily classroom experience which fosters 
the growth of a variety of talent areas in conjunction with 
academic talent Special Experiences are desigued annually for 
students in grades 6-12 who demonstrate highly developed 
interest in a ropic or field of study. Pyramid Learning Resource 
Teams of teachers, community experts and students plan each 
Special Experience to meet student interests which lie beyond 
the curriculum. Experts from the community and school 
conduct these seminars, field studies, and short courses dnring 
the school year. The MenlOr Program is an elective course for 
selected juniors and seniors who are ready to explore a career 
fwld. Students are placed in community settings to work side
by-side with professionals who serve as their mentors. 

Pyramid acceleration and enrichment culminates in high 
school. In accordance with individual student ability, achieve
ment and interests, students may complete high school early or 
may enjoy a full four-year program with their peers while 
completing advanced placement courses, concwrent college 
courses and electives that earn college course credits. 
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PROGRAM RESULTS 

Evaluations of the effects of the program's impact appear 
to be positive thus far (Smith, Riddile, and Say, 1987). The trend 
of the most academically able students being least likely to 
achieve better than predicted observed in 1982-84 had been 
reversed by 1986. Similarly, students participating in acce\er" 
ated classwork, when compared to similar ability but older 
students engaged in the same classwork, performed as well or 
better than the older students. Additional program evaluation 
results suggested a high degree of fidelity in program implemen
tation by teachers and a high rate of satisfaction in and enjoy
ment of both acceleration and enrichment efforts among parents, 
students and teachers. 

The Pyramid Program Design 

TIIA" 
Sp"oc.lal CIII~~ For 

5\l,Idlln" In GrlldM-:',IoS 
A,;;c1!'leralad By TWo Or 
Mol. Grad ..... w1a In 

!eleclad Subjeels 

TIER 3; 

IfldlyldulIl ~IIC:~' In $r;IKI~ 
$ubltnm To Ml:.elqt'alr By TwO 
Of MOll! Gf.QH \NI'ItIte 'n" '" 

e\lI~eI Ant Not Allllilable 

TI!;R :I: 

Clns1!'a Or GrOUp' Al:cl!rlll!t.tlld !!Iy Onll 
Cilat:kl Ltv,l In Stll&el.,r:! ~bjK\'. 

GI~~K.12 

TII!PI 1 

CIII,s., Or Oroull6 With Gntdo L .... eI 
(:urriCul\lm Plu& e.w.~nded (),jrrlc:ulu!'ll 
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CRITICAL IMPLEMENT A nON CHARACTERISTICS 

Given a five-year period of implementation, it appears that 
a few critical characteristics contributed most strongly to the 
program's success; 

1. Board Supportand Understanding. As a part ofits 
Five-Year Educational Plan, the Spring ISD Board of Trustees 
supported the implementation of the Pyramid Program and 
provided financial support for additional teachers and staff 
development 
2. Measured Development. The program, developed over a 
two-year period, was implemented over the entire five-year 
period. Tier 4, for example, added one grade a year from 
1984-1989. 
3. Congruent Programming. Reviews of many programs 
for gifted and talented students conducted during the develop
ment phase of the Pyramid Program indicated a tendency to base 
identification on academic ability, providing enrichment and 
acceleration for only the 5% most academically able. By 
contrsst, the Pyramid Program serves a broad array of students, 
recognizes multiple talents and provides both enrichment and 
acceleration as appropriate. 
4. Integrated Enrichment and Separate Acceleration_ The 
Pyramid Program planners rejected pull-out programs, except for 
Special Experience short courses and seminars, believing pull
out programs tend to intrude on and disrupt the curriculum. 
Instead, enrichment efforts are integrated in all tiers and Tier 4 
classes are taught by separate teachers. 
5. Acceleration within Grade. Part of the high satisfaction 
with the program appears to be related to the feature of accelera
tion within grade, reserving radical acceleration or grade
skipping for a very small percentage of students. Students 
involved in Tiers 2-4 receive above grade instruction while 
enrolled in the same grade as their age cohorts. 
6. Systematic Stair Development. A priority has been 
placed on staff development efforts, occurring fIrSt for the 
Extended Curriculum across tiers, followed by special trainning 
for Special Experience. and Tier 4. Workshops are repeated! 
revised each year, with Extended Curriculum training now 
having reached approximately 70% of K-9 teachers of academic 
subjects and 100% of Tier 4 teachers. 
7. Program and StalTDevelopmentand Supervision 

within Subject Areas. 
Although one central office staff member assumes respon

sibility for coordinating identification and selection procedures, 
responsibility for staff and program development resides with 
subject matter directors and teachers who pian collaboratively. 
Placing a premium on communication and coordination, this 
approach avoids the Issue of development of a separate bureau
cratic unit, isolated from the mainstream program. 

The Pyramid Program appears to be working well and 
may offer a workable direction for programming for the 
large population of students who will display gifts and 
talents in the year 2000. 

(References available upon request.) 
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Parenting ••• 

"Honey, do you like school?" 
"Not that much." 

A Concerned 
Parent's 
Perspective 

"What things do you like about school?" 
"PE, music, and recess!' 
"What is it that you don't like about school?" 
"Work. We sit at our desks and work almost all the time." 
"What do you work on?" 
"Work sheets." 
I had this conversation with out gifted seven-year old 

daughter, Sandy, who is in fll'St grade at our neighborhood 
. public school I was so depressed after this interchange that I 

waited two days to ask her more of the questions I had in mind. 
Sandy wants to be an archaeologist, a scientist, and has 

lately decided that she could also squeeu circus performmg into 
her free time when she grows up. I later queried her further to 
fmd out how she felt about what she was learning in science. 

"It's not interesting, You don't find out anything that you 
don't already know. You don't discover anything 
scientifIC. Vou just talk about plants needing water, soil, 
and light I already know that." 

Sandy entered the fll'St grade already reading. Her teacher 
let her read a book to the class after one and a half months of 
school. The teacher made it clear to uS that this was a privilege 
because she generally only allowed students to read books to the 
class beginning in January. Practicing for that event constituted 
the "enrichment reading" assigned to her for homework during 
the year. Of course the entire class went regularly to the Jibrary 
where they were allowed to check out only those books from the 
U easy" section. 

As any parent and probably any student under the age of 
\0 can tell you, children )earn best with II hands-on approach. 
This hands-on approach is known to be more appropriate to their 
learning capabilities, whereas the workbook approach is not 
nearly as effective becaose of the way young children process in
formation. Surely teachers, who spend their day with youngsteJS, 
must realize this. Of course, the daily activities that a teacher 
gives his children are much more diffICult to implement if those 
activities cannot be confined to single sheets of workbook pages. 

I am thrilled by the state's mandate to start serving the 
needs of gifted students beginning in kindergarten by 1990. It is 
common knowledge that those gifted and talented children who 
are not challenged early can become underachievers and easily 
bored in their regular courses of study. We certainly have the 
ability to detennine who these gifted and talented learners are, so 
we should hegin working with their special situation as soon as 
they appear in school. But I am equally concerned about the 
lack of grouping in classrooms according to children's individual 

. ahility levels. Currently the staW allocates many resources to 
children who have "speCial" needs due to mental and physical 
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handicaps. Obviously, the goal is to atwmpt to bring these 
children up to the norm in their speCial areas of need. But why 
we are mixing the special needs of our gifted and talented with 
below average and average students in our regular classrooms? 
From my vantage point as a parent, I see evidence of teaching to 
the "norm." This is uplifting to those below the norm and mther 
on target for those who are the average, but sorely lacking in 
depth for those gifted and talented children who are well above 
average in intelligence. 

It seems that in the regular classroom,we now offer a little 
enrichment for many students. Sandy mentioned to me that she 
had gotten to use one of the school's computers only three or 
four times this year. It makes me so sad to walk by an entire 
classroom of computers sitting idle, knowing that so many kids 
could be enjoying learning and creating on those idle machines. 
In special education aimed at the physically and mentally handi
capped, computers are used regularly with those lucky sWdents 
who are relating to teachers one-on-one, or on a very low 
student-teacher ratio. 

I realize that the fact that my daughter'has made 100 on 
every spelling test this year and has missed only a handful of 
answers on her many worksheets over the year would ordinarily 
not be reason to be alarmed. The problem is that she is not gning 
to continue to ~ interested enough to maintain that kind of 
record if she is not challenged. So here is a wish iist for my 
daughter and all girted and talented slndents in our district 

1. Identify these gifted and talented children early. 
2. Group tbem in classes where their interest can 
stimulaw their peers who are equally capable. 
3. Let children learn with teachers trained to teacb gifted 
and talented students. 
4. Provide opportunities in the classroom for hands-on 
learning. rather than relying on workbook pages. Give 
the children access to mentors where appropriate. 
S. Provide opportunities!n the classroom for creative 
expression both in art and in hardcorc subject maner. 
6. Encourage more practlcallnvolvement with the 
children's world. It would he a fun challenge to report on 
a neighborhood happening or family event for homework. 
7. Dare to allow gifted and talented students to examine 
and discuss moral isSues. Encourage examination of 
their feelings about themselves and their world. 
8. In physical education, encourage team play. 
9. Put greater emphasis on math and science. 
10. Foster an atmosphere wbere it is acceptable to 
make a mistake. Gifted learners need to 1earn they do not 
have to be perfect; they should expect to survive some 
failure in life. 
1 want my gifted and talented child and all children to grow 

up with self-esteem, knowing that they have the ability to ac
complish what they feel is important in their lives and the 
confidence that they are worthy of that achievement. Eagerly 
addressing their special needs as gifted and talented learners as 
soon as they begin school will launch them on an educational 
experience that nourishes their capabilities and allows them to 
make unique contributions to the community.· 0 
(This month's parent contributor preferred to remain anony
mous. We invite your viewpoints,' for details about submission, 
please see the CaD ror Articles.) 
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Resources and References • •• 
BOOK REVIEW 
THE VOYAGE BEGUN 
by Nancy Bond 
"A Margaret K. McElderry Book" 
Atheneum Press, 1981 

An important characteristic of a good novel is that it should 
actively involve the reader. When reading, the reader should not 
just "attend" to the story, but rather the novel should actively 
engage him or her by providing suspense and intrigue, piquing 
the curiosity, and involving higher levels of thinking. This is true 
for all readers, but it is especially important for the gifted reader. 
A novel that is more appropriate for the gifted reader provides 
the opportunity for reader response on more than one level at the 
same time. 

Nancy Bond in The Voyage Begun has provided the young 
reader with a novel that does in fact engage the reader in several 
ways. The novel is set in the not·so·distant future. Paul Vickers, 
a thoughtful teenager, is fast discovering that the recent dramatic 
shifts in climate are the results of toxic waste, oil spills, and 
radiation leaks. Paul's father, a government scientist, refuses to 
acknowledge the situation and believes that new technology can 
restore the world. Paul continues to learn that his-and-our·way of 
life is crumbling. The question asked is "Is the situation irrevers
ible?" 

As Paul explores the abandoned summer colonies near his 
new home, he becomes involved with an odd trio of local 
people; Maggie Rudd, a conservationist; Gabe, lin ex·fisherman; 
and a fiercely independent eleven-year old girl, Mickey Cafferty. 
The unlikely friendship of these four provide the setting for 
much of the thematic content of the book. 

Social conventions are also beginning to crumble. A local 
gang, known as the Salvages, has been looting and destroying 
deserted property. The gang discovers and destroys a boatyard, 
the home of Waller Jepson. Jepson is a rather cantankerous old 
man that Micky has befriended. Together they had been building 
a boat, which also was destroyed. This boat was the symbol of 
their hope and promise of freedom from their crumbling world. 
The destruction of the boat and the boatyard bring about the 
unlikely alliance of the four main characters as Paul and Mickey 
seek to recover the losses for Walter and themselves. 

When another boat is found to replace the destroyed host, 
the plans to get it back to the boatyard bring about a confronta
tion between Paul and his father. The story, set in a frighteningly 
decaying world, builds to a dramatic climax with Paul breaking 
out of his self-styled anonymity. 

One of the many strengths of this novel is Bond's beauti
fully developed characters. Paul strnggles to understand himself 
as well as the world in which he lives. Mickey fights to establish 
her independence and solitary front only to fmd that she must 
depend upon others. The adult characters are also well-drawn, 
which is unusual for many young adult novels. Nancy Bond is a 
master at making her characters come alive for the reader. 

The Voyage Begun is a must for any thematic unit that 
deals with ecology. It can also stand alone as exciting reading for 
any mature middle school or junior high school student. Bond 
readers will fmd the same exciting treatment evident in her other 
novels. In The Voyage Begun, Bond makes us face a not-so-
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distant future that could be a reality for us. The novel is espe
cially poignant and timely in light of the present controversy on 
the disposal and storage of nuclear wastes and the disasters at 
Chemobyl and Prince William Sound. Q 

Reviewed by Bob Seney, 
Coordinator o/Gifted and Talented Programs 
Spring Branch ISD -

STUDYING THE FUTURE: A Portfolio of 
References 
compiled by Bob Seney, Coordinator of Gifted and 
Talented Programs, Spring Branch ISD 

EDUCATION 
Cetran, M.J. (1985). Schools olthe Future. McGraw Hill. 
Cetron, MJ, (1988). Class of 2000: The Good News and the 

Bad News. The Futurist. Nov.-Dec; 9-15. 
Delisle, J.R. (1989). lOOI: An Education Odyssey: ChUdren's 

View or the Future of Education. Gifted Child Monthly, 
May; 1-3. 

Goodlad, J L. (1984). A Place Called School: Pro.pectslor the 
Future. McGraw Hill. 

Emphasis on; Gifted Education 2000 A.D. The Gifted Child 
Today, March/April issue. This issue deals with.the future 
and gifted education. 

GENERAL 
Texas Future Prohlem Solving Program, 305 N. Bluff Drive, 

Austin, Texas 78745 (512) 447.{l529. 
Discover, monthly magazine, P.O. Box 359087, Palm Coast, FL 

32035-9947, $27 per year. 
The Futurist, bimonthly magazine of the World Future Society, 

4916 SI. Ebno Ave .. Bethesda, MD 20814-9968. Annual 
dues, which include magazine; $25 per year. 

Omnl, monthly magazine, P.O. Box 908. Farmingdale, 
NY 11737. 

Science Digest, monthly magazine, P.O. Box 1()()76, 
Des Moines, IA 50350, $13.97 per year. 

Cornish, E. (l!!77; 5th printing 1983). The Stu4y o/the Future. 
World Future Society. There is also a student handbook 
that supplements this book by Howard Didsbury, Jr. 

Cornish, E. (1978). 1999: The World ofTonwrrow. World 
Future Society. 

Kauffman, D1... (1976). Futurism QIId Future Studies. 
National Education Association. 

Taylor, P. (1982). The Kids' Whole Future Call1lo/I. 
Random House. 

Tomer, A. (1970) Future Shock. Random House. 
Tomer, A. (1980) The Third Wave. Bantam Books,lnc. 

World Future Society offers several publications on the future in 
both general and specifIC areas. Discount is nffered to members. 
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Let's Prepare Students for the Future 
by Jean Silaski, GIT Teacher, Conroe ISD 

How might we prepare today' s gifted students to grapple 
with an uncertain and possibly intimidating future? The answer 
for me has been to teach Alternative Futnres, 

A challenge for teachers of the gifted is to train them in 
flexible thinking and creative prohlem-solving skills-life 
sldlls-so they may prepare to live in a rapidly changing and 
ever-more challenging world. Today many youngsters have a 
negative, fataIistic view of a doomed planet thatls often rein
forced by the media. 

To counteract this, I explore with my students the methods 
futurists employ to forecast possible futures. Discussion begins 
with the fact that no ooe knows what the future will bring and 
that we are not locked into anyone specific future. Human 
beings can create and discover positive futures through careful 
long-range planning and application of creative problem solving 
techniques. Students learn that through flexible thinking many 
solutions can be generated for the problems facing our world. 
They also discover that almost all solutions begin with each 
individual doing his/her pan. 

After examining some of the most pressing problems 
endangering our earth, students develop futuristic scenarios 
which portray positive solutions to significant problems. also 
Letters to congressmen express concern about these issues and 
request supportive programs. 

Ultimately Alternative Futures produced the following 
comments from students; 

We were provided an arena for creative and imaginative 
thought; we beca,,", more open-minded and positive about 
how we view the future. And, we enjoyed the open forums 
which allowed 11$ to discuss our fears and concerns and to 
look at what the important issues realty are. 
Their conclusions were that tomorrow's world is being 

molded today, and that with receptive minda, good information, 
and proper thinking tools people will be equipped to take on 
whatever challenges the future might present. Teachers can and 
should nunw-e this attitude through instruction in future studies. 

A Reader Speaks Out 
The New 3 R's 
by Eileen E. West, Rising Star, Texas 

According to the experts, old views of culture, awareness, 
and values are officially "dead." Fresh concepts better reflect 
present and future reality. In the modem world, students must 
learn the new 3 R's-restructUl'ed culture, representative 
consciousness, and relined vaiues. 

The old tenets of our society hold white, European tradi
tions in highest regard. These beliefs have been displaced by 
new global cultural premises. Few realize the extent to which 
ordinary actions and thoughts form according to non-Western 
models. It is important for students to grasp the changes in 
restructured culture. 

In outmoded theory. the rational intellect is supreme. 
CurrenUy, scientists acknowledge the unconscious as an essen
tial part of the human mind. They are even adapting the scope of 
the scientific method to include the experimenter's frame-of
reference as a salient variable. In coming years, youth need 
experience with the dynamics of representative consciousness. 
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Conventioual wisdom maintains that certain activities are 
intrinsically more worthy of attention that others. New to 
Western society is the premise that every human activity, 
whether changing diapers, plowing fields, or designing build
ings, offers potential greatness; contemplation and pracm;e 
rewards us with insight. The new model stresses an equallty.of 
values. The old "good-bad" and ''black-white" concepts change. 
The ladder of values tums sideways to become a continuum of 
reflned values, 

Most education is based upon Culture, consciousness, and 
values from ancient times. There are new and more complex sets 
of all three. In them, the validity of timeworn ideals is not 
denied, but put into a wider context. Teach the new 3 R's, not to 
negate the old, but to modernize the understanding of our age. 

Suggested Reading 
Bateson, Gregory, Steps to an Ecology of Mind, Ballantine, NY, 1972. 
Bennan, Morris, The R •• ""hanl"",nl o/th. World, Ban""", NY, 1988. 
Henderson, Hazel, CrlUlting Alternative FUlures, Berkley ~ NY, 1978, 
Horkheimer, M"", Eclip •• of Reason, Seabury Pre .. , New York, 1974. 
Polyoni, Michael, Personal Knowledge. Uni •. of Chicago Pr .... 1962. 
Rozak. Theodore, U'lfinishedAnjma~ Harper & Row. New York. 1975. 

GRANTS FOR EXCELLENCE 
by Mary Jane Reeves, Secretary 
Chairperson, TAGT Finance Committee 

Since its inception in 1987, the Grants/or Excellence 
Program of T AGT has provided financial assistance to eleven 
organizations across the state to help them provide programs and 
activities that address the needs of gifted students. These projects 
have ranged from an extensive parent education program, 
sponsored by an Education Service Center, to a theater arts 
outreach program within a large, urban school district. The intent 
of the grants is to encourage organizations that reach out to the 
gifted by helping them implement appropriate projects. 

Tax-exempt organizations whose project supports the goals 
of T AGT listed below are invited to submit proposals at this 
time. An application form follows on the next page. 
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Name of Project: ________________________ _ 

Contact Person: ------------------------------------------------

Address City State Zip 

Amount requested: _____________ Tax Exempt# _______ _ 

Please respond to the following (attach responses to application): 

1. Provide an overview of your project, explaining its purpose, the audience it addresses, 
and how it will benefit either gifted students and/or the membership of TAGT. 

2. Explain which of the TAGT goals your project will address and how. 

3. Explain specifically how the funds you are requesting will be used. 
(Examples include honoraria for speakers, printing costs, postage for surveys, etc.) 

4. What percentage of the total cost of your project does this request represent? 

5. How will TAGT's grant be acknowledged? (Examples include recognition of grant on 
printed materials, aCknowledgment at conference, etc.) 

6. Explain the time-line of your project, including beginning and ending dates, expected 
date of implementation, etc. 

Please return application by September 1, 1989 to: 
TAGT 

Attn: Grants for Excellence 
P.O. Box 9802 #814 

Austin, TX 78766-9802 

Applicants will be notified by November 30, 1989. 
Awards will be distributed after January 1, 1990. 

Recipients will be asked to submit a brief evaluation on completion of the project. 
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Later this summer you will be receiving in the mail your 
ballot for the 1989 TAGT Executive Board Elections. Every 
year the membership votes On a new slate of offICers and one
half of the Regional Representatives. This year members in the 
odd-numbered regions will have a chance 10 select representa
tives. The Nominations Comminee asked each candidate w 
provide a brief statement indicating what helshe hopes 10 
achieve during his/her tenure in office. Those statements, or 
excerpts from them, have been reprinted below. Please take time 
to familiarize yourself with the candidates and their positions. 

This year T AGT has adopted a new procedure 10 simplify 
the ballot and will not reprint these statements on the ballot 
itself; instead, we ask you to keep this copy of the tempo and 
refer to it when it comes time to make your selections. 

Your informed vote is very important to the Association. 
We have been blessed with high quality, professional representa
tion throughout our twelve-year history thanks largely to an open 
election procedure. Your continued participation in that process 
is crucial w the leadership of TAGT. Whatever your personal 
decision on these nominees, the entire slate of candidates 
deserves our appreciation for offering their time and services W 
the children of Texas. We applaud them and look forward to a 
vital working relationship. 

PRESIDENT .ELECT 
Ulllrey Dufner, Coordinator o/Gifted Programs, Weslaco ISD 

The most important person in the delivery of gifted 
programs is the teacher. I hope to make TAGT even more 
responsive 10 teacher needs and parental concerns. In addition, 
TAGT will continue w carry the concerns of education of gifted 
students to the governing bodies of Texas education. 
Adelle McClendon, GIT Coordinator. Cy-Fairbanks ISD 

As President-elect. I will work diligently w assure that 
TAGT remains a strong, vital organization dedicated to meeting 
the needs of gifted learners in Texas. I will also work to provide 
a T AGT conference which will aid parents and educalOrs alike to 
understand and serve this very special population. 

FIRST VICE-PRESIDENT 
Patricia Uaonsly, Institute/or Gifted·& Talented. Texas A&M 

My vision ofTAGT 1990: BEACON~lighting the way; 
INNOV ATOR~for where gifted learning might take place: and 
VALIDA TOR--Qf defensible programming. I see our tempo, 
Insights, monographs, as professional class conduits of expert 
information for teachers, parents, administtators, highlighting 
individual and district exemplary practices and promoting 
relevant research. 
Bob Seney, GIT Coordinator, Spring Branch ISD 

Communication is an important element in the life of any 
organization. The growth of TAGT underlines this importance. It 
is important 10 continue the growth and development of the 
tempo as the official voice of TAGT and as a scholarly journal 
to present current concerns in gifted education. 

18 

SECOND VICE.PRESIDENT 
Amanda Batson, Director. Gifted !Talented Resource Center, 
Region III ESC serving Regions I. II. III. XflI, & XX 

As Second Vice-President of TAGT and, therefore, 
chairperson of the Advocacy Committee. I will: 

~ strengthen the network of regional representatives, 
~ expand TAGT involvement to include more parents and 
other concerned citizens outside the education community. 
~ encourage TAGT membership for families and support 
from all socioeconomic and ethnic groups. 

Mary Jane Reeves, Gifted Ed. Specialist, Region XVI ESC 
The future of gifted education in Texas is largely depend

ent upon active parent groups and a strong state organization: 
TAGT. Working with the Advocacy Committee and the Re
gional Representatives, I should like to help bring about more 
effective networking among parent groups across the state and 
increased membership in TAGT. 

SECRETARY 
Marta Mountjoy, Gifted Program Administrator, Garland ISD 

I will suppon the established efforts in conserving TAGT 
funds. But I am also interested in redirecting some funds and 
expanding the number of grants and scholarships. I feel we need 
to "give back" to the membership these services and benefits to 
show we appreciate Texas parents, educators, and students. 
Ann Weiss, Teacher 0/ the Gifted, Spring ISD 

I have been involved in gifted education in Texas for more 
than 18 years. I want to continue that commiunent to appropri
ate education for gifted students by increased participation in 
TAGT. As Secretary and Scholarship Committee Chairman. I 
would be vitally concerned with providing increased funding for 
qualified students and projects. 

REGION I 
Linda G. Mora, Asst. Supt./or Instruction, United ISD 

TAGT should work toward combining the differing 
components of glt to achieve a total program. Parental involve· 
ment components are necessary for a successful program. 
Teachers need to look at their role and how it relates to strong 
affective relations with students. 
Ann Williams, GIT Coordinator. McAllen ISD 

My main goal will be to keep the members of TAGT 
informed as to what is happening on the state level. I feel the 
more informed the general membership is the more they will 
learn and feel pan of T AGT. I will endeavor 10 bring the needs 
of our region to the state level so working together we will better 
meet the needs of our glt students state-wide. 
REGION III 
Debra Baros, Elementary Curriculum Director. Cuero ISD 

I envision TAGT in the coming years continuing the 
positive, effective programs that the more resourceful districts 
have access 10: I propose that additional resources for smaller 
districts be provided so that effective parentaVcommunity 
partnerships can be formed 10 serve these students' giftedness •.. 
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Karlene Noake, GIT Coordinator, Asst. Principal, Victoria ISD 
TAGT provides a network for educators and parents 

committed to continued progress in the area of gifted education. 
As the Region III Rep., I would s(rive to increase membership in 
TAGT. Through this organization, parents, teachers. and 
adminisll'ators can make a difference for gifted students. 

REGION V 
Marianne Fiorenza, Coord., ChallengelTAC . BeaultWnI ISD 

As Regional Representative of TAGT, I will continue the 
work already begun in establishing a strong network of advo
cates for gifted education in Southeast Texas. I will encourage 
TAGT to support regional efforts through the provision of 
workshops or.seminars for gifted/llIlented educators and parents 
in the Region V area. 
Aileen S. Johnson, Associate Professor, Professional Develop
ment and Graduate Studies Department. Lamar University 

The role of TAGT, its officers and members, is critiCal as 
Texas schools comply with the mandate to expand their services 
to gifted students at all grade levels. Our informed leadership 
and active advocacy for quality programming can, and will, 
make a difference! 

REGIONVn 
Betty Strickland, Consultant for Gifted Ed .. Region VII ESC 

As a Regional Representative, I would work to foster the 
effectiveness of TAGT in encouraging excellence in gifted 
education. With the growing number of districts serving gifted 
students, r feel it is important that TAGT offer greater assistance 
in translating glt research into practical applications for class
rooms and parenting. 

REGION IX 
Vicki Boyd, Coord.!Teacher, GIT Program. Henrietta ISD 

I hope to share the knowledge I have acquired in my 
experience working with gifted students in small schools. TAGT 
can help small schools through conference presentations as well 
as continuing mini-workshops. I know training parents and 
educators about the needs of gifted students makes a difference. 
Shirley Carol Porter, GIT Coordinator, Nocona ISD 

I hope to see continued in- depth gifted education tech
niques for teachers, parents, and the public through innovative 
seminars and publications. I envisitm TAGT as the fronl runner 
in glt programming, identification, and organization, continued 
student recognition in TAGT publications ... and TAGT as an 
advocale for improved state funding for glt education. 

REGION XI 
Ann Brock, GIT Teacher. Burleson ISD 

My vision is to have an active glt network for all the 
schools in Region XI with TAGT leading. A compilation of 
resource person, curriculum and activities should be made so we 
can more effectively facilitale meeting each gifted child's needs. 

Janis M. Laughlin, Gifted Ed. Coordinator, Lewisville ISD 
TAGT has passed from infancy to adolescence as the voice 

of gifted education in Texas. As a maturing organization it is 
villll that we have dynamic leadership from throughout the state. 
Today's decisions determine the future of gifted education in the 
20th century. 
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REGIONXm 
Susan K. Johnsen, GIT Program Coord. , UT, Austin 

. .. I hope to promote the recognition and acceptance of 
gifted studems as needing a differentiated curriculum: to develop 
mutually beneficial partnerships among parents, students, school 
districts, universities, and other regional service areas: and serve 
as a publiC advocate for leadership develqpmem at both the state 
and local levels. 

REGION XV 
Carol A. Hall, Teacher, San Angelo ISD 

Professional activities and parenting led me to enjoy 
helping others fmd chances for growth. I am eager to assist 
TAGT in its essential role of promoting opportunities for g/t. 
students and encouraging ll'aining for professionals and parents. 
Mary L. Seay, Supervisor of Gifted Programs, San Angelo ISD 

I am interested in seeing gifted education rise to a more 
sophisticated level of thinking and learning and I would like to 
see research for young gifted and for the learning disabled set 
into motion. 

REGION XVII 
Judy Copeland, CurriculWIIDevelopme/ll, Texas Tech Univ. 

I hope to build on an excellent foundation buill by capable 
and dedicated representatives and to facilitale dialogue among 
SlUdents, parents, teachers, administrators, and researchers. 
TAGT keeps the needs and the special contributions of lbe gifted 
before the public and continues to act as an effective advocate. 
Mary M. Keller, Director of Eleme/llary Ed .. Plainview ISD 

It is my vision that TAGT could work cooperatively with 
the Texas Education Agency in the dissemination of information 
concerning exemplary programs for gifted students. I would 
also envision a significant role for TAGT during the transition 
period as districts come into compliance with services fOf gifted 
students. It is critical TAGT be in the forefront, helping districts 
develop long-term strategies for quality gifted eduCation. 

REGION XIX 
Pat Panus, Supervisor. Elementary GIT Program, Ysleta ISD 

As Region XIX Representative, I would like to continue 
working for gil advocacy. Networking among gifted/lalented 
teachers, parents, and administrators would facilitate our 
common goals. Additionally, I advocate early primary gifted! 
llIlented programs that meet the variety of needs of children 
around the Slate. 
Ann Sawyer, GIT Teacher, Clint ISD 

I would like to continue with the fine work that the past 
representatives have done. Our needs in far West Texas are like 
those in lbe rest of the state. However, I would like to see 
conventions, workshops, etc. held closer to our area so the 
teachers here could auend. 

Reminder! Save this information/or 
help in completing the July ballot 
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For Your TAGT Files 

Texas Association for the Gifted and Talented, Inc. 
1988 EXECUTIVE BOARD 

Margaret Kress, President, (409) 756-7751, Conroe ISO, 702 North Thompson, Conroe, TX 77301 (Region VI) 
Jeanne Hranilzky, President-Elect, (214) 323-5735, Carrollton-Farmers Branch ISO, Box 186, Carrollton, TX 75006 (Region X) 
Palricia Haensly, First Vice-President, (409) 845-2337. Institute for the Gifted and Talented, Texas A&M University. 

College Station, TX 77843 (Region VI) 
Martha McKee. Second Vice-President, (817) 927-0609, Forth Worth ISO, 3320 West Cantey, Fort Worth, TX 76109 (Region XI) 
Marr Jane Reeves, Secretary, (806) 376-5521, Region XVI ESC, P.O. Box 30600, Amarillo, TX 79120 (Region XVI) 
Wayne Craigen, Immediate Past- PresideD!, (713) 980-1300, Fort Bend ISO. Box 1004 Sugarland. TX 77487 (Region IV) 
Laura Allard, Executive Director, (512) 343-1886, P.O. Box 9802 #814, Austin; TX 78766-9802 (Region XIII) 
Ann Shaw, (512) 463-9455, Direcror of Gifr.ed/Talented Education, TEA, 1701 North Congress. Austin, TX 78701 

REGIONAL REPRESENTATIVES 
I Hillrey Dufner, (512) 968-1515, Weslaco ISO, P.O. Box 266, Weslaco. TX 78596 
II Sandra Younger, (512) 886-9050, COIJ)US Christi ISO, Box 110, COIJ)US Christi, TX 78403-0110 
III Amanda Batson, (512) 573-0731, Region III ESC, 1905 Leary Lane, Victoria. TX 77901 
IV Ann Weiss, (713) 353-9194,4007 Cypress Lake Drive, Spring, TX 77388 
V Ginger Rigby, (409) 735-3555, Hatton Elementary School, Bridge City, TX 77611 
VI Valerie Thompson. (409) 539-3306, B. B. Rice Elementary, 804 Gladstell Street, Conroe, TX 77304 
VII Diane Gaige, (214) 984-3071, Region VII ESC, P.O. Drawer 1622, Kilgore, Texas 75662 
VIII Ann Trull, (214) 784-6668, Paris ISO, P.O. Drawer 1159. Paris, TX 75460 
IX Jean Holcombe, (817) 692-0558,1800 Brazos, Wichita Falls, TX 76309 
X Donna Criswell, (214) 881-8172, Plano ISO, 1517 Ave. H, Plano, TX 75074 
XI Gordon Doggett, (817) 571-4536, Spring Garden Elementary, Bedford, TX 76021 
XII Ann Wink. (817) 526-4530, Killeen ISO. P.O. Box 967. Killeen. TX 76540 
XIII Marcy Voss, (409) 968-3131, La Grange ISO, P.O. Box 100, La Orange, TX 78945 
XIV Polly Jo James, (915) 677-2746, 625 South 8th, Abilene, TX 79602 
XV James Coffey, (915) 658-6571, Region XV ESC, P.O. Box 5199, San Angelo, TX 76904 
XVI Charlone Huffaker, (806) 353-0498, 3505 Danbury, Amarillo, TX 79109 
XVII Deanna Van Pelt, (806) 828-5866, Slaton ISO, 300 South 9th, Slaton, TX 79364 
XVIII B.K. Dean, (915) 563-2380, Region XVIII ESC, P.O. Box 6020, Midland, TX 79701 
XIX Palricia Panus, (915) 595-5712, Ysleta ISO, 9600 Sims, El Paso, TX 79925 
XX Margie Irwin, (512) 647-2204, Northside ISO, 5900 Evers Road, San Anronio, TX 78238 

Patricia Haensly, Editor 
TAGTlempo 
P.O. Box 9802 #814 
Austin, Texas 78766-9802 
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