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SERVING THE NEEDS 
OF SECONDARY 
GIFTED STUDENTS 
try Jeanne Hranitzky 

Adolescence and early adulthood is a challenging time at 
its best. For the gifted, it can be a period of uncertainty, awaken
ing of self-awareness, and exploration into the unknown. There 
are few role models in our society for the gifted adolescent, 
especially gifted girls. Our society has concentrated its attention 
on the athletic, the wealthy, and the beautiful, and has mostly 
ignored the intellecroal, the creative, and those who serve 
mankind. Clark (Growing up Gifted, 1988) mentions the 
following focus during this period: 

• 
• 
• 
• 
• 
• 
• 
• 
• 

• 

Achievement of independence 
Discovery of identity as a person 
Establishment of personal values and philosophy 
Development of self-guidance, self-motivation, and 
self-esteem 
Awareness of needs of others and how the self can 
contribute to meeting those needs 
B,ploration and acceptance of sexuality 
Acknowledgment of intellectual power 
Acquisition of life maintenance, career, and self
actualization skills 
Development of meaningful interpersonal 
relationships 
Exploration of reality structures by use of personal 
experiences (p.428) 

Many gifted youth are lost to society during this time in 
their lives. They drop out of school because they are different, 
their needs are not being met, they have failed to find a suppor
tive peer group, they are not pan of the majority culture, or they 
are seeking to find more stimulating and meaningful horizons. 
Proper services to these students through our public and private 
schools during this critical time in their lives is of utmost 
importance. We must support and serve our gifted secondary 
students to insure a talent pool of productive adults who can 
solve the problems that mankind will face in the future. 

There are a variety of vehicles for service to secondary 
gifted srodents. These vehicles include such measures as 
specially designed courses in mllior content areas; advanced 
placement; mentorship programs; International Baccalaureate: 
early entrance into colleges and universities; seminars that take 
the Socratic approach; mini courses; cross-disciplinary offerings; 
Governors' schools; magnet programs: academic competitions 
such as Odyssey of the Mind. Future Problem Solving, Academic 
Decathalon. and Invent America; concurrent enrollment, and 
other appropriate modifications for the gifted and talented 
student. The important factor in examining these options is the 
diversity of needs and talents of our gifted population. There is 
no one answer to the question of service to secondary gifted 
students. 
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We also cannot ignore affective suppon for the gifted 
seconday student. Development of self-esteem, self-acroali
zation, communication, and interpersonal skills is just as 
important as nurturing the cognitive potential. Many gifted 
youth have a feeling of isolation and of not "belonging" to the 
mainstream. Maslow speaks of fulfilling the needs of love 
and belonging and self-esteem before we can reach the level 
of self-actualization. 

I have heard our gifted described as "one of our nation's 
most preCious natural resources. Let's not waste this resource 
or misuse it as we have others in the past. Let's be conserva
tionists and work together to insure the "protection" of our 
gifted and talented youth so that they do not become an 
endangered species. 0 
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From the Executive Director • .. 

LEGISLATIVE 
UPDATE 
by Connie McLendon 

I hope the new year is off to a good start for ail of you. 
1990 has certainly begun with a bang in the capital city. Judging 
by the traffic on and around Capitol Hill, one would think the 
Legislarure was back in town. The important news item in 
Austin this January 1990 is education-specifically the school 
finance issue. For ail of us, of course, another important news 
item for 1990 is the glt mandate. 

Public School Funding 
The first year in the last decade of this century promises to 

be a landmark year for gifted and talented. For Texas public 
schools in general, however, it is a time of great uncertainty. 
The Texas Supreme Conn has ordered the state to develop a 
more equitable way to fund public schools. Governor Clements 
has called a special session of the Legislature for February 27 to 
address the finance issue but he is quoted as saying he "will 
block ail efforts to raise taxes to pay for overhauling the state's 
unconstitutional system." The Supreme Court order says a plan 
must be presented by May I, 1990 or funds to the state's 1,068 
school districts will cease to flow. Following the court order of 
last October, numerous plans have been brought forth proposing 
better ways to finance public schools. The Finance Committee 
of the State Board of Education has met at least five times since 
October, listening to testimony from legislators, school 
administrators and state association leaders. They have solicited 
advice from public school finance experts, university research 
personnel, private citizens, representatives of business and 
industry, all in an effort to develop a school finance plan to 
present to the Legislature this spring. If approved, the SBOE 
plan approved on a 11-3 vote Saturday, January 13, would 
require by 1991 a $1 billion increase in state funding for public 
schools., increasing to $5.2 billion in 1995. State spending for 
public school education is $6 billion this year. If fully imple
mented, the SBOE plan would increase per pupil spending to 
$4,400; this is about $1,200 above the current average expendi
ture. The State Board's plan, as well as most of the plans 
presented thus far, attempts to better equalize state funding 
between property rich and property poor districts. The state's 
gifted and talented are represented in all school districts, Thus, 
any finance plan which improves equity for all districts improves 
conditions for the gifted and talented. 

This spring Texas legislators will face what one Austin 
reporter has caIled "a politician's nightmare: intense pressure to 
pass huge tax bills in an election year." This situation can and 
probably will create a volatile chemistry where anything is likely 
to happen. So, while 1990 marks a year for us to celebrate, we 
must keep a watchtful eye on the legislative front. Both as an 
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organization and as individuals, it is a year to articulate clearly 
Our support for glt to our legislators, state school board mem
bers, local boards of trustees and school administrators. Not 
only must we protect the ground we have won, but also work to 
improve public awareness and understanding of the needs of the 
gifted, We must develop support for appropriate programs and 
equitable funding for districts providing the services, 

State Plan 
The Texas Education Agency's Division of Gifted and 

Talented presented the Grr State Plan and Rules for implemen
tation to the Srudent Committee of the State Board of Education 
on January 12. The committee delayed discussion of the plan, 
stating a need to review it with each member's constituency. 
The next meeting of the Student Committee will be February 9. 
With this delay and the requirement that rules for implementa
tion have three readings, we should look for final approval of the 
plan and rules to be no sooner than the May SBOE meeting. 

Copies of the draft of the State Plan and Governance Rules 
will be disseminated to members of the TAGT Executive Board 
for review and comment at the January 19·21 meeting in Austin. 
TAGT officers and regional representatives of the Executive 
Board will be encouraging your comments, suggestions and 
active involvement during this politically sensitive period for 
the gifted and talented of the state. 

~ernbership Increase 
Due to the dramatic increase in TAGT membership--<ln 

January 10 we were at 5,180 active members-for several weeks 
those of us at the TAGT headquarters have been working to 
develop an automation system that will allow uS to improve 
services and communication to the association's vital and 
growing membership, A busy time, but nonetheless with the 
Legislature returning to Austin for the special session, I will 
become a familiar figure on Capitol Hill. 

I will also be closely monitoring the State Board and Texas 
Education Agency as they move the State PIan and Rules toward 
final approval. Through the TAGT regional representatives 
networking system, we will keep you informed on the progress 
of the S tate Plan and Rules and the public school finance issue. 
To ensure that 1990-91 is a banner year for the gifted and 
talented, however,we will need the active support and participa-
tion of the TAGT membership. Cl 

"The State's gifted and talented are repre
sented in all school districts. Thus any 
finance plan which improves equity for all 
districts, improves conditions for the gifted 
and talented. " 

3 



SPEAKERS' BUREAU 

As a service to its membership, TAGT is forming a Speakers' Bureau designed to create a bank of 
speakers with expertise in gifted and talented education for referral purposes. Anyone interested in 
listing hislher services is asked to complete the application form below. 

An updated file of applications will be maintained by region and topic in the T AGT office. 
When inquiries are received, copies of the applications of all speakers in a given geographic area or 
with the required area of expertise will be forwarded. In coordinating this service, T AGT will function 
as a clearinghouse; the inclusion of a person in our Speakers' Bureau does not necessarily represent an 
endorsement nor have we verified his or her references. Those inquiries, as well as negotiations about 
honoraria, are left to the discretion of the requesting party. 

SPEAKERS' BUREAU TALENT BANK APPLICATION 

Name: Date 
--------------------------------~ --------------------

Address _________________________ City _____________ ,Zip ___ __ 

Phone (home): ________________ (work): ______________ ESC Region ______ _ 

Position: ____________________________________ _ 

Area(s) of expertise: ______________________________________________ _ 

Experience as presenter or speaker (list only your three most recent engagements): 

Name of Reference Address Position Phone 

1. _________________________ _ 

2. __________________________ ---,-_____________ _ 

3., _______________________________________ _ 

Optional information: Speaker's fee _______ ; Additional expense (printing, travel, 

per diem, etc.) _____________________________ _ 

Please return completed applications to: TAGT, P.O. Box 9802 #814 Austin, Texas 78766-9802 
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OUR EDITORIAL 
FOCUS 
by Patricia Haensly, 
Editor, tempo 

1990! A new decade for exciting developments in gifted 
education in Texas as we approach the mandate deadline, the 
advent of teacher certification in g/t, and the adolescence of 
TAGT going into irs 13th year, We all are feeling much wiser, 
yet often not well-informed enough nor skillful enough to 
identify and teach appropriately all the gifted youth we are 
committed to serving mOre fully than we have in the past. Texas 
has made giant strides forward in gifted education and we must 
continue that tempo_ Forgive us our puns, it seemed too 
appropriate to avoid! 

Our committee selected the secondary level as its first 1990 
target for information expansion. What Is Appropriate Instruc
tion for the Gifted at the Secondary Level? by international 
expert John Feldhusen (p.6) provides the perfect introduction for 
this issue's exploration of the gifted secondary programming 
menu. With information for administrators, teachers, counsel
ors, and parenrs alike, the menu examinatioo continues with 
acceleration and enrichment addressed in Advanced Placement 
(p.9) and Gifted HOllors vs. Honors Courses (p.IO). Mentorship 
programs are a dynamic opportunity for independent study in 
urban settings (p.l8) but also, if designed carefully, can promote 
exciting discovery experiences for studenrs in small rural 
districrs (p.l7). 

Teachers will not only find creative implementation ideas 
with law education but also are introduced to a newly created 
information resource at the secondary level through a preview of 
the carefully-crafted and practically-Oriented, Texas-based 
Prufrock Journal (p.16). [Be sure to tune in to our Spring issue 
to find out how Texas teachers are developing recommended 
curriculum for the gifted as described in the Feldhusen article.) 

Parents, searching for experiences to expand their gifted 
teens' education will find information about the University of 
North Texas' version of the Study for Mathematically Preco
cious Youth. the TeXlJS Honors Group andcounseling for math 
precocious elementarY students (p.14). Participating students' 
views of the NTU-Math Science Academy and a summer 
program at Harvard lend additional insighrs on these enrichment 
options (pp.15,16). 

Nor have we overlooked tempo's primary mission to keep 
you informed of T AGT events for and with you-Convention 
'89 highlighrs and Convention '90 Can for Proposals, election 
resulrs, and to help you plan staff development, information on 
the 1990 T AGT InstItutes for Small School Districts and 
Speakers' Bureau forms for prospective consultanrs. Don't 
forget to check the listing of Coming Events! 

Much of what you'll see in tempo originates with the best 
of Texas' gifted educators and represenrs Texas schools from the 
tip of the Valley to northernmost Texas, from the east to the west 
(if not this issue, in the next). Happy Reading, Reflecting, and 
RegroupIng to you! Q 
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1990 EXECUTIVE BOARD 
TAKES OFFICE 

At the annual general business meeting of the associa
tion, Friday, November 10, 1989 the newly-eIected officers of 
TAGT formally took office. Their selectinn was the result of 
balloting which took place last summer. Your new Executive 
Committee is as follows: 

~:Jell~ne QfIlDi~y,J'ij~~~Df .• ~ 
,4.deIljl1.fcCkitf\li,l'rl$ldebHni:d. i · ••...••••.•.•........... 

.·.l)r;·.~tiiclll .. iie!lilIl';.·I1I:i.$iyl~ .... iiiiid~Dt·.·.· 
i.:Ur···,4.malldllJ)~tscl1IiSt&>nd'VtCi!:Pidident •.••• 
:U~;~~~~lI:'!i~~~~tII~'i' 
~~ •• ~8t@~t~ess;ll!1~ili'~.Past-Pte$ideil.t . 

Regioual Represenllltives from odd-numbered disbicrs 
were also chosen. Their names and mailing addresses can be 
found on the back cover of tempo. We encourage you to make 
contact with them. 

(III the case of Region XIII, Dr. Susan Johnsen was 
elected but is unable to serve because she has 1IWved out of the 
district. taking a position at Baylor University ill Waco. As 
stipulated III TAGT by-laws, a replacement--/rene HellOn--was 
appointed by the Preside1ll and approved by the Executive 
Board. Other new appoilltmellls necessitated by 1IWves or 
reassignme1lls inclutk: Bob Seney to replace AM Weiss as 
Regloll IV Represelltative [Ann was elected Secretary of the 
organization]; and COllnie Ricci to replace Polly Jo James as 
Regloll XIV Representative [Polly has just taken lIP lIew duties 
in Weslaco lSD, Regloll I.J) 

SURPRISE! _ .. was Laura Allard's reactlon to 

a reception planned in her honor at the September, 1989 
Executive Board meeting in Austin. The meeting marked the 
transfer of responsibility between Laura, as former Executive 
Direclor, and Connie McLendon, the new Direclor. 

5 



Of Interest to Administrators • .. 

What is Appropriate Instruction 
for the Gifted 
at the Secondary Level? 
by John Feldhusen, Purdue University 

Gifted adolescents need instruction which will stimolate in~ 
tellectual growth, help !hem develop articulate knowledge bases 
in !heir areas of talent streng!h, provide opportUnities to clarify 
!heir career and life goals, help them understand their special 
talents and abilities, and stimulate !heir motivation to achieve at 
a high creative level, commensurate with their abilities. Some 
other needs are shared wi!h all adolescents such as self under
standing, self fulfillment, and good peer relationships. Above all 
gifted adolescents need challenging learning experiences at a 
level and pace appropriate to !heir precocity and talents. 

Challenging experiences in school derive from interaction 
wi!h excellent teachers, intellectual peers, and sound curriculum. 
The best secondary teschers of the gifted are !hose who know 
!heir discipline or subject matter extremely well; who can focus 
instruction primarily on concepts, issues, problems, and relation
ships among ideas; who can interact wi!h gifted students at a 
level and pace appropriate to the students' precocity; and who 
have developed special understanding of !he characteristics and 
needs of the gifted. They use a constructivist approach to 
learning, engaging gifted students in dynamic interaction with 
subject matter through discussion, indeplh research, experi
ments, problem solving activities, writing, speaking and a 
variety of project activities. They recognize the need for gifted 
students to develop large, fluent, and well articulated knowledge 
bases in !heir talent areas or disciplines, and they know how to 
help students develop advanced metacognitive processing skills 
so that they (the students) can deal more effectively with the 
world of ideas and problem solving (Sternberg, 1981). 

Gifted students also need substantial periods of time learning 
and interacting wi!h intellectual peers. This means !hat grouping 
for all or large chunks of instructional time is essentisl. In spite 
of the criticisms of ability grouping, some of which are justified, 
gifted students need !he challenge of intellectual peers to sustain 
their motivation and en!husiasm for learning. While it seems 
clesr that simply ability grouping of low, average, and high 
ability you!h affords liute benefit to any of the three groups, 
grouping the gifted for differentiated instruction does yield 
special educational benefits for !hem and does no harm to other 
children (Kulik and Kulik, 1984). 

Grouping !he gifted at !he secondary level may be accom· 
plished through honors classes (Feldhusen and Robinson, 1986), 
seminars (Kolloff and Feldhusen, 1986), advanced placement 
courses (College Board, 1989) and a variety of other ways. 
While special magnet schools for the gifted are growing in 
popularity !hroughout the United States, such full-time inslnlC-
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tion is not essential for all gifted and talented you!h. The various 
options which already exist or can be organized in public schools 
can meet !he needs of gifted and talented youth reasonably well. 

The third source of challenge for the gifted and talented is the 
curriculum. Curriculm for the gifted should be carefully planned 
to assure that it deals substantially with the theoretical and 
abstract foundations of fields of study and that students have 
ample opportunities to learn and use !he thinking skills which 
are indigenous to the disciplines or area of study (VanTassel
Baska et al. 1988) .• Gifted and talented you!h should also be 
exposed to advanced content and conceptual levels not ordinarily 
addressed in regular classes. Thus, their needs can ofren be me! 
by having !hem take advanced high school courses, special 
elective classes, or college level and AP classes abead of 
schedule. 

• The Spring tempo will include a "",del how-to experience 
by a Te;;:o. •• chool district in developing this recommended 
cUTriculum: The Growth and Nature or a Secondary 
Prollram by Pat Millerick. 

Acceleration is Essential 

A11!ha! has been said so far clearly implies that curriculum 
and instruction for the gifted and talented must be accelerated. 
For !he highly gifted it must be radically accelerate~. Figure I 
suggests three levels of giftedness and talent and related educa· 
tional services for each level. The benefits of acceleration are 
well established (Feldhusen, 1989; Kulik and Kulik, 1984; and 
Daurio, 1979). In essence, educational acceleration Is not 
acceleration; it i. simply providing instruction at a level and 
pace whichfits studelllS' abilities and talents. Such instruction 
will be properly challenging and motivating to gifted and 
talented students. 

A multitude of opportunities exist to accelerate instruction in 
response to student needs: (I) high school courses taken in 
junior high, (2) College Board Advanced Placement Courses 
(College Board, 1989), (3) college courses in high school, (4) 
esrly admiSSion to college, (5) advanced high school courses 
taken in !he fU"Sttwo years of high school, (6) independent study 
on advanced topics guided by a high school or college teacher, 
(7) advanced correspondence study courses in high school, and 
(8) special accelerated summer classes at a college or university. 
All such accelerated learning experiences help build gifted stu-
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dents' knowledge bases, provide challenging learning experi· 
ences to stimulate intellectual growlll, and sustain or develop 
high level achievement motivation in gifted .rodents. 

The Models Problem 

When the gifted are grouped for Q\I or some part of !he time 
!hey are perforce removed from regular classes. There is then 
ofren a great concern expressed about how lIIey are needed as 
models to stimulate achievement in less able students and !hat if 
!hey are removed, oilier youlll wi1llose their motivation to 
achieve. Insightful teachers, however, have noted for a long 
time what recent research coniums: (Schunk, 1987; Feldhusen 
and Kennedy, 1989) that students tend to model on olllers of like 
ability and on others who, willi similar ahility, are coping well 
with school. Gifted children are also likely to dominate discus· 
sion and intellectual activity in classsrooms (Kennedy, 1989) 
and acwally be a deterrent to the good learning of oilier students. 
Thus, some teachers note an actual intcllectual blossoming of 
regular students when !he gifted and talented are removed from 
lIIe classroom to be in special classes. 

The models problem has another side and that is !he need of 
gifted and talented .wdents for experiences willi cmllive, high 
achieving adults in their (the students') areas of talent and 
special interest. Career aspirations and goals of lIIe gifted and 
talented are determined to a great extent by early interaction with 
adult models. Formal IUllIngements for such experiences fall 
under the heading of meotorship (Moore, Feldhusen, and 
Owings, 1978). Haeger and Feldhusen (1989) and Ellingson, 
Haeger, and Feldhusen (1986) argued that mentor experiences 
are vital to the career development of gifted and talented youth. 
They described a model for organizing mentor experiences and 
reported evaluations which indicated that the model was 
effective in enhancing career development of participating 
youth. Mentors serve as model of high level professional or 
artistic careers, lIIey help gifted and talented youth understand 
the educational paths to !hose occupations, and lIIey exemplify 
the life styles associated willi the careers. Thus,lhrough 
mentoring experiences, gifted and talented youlll can make 
bettter decisions about career goals and hopefully be inspired to 
pursue them. 

Identification and Selection 

The task of identifICation and selection in gifted education is 
to fmd those youth who, because of !heir special talents, apti· 
tudes, abilities, or precocity, need differentiated instruction and 
curricula. The identification process highlights their special 
characteristics which in tum determines their special needs. The 
major signs of giftedness and talent lie in lIIeir precocity,lIIat is, 
being advanced intellectually and academically beyond other 
youth of lIIe same age. The precocity is shown in high inteUi. 
gence, high achievements, high verbal or mathematics aptitude, 
capacity to learn rapidly and remember well, superior musical or 
artistic talent, leadership, and high conceptual ability. The 
precocity may be revealed on tests, in school learning situations, 
or in interactions willi parents, peers, and other adults. 
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Hoover and Feldhusen (1987) presented a comprehensive 
plan for identifICation at lIIe secondary level. They argued 
against identification proeedures which designate some youth as 
"gifted" and olbers as ''nongifted." Instead lIIey proposed that 
!he focus be on the identification of talents and lIIe fonuation of 
a talent pool. Youlll who are in the talent pool should receive 
special counseling and guidance to assure that !hey enroll in 
appropriately challenging classes, matched to lIIeir talents, apti· 
tudes, and Interests, and lhatllley participate in activities which 
enhance their talent areas. Again, as suggested earlier, a 
smorgasbord of accelerated and enriched courses and activities 
should he available or developed to meet their special needs. 
Feldhusen, Hoover, and Sayler (in press) present a mure compre· 
hensive, book·length guide to !he development of identifICation 
and instructional services for gifred and talented youlll. 
Feldhusen and Reilly (1983), Feldhusen and Robinson (1986), 
and Feldhusen (1986) have presented detailed descriptions of 
prognun elements and structure of secondary prognuns for the 
gifted based on a conception of giftedness (Feldhusen, 1986; 
Feldhusen and Hoover, 1986: and Feldhusen, in press) which 
embraces (1) abilities, (2) talents, (3) self concept, (4) motiva· 
tion. and (5) a knowledge base. 

The major problem of identification at the secondary level is 
to fmd lIIose youlll who are IIOtlikely to exhibit their talents and 
abilities on lIIe commonly used tests. These are students from 
poverty or cultnra11y different homes, and handicapped and 
underachieving students. A special issue of the Gifted ChJld 
Quart.rly (1987, V. 31, No.4) presented a number of articles 
focusing on problems of identification and nurturance of lIIe 
gifted from special populations. 

Figure 1 
DIFFERENTIATING Gff SERVICES FOR DIFFERENT 

LEVELS OF GIFI'EDNESS 

LIve" IQul115·125 
Splc/ul EI,clive, 
Ellrichm'nt ClaS"' 
Fllture Problem Solring 
04:1&"Y ofth' Mind 

LlNIII IQ. of 126·145 
Early Admlssloll 
Grad, AdvallC'lIIIIlJt 
HOllO,., Class" 
M'lJwring 
S,mlno.,., 
Debate 

LIve/III IQ' 01146.Upward 
High School Cau,.,,, III JUlllor 
High or Mi44I, School 

COllcurrellt ColliI" ElJroUlllllllt 
Mllllip" Advance4 Placemellt Courses 
IlJterllShipl 
Early CoU'P A4milislolJ 
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Social Emotional Concerns 

A recent'report from the National Center on Effective Secon
dary Schools (1989) documents with numerous case studies the 
effects of peer pressure on gifted and talented adolescents. 
Many highly capable high school students choose not to slrive 
for academic achievement as a result of that pressure. Academic 
achievers are often branded. as "brains" or "nerds:' SO many 
avoid the label by hiding or suppressing overt academic and 
intellectoal behaviors. Philip, a high school sophomore is 
quoted; "You know what a 'brain' is? It's someone who gets 
"As" but is a nerd, a real grind. Brains know all the answers in 
class, but outside class they're really out of it ••. No,l wouldn't 
want to be a member of the brain group." (p.9) 

Surely help is needed from counselors and teachers to over
come these problems. In the same publication, Clasen presents 
strategies which teachers and counselors can use to reduce 
negative peer pressures and to enhance social adjusment and 
interactions of gifted and talented secondary youth. 

Janos and Robinson (1985) reviewed the research on social 
and emotional adjusPllent of gifted youth and concluded that 
their problems are not more severe than those of students of 
average ability. However, the highly gifted are at greater risk of 
suffering social and emotional problems which grow out of their 
special ability. The gifted, however, at all levels of ability do 
experience special social and emotional concems which should 
be addressed by counselors who are trained in work with the 
gifted (VanTassel-Baska, 1989). 

Summary 

Secondary schools must address the special educational needs 
of talented youth. Most schools offer a variety of elective and 
advanced courses which can meet some of the needs of these 
youth. Additional activities are also often available such as 
debate, drama, creative writing groups, science clubs, orohestra, 
and special art classes to meet other special needs. But beyond 
these available experiences, more opportunities are needed in 
honors classes, seminars, mentoring, Advanced Placement, 
accelerated classes and advanced electives. Some talented 
students should begin raking college courses while in high 
school and others should enter college early. 

What is needed, then, is identification and guidance, some
times using Individual Educational Plans (IEPs) (Feldhusen, 
1986) to assure that talented youth are experiencing the full 
rnnge of services available in the school program. 0 

References available upon request. 

(Editor's note; The winter issue of the California Association 
for the Gifted Communicator is focusing on mentorship as an 
opportunity for gifted students.) 

SECONDARY GIFTED PROGRAM SERVICES 
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Junior High or Middle School 

1. Counseling (group and individual) 
2. Honors Classes 
3. Future Problem Solving 
4. Junior Great Books 
S. Olympics o/the Mind 
6. Career Education 
7. Seminars 
8. Individual Tutors or Mentors 
9. AP or College Classes Open to Some 

10, Higher Math Classes Open 
11. Opportunities in Art, Music, Drama, 

Dance 
12. Special Project Classes/or Vocationally 

Talented Stutlents 
13. Foreign LAnguages 
14. Acceleration Opportunities 

HighSchool 

1. Counseling (group and individual) 
2. Advanced Placement Courses 
3. Honors Classes 
4. Foreign Languages 
S. Seminars 
6. Mentorships and Internships 
7. College courses in High School Taught 

by College Instructors 
8. Special Art and Music Classes 
9. Special Project Classes/or Vocationally 

Talented Students 
10. Opportunities in Art, Humanities 
11, Debate 
12. Concurrent College Enrollment 
13. Career Education 
14. Correspondence Study 
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ADVANCED PLACEMENT: 
The College Board Option 

The fol/owing material is based on publications of the College 
Entrance Examination Board, Including th' AP Yearbook 
1989, "Success or Adv3Dl'ed Placement Students in College 
Work," by Carl H. Haag and "Some Questions and Answers 
About the Advanced Placement Program," (We remind our 
readers that although the phrase "advanced placement" can 
rifer to any number of methods for securing college cred#
including correspondence courses and work experiellCll--lhe 
Advanced Placement Program described below Is sponsored by 
the College Board. Its policies are determined by member 
institutions and its operational services are supplied ITy the 
Educational Testing Service. ) 

The Advanced Placement (AP) Program, sponsored by the 
College Board. is a group of college-level courses and exams 
administered for secondary school students. Basically, the 
program serves three groups: students who wish 10 pursue 
col~ge-Ievel smdies while still in secondary school, schools that 
desrre 10 offer these opportunites, and colleges that wish to 
encourage and recognize such achievement. By providing 
practical descriptions of college-level courses to interested 
schools, and then distributing the results of examination based 
on these descriptions 10 the colleges of the students' choice, the 
AP Program makes it possible for thousands of students each 
year to receive appropriate credit and placement at the colleges 
they will eventually attend. 

The number of students taking Advanced Placement Examina
tions has increased dramatically-by 197 percent--<lVer !he past 
ten years. For the fmt time in its hislOry, the Program antici
pates that over 300,000 students throughout the nation and 
indeed, world-wide, will take more than one-half million AP ex
amination. in 1990. In Texas alone the number of candidates 
presenting examinations increased 13% between 1988-89. The 
majority of students who took AP examinations in 1989 received 
grades that mast colleges translated into college credit; on a 
scale of 1 to 5, 65 percent of all scores were 3 or higher, the 
most typical cut-off point. 

What is an AP course like? 

It is a special college-level learning experience that most often 
takes a full academic year. It may not be called an "AP course," 
and it may not even be offered in a conventional classroom 
setting. It can take the form of an honors class, an intensive 
regular course, a tutorial or independent study. Most partici
pants agree it is far more challenging and stimulating than the 
standard secondary curriculum; it requires more work and more 
time but also allows for greater in-depth exploration and 
personal growth. Subject matter in which advanced placement 
examinations are offered runs the gamut from physics, govern
ment and calculus to foreign languages, English literarnre and 
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music. Both Mico- and Macro- Economics have been approved 
for use in Texas for !he fmt time this year. 

Long-Te1"lll Outlook/or Advanced Placement 
Students 

According to a recent summary of research findings, AP students 
as a group perform as well as, and often better than, other 
college stndents regardless of what criteria are used to evaluate 
their academic performance. They generally get higher grades in 
related conrses than do other students and are more Iilrely 10 
graduate with honors. From all reports, AP students generally 
take four full yeatS of work at college -!bat is they do not use 
their credit to abbreviate the undergraduate curriculum but 
instead free up time for more advanced subjects or a greater 
diversity of courses outside their major interest. Perhaps the 
most important by-product of the AP experience is the enthusi
asm for learning it kindles. Enrollment in AP courses is fre
quently cited by graduating seniors as one of the most challeng
ing and worthwhile experiences in their high school careers. 

Teacher Training and Minority Outreach 

Although the advantages that the AP program offers to college
bound juniors and seniors are already well-established, its role in 
teacher training is perhaps less well-recognized. Both one and 
two day advanced placement and advanced placement subject 
conferences are offered regularly throughout each of the College 
Board's six regions. The purpose of these conferences is 10 
familiarize both potential teachers and administrators with the 
AP course description, the examination, organization of the 
course, resources, student selection and scoring standards. 
Examples of practical instructional methods are presented as 
well. 

Since 1984, the College Board has observed a consistent 
increalle in the number of minority students participating in the 
AP program and a growth in the number of schools with 
predominantly minority enrollments offering the AP option. 
According tu the educarors of these students, AP has an espe
cially noticeable effect in schools with large minority enroll
ments. This correlation has led to the creation or AP Summer 
Teaching Institutes, conducted in 59 locations throughout the 
United States, each offering secondary school teachers working 
primarily with minority students-or in schools located in eco
nomically disadvantaged areas-the opportunity to receive 
specialized AP training. In suppon of these teacher training 
efforts, the AP Program has received $450,000 from the Andrew 
W. Mellon Foundation and supplemental funds from the ARCO 
~oundation to provide teacher stipends of $650 each to qualify
Ing teachers. A total of 219 teachers nationwide received 
Mellon/ARCO Stipends during 1989. a 

For more information about the Advanced Placement Program 
administered by the College Board or the Mellon I Areo stipends, 
contact the regional office in Texas: SUiJB 400, 701 Brazos 
Street, Aus/ln, T,xas 78701-3232 Telephone: (512) 472-0231 
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HONORS VS. GIFTED 
by Kathy Harry, Coordinator, 
Gifted Education, Tyler ISD 

Honors classes vS. gifted honors classes-is there really a 
difference? And if there is a difference, why would a gifted 
student want to take an honors class? These are common ques
tions often asked about our high school gifted program. 

The Tyler Independent School District offers both honors and 
gifted honors classes at the high school level. As a freshman, for 
example, gifted srodents may opt for English I-G, U.S. History
G, Biology I-G, Algebra ll-G or any honors (H) section of these 
same classes. 

The student motto, "Don't teach me, 
let me learn!" says it all. 

While the basic content (in addition to the essential elements) 
for gifted and honors classes is essentially the same, the instrnc
tionalsuategies aJe significantly different. Our gifted classes 
use a stndent-centered approach, with the teacher acting as a 
genuine facilitator. The student motto "Don't teach me,let me 
learnl" says it all. In this setting, the students take an active part 
in deciding how they want to learn, the material they have to 
learn. Consequently, greater time demands and responsibility 
aJe placed upon the student. 

Content, process and product are the framework for our gifted 
classes. Acceleration in the basic content is coupled with critical 
thinking, independent research and sbategies that accommodate 
individual learning styles. Srodent activities often culminate in 
individual, small group or class products. Our published books, 
video tapes, senate hearings, mollusk meals, newspapers from 
the 1400's or the 21st century are all measurable signs of 
successful differentiated instruction. 

The honors classes take.a more baditional approach as the 
teacher assumes center stage in the instructional direction of the 
class. What is to be learned, when it is to be learned, how it is to 
be taught and evaluated are all decided upon by the teacher. 
Sometimes gifted lrodents may feel the need for this strucmred 
setting and will prefer an honors class to the gifted class. 

Another noticeable difference between honors and gifted 
honors classes surfaces as a result of group dynamics. When our 
students describe their gifted classes they always mention the 
"safe environment." Gifted students expect their gifted class tu 
exude a nonthreatening atmosphere that will allow intelligent 
free discussion, constructive criticism, sensitivity, self-analysis, 
and/or risk taking opporbmities. When you walk into a class
room of twenty gifted freshmen, you sense an atmosphere unlike 
that of an honors class. There is an energy in the air that in 
many respects, cannot be described in words. It is one of those 
experiences you must see for yourself to appreciate or under
stand. This type of environment can often be the key to a 
successfully differentiated curriculum. 
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. Teacher selection is critical in this program prototype. Sec
ondary teachers who are content area experts must also be well
versed in the behaviors and characteristics of gifted students as 
they relate to individual learning and teaching styles. Success is 
then achieved by interweaviug knowledge of the course content 
and an understanding of student characteristics to provide 
instructional slrstegi!'s appropriate for the gifted learner. 

All students identified as gifted aJe eligible for either honors 
or gifted honors classes. Additioual students are eligible for 
honors classes only. It is important to note that gifted classes are 
not in competition with the honors classes. As slated at the 
outset, these classes offer different instructional slrstegies. 
Students select a class level based upon their need in that 
particular content area. 

Honors and gifted honors classes in our district have both 
been approved in our district for the "honors" seal upon gradu
ation. In addition, both of these class offerings receive addi
tional grade points. (However, gifted does not receive more 
grsdepoints than honors.) Students are required to maintain at 
least an 80 gradepoint average in each class to remain active. 

Honors and gifted honors classes provide successful options 
for students in the Tyler ISD. Visitors aJe welcome to see first 
hand our program in operation. a 

CREATIVITY 
ASSOCIATION 
FORMED 

The American Creativity Association, a membership
based organization, was recently formed to increase awareness 
about the importance of crestivity in society and to promote the 
development of personal and professional creativity. Its Charter 
Board of Directors consists of William Nash (Texas A&M 
University); I. Michael Dady (Lindquist & Vennum); Cecil 
Reynolds (Texas A&M University); Dorothy Sisk (Lamar 
University) and E. Paul Torrsnce, Emeritus (University of 
Georgia). The Executive Director is Joyce JlDltune. 

A unique feature of the association is its subdivision into 
seven separate "societies", each with a particular focus, which 
enables members to lceep better in touch with the research in 
their respective fields. Members choose to affiliate with one of 
the following societies within the association: Basic and Theo
retical Science; Business and Industy; Communciations and the 
Arts; Education and Training; Law and Political Sciences; 
Medical and Clincal Science; Research and Measurement 

ACA membership benefits include a bimonthly newsletter, 
Focus; the Journal of the American Creativity Association 
~ublished quarterly), membership in a society of your choice, 
dIScounts on crestivity materials, discounts on conventions and 
conferences sponsored by ACA and the opportunity to be part of 
a COmmOn networking effon to enhance creativity. 

Individual membership is $55 a year (graduate students 
$35); for more information, please contact American Creativity 
Association, P.O. Box 26068, St. Paul, MN SSl26 Telephone: 
(612) 784-8375. a 
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Opportunities •••••• 

TEXAS mGH SCHOOL MOCK TRIAL 
COMPETITION 

For nearly ten years the Dallas Bar Association and Dallas 
Bar Foundation have sponsored mock trial competitions 
throughout the state; they are another valuable secondary 
programming resource, particularly for teachers of civics, 
history, and debate. 

The mock tria1 activity is designed to provide students with 
an operational understanding of the judicial system and legal 
processes. The activity is offered to all students in both public 
and private high schools in Texas. The mock tria1 is a popularly 
accepted educational experience because participation in mock 
trials helps students to gain a basic understanding of the legal 
mechanism through which society chooses to resolve many of its 
disputes. And while obtaining this knowledge, students develop 
useful questioning and oml advocacy s1<i1ls-il. well as signifi
cant insights into roles these persons play; including the difficult 
conflicts they must resolve daily in performing their jobs. Also 
judges and attorneys have the opportunity to share their experi
ence and and knowledge with the participants. 

There are three levels of the state-wide program: local 
competition, regional competition, and the State Finals. The 
state championship team then is invited tu attend the National 
High School Mock trial championship in May of each year. In 
the past several years, approximately 200 schools and mOre than 
4500 students have participated annually. More than 800 
attorneys and judges participate each year. All materials for all 
levels of the program are provided by the State Coordinator and 
the Dallas Bar Association's Mock Trial Committee. Teacher! 
student workshops and clinics are offered through regional 
education service centers in an effort to teach the proper proce
dures in a mock trial. Q 

For further details, contact; Judy Yarbro, 2101 Ross Avenue, 
Dallas, Texas 75201 (214) 969-7066, 

Sug/:.ested Reading for Parents, __ 

PERFECTIONISM: Whut's Bad About Be/ng Too Good by 
Miriam Adderholdt-Elliott Ph.D. Target audience is both parents 
and adolescents. 

Understanding Our G(fled--artic1es range from" Adolescent 
Passages" to "Early Reading Ability." Published sill times a 
year ($30). Contact: SNOWPEAK PUBLISIDNG, INC, 
P.O. Box 3489, Littleton, CO 80161 (303) 798-0986, 

The Phantom Toll Booth by Norton Juster. Beg, borrow or 
steal this from your middle-schooler--a classic about a little boy 
named Milo "who didn't know what to do with himself." 
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Elementary School Faculty, Administrators, and Teacher 
Educators 

Summer Institote 1990 
Preliminary Announcement 

Oklahoma State University announces a project with 
the National Endowment for the Humanities: 

TI1.. U ••• Constt.t"ti.on. 1.ts R.oots 
an" .i.9ni.fi.t:ann 

A four-week resident institute for elementary school faculty, 
administrators, and teacher educators. June 25- July 20,1990. 

The institute will explore the philosophical, historical, and 
political aspects surrounding the founding of our Constitution. 
Curriculum application at the elementary scboollevel will also 
be studied. A premise of the Institute is that history can be more 
interestingly and effectively taught at the elementary school 
level by using trade books of children's literature instead of 
traditional textbooks. 

. Forty-five participants will be selected from across the United 
States, Participants will receive: 

• $1000 stipend 
• Eligibility for graduate credit 
• Room and meals 
• Textbooks 
* Partial Travel Reimbursement 

If you are interested in completing an application, please contact: 
Dr. Carolyn J. Bauer 
NEH OSU Project Director 
407 Classroom Building 
Oklahoma State University 
Stillwater, Oklahoma 74078 
(405) 744-6433 

Announcing 
Second Annual TAGT Fellowship Grant 

$2,000 stipend for research on the question: 
EV ALUA TION OF GlFI'ED PROGRAMS, 

For further details and deadline information 
contact: Dr. Patricia Haensly, Institute for the 
Gifted and Talented, Texas A&M, College 

Station, Texas 77843 (409) 845-2337 
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A Love 0/ Learning 00 Highlights/rom 

Left: Creativity Potporm'ls gave 
teachers a chance to get "hands·on" 
new classroom t.chnlques. 

''There Is a magic Ingredient that sparks 
student •. It Is you • •• • long o,/tBr they have 
be.n with a teacher who can do this • . . they 
wu/ •• leelunderstood and s/rong and 
Intelligent. " 

Dr. Mary Meeker 

Left to right: Margi. Irwin, Local Arrangements Chairperson; 
Peggy Kress, Immediate Past·Presldent; ConniIJ McLendon, 
ElI'ecutive Director; Jeanne Hranit:1cy, 1989·90 TAGT President 

ACCrJlJIl'tiJd118, trJlJ dP11818 118I6JI1UdP118I6JUOJ lt118rJlJW118 'dPl/IJIl'C18, 

i6J 1111 18118 dil6JUlJC 18 I6JI1 f/Jo u. C dP 118118Il'18 UIJ C 18 DD '1.53 'I g g /JfJ/Ji6JtiJll 

U 11 l1/Joll lA16" 11.11 , 16J11/Jo II rl UIJ, rJlJl, ItJ lltiJ I/IJ C rml1dP 11" 

UUIJ Oll!JII /Jo6s11dPIl'J dPll1/Joll flilOdif 
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the 12 th Annual l' AG1' 

MargUlrwln, Local Armngements 
Chalrpenon, welcomes conventlon-goen. 

S" ,dJ!UIJ IUZ# "dIJ". IIlfJ lHldJ!UlJII#dJ)1lfJ D D 

NdJ!W,/JIJ(jf/p,,,. JUJ D 117, U$P@! 

Breakout sessionsfeaturlng manlpulatives were popular. 
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Convention 

Reprims 0/ Dr. Mary Metlcer's tuhIre&&, 
The Magic Ingredient, are available 
through the TAGT office. 

AU education must address 
four categories: "now/edge, 
./cilla, disposilions, and 
feeUn,s. Dispositions lind 
fee/in,. lire lellmed from 
experience IlIId IIcqulred from 
being Qround people who 
have them • ••• The most 
Important disposition is to 
go on leflrnin, . .. acquired 
from posillve experiences 
IIntlfrom beln, around 
people who havI that 'love 
of learning.' 

Dr. LUlan KalY, 
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Especially for Students and Parents • .. 

Mathematically Precocious Youth at North Texas 
by Ann Lupkowski, Director, SMPYat UNT 

The Study of Mathematically Preco
cious Youth at the University of North 
Texas (SMPY at UNT) is an outgrowth of 
the Study or Mathematically Precocious 
Youth at Johns Hopkins University, 
which was founded in 1971 by Dr. Julian 
C. Stanley. The two groups are independ
ent, although they have the common goals 
of discovering, describing, and developing 
mathematically talented youth. SMPY at 
UNT's major projects include identifying 
and assisting members of the Texas 
Honors Group (Texas students only) and 
finding and helping mathematically tal
ented elementary school students 
nationwide. 

Texas Honors Group 
In order to asslst mathematically 

talented junior high and high school 
students from Texas, SMPY at UNT 
created the Texas Honors Group. Mem
bers of this group will receive newsletters 
from SMPY containing information about 
educational opportunities in Texas and 
elsewhere and will be invited to attend 
conferences and group counseling sessions 
about making educational career deci
sions. Students will be encouraged to 
explore a "smorgasbord" of educational 
options, which include taking advanced 
courses, skipping a grade, participating in 
academic summer programs, and taking 
college courses while still a high school 
student. SMPY at UNT staff are available 
for individual educational counseling; for 
example, a student might ask advice when 
deciding whether or not to skip a grade in 
school. Newsletters and individual educa
tional counseling services are provided 
free of charge to group members. 

Students qualify for membenbip in the 
Texas Honors Group by earning a score 
of 500 or above on the mathematics 
portion of the College Board's Scholastic 
Aptitude Test (SAT-M) before age 13. 
For those students who are older than 13 
when they take the test, an additional five 
points per month or portion of a month are 
required. Group membership is limited to 
students who have taken the SAT On or 
before their 14th birthday, and to those 
who qualified in January 1989 or later. 
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Students may take the SAT in January 
through Duke Univenity's Talent Identifi
cation Program or ou their own any time 
the SAT is offered. Those who qualify for 
the Texas Honors Group are asked tu send 
a photocopy of their SAT score report 
to SMI'Y at UNT. Qualifying students 
are asked to complete a background 
questionnaire, and students and their 
parents are asked tu sign a form consent· 
ing tu participation in the group. Ques
tionnaire responses are used by SMPY at 
UNT staff in counseling individuals, and 
may be compiled in research studies ex
amining the characteristics ofmathemati
cally talented youth in Texas. 

Mathematically Talented Elementary 
School Studenls 

In addition to working with talenred 
junor high and high school students from 
Texas, SMPY at UNT staff members are 
available tu assist mathematically talented 
mstically talented students younger than 
12 tu find appropriate academic chal
lenges. Services provided to parents and 
students include information about 
identifying mathematically talented young 
students, participating in programs such as 
the Matluimatical Olympiads/or Elemen
tary Schools, and establishing classes that 
cover mathematics topics at an appropriate 
pace for talented students. Q 

For more InjormaJion, please contact Dr. Ann E. Lupkowsld, Director, 
SMPY at UNT, P.O. Box 5307, University of North Texas, Denton, 
Texas 76203. 

* Texas Academy of 
Mathematics and Science 
Call for Nominations 

The Texas Academy of Mathematics and Science at the 
University of North Texas invites nomination of candidates 
for admission. 

The Texas Academy of Mathematics and Science is a 
two-year, residential, early admissions college program for 
unusually bright high school students who are particularly 
talented in science and mathematics. 

Students are selected from a pool of nominees during 
their sophomore year in high school for admission to the 
academy at the beginning of their junior year. Academy 
students complete the last two years of high school and first 
two years of college concurrently in residence on the 
campus of the University of North Texas. 

Nominations may be made by parents. school personnel. 
community representatives or the students themselves. 

For nomination fonns contact: 

Texas Academy of Mathematics and Science 
University of North Texas 
P.O. Box 5307 
Denton, Texas 76203-5307 
(817) 565-3606 
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A Student's Perspective ••• 

7f\A.. Life in the 
~Academy 

by Ron Kelley, 
First year TAMS 
student 

"The academy is, unquestionably, no boring place. " 

The Texas Academy of Mathematics 
and Science (TAMS) at the University of 
North Texas in Denton is like no other 
place you have ever seen (or imagined). 
It is not just a place for intellectual 
stimulation, educational advancement. 
and an enormous fountain of career OP
portunities; the Academy is a place 
where one can learn the fine art of jello 
wrestling, participate in rock climbing or 
explore the esoteric secrets of number 
theory. 

When one asks, why come to the 
Academy, it may at fll'St seem like more 
of a disadvantage than an advantage. 
This is certainly untrue. At fll'St, one 
may think of all of the friends who will 
be left behind, the high schOOl memories 
which will be missed, etc. However, 
these things quicldy become of little 
importance once compared to the 
advantages. 

When coming to the Academy. you don't 
lose friends, instead you gain many more 
while here. There are so many activities 
planned that there is hardly ever a spare 
moment in one's schedule. All of the 
experiences gained here defmite1y make 
up for whal high school waS lacking. The 
academy is, unquestionably, no boring 
place. 

In addition to the chills, thrills, 
excitement, we shouldn't forel why we are 
here in TAMS. Fun and games aside, 
TAMS is One of the foremost leaders in 
higher education. The professors. 
advisors. faculty and staff are all "top.. 
notch." TAMS not only allows you to 
start college early, bUI smdents here are 
given so many more educational opportu
nities here than could possibly be offered 
in high schools. 

My Summer At Harvard 
by Dennis Hranitz/cy, Junior Premedical Student 
University o/Texas at Austin 

Every year around January, hundreds 
of high school juniors receive information 
packett. from one or more of the many sec
ondary school summer programs offered 
hy major universities (or, in a few cases, 
highly esteemed prepararory schools) 
urging the students ro apply ro their 
parlicular program for reasons limited 
only by the vanity of the program direcror. 
I remember because in December of 1985. 
il happened ro me. The application I 
received was for the Harvard University 
Secondary School Summer Program (one 
of the bew ones. I am told) but it could 
just as well have been from Yale, Stan-
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ford, Duke, Choate, or any of a number of 
awe-inspiring names. The effect would 
have been the same, I am sure. Withoul 
hesitation, I rushed ro the typewriter to 
begin the application, and soon afterward, 
I had completed all of the application 
materials and senl them in. I was in Cam
bridge before I really began thinking about 
what I was doing. I considered neither the 
benefits, nor the drawbacks of my 
decision. I thought only how this might 
help me get inro Harvard for real, the fol
lowing spring, and in SO doing. probably 
missed out On much of what the experi
ence had 10 offer me. 

TAMS, without a doubt, is one of the 
finest educational OPporIUnities in the 
countty for advanced high school smdents. 
To all who are considering applying, I 
would strongly encourage you. All of the 
students and faculty here in the Academy 
take pride in our accomplishments and 
continually strive to dn and to be the best 
that we can. The Texas Academy of 
Mathematics and Science is a unique 
learning experience, a place wbere 
academic excellence and fun times can 
both be found. Q 

When I mention mistakes to tty to 
avoid, I am speaking from my own 
experience. Like many slndents who go 
off ro these programs, I was the fll'St from 
my school. Because of that fact, nobody 
could give me any advice (although in 
retrospect, I doubt whether I would have 
listened to it anyway). In light of my 
mistakes, it is a wonder that I got as much 
out of the program as I did If the pro
spective students will just consider exactly 
whal they are getting inro by attending 
summer school al a mlliOf instimtion and 
what the program can and cannot do for 
them, then I am confident that they will 
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(cont.frompage 15) 
enjoy the experience much more than if 
they go into it blindly. 

Harvard Summer School offered an 
excellent oppottunity for me to get a taste 
of what college life is like. I learned 10 

live without a mother to clean up after me, 
to do my lawulry, and keep me out of 
trouble. I also learned that there are temp
tations out there: in any wriversity, there is 
at least one party going on every night of 
the year and with nobody to answer to, the 
temptation not to read art hislOry can be 
great. In this respect, summer school 
gives the student all the rope he needs to 
hang himself. Suprisingly enough, none 
of US did. Apparently, the motivation to 
succeed that brought all of us there in the 
first place kept us from sinking when we 
got there. This brings me to my fU'St 
point: summer school, by the nature of the 
program, is a "junior varsity" college ex· 
perience. As a student at Vanderbilt and 
at The University of Texas, I can attest to 
the fact that people in "real colle" are not 
quite so disciplined. Personally, I think it 
is better to ease inlO the responsibilities of 
college life, but let the summer school 
student be aware that what they are going 
through "ain't nothin'" compared to the 
real thing. Without elaborating, I might 
add that the courses offered in such 
programs are similarly watered-down. 
That is not 10 say it is oot a good experl· 
ence 10 tske a few college courses, but be 
advised-not all courses are taught by 
faculty members and therefore, will not be 
accepted for transfer by some universities 
(notably Vanderbiltl). 

Probably the best thing that summer 
school programs have to offer is the 
chance to meet and live with new people. 
Everyone starts out the same 00 the fllst 
day which means that if a student had all 
the friends he or she could ask for in high 
school just because they were a Student 
Council officer, cheerleader, or football 
player, they are not automatically quali· 
fied for celebrity Slatus at the university. 
Everybody there was a big fish in his own 
little pond-that is what got them there. 
But summer schOOl is a big pond and the 
competition is stiffer. They should be 
prepared to eat a little crow along the wayl 
That is not to say the whole experience 
iso 't beneftcial: on the contrary, It Is 
practice for the leal thing. The point is, go 
with an open mind. I might also add that 
for those who never had the opportunity to 
break in while In high SChool, this is a 
great time to do if, if you take the Initia· 
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tive. Again, the key is to keep an open 
mind. 

At this point, I will attempt 10 dispel a 
few myths about these programs. First 
and foremost, going 10 summer school 
probably wlll not get a student inlO a fabu· 
lous and competitive school the following 
year. They wlll have to rely on their high 
school record to do that. I know of only 
two people who were accepted 10 Harvard 
after attending summer school there. Ev
eryone I know got in someplace they 
wanted, but I do not believe the fact that 
they went to Harvard Summer School had 
anything to do with It. Second, these stu
dents should not think that just because 
they have been to college, the last year of 
high school will be an annoying joke. 
Sure, I did better my senior year for 
having gone to Harvard, but that did not 
make it easy. Besides, regardless of 
whether or not they have been 10 college, 
they are still seventeen years old. (l know 
I was!) They should be urged to enjoy 
their last year of being a kid. 

Last of all, nobody should think that 
because they have been away and on their 
own all summer, everyone should treat 
them like an adult. Be assured that despite 
any and all arguments they might make 10 

this effect, nobody wlll buy it. When 
students skip class, they will get a 
detention. When they break curfew, their 
parents will ground them for it The 
sooner they figure out that they are not 
Allab, the haPPier everyone will be. If 
they go InlO the program knowinll these 
things and not expecting the impossible 
when they get home, they wlll have more 
opportunity 10 tske advanmge of what they 
can while they are there. They will then 
just go home haPPy that they had the 
opportunity to get a taste of college life 
and then tske advantage of it when they go 
off to college for real the following year.r:l 

Let us go then, 
you and I. . ,* 

and visit anew, much needed journal in 
gifted education: THE PRUFROCK 
JOURNAL, The Journal or Secondary 
Gifted Education. 

THE PRUFROCK JOURNAL was 
launched In September, 1989 and the third 
issue is dated Winter, 1990. This task of 
filling a real void in secondary gifted 
education was taken up by the publisher 
and editor team of Joel and Stephanie 
McIntosh, a husband and wife team home
based in Copperas Cove, Texas. In his 
fU'S1 notes from the publishers, Mr. 
McIntosh states: "I waut this journal to be 
a forum for secondary teachers of the 
gifted and talented---a place to share our 
successes and solve our difficulties: a 
place for all of us to meet and 1eam from 
each other." In both of the issues which I 
have seen, this is exactly what we have. I 
applaud their outstanding efforts in pro
viding a much needed forum in Texas 
secondary gifted education. 

The format for the third issue includes 
sections entitles The Ideas Network and 
Deparr""'1Il" In the fllst issue, Mr. 
McIntosh also stated that from time to 
time product reviews will be included as a 
regular item. The review of the product in 
the fllst issue was well done and very 
helpful. 

One of the things that excites me most 
about the journal is the opportunity it 
provides for the sharing by teachers of 
classroom units, activities, strategies, and 
approaches. I am looking forward 10 
seeing more teachers published and to 
learn from their successes. 

Most of my negative criticisms were 
cosmetic and in fact, the third issue has 
already corrected the items which I noted. 
We now have a more attractive layout, a 
less crowded look, fewer typos, and the 
same delightful graphics. The McIntoshes 
have clearly begun their own evaluation 
and have already taken step& to make the 
PRUFROCK beuer. I have sent off my 
subscription and I am sure that you won't 
be disappointed when you receive your 
first issue. For information contact: The 
Prufrock Journal, P.O. Box 1813, 
Copperas Cow, Texas 76522. 0 

• The opening line ofT.s. Elliot's The 
Love Song of J. Alfred Prufrock. 

Revkwd by Bob Seney, OfT Coordinator, 
Spring Branch ISD. 
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Happenings Around the State • •. 

EXPLORATION 
Riviera lSD's Mentorship Program 
by Rita Hall, Region II Representative 

Serving the gifted adequately in a small, rural district poses 
a whole new kind of problem, that is, availability of resources 
and a paucity of students for a program. Riviera ISD has met the 
challenge with a mentor program, under the direction of Luis A. 
Canales, designed to focus on the inherent passion for discovery 
in these students. 

High school students were invited to a meeting in 
September to explain the mentorship concept and outline 
procedures;eventuaIly 15 participated. In this program, which 
carries nO class credit, students choose a field of study which 
especially interests them. 

Using the theme of Exploration, the following goals were 
established: students will be able to; 

.• make choicer bIlsed on self-knowledge of needs and 
interests, 

• assume responsibility for pursuing Interests, 
• apply higher level thlnklflg skiUs in the pursuit of 

knowledge, and 
• apply research skills and task commitment neces 

sary for succesiful independent study 

The program allows each sWdent to develop deeper 
understandings, extend skills and/or exercise creativity and 
productive behavior. Students work under the close guidance of 
their mentors,volunteers from among faculty members and 
administrators of Riviera ISD and Education Service Center 
consultants. Students choose their mentors based on similar 
interests or commitment in the area of study they select. They 
then initiate contact with their mentors, meeting with them to set 
objectives of the study, length of time desired or needed, dates 
for regular conferences, and the form or type of product that will 
result from the study. 

How the study will be evaluated is also murually deter
mined and varies according to the objectives, timelines, and 
product type selected. Successful completion of an independent 
study entitles sudenlS to have their participation in the gifted 
program noted on their transcripts. 

Riviera ISD has served these rural students with other 
provisions as well. Students participate in summer programs on 
campus and at Texas A&I and Corpus Christi State Universities. 
They enter computer contests, Mock Trial competitions and 
Math League conleslS, problem solving, debate, Georgraphy Bee 
conleSts, and the Academic Excellence conlest. In addition, 
students participate in field trips, Chemistry Day, the Hugh 
O'Brian InstitUIe and Education Service Center seminars. They 
also work with their school counselor in peer inleraction 
projects. 

Their involvement in all phases of scboollife---athletics, 
band, theatre, clubs-makes scheduling conferences with their 
mentors difficult. Tirnelines sometimes slip a bit, but students 
and mentors find ways to keep their communication active. The 
interests and eagerness to move ahead with the project seems to 
energize both participants in each project. 
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Riviera is a rural community located 16 miles south of 
Kingsville, Texas, on Highway 77. District enrollment in 1988-
89 was 427, and in 1989-90 has risen to 492. About 65% of 
these students qualify for the scboollunch program and about 
60% of the district population is Hispanic. 

As you can see, even a small district with limited resources 
can find effective ways to serve their gifted students if they think 
creatively and have sufficient commitment. For details, conlaet 
Luis .4.. Canales, (512) 296-3610. 

WORKING TOWARDS MEETING THE 
MANDATE: Regional Staff Development 
Institutes Slated for Febroary and March 

TAGT is committed to assisting school districts as they 
prepare to meet the legislative mandate to implement K-12 
gifted programming by 1990-91. In oreler to lend these school 
districta professional development support, TAGT will again be 
hosting Regional Institutes in Regions I, VIII, XIV, and IV. 
Three institutes bave been planned for Saturday, February 3 
and one for March 3, 1990. Their locations and themes are as 
follows; 

Saturday, February 3, 1990 
AlBlnn.IENlE 
Strand 1: Primary Identification, Dr. Susan Johnsen 
Strand 2; Leadership Skills, QUlJtha Baker 
Strand 3: Parent Advocacy 
Contact person: Connie Ricci (915) 675-8628 

lMIlll'il'illiOlN 
Strand 1; Differentiated Curriculum for Orr Students, 

Dr. Amanda Batson 
Strand 2; Matching Teaching Strategies with Learning 

Styles, Dr. JUlJn Solis 
Strand 3; Parent Advocacy 
Contact person; Dr. Hi/lrey Driflll!r (512) 968-1515 

Il'AMll§ 
Strand 1; Meeting the Affective Needs of Gifted Students, 

Bob Rhoads 
Strand 2; Differentiating Curriculum for orr Students, 

AIk/le McClendon 
Parents are encouraged to atlend Strand 1 at this site. 
Contact person; Ann Trull (214) 784-6668 

Saturday, March 3, 1990 
IFMllJB:N!I)§W'iO>iO>!I) 
Strand 1; Meeting the Affective Needs of o/T Students, 

Betty Strickland 
Strand 2; Thinking Skills, Tracy Weinberg 
DireclOr; Ann Weiss (713) 353-9194 
Parents are encouraged to attend Strand 1 at this site. 

Six hours of AA T credit will be available for attendance at all 
professional strands. At the Mission, Paris and Friendswood 
sites, sessions will flip-flop for elementary and secondary 
participants. For further information lregistration forms, 
please contact the Institute dIrector or the TAGT omce, P.O. 
Box 9802 #814, Austin, TX 78766-9802 (5Il) 343-1886. 
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Another Program Option • •• 

INDEPENDENT STUDY MENTORSHIP 
A Popular Choice for Gifted Students 
by Margie Irwin, Coordinator o/Gifted Programs 
Northside lSD, San Antonio 

Gifted jWliors and seniors in Notthside Independent School 
District in San Antonio have the opportunity to take an Inde
pendent Study Mentorship course (ISM). Through this unique 
course, they may do a year-long, in-depth study of an area of 
special interest to them under the helpful guidance of a mentor 
from that particular field. The course is IiIcilitated by a glt 
teacher who helps sudents narrow their field of study ,learn time
management skills communication skills, inteIpersonal skiUs, 
interviewing and goal-setting skills. The gJt teacher also 
supports students 10 stay task-committed. 

In addition, students spend class time analyzing self-assess
ment tools such as interest inventories, learning styles invento
ries, pmonality profiles, bmin hemisphericity scales, and 
personal obstacles that can thwart successful completion of 
projects. Some class time is also spent on the art of thinking in 
order to expand students' ability to USe critical and cmuive 
thinking to solve problems which may arise in their investiga
tions. Professional research procedures are the key to the 
successful completion of this course. Therefore, students learn 
systematic approaches to various kinds of research. 

Much of the time. students are on their own or with their 
mentor pursuing their study. This may be done at various 
locations outside the schOOl building, e.g .. in the medical center, 
in a library, in a courtroom, at an architectural design fIrm, on an 
archaeological dig, at a research institute, in an art studio, etc. 
The student's interest area determines when: and how the 
research will be done. 

In the spring of the year, students are responsible for a mini
mum of a one-hour formal presentation to an invited audience tu 
present the results of their study. At this time students provide 
their research portfolios and a product of some type. The 
audience is composed of family and friends, but also of pmons 
who have a special interest in the problem studied or the product 
developed. Student presentations are formally evaluated by a 
team of three: their mentor, their teacher and themselves. 
Informal evaluations are also done by the entire audience. 
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Below is a sampling of some of the projects students and 
mentors have worked through together in ISM courses: 

PROJECT: 

MENTOR: 

PROJECT: 

MENTOR: 

PROJECT: 

MENTOR; 

PROJECT: 

MENTOR: 

PROJECT: 

MENTOR: 

PROJECT: 

MENTOR: 

PROJECT: 

MENTOR: 

Investigation or random numbers 
Research on computer methods to 
generate random numbers 
DepartmentDirector,Computer 
Sciences and Mathematics; 
University ofTClIBS at San Antonio 

Investigation or power and uses of 
laser energy 
Lab ClIperiments with various types 
of laser energy 
Scientist from Southwest Research 
Institute 

FeasablHty of hospice care ror the 
terminally III 
Director, Department of 
Anesthesiology, Dr Health 
Science Center 

Working with local TV reporter; 
writing storylin ... for evening 
news; observing behind the seen ... 
at TV station 
Reporter, KSAT-TV 

Writing a mystery novel for 
publication 
New York mystery writer 

Writing a one-aei play ror stage 
production 
Professional dramatist 

Poetry writing, illustrating, 
publication, and readings 
Professor of Speech and English, 
SI. Mary's University 
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PROJECT; Design a recumbent bike that rides 
in both water and land with 
proncleney 

"This Iuu blell a falltastic erperl811Ce for me. I b,lint this is 

the blSt tducatlalll call recel.,." 

MENTOR: Senior Research EDgineer, 
Southwest Research Institute 

"I'Vt Isamed a lot about myself which wUl help me III the 
future!" 

This course meets the special needs of the gifted and Ialented 
by allowing students to pursue in-depth areas of great interest, 
time to interact and work side-by-side with gifted professionals, 
time to think and try out ideas in a non-threatening environment, 
and an opporUInity to present their products to an appropriate 
audience. 

"ISM has dOll. a lot III "tping me III school alld tleplllg my 
outlook positive." 

"ISM has bI.II a .,hi.I, III whleh I have bI'llab'" to "dually 
ltart my caretr." 

ISM ill not for all students. It requires a cenain maturity and 
sense of personal responsibility. For those who are ready, it bas 
been an extremely positive learning experience. The following 
quotes are what students themselves had to say as they wrote 
their evaluations of the course: 

'This has gi.,11 m, a chlllle. to .rperl811cs a IIew type of 
learlllllg-with tnedom!" 

C ([J) ED D 11 CG IJ. 'Jl''!f lJt.1J. C 'Jl'1] ([J) 11$ 
Thxas Education Agency 

Gifted and Talented Exemplary Program Practices Conference 
February 18 - 20, 1990 Hyatt Regency. Austin Contact: (512) 463-9455 

Building Defensible Procedures for the Identification of Grr Students 
Conference for administrators sponsored by the Learning Abilities Center, University of Texas, Austin 

For more information, contact Dr. Thomas Oakland (512) 471-1963 
March 6. 1990 9:00 a.m. - 4:00 p.1II. 

Excellence Without Elitism: A Comprehensive System for Educating the Gifted and Talented 
Joseph Renzulli and Sally Reis 

March 8, 1990 Radisson Plaza Hotel, Austin. Texas 
Contact: Creative Workshop Associates, P.O. Box 50392, St Louis, MO 63105 (314) 721-1273 

First Annual Interdisciplinary Problem Solving Mini-Conference 
for High School Gifted Students and Secondary Teachers of the Gifted 

March 30 and 31 Baylor University 
Participating teachers will receive AAT credit and curriculum materials; $25 fee. 

Please reserve early; space is limited. Dr. Susan Johnsen or Linda Cox (817) 755-3111 

First Annual Convention American Cr.eativity Association 
April 6, 7. 8, 1990 St. Louis, Missouri 

Keynote Speaker: Ned Herrmann Presidential Address: Dorothy Sisk 
Write or call: ACA Box 26068 St. Paul MN 55126 (612) 784-8375 

Council for E1'ceptional Children 68th Annual Convention 
ApriI23-27,1990 Toronto, Ontario 

TAG Tuesday, April 24: Reaching for the Top 
Contact: Thelma Watkins, CEC, 1920 Association Drive, Reston, VA 22091 (703) 620-3660 
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TAGT Profiles . •• 

Ann Weiss 
1989 Texas Elementary Teacher of the Year 

"There is only one thing a gifted child needs~-
someone to believe in him, no matter what, before he is 15. 
ft is almost always a teacher. " 

Ann Weiss, an elementary mathematics teacher in Spring 
ISD and Ibe newly elected Secretary ofTAOTwas recendy 
named 1989 Texas Elementary Teacher otthe Year by the 
Texas Education Agency. (Cited as Secondary Teacher of the 
Year was Mercedes RUBSeiI Bonner of Fort Bend ISD.) 

Ann traces her commitment to teaching all the way back to 
her childhood where, in contrast to a difficult home environ
ment, school seemed a ''wondrous, magical place. H Through the 
influence of sevend grade school teachers-Mrs. Blackwell, 
Miss Thornton, and Miss Heard, in particular-Ann was made to 
feel that she had the ability to be anything she wanted. It is that 
same kind of belief Ann hopes to pass on to her students. 

Ann's teaching career began with fllSt grade in Arlington. 
"Every teacher should begin her career in fllSt grade. The pure 
love Ibe students offer each day is intoxicating," Ann remarks. 
Subsequent moves have taken her to East Texas, Henderson ISD 
and finally, Spring where for the past ten years she has taught 
mathematics to gifted Ibird, fourth, and fifth grade students. 

In addition to her professional accomplishments, which 
inClude a doctorate in education, Ann cites her home life as her 
greatest source of satisfaction. It was only with the support of 
her husband, Charley, and two children, Christopher, age 20 and 
Robyn, age 17, that she was able to pursue her goal of excellence 
in teaching and maintain a happy home environment for her own 
family. 

Cooperation between home and school is cited by Ann as 
another of Ibe indispensable elements necessary to bring children 
to their full potential. She describes the relationship as an 
equilatera1lriangle; ''One leg of the triangle would represent 
school, another would "'present the child, and Ibe Ibird would 
represent Ibe family." In order for those components to support 
one another mutually, Ann believes none of us should forget to 
10'" the child-unconditionally and nonjudgmentally. 

Clearly, Ann sees teaching as a way to ''make a difference" 
in a child'S life. She describes teaching as a mission which 
offers Ibe chance not only to shape the future Ihrough Ibe 
knowledge and passions instilled in children, hut to display a 
"zealous compassion" for the next generation. We are not alone 
as teachers, however. Ann sees herself reaching hack to hold 
hands wilb teachers who shaped her life at the same time as she 
extends a helping hand to the teachers and students of this 
generation in pursuit of Ibe truly exemplary. Fortunately for the 
children of Texas, it is this sense of fellowship and continuity 
which keeps Ann, and many other teachers like her, in Ibe 
classroom. r::J 

"If I can help each child to understand that he is truly a miracle-that in 
the whole history of the world there has never been anyone exactly like 
him-then I will have set in motion the thought processes that will enable 
him to become everything he can be. " 
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CALL FOR PROGRAM PROPOSALS 

THIRTEENTH ANNUAL CONFERENCE 
TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 

Theme: Facing The Challenge 
November 14-17,1990 

Houston Westin Galleria Hotel/Westin Oaks Hotel 

Proposals must be postmarked by March 16, 1990. 
All contributors will be notified by June 8, 1990. 

Mail proposal to: 
Adelle McClendon 
Cypress-Fairbanks ISD 
P.O. Box 692003 
Houston, Texas 77269-2003 

I. PERSON SUBMITTING PROPOSAL (please note that all presenters must have an active membership in TAGT and will be 
expected to register for the Thirteenth Annual Conference.) 

(Last Name) (First Name) (Initial) 

Institutional Affiliation' _______________ ,Position, _____________ _ 

Personal Mailing AddreSS:_"7"" _______ --:-=:--:-_____ -;::----:-_____ --=:-::-:--:-__ _ 
(Street) (City) (State) (Zip Code) 

Telephone (including area code) Office~ _____________ .Home, __________ _ 

Summer address and telephone. if different from above: 

Address __________________________________________ _ 

Telephone (including area code), _______________________________ _ 

List co-presenters, /fany. (Limit 2) Please note: Communications wu/ be sent ONLY to the proposer listed above. 

NAME ADDRESS PHONE 

If you feel ajacllltator is desirable for your session, please recommend one below. 
NAME ADDRESS PHONE 

II. TYPE OF MEETING ___ 3 Hour Workshop __ 1-1/4 Hour Workshop 

Would you be able to repeat the session? __ Yes __ No 
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m. TITLE OF MEETING (As you wish it to appear in the program) 

Program Description (Two sentences you wish to appear in the program.) PLEASE NOTE: Limit your description to 50 words 
in total. 

IV. GRADE LEVEL THE TOPIC WILL COVER (please be specific.) 

V. THIS PRESENTATION IS MOST SUITED TO AN AUDIENCE AT THE FOLLOWING LEVEL. (please check one.) 

__ Entry Intermediate Advanced 

VI. INTENDED AUDIENCE 

orr Teachers __ Admnistrators!Supervisors 
___ Classroom Teachers __ Teacher Educarors 
___ Counselors ~arents 
__ Others (please specifY ______ --J) 

VII. AUDIO VISUAL EQUIPMENT REQUESTED 

__ Overhead Projector and Screen. (Please note: Any other equipment must be provided by the presenter.) 

vrn. BIOGRAPHICAL INFORMATION (To be used by facilitator for introduction.) 
Please include biographical information for each presenter and co-presenter on an attached sheet. 
Return the information with this form. 

IX. PROPOSED ABSTRACT 
Please attach a description of the proposed program that does nO! exceed 200 words. The abstract should include the 
objectives. content. and methods oj presentation for this program. Proposals cannot be considered without the submission 
of an abstract. 

X. TAPE RECORDING 

My presentation may be recorded. ----yes __ no 
Signature of proposer 

CHECKLIST 

_ (1) Names. addresses, and phone numbers for all presenters are included. (Summer address and phone listed if different.) 
_ (2) All presenters are members of TAOT and will register for the conference. 
_ (3) If necessary, a facilitator for the session has been appointed. (Facilitators are optional.) 
_ (4) Biographical information is attached. 
_ (5) The proposed abSlrdct is attached. Note: Proposals cannot be considered if abstract is not attached. 
_ (6) All required information is included and will be postmarked by March 16, 1990, 
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CALL FOR ARTICLES ••• 

YOUR connibutions to Ille tempo are warmly invited! 
Please use Ille following guidelines when submitting 
articles: 
1. Answer Ille five journalistic questions: Who? What? 

When? Where? Why? 
2. Please type and double-space articles, 50 spaces 

per line, 25 lines per page. 
3. Include your name, position/role, region, address, 

and daytime telephone number. 
4. We arc removing the 250 word limit but would ask 

you to use your discretion when planning a 
submission. Our members have many interesting 
things to say-which is why we felt Ille 250 word 
limit was constraining-but at the same time, we do 
have space limitations and reserve the right to edit. 

Please use your usual good sense_nd k£ep the 
material coming. We love it! 

The theme of Ille Spring issue is: CURRICULUM. 
Articles must be roceived by March 1. The focus 
of the Summer issue will be TEACHERS 
(including parents as teachers!) Deadline for 
that copy will be May 1. 

Send all submissions to TAGT. P.O. Box 9802 #814, 
Austin, Texas, 78766-9802. ATTN: Beth Moreno, 
Managing Editor 

Editorial and Research Committee 
Patricia Haensly, Editor 

Sherry Green 
Joyce Miller 

Beth Moreno, Managing Editor 
Bob Seney 

""U' 

•••••••••••••••••••••••• 

Oops! A number of co-presenters 
were inadvertently omitted from the 
fall Convention program. They were: 

John Guardia 
Cheryl Hancock 
Miriam Harrison 
Nancy Harwell 
Sandy Riddle 
Gloria Rivera 
Terri Speigner 

Mary Lois Whittle 
Our apologies--you are appreciated! 

---~--------------~-~--------------------
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TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 
P. o. Box 9802 #814 I Au~tin, Texas 78766·9902 

MEMlIllRSIUP APPLICATION CARD 

NAME 
(Dr Mr .. Mr~, Mill!!!. Mil) 

ADDRESS __________________________________________ ___ 

CITY ____________________ STATE ________ ZI' ____________ ___ 

PllONE(.) --'--______ -'----________________________________ ___ 

____ New membership 

__ Parent 

__ Membership renewal 

____ Educator (ESC Region _-I 
School Di~lrictL ____________ _ 

Enclosed are my Annual Dues $ __________ ___ 

$15 Indlvldu .. l, H!;> F"I)\,ly $100 P;l.r,rOI), $25Q Sf.l¢r1~()r $400 L,r",tlnl'" 
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For Your TAGT Files 

Texas Association for the Gifted and Talented, Inc. 
1989-90 EXECUTIVE BOARD 

Jeanne Hranitzky, President, (214) 521-4103, Highland Park lSD, 7050 Westchester Drive, Dallas, TX 75205 (Region Xl 
Adelle McClendon, President-Elect, (713) 897-4000,Cypress Fairbanks lSD, P.O. Box 692003. Houston, TX 77269-2003 (Region IV) 
Patricia Haensly, First Vice-President, (409) 845-2337, Institute for the Gifted and Talented, Texas A&M University, 

College Station, TX 77843 (Region VI) 
Amanda Batson, Second Vice-President, (512) 255-4431, Round Rock lSD, 1311 Round Rock Avenue, 

Round Rock, TX 78681 (Region XIII) 
Ann Weiss, Secretary, (713) 353-9194,4007 Cypress Lake Drive, Spring, TX 77388 (Region IV) 
Margaret Kress, Immediate Past·President (409) 756-7751, Conroe lSD, 702 North Thompson, Conroe, TX 77301 (Region VI) 
Connie McLendon. E"ecutive Director, (512) 343-1886, P.o. Box 9802 #814, Austin, TX 78766-9802 (Region XIII) 
Ann Shaw, (512) 463·9455, Director of Gifted/falented Education, TEA, 1701 North Congress, Austin, TX 78701 

REGIONAL REPRESENT A TIVES 
I Ann Williams, (512) 682-3647. 106 E. Jonquil, McAllen, TX 78501 
II Rita Hall, (512) 994·0810, 201 N. Water Street, Corpus Christi, TX 78401 
III Debra Baros. (512) 275-8881,106 Mesquite Lane, Cuero, TX 77954 
IV Bob Seney, (713) 568-3163, 6523 Briar Terrace, Houston, TX 77072 
V Marianne Fiorenza, (409) 899·9972, Rt. 7, Box 95, Beaumont, TX 77706 
VI Valerie Thompson, (409) 539-3306, B. B. Rice Elementary. 804 Gladstell Street, Conroe, TX 77304 
VII Betty Strickland, (214) 984·0029, 1613 Peach, Kilgore, Texas 75662 
VIII Ann Trull. (214) 784-6668, Paris lSD, P.O. Drawer 1159, Paris, TX 75460 
IX Vickie Boyd, (817) 538.4397, Rt. 3, Bo" 523AA, Wichita Falls, TX 76308 
X Donna Criswell, (214) 881-8061, Plano lSD, 1517 Ave. H, Plano, TX 75074 
XI Ann Brock, (817) 295.1178, Rt. 5, Box 911, Burleson, TX 76028 
XII Ann Wink. (817) 526-4530, Killeen lSD, P.O. Box 967, Killeen, TX 76540 
XIII Irene HeIton, (512) 268·2141, Hays CISD, Rt. 2, Box 22, Buda, TX 76810 
XIV Connie Ricci, (915) 675-8628, Region XIV ESC, Route 1, P.O. Box 70A, Abilene, TX 79601 
XV Mary Seay, (915) 942-6767, San Angelo ISO. 1621 University, San Angelo, TX 76904 
XVI Charlotte Huffaker, (806) 353·0498, 3505 Danbury, Amarillo, TX 79109 

XVII Mary M. Keller, (806)592-2500, Denver City ISD. 501 Mustang, Denver City, TX 79323 
XVIIl B.K. Dean, (915) 563-2380, Region XVIII ESC, P.O. Box 6020, Midland, TX 79701 
XIX Patricia Panus, (915) 595-5712, Ysleta ISO. 9600 Sims, EI Paso, TX 79925 
XX Margie Irwin, (512) 647·2204, Northside lSD, 5900 Evers Road, San Antonio, TX 78238 

Patricia Haen,ly, Editor 
TAGTlempo. 
P.O. Box 9802 #814 
Austin, Texas 78766-9802 
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