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Can a man De more pun than his nak-er? JOD 5: 11 
(Spoken by Elijah after encountering Ishmael) 
The dreadful day will arrive when the prophecy will be complete. 
I know what lies ahead. 
I have felt the sting of Ahab' s evil thoughts 
As they scorch within his skulL 
Wickedness purged by the hunt of a whale? 
That white leviathan is no more a symbol of evil 
Than a turtledove 1 
And yet, this mad and blasphemous quest for its destruction. 
If Ahab' s want is to abolish evil, 
Let him look within his own souL 
There, the darkness does live, 
And feed 
Upon the weaknesses of his benevolent spirit. 
In such a state of blind fury and exasperation 
Ahab lashes oul-
At a whale! 
What has become of the Spirit that once 
Dwelled within thee, Ahab? 
Ye seek to steal the Divine Throne 
As Phaethon stole his father's chatiot. 
His demise will also be Ahab' s. 
Can a mortal be more righteous than God? 
If Ahab so chooses his insane course, 
It will be a voyage that plunges his soul 
Into darkness forever. 
And what of salvation? 
His sole hope is to withdraw, 
And leave such pursuits to his Maker 
In His Wisdom. 
But I fear he will not. Oh pity! 
Aye, he may now navigate his destination, 
But what of it after he finally encounters 
His death? 

Laura Griffis, 10th Grade, Stratford High school 
Spring Branch lSD, Houston, Texas 
(see cover credits, pg. 15) 
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LOOKING FORWARD 
by Jeanne Hranitzky 
Highland Park ISD 

The frrst meeting of the year of the Executive Board of the 
Texas Association for the Gifted and Talented took place 
January 19 through 21.1 am indeed very lucky to be surroonded 
by industrious and talented people during my term as president 
of the organization. I was amazed at the wonderful ideas and 
suggestions that came from this meeting. This is defmirely a 
working board .• 

I would like to welcome the newly appointed members to 
the Executive Board. They include Lillian Alexander (Ennis 
ISO), Pat Echols (Klein ISO), Sherry Green (plano ISO), Kathy 
Hargrove (plano ISO), Oixie Kingston (San Antonio parent and 
business woman), Dr. Joyce Miller (East Texas Slare Univer
sity), Claudine Northcutt (Ector County ISO), and R.O. Thomas 
(Aldine ISO). At our April meeting we also hope to welcome 
Dr. Juan Solis (University of Texas--Pan American). Also a big 
welcome goes to Rob Eissler (parent and school board member) 
who is filling a vacancy as Region VI Representative. We can't 
lose with this array of talent 

We also have some outstanding committee chairpersons 
this year. Adelle McClendon and the Conference Committee 
have already begun planning exciting additions to the November 
conference in Houstoo. I am very excited about their choice of 
keynote speakers. Amanda Batson and the Advocacy Committee 
have been hard at work involving parents and community leaders 
in T AGT and soliciting their support and talents to accomplish 
important goals of the organization. Peggy Kress, who serves as 
chairman of both the Professional Development Committee and 
the Long-Range Planning Committee, will have recommenda
tions to share with the general membership regarding institute 
sites and long-range goals and Objectives. The Finance Commit
tee, under the leadership of Ann Weiss, has made suggestions 
regarding changes in financial reporting and budgeting. Pat 
Haensly and her excellent Editorial,lResearch Committee have 
already provided us with two outstanding Umpo issues. We can 
see their hard work in print My committee, the Policies and 
Prsctices, will be suggesting some changes in the by-laws and 
Handbook of Adminirtrative Procedures and Responsibilities 
and will be working toward consistency in both of these docu
ments. As you can see, every member of the board has specific 
tasks to accomplish this year. All of their work will be shared 
with the general membership when it comes to completion. 

The organization as a whole has a great deal of work ahead 
of us this year. Funding and state assistance for gifted programs 
are always prime issues. You, as an individual member, are a 
key to the success of T AGT. The Board needs your active in
volvement and input. As the State Board of Education considers 
the adoption of the updated Texas State Plan and Gnldelines 
for !he Edueation or the GIfted! Talented with its accompany
ing rules, your active support of this plan can assure its success. 
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This plan is the culmination of input from teachers, administra
tors, and parents from all areas of the Stale of Texas and is repre
sentative of a quest for excellence of service to gifted students 
that has been the major goal of T AGT. Please remember thaI 
you CAN make a difference for gifted students in Texas. It just 
takes a little effort On your part Write to your legislator in 
support of the plan and the funding that will allow it to be 
implemented in every district in the stale, large or small. 

There are many exciting things in store for T AGT during 
the coming year. Your Board plans to work hard and long to 
make this the best year ever for the organization. Please let your 
Regional Representative know of your thoughts, suggestions, 
and opinionS. The success ofTAGT takes reamwori< and you 
are an important member of the ream. CJ 
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LEGISLATIVE 
UPDATE 

by Connie McLendon, 
Executive Director 

Court-Ordered School Finance Reform 
Wednesday, March 28, 1990 marked the close of the third 

special session of the Texas Legislatme since the regular session 
ended May 29, 1989- and still the Legislature has not heen able 
to satisfactorily address the issue of equitable funding for the 
state's public schools. Governor Clements has called another 
30-day special session beginning April 2 with school finance the 
top priority. It is hoped that the Legislature will speed up 
progress on the school funding issue as the Texas Supreme 
Cowt gave the state until May 1 to develop a plan that would 
provide a system of equitable funding for public schools. 

The third special session ended with legislators split on the 
school finance issue. Some members want a bill that deals only 
with funding while others insist the bill must include reform 
measures that improve the quality of education. Two buzz 
words heard in every committee aimed at school reform are 
"restructuring" and "accountability." Neither Senate Bill 31 nor 
House Bill 1, the two major bills introduced during the third 
special session,proposed formula funding for changes for gifted 
and talented programs. Existing law increases the weight used 
in the formula for determining glt funding from .047 to .12, 
effective school year 1990-91. Consequently, more state money 
will be made available for glt programs for the next school year. 
Any additional funding that is legislated for per pupil spending 
should increase revenue for g/t programs. 

State Board of Education 
State Plan and Ruks/or GfT 
On March 10 the SBOE approved for first reading and 

filing, authorization of the state rules governing the implementa
tion of the glt mandate, effective 1990. Chief concerns with the 
new rules centered on the required 150 minutes and the timeline 
allowing districts until 1995 to develop a differentiated curricu
lum for glt programs. On March 9 two TAGT Board members, 
a parent from Northside ISD and I gave testimony before the 
SBOE Student Committee in support of the orr State Plan and 
Rules. We requested that the Committee delete wording in the 
rule giving districts five more years (until 1995) for developing a 
differentiated curriculum in kindergarten through grade 12. 
The State Plan and Rules will come before the Student Commit
tee again on friday, May 11 for a second reading. SBOE action 
on the second reading will be on Saturday, May 12. 
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T AGT Association News 
In February your TAOT Austin headquarters office moved 

to its new location at 3445 Executive Center Drive, Suite 252, 
Medina Building. Austin. With more office space and a newly 
installed automation system, your association can now provide 
additional membership services. Beth Tracy has joined us as a 
full time administrative secretary; she is already working 
organizational wonders and we are glad to have her on board. 
Come and visit us the next time you're in town I 

To those of you who joined or renewed your TAOT 
membership between September 15, 1989 and March 6, 1990. 
we mailed new membership cards in the middle of March. The 
new design has heen made possible by our upgraded computer 
system. You will notice that a membership application card is 
printed on the back of the address section of the new card. The 
perforated card is to be tom off and shared with another glt 
adovcate as an invitation to join TAOT. 

Leglsl4tive Networldng 
Another outgrowth of our improved automation system has 

heen increased communication with the T AGT legislative net· 
work. During the two-week period before the March 9 SBOE 
meeting, TAOT Board members and parent affiliates reached 
hundreds of TAGT members urging them to support approval of 
the orr Plan and Rules. At the March 9 SBOB Student Com
mittee hearing, Mrs. Miller, committee chair, made reference to 
the numerous calls, letters, fax messages, etc. that SBOE 
members had received from glt advocates from across the state 
supporting the Grr Plan and Rules. 

Financid Pl4nning 
The Finance Committee of the Executive Board and staff 

are currently working with an accounting advisory group to 
develop a new system that will facilitiate the association's 
overa\l accounting and investment operation. The goal is to 
develop and formalize a systematic program that will maximize 
efficiency and accountability. TAGT's financial health is very 
good and we want to keep it that way. 

New Parent Affiliates 
One of the most exciting developments this spring has 

been the upsurge in parent groups requesting affiliation with 
TAOT. Recent legislative networking emphasizes the need for a 
strong interrelated membership. Don't miss the article about a 
parent affiliate group on page 16 of this edition of tempo. 

Conterenee News 
This issue of tempo includes a pullout section on our 

annual state conference in Houston, November 14-17, 1990. 
President-elect Adelle McClendon, this year's conference chair, 
"faces the challenge" in this special section. Look for it at the 
center of the magazine I 

TAGT's April Board Meeting 
The Executive Board will meet in Austin on April 21-22 at 

the Ouest Quarters Hotel. The board will be voting on the 
addition of a third vice-presidency to the Executive Committee. 
As proposed in the January Board meeting, this new office 
would provide for increased parent/community involvement in 
the affairs of TAOT. You are encouraged to contact your Re
gional Representative if you have an opinion about this new 
position. According to association byla1<s. T AGT board 
meetings are open to the public. 0 
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Association News 
TAGT CONFIRMS APPOINTED BOARD MEMBERS 

AI its January meeting in Austin, the Executive Board ofTAOT approved the appointment of eight new advisory members. The 
appointment of a ninth member, Dr. Juan Solis, is expected 10 be confmned at the April meeting. The new board members come 
from all parts of the state and represent minority, parent and university viewpoints. By reaching out 10 these segments of the mem
bership, the association hopes 10 broaden its perspective and highlight the importance of community involvement in promoting 
awareness of gifted and talented issues. We are proud 10 introduce your children's latest advocates---

LiUlan Alexander has 
directed and developed 

elementary and 
curriculum for 

Ennis ISD for the past 
12 years. She has been 
active in the dyslexia 

program served as a teacher appraiser. 
With 35 years experience in public 
schools, Lillian's expertise will be 
welcomed by the Professional Develop
ment Committee. 

Ecbols comes to the 
from Klein ISD 
she currently 

I cO<)fdinak,s the gifted 
talented program. 
describes herself as 

L....>..,.l.,....l..l...ll.JL....1IJ a "math person" but her 
interests have included Odyssey of the 
Mind and curriculum writing. President
elect Adelle McClendon describes Pat as 
"the most organized person I know .. .I 
can't wait 10 get her on the Conference 
Committee!" 

Sherry Green has 
been an elementary glt 
teacher for over five 
years in PIano. AJ 
ways interested in 
innovation, Sherry has 

, been asked 10 pilot a 
Future Problem Solving program in a 
regular classroom as a novel approach 10 
language arts curriculum. She has been 
involved in Odyssey of the Mind as well 
and is currently serving on a task force 10 
investigate alternatives in gifted education 
for the Plano district 
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Kathy Hargrove will be familiar 10 
long-time T AOT members as a former 
first Vice-President of the association and 
edilOr of tempo. Currently she is director 
of academic studies for Plano ISD and 
much in demand for her expertise in gifted 
education and problem-solving. You wiU 
fmd her doing "cooperative planning" on 
page 13 of this issue. 

Dbde Kingston is a dynamic parent 
and business woman from the San 
Antonio area. A former Latin teacher and 
stockbroker, she now operates a phOIO
fmishing business. She promises to lend 
her acute business skills to the Finance 
Committee. 

Joyce MiUer is 
currently an Associate 
Professor of Secondary 
and Higher Education 
at East Texas State 
University. For the past 
thirteen years she has 

taught graduate and undergraduate 
courses in curriculum, instruction, 
supervision, and gifted education. The 
recipient of a Meadows grant, Joyce was 
influential in introducing Odyssey of the 
Mind to many North Texas schools .. 
The Editorial and Research Committee 
is looking forward to tapping some of 
Joyce's experience in publishing 
educational monographs. 

,..---.,,----, Claudine Northcutt 
comes to TAOT's 
board from far West 
Texas where she 
serves as supervisor 
for the gifted and 
talented program in 

..... ""':'!:~She became involved 
with gifted education in 1980-81 when 
she served on the planning committee for 
her district's first official gifted program. 
Claudine will be working with the 
Nominations Committee. 

Serving on the 

Cornmittee will be 
Solis of the 

Uniiversitv of Texas, 
American. 

An expert in bilin
gualism and reading methodology. he 
discussed learning styles and strategies at 
TAOT's most recent staff development 
institute in Mission, February 3. In his 
free time, Dr. Solis has been an avid 
promoter of both soccer and public 
libraries in the Valley! 

Although 
R. D. Thomas has 
been associated 
with the gifted 
program at Aldine 
[SD for nearly ten 
years, he was origi

~:---,!,L-:;-as-a-r..Jesearch chemist and 
mathematician. He has done extensive 
staff development in math and science 
for AJdine and initiated training for 
teachers in computer literacy and 
programming. He will be applying his 
talents in the Conference Committee. 
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OUR EDITORIAL 
FOCUS 
by Patricia Haensiy, 
Editor, tempo 

Differentiated Curriculum for the Gifted and Tal
euted--{)Uf Spring issue focus. But what is this creature called 
"curriculum"? To those from teacher education programs it may 
be a concept you take for granted, the substantive core of your 
professional occupation, a word that conjures up all sorts of rich 
images for action in the classroom or even of long hours of 
organizing and writing this "stuff'! Others may wonder, "is it 
like 'diagnosis-prescription-treatment' in medicine, a musical 
score to a conductor, a blueprint to an architect or a building 
constructor?" 

As a geneticist by training and a veteran parent of 2S years, 
it has seemed to me a foreign sounding word, an unfriendly kind 
of word, a static descriptor without the heart and soul of a real 
life concept. Even after becoming a professional teacher I've 
preferred to call my instructional plans an agenda, a flexible 
plan of action with goals and objectives to accomplish. To 
achieve greater appreciation of the concept and convey how 
successful curriculum needs the contribution of parents. mentors, 
and community, it seemed wise to recall Gordon's Synectics 
Process-"making the familiar strange and the strange familiar 
through analogy." 

Professional educators themselves have conflicting 
conceptions of curriculum. They vary from emphasizing 
academic content. to the different ways one learns math versus 
social studies; from developing students' thinking processes to 
instructional design; from the role of technology in teaching, to 
the obligation to help students become self-learners; and even 
from concern for the relevance of what is taught and how it is 
taught, to the baqic necessities of adult living. 

Eventually we see that curriculum is "the plan for guiding 
learning and the implementation of that plan in the learning 
environment." But we all know that learning and the learning 
environment do not begin and end in the classroom. Thus 
curriculum may indeed involve dlagnosls-prescrlptlon
treatment by all kinds of "teachers" in as well as out of the 
classroom; it may also be the musical score from which a rich 
variety of ideas will soar forth creatively under the baton of 
many teacher-conductors; and it may also be the blueprint for 
an ideal education or for practical plans for constructing a sound 
literacy to withstand the real rigors of adult work, play, and 
service. Parents, community and business representatives 
outside of the school play an essential role in curriculum by the 
way they accept or reject, extend and reinforce. subvert or alter 
what is initiated in the classroom. We in gifted education 
panicularly experience this as we try to find the funds, energy 
and resources to reach and challenge bright and creative 
students. 
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In this issue Sandy Kaplan (NSIL TI), a shaper of gifted 
curriculum in Texas, describes construction of differentiated 
curriculum to need the needs of gifted learners (p. 6). Pat 
Alexander (Texas A&M University) focuses on implementation 
through the organizational tool of units (p. 10). Bertie Kingore 
(Hardin Simmons University) gives her own special touch to 
primary level gifted curriculum (p. 8). Administrators may find 
additional assistance from current and past TAGT leaders 
Wayne Craigen, Kathy Hargrove and Adelle McClendon, who 
combine forces to guide districts in long-range planning (p. 13). 

Especially for fellow teachers and planners, state gifted and 
talented teacher-leaders describe practical and inspirational 
strategies-combining history and English (Millicent Millerick. 
Spring Branch lSD, p. 14 ); teaching the literary review process 
within a journalism context (Sheila Richards, Weslaco lSD, 
p. 7). Debbie Brunson of Plano ISD gives hands-on pointers 
about making the curriculum match the special needs of your 
students (pg. 12). 

But what about parents? We have chosen to highlight a 
parent affiliate group this issue-the Panhandle Plains 
Association for Gifted and Talented (pg. 16). By sponsoring 
field trips and supporting enrichment activities for glt students, 
they have discovered some innovative ways of truly extending 
curriculum into the after-school hours. But we are looking for 
more such examples-we're trying to find parents and commu
nity members willing to share ideas On extending the gifted 
curriculum into family life, initiating home-centered learning 
experiences or mentoring their own child or other youth. Please 
let us hear from you SO that in future issues others may be 
inspired to be co-conspirators in the curriculum process. 

Differentiated Curriculum for Gifted and Talented 
Learners is alive and well in Texas--a dynamic concept even to 
this rebel editor, teacher and parent! Q 

I wish that everyone could attend a TAGT Board meet/ng and 
see whateduca/ors are doing for our children. I'm impressed 
with the many hours that teachers, administrators, parents, 
and representat/ves of the business world spend working for 
gifted childr.n! 

Kay Grubb 
President. Paris Association 
for Gifted Education 

It was a most informative, supportive and exciting conference. 
The gifted and talented In Texas are in the hands of energetic 
and committed people. 

Barbara Young 
Communicable Disease 
Program Coordinaror 

Harris County Health Dept. 

Quotations above taken from parents attending TAGT 
Executive Board Meeting, January 19-21 in Austin, as guests of 
their Regional Representatives. 
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A National Perspective 

A Time to Rethink Differentiation 
by Sandra N. Kaplan, EdD. 
Associate Director, National/State Leadership 

Training Institute on the Gifted and Talented and 
Visiting Associate Professor, 

University of Southern California, Los Angeles 

Each time the concerns of general education parallel those 
of gifted education, there are outcries that this signifies the 
demise of gifted education, the erosion of support for gifted 
education, and the dissipation of the principles underlying gifted 
curricula and programs. Such outcries are not warranted. The 
infusion of critical thinking skills into the total curriculom for all 
students and the emphasis on interdisciplinary learning for all 
students have not harmed gifted education. It appears that the 
parallelism between curricular concerns in both general and 
gifted education actually strengthen education for gifted stu
dents. The parallelism has focused attention on gifted education 
as a leader in curriculom development. Most importantly, the 
paraUelism has provided educators of the gifted with opportuni
ties to reflect on the dimensions of gifted education as they are 
and the dimensions of gifted education as they should be. Thus, 
parallelism does not need to be viewed as a means of diminish
ing gifted education: it can be viewed as the chance to reexamine 
and redefine what constituleS differentiated curriculum for gifted 
students. 

First, there is a need for more substantive conleDt in order 
to differentiate curriculum for the gifted within an interdisipli
nary frameWOrk. The over-emphases on processes, coupled with 
a quantitative rather than qualitative approach to the specifica
tion of subject maller, have resulted in this less academicaUy 
rigorous definition of content. Gifted students need to identify 
significant patterns and trends in the study of any content area. 
They need to recognize the cluster of facts that support a concept 
within an area of study and the cluster of concepts that reinforce 
the meaning of principles and theories. They need to perceive 
the content in a circular manner wherein the information 
pertaining to past, present, and future are interrelated. Within 
the study of every content area, gifled students need to apply the 
major universal themes as key words to comprehend thaI 
conlent: for example, change, conflict, power, structure, and 
interdependence become the key words used by students to 
define and subsequently, to inlerpret the meaning of content. 
In this way, students learn that the universal ideas facilitale the 
investigation and comprehension of all conleD!' 

Second, there is a need to form an additional layer within a 
differentiated curriculum. The integration of a basic theme into 
more advanced and complex content or the personalized curricu
lar options within a single unit or course of study are insufficient 
for the gifwd learner. A fourth layer should be added and it is 
the philosphicallayer, or the study of the rules, ethics, and 
aesthetics that underscore the understanding of all the other 
layers--essential elentents, accelerated andlor enriched and 
independent study content options. The difference bet~een 
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becoming knowledgable about a course or unit and developing a 
scholarly predisposition toward the curriculum could be the 
consequence of comprehending the philosophy or rationale of 
the study. 

Figure 1 

1. Essential Elements 
2. Differentiated (accelerated, complex) 
3. Personalized study 
4. Philosophy 

Figure 2 

1. U.S. Government--The Democratic System 
2. Types oj Judicial Systems Around the World 
3. Sarno-My Study ojlhe Ecological System 
4. Order versus Chaos 

The two figures iUustrate how the differentiated curriculum 
can be defined by layers. Each layer represents another method 
of conceptualizing the curriculum to accommodate the needs of 
gifted students. 

Third, there is a need to align the elements of curriculum 
so that each element reinforces the other and any discontinuity 
can be averted. Modifications in the curriculum demand 
restructuring the instruction. Any changes in curriculum and 
instruction need to be supported by alterations in the selection of 
materials and the organization and use of the environment. 
Every change in curricular elements must correlate to and be 
rooted in the charaCleristics of giftedness. 

FIgure 3 
Characteristic .. Cmriculum" Instruetion" Material" Environment 

Curiosity .. Question .. Lecture .. Textbook 
PonnOlion Technique 

Figure 4 
ChOlact.n.tiO" CuniouJum .. JnslrUCtion .. Material .. EnvimlUllent 

Curiosity .. Question .. Inquiry.. Raw materials .... Group 

Ponnation Technique for experimenting Work 

While the principles of differentiation that educators of the 
gifted haved used to guide decision-making in regard to the 
needs of the gifted have been spilling over into general educa
tion, there is now a chance to redefine these principles. As we 
improve what we do for the gifted, we improve what geneml 
education can do for all students. CI 
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Curriculum Alive! 

Read Any Good Books Lately? 
Seventh Grade Journalism Students Critique Authors 
by Sheila Richards, Dr. Armando Cuellar Junior High 
WeslacolSD 

The idea for a literary critiques project came about because 
of a unique set of circumsrances in my classroom. At the end of 
each day. I teach a very special seventh grade journalism class of 
twenty-five gifted and talented students. Their job is to produce 
a (weekly. monthly ... ) newspaper and to develop the school 
annual. 

This journalism COurse replaces the usual seventh grade 
reading course. My dilemma at the beginning was to incorporate 
the reading essential elements into this g,It journalism class. 
Journalism requires a great number and variety of products 
within many different time frames. There is little time for whole 
group instruction. 

My objectives for this class were: 
I. 10 meet the needs af glt reading sludents 
2. 10 assure coverage of lhe seventh gradJ! reading 

essential elements 
3. 10 leach a process of critical reading and writing 
4. 10 do all of the above wilhin lhe unique class as II 

exists 

With the help of Dr. Hillrey Dufner. Curriculum Director 
for Weslaco ISO. I decided that the literary review approach 
would meet the needs of my students and enable uS to meet a 
number of objectives. Each review is individually accomplished 
and product-oriented. meeting the needs of glt reading students. 
I hope this approach will enhance both the knowledge and love 
of literature in my students. We also propose to develop critical 
thinking skills while addressing the reading requirements set by 
the Slate nf Texas. 

The first step was to develop a reading list from which 
students could choose titles. I took titles from the Iowa Books 
for Young Adults list. two separate listings of classics deemed 
suitable for sixth through ninth graders. and a list of titles 
compiled by our school librarian and myself which we knew to 
be award winners or which we regarded as worthwhile reading. 

The students and I then spent a few days reviewing the 
elements of literature and discussing what characteristics of 
literature make it enjoyable. We shared many examples of 
literary reviews from several sources. including Bookiisl. 
Parenting. People magazines. and a number of book catalogues. 

We were then ready to become criticsl The students were 
allowed to choose any book from the lis\. Since they were to 
resd approximately six books (two per six weeks for a semester). 
I encouraged them to choose a variety of books and to choose 
something different from their usual reading. I encouraged them 
to discuss ideas and voice opinions about the novels with one 
another. 

When it came time for writing the review. students frrst 
discussed their ideas with me. and then listed what they thought 
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to be the important strengths and weaknesses of the novel. 
Then the natural writing process of thinking. writing. scratching 
ou\, growling, rewriting. thinking. crumpling. re-rewriting. 
editing. agonizing. and publishing was followed. 

These literary critiques are to be typed. laminated. and 
displayed in a variety of places around school. Selected 
reviews from each student will be bound into a book to be 
placed in the school library and English and reading class
rooms. Each sludent will. of course. receive a copy. as well. 

Were my objectives met? You be thejudgel 
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Primary Curriculum 

Appropriate Programs for Gifted 
Young Children 

by Bertie Kingore, Associate Professor of Education 
Hardin Simmons University 

To be educationally defensible, an appropriate program for 
primary gifted children must be qualitatively different from that 
provided average children. It does not merely provide more of 
the same kind of experience or simply schedule experiences 
earlier and at a more rapid pace. To establish appropriate pro
grams, educators must understand the unique characteristics and 
curriculum needs of primary gifted children and also be aware of 
the program models which are most appropriate for gifted young 
students. 

Characteristics 
EducatoIS who intend to meet the needs of children begin 

by being aware of the unique characteristics of primary gifted 
students (see Figure I). Those children characteristically have 
advanced language ability (in their first language), are highly 
analytical in their observations and thinking, strive for meaning 
in all experiences and keep at an issue until it makes sense, 
demonsttate unique perspectives in their art and understanding of 
multiple points of view, have a finely developed sense of humor, 
are intensely sensitive, and are capable of accelerated learning in 
their areas of interest (Kingore, 1990). 

Knowledge of these characteristics enables educators to 
establish murturing learning environments which encourage 
teachers to become "kid watchers" and respond to what kids are 
trying to do. When teachers observe a child's behavior which is 
unclear or seems unique or even off-task, they are encouraged to 
ask the child about it "Tell me what you're thinking about." 
"Help me understand your thinking." Experiences such as these 
a\1ow teachers to gain insight into the thinking and behaviors of 
gifted children and, thus, better meet the needs of the whole 
child. 

Characterj st j CS 

Analytical 

Meaning 4iIl_~ 
Motivated 

Sense of Humor 

Sensitivity .. 
Acce lerated 

Learning 
Perspect ive 

Figure I 
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Teachers do not just wait to see if these gifted behaviors 
accidentally occur. Rather, they select activities and strategies 
which allow all children to succeed while providing an opponu
nity for children to demonstrate what they are ready to do 
(Kingore & Higbee, 1988). Merle Karnes, working with Head 
Start children, found that a nourishing program promoting 
higher-level thinking resulted in significant gains for both 
nonidentified and identified gifted children (1987). The goal is 
not to push children faster and harder, but rather to set up an 
encouraging and stimulating environment with a well-tr~ined 
adult who is able to respond to the children's leads. As Karnes 
(1987) noted: "We may be selling all children shon on what they 
are capable of acquiring in the way of higher-level thinking 
skills." 

Programs which nunure these characteristics also provide 
increased opponunities for "difficult-to-find" gifted students to 
emerge. Minority students, bilingual students, disadvantaged 
students and other special populations have historicalUy been less 
represented in gifted programs partially because the identification 
process may have made it harder for them to reveal their abilities 
(Karnes, 1987; Roedell.Jackson & Robinson, 1980; Tuttle, 
1983). On-going observation of many kinds of behavior in 
natural and challenging classroom environments has enabled 
more of these difficult-to-find children to exhibit their potential. 

By focusing on these characteristics and observing children 
over a period of time. a profile of each child'S needs. talents and 
interests can emerge. All gifted children are not alike; programs 
must respond to these characteristics and be more concerned with 
nurturing gifted children and meeting individual needs than with 
just affixing labels of ability. 

Curriculum Needs 
Curriculum needs for gifted primary students might be 

pictured as three concentric circles (see Figure 2). The center 
circle, the regular curriculum for all students, provides the core 
knowledge and essential elements of each subject area. It serves 
as the foundation for the construction of complex concepts and 
ideas. But, while gifted children need the regular curriculum, 
they must not be limited to its content. Gifted primary children 
are a unique population and thus require a differentiated curricu
lum as represented by the second circle. Ultimately, however, we 
must recognize that gifted children have vast individual differ
ences in their interests and their intellectual, physical. emotional 
and social development. Depending upon their individual 
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profiles of abilities and interests, different children have very 
different needs. Thus, the largest circle addresses the need for 
curriculwns which respond to these individual differences. The 
individual aspects of the curriculum allow children to pursue 
their own areas of interest through individual projects and 
studies in which the teacher serves as a facilitstor. 

A program for the primary gifted thus involves an integra
tion of the regular, differentiated and individual curriculum. 
Each individual student's needs are best met through a slice of 
this curriculum pie. Just as a slice of pie typically widens as it 
goes out from the center, an appropriate program for these gifted 
children strives to include more and varied differentiated and 
individually motivated experiences as the regular core curricu
Iwn is mastered. 

Program Models 
Several different program models have been developed 

which could be utilized with young children. Guilford's 
Structure of the Intellect mndel is a complex look at multiple 
facets of abilities. The mndel and its implications for curriculum 
development are explained in detsil in Mary MeekC(' s (1969) 
TM Struclure of 1M III/elleel; lIS III/erprelation and Uses. Frank 
Williams "Think-Feeling" model accents the interaction of 
emotional and intellectual development The Williams model 
and multiple curriculum ideas related to each objective are 
developed in Classroom Ideas for Encouraging Thinking and 

Feeling, Books I and II (1986; 1970). 
While Renzulli's Enrichment Triad model (1977) and 

Belt's Autonomous Learner model (198S) have largely been 
used with older children, primary children could benefit from 
many aspects of these models. The Enrichment Triad cultivates 
background and group building experiences in preparation for 
individual investigations which elevate the learner from a Con
sumer of information to a producer of new ideas and products. 
What a primary child produces would obviously differ from the 
products of a much older student, yet still have original value for 
that child. Belt's Autonomous Learner model intends to meet 
the diversified cognitive, emotional and social needs of gifted 
and talented students and guide them toward becoming autono
mous learners. For primary children, curriculum applications of 
the model are developed in Gavin's (1989) PrimlJrY AClivilies; 
A Treasure CMst of Primary-Level AIM Exercises. 

The main advantsge in using one of these models is to help 
districts analyze program priorities and develop curriculum for 
the gifted. A model helps teachers define their task. It provides 
a structure for making the gifted curriculum qualitstively 
different and something more than a haphazard potpourri of 
activities. A planned curriculum based upon one of these 
models or even combinations of these models, allows admini
stration of the program with freedom and flexibility. 

Indisputedly, however, the key to effective programs for 
the primary gifted is the teacher. All models can be effective 
when teachers are well-trained in the education of the gifted, 
committed to the model's objectives, dedicated to children and 
sensitive to the children's needs. As Roedell, Jackson and 
Robinson note: "The intense inleraction of teachers and children 
involved in learning about topics of interest to both may be the 
fonnula for producing an effective program, no maner which 
model Is follOWed" (1980, p.89). Q 
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Curriculum Applications --------------------------------------

More Effective Units for Gifted and 
Talented Students 
by Patricia A. Alexander, Department of Educational Curriculum 
and Instruction, College of Education, Texas A&M University 

As many experienced educalOrs will tell you, organization 
is often a key 10 effective instruction. As it penains 10 organiza
tion, curriculum serves the impor\JllIt educational function of 
framing the fundamental concepts, processes, and experiences 
that are part of the instructional experience. But curriculum is 
not a singular entity. Rather, it exists in many f,",s and at many 
levels of specificity. For teachers, fa' insWlCe, the term may 
suggest daily lesson plans. To school administrators or instruc
tional directors, it may evoke the image of scope and sequence 
charts that map out the essential wbats and whens of education. 
For teachers of the gifted and talented, yet another type of 
curriculum document is the instructional unit. 

Simply described. an instructional unit is an organizational 
schema that attempts to link content and strategies 10 learning 
activities or events intended 10 teach in a coherent and effective 
manner. More focused than a scope and sequence chart, but 
more global than daily lesson plans, these instructional units can 
provide teachers of gifted and talented students with an inte
grated and coherent overview of what is 10 be laught over an 
extended period of time. 

Although units are popular and useful curricular tools for 
teschers, it is my judgment that more effective units can be 
prepared for use with gifted and talented students, if educators 
are sensitive to four basic concerns. Specifically, what I want 
teachers of the gifted and talented 10 recognize is that effective 
units; 

(I) are more than collections of activities with snappy 
titles; 

(2) should have internal as well as external cohesion; 
(3) need 10 focus as much on process as on specific 

content or instructional product; and, 
(4) should be the catalyst for diversity in teaching and 

learning. 
Let me briefly explore each of these issues. 

Units Are More Than Collections or Activities 
Many of the units I have encountered over the years seem 

10 convey the mistaken notion that activities (and activities 
alone) teach essential concepts and processes. In truth, if we are 
going 10 develop more effective units for our gifted and talented 
students, then we must first undersland that activities---even the 
best ones---enhance or foster the learning that has taken place in 
the gifted and talented classroom. Units are no substitute for 
teacher explanation or guidance. In preparing a curriculum unit, 
therefore, teachers will fll'St want 10 establish what the goals and 
objectives of the unit are and delineate the key concepts or 
processes 10 be taught as part of that unit. Then, and only then, 

10 

should teachers begin the search for those activities that can 
build upon the instruction they envision for their gifted and 
talented students. 

Units Should Evidence Both Internal and External Cohesion 
More effective instructional units are coherent segments of 

learning. "Cohesion" can be simply defined as the connectedness 
or relatedness among concepts and processes both within the 
unit itself (ITIlemai cohesion) or between a specifIC unil and 
other educational experiences that OCcur during a school year or 
even from year 10 year (external cohesion). Sadly, many 
students approach learning in a piecemeal fashion. These 
students fail 10 undersland how what they studied on Monday 
relates at all 10 what they learned on Tuesday. Further, they fail 
10 connect what they were laught in social studies to science or 
what was learned in fourth gmde 10 fifth. Although gifted and 
talented srudents may be better at creating links in instructional 
content than other students, it would still facililale their under
slanding and learning if teachers made these relationships more 
explicitly a part of unit development. Instructional uni~. that 
have inlernal and external cohesion help students 10 build the 
conceptual bridges that relate learning across conlents, across 
days, and even across years. 

If a fifth-grade gil teacher were to teach a unit on research 
skills, for instance, it would be helpful for him/her to show the 
students how the ability 10 paraphrase information (lesson 2) is a 
necessary fll'St step to producing an effective summary (lesson 
4). It would also be helpful for the teacher 10 include a discus
sion of how researching skills will come in handy in a variety of 
subject areas, such as social studies or science. It would also be 
effective 10 convey 10 the students how these same skills being 
learned now will prove useful when they do research papers in 
junior high and high school. 

Units Need to Focus on Process as Wen as on Product 
When I scan instructional units, I of len find a careful 

listing of what objectives the students are 10 accomplish as a 
consequence of the educational experiences pl\lllDed. These 
outcomes are what I refer to here as the instructional products. 
What I do not often fmd, however, is a careful consideration of 
what cognitive processes are basic to the completion of those 
products nor much attention 10 how those essential processes 
will be taught as part of the unit. One of the best examples of 
this phenomenon relates 10 the use of Bloom's taxonomy 10 
document higher-order thinking in connection 10 activities 
included in units for gifted and talented ,todents. Specifically, 
after listing the objective for a lesson and describing the activity 
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that comprises that lesson, the reacher codes in the appropriale 
essential element and the suitable leveLs of Bloom's cognitive 
taxonomy (e.g. synthesis or evaluation) that is apparently 
covered by the activity. My concern is when and where, as a 
component of this unit (or SOme other unit), the students are 
taught what the processes of synthesis or evaluation entail or are 
shown how to derermine if they have successfully synthesized or 
evalualed. I would further question whether they are aware that 
these specified processes are important instructional aspects to 
the activity in which they are engaging. As hopefully this 
example shows, units for gifted and talenled students need to 
stress the processes as much as the products if they are going to 
be more effective instructional devices. 

Units Should be the Catalysts ror Instructional Diversity 
The final point I wish to make about more effective units 

for gifted and talenled learners is that they should serve to 
stimulate learning by offering teachers and students creative and 
demanding ways to acquire knowledge and skills. Units can 
provide a means to break free from the instructional routines to 
which both teachers and students frequently fall victim. To be 
successful in this regard, however, units must be used flexibly 
by teachers. If a unit (even a great unit) is taught the same way 
year after year, then it, too, will become another instructional 
routine and not the creative catalyst it is intended to be. Further, 

units must provide for a diversity of instructional approaches, 
such as discovery and directed leaming. To assume all content 
or processes or all gifted and talented students should be taught 
in only one way is to ignore the importance of individual differ
ences. Initially, more demanding Or novel information may need 
to be directly conveyed to gifted and talented students SO that, in 
time, they can more fully discover new and deeper understand
ings of thaI information. Likewise, some gifted and talented 
learners may require little direction or guidance when undertak
ing a certain task, while others may need much more. Units that 
are effectively organized allow for this kind of diversity in 
approach and in delivery. 

Final Remarks 
I have long been an advocate of using instructional units to 

teach gifted and talented leamers. Prepared and used well, units 
are excellent devices that can help to organize curriculum while 
allowing for the differentiation and creativity required for gifted 
and talented students to leam to their fullesL My goal here has 
been to describe some considerations that I feel could make units 
even more effective instructional tools. CI 

Curriculum Tailor-Made for Your Students 
by Debbie Brunson, Saigling Elementary School, Plano ISD 

You can write your own curriculum to meet the special 
needs of your students. Although catalogs are full of Challeng
ing Curriculum, it doesn '( always match the objectives and 
content to your students' interests. requirements, or level of 
achievement. When you discover that adequate instructional 
materials are not available, you can create your own by drawing 
upon available resources and creative thinking. 

So much of what we need to leach is predetermined by 
objective or essential elements contained in the Texas Education 
Agency guidelines, but we do have some fle~ibility in our choice 
of content or subject matter. It is possible to combine what 
interests our students with what the state requires us to teach. 
The curriculum I have created for my third grade students was 
developed to combine several teaching strategies and essential 
elements in an organized and efficient format. 

When I first realize an instructional need, I try to determine 
the objectives that are closely related to this observed deficiency. 
I then search for the most effective way to reach and reinforce 
the learning of the chosen subject matter. For me, this takes a 
relatively long incubation period during which I try to read 
through various catalogs and printed materials already available. 
When I finally reach my "Aha!" stage. I begin writing out my 
thoughts. After I have an outline of my ideas, I begin to experi
ment with a variety of formats and strategies to find the most 
effective and efficient plan. Brainstorming for a complete list of 
combinations works best for me. The curriculum planned ranges 
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from one or two days, to a unit which lasts a week or two, to a 
whole year of instruction with a daily small dosage of informa
tion that is cyclical in nature. As an example, I will explain how 
I created two different units. The first plan was for a single 
week and the second was material to cover the whole year. 

The week-long unit was designed to be a very active 
learning experience which would provide a tension release in a 
constructive and unique manner. After our tiring week of testing 
each spring, I felt as though my students were ready to learn 
something new, fun. and different. I knew that there was still 
much learning needed and I didn't want the week to become a 
play week, but I did want them to be physically active and 
mentally stimulated. Thus, the creation of "Bear Week" 
occurred. Our grade level theme is bears, so I decided to 
capitalize on that and incorporate all I could as it related to that 
subject. I began lOOking for materials already created that would 
apply. I decided to make it a multi-disciplinary unit and made a 
list of all the skills the children needed to work on and ideas of 
ways to use bears to teach them. I solicited the help of my team 
members and their enthusiasm for the idea spurred me on. My 
list of objectives included those for reading comprehension, 
vocabulary development, spelling, narrative and descriptive 
writing practice, research skill development, deductive reasoning 
practice, logical thinking activities, creative thinking activities, 
measurement with non-standard units as well as standard units, 

(rOTllinued page 12) 
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graphing and animal habitats, habits, and food sources. My next 
step in planning was 10 match the available materials with the 
identified objectives. Then I began filling in the gaps with 
activities appropriate for the designaled needs. For instance, I 
CIelIted a variety of "measurement stations" which woold allow 
them to actively review the areas of measurement that they 
needed to practice. I found some stories about real and leddy 
bears and assigned them with appropriate questions to direct 
their thinking and intetpretation of the material. I had the 
librarian gather all the books in the library that relaled to bears 
and send them to my room. Then after finding a list of thirty 
questions about bears, I assigned them to groups, divided up the 
questions among the group members, and had them collectively 
fmd and share their answers. I crealed a spelling list of appropri
ate words and had them use them in their narrative and descrip
tive writing for the week. When the students came to school on 
Monday morning, they discovered paw prints allover the room. 
They wrote a story about the cause of them, and copied it onto 
bear-shaped paper and made it into a book. They brought bears 
to school one morning; we measured the height of them and 
graphed the results. They made up word problems using bears 
and solved each other's. We made cookies and Orange Julius 
drinks following metric measurement recipes and had a bear 
feast. It was a fun week full of different kinds of learning 
experiences that covered the essential elements as well as critical 
and creative thinking. 

Another unit I crealed was more narrow in its scope. After 
examining ITBS test scores I realized that my students needed to 
have their vocabulary scores boosled a bit. I also determined 
that their language arts skills were an area of strength for them. 
I decided 10 capitalize on their strengths and build up their 
weakness with a daily activity. I know from experience that a 
single dose of instruction rarely has long-term benefits. I also 
have learned through personal reading and research that an 
effective way to build vocabulary is through the study of root 
words. In years past I have tried the "word of the day or week" 
approach which has produced no visible differences in standard
ized test scores. So I decided to focus on the roots of words. I 
purchased a book on root words and began the process of writing 
my program. I chose one root with about ten related words to 
focus on each week. I crealed a ''Weeld)' Language Arts 
Challenge" to be worked on a little each day. It has the root, the 
related vocabulary words, and their defmitions at the beginning 
of each page. Then I used the words in three appropriate 
sentences for each day. The sentences have spelling, capitaliza
tion, grammar, and punctuation errors that the children correct. 
On Monday of each week we discussed the root, its meaning, 
and the vocabulary words for the week. They then correct the 
sentences and we grade them together. At the end of each week 
they take a quiz over the words and their defmitions. The wo~ 
are cycled through subsequent sentences to retain their familiar
ity. The last week of each six weeks is a review session with all 
of the roots for that six week period. As an added reinforcement. 
whenever a child fmds one of our vocabulary words in a book 
he/she is reading, they can show it to me and they are rewarded 
with a marble in a jar. When the jar is full, we celebrate with a 
party. Although I don't have the results of the ITBS yet, I have 
been pleased to see the interest and apparent growth in vocabu
lary from my students. 
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In summary, remember that writing curriculum takes time. 
However, adapting material already in use and creating your 
own to meet the needs of your students is a rewarding challenge. 
First. yon must identify the specific objective or content that 
needs to be covered. Then research the most effective and 
efficient way to teach, reinforce, and assess its mastery. Allow 
yourself some incubation time and begin putting it a1llogether in 
an organized plan. When necessary, adjust the material as you 
recognize the need. You'll be proud of the results of your efforts 
and your srodents will reap the benefits of a tailor-made program 
that suits their interests, needs, and challenge level. Q 

Developing Talent 
in Young People 

To give you an idea of how parents of the most talented 
youth have guided their children, using very ordinary strategies 
to produce extraordinary learning experiences, we suggest you 
read DIve/oping Tlllent /n YOUII, People. edited by Belliarnin 
Bloom. Though this is a thick paperback (549 pp.) available at 
most bookstores for the nominal price of $9.95, it is written for 
the lay reader, is interesting (even fascinating) and sections can 
be effectively sampled at your leisure. 

The information derives from a retrospective study of 120 
immensely talented young adults, identified as extraordinary in 
their occupations as swimmers, tennis players, concert pianists, 
research mathematicians, and research neuorlogists, representing 
psychomotor, aesthetic, and cognitive or intellectual areas of 
gif~nes8. What Bloom and his colleagues at the University of 
ChIcago found was slrOng evidence for the idea that extreme 
levels of capability in these fields will NOT occur without long 
and intensive encouragement, nurturance, education and 
training. No surprise there! 

HOWEVER, Bloom also found that the early learning of 
these individuals occurred in homes that were child-oriented and 
caring, where parents placed great stress on achievement and 
doing one's best at all times. Children were expected to share in 
household chores and do them well. Curiousity was encour
aged, reading was a central activity in the home, parents were 
patient and appreciative of thier children's mastery of even 
simple skills. Lastly, nOne of the parents regarded their young 
children as likely candidates for extraordinary achievement yet 
all encouraged development of an expressed talent. Sounds like 
a sequence out of the Huxtable family! 

The ordinariness of what these parents did, coupled with 
unconditional love, appreciation and commitment, seems 10 
stand out most in this study. In addition, the book gives infor
mation about the type of teachers and lessons at each of three 
stages of talent development, apparently a key factor in the 
performance quality and maintenance of interest by the child in 
their own gift or talent. 

Do take time to peruse this book to find out more about 
how you too can respond to blossoming gifts and talents in your 
children, that is, how you can guide 1M curriculum i" your 
home! 
Develop/", Talent /n Young People, Benjamin S. Bloom, 
Editor; Publisher~Ballantine Books, New York, 1985. 

reviewed by Pal Haensly, editor, tempo 
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THIRTEENTH ANNUAL CONFERENCE 
Texas Association for the Gifted and Talented 

November 14-17, 1990 
Houston Galleria 

FACING THE CHALLENGE 

Second, there is the challenge of meeting your special needs as professionals. 
Will there be enough sessions? Will sessions be repeated? Will there be room to sit once 
we choose sessions to attend? Your conference committee heard your concerns and has 
faced this challenge in creative ways. We are using meeting rooms in three hotels located 
close to each other. We are using flexible scheduling. We are repeating sessions. We are 
meeting this challenge. 

Third, there is the challenge of making this conference our best one yet. 
We think this challenge is likewise being met. Richard Paul, one of our keynote speakers, 
is among the most renowned, well-respected, and learned experts in the field of critical 
thinking. He is also a wonderful speaker. Of course, Texas educators, the best there are, 
will be sharing valuable, useful ideas for beginners as well as for those with extended 
expertise in gifted education. Administrators will be helping other administrators; teachers 
will be helping teachers; parents will be helping parents. And, the Houston Galleria is a 
fabulous place to be right before the holidays. 

Now, we need the most important factor of all in facing the challenge of making the 
conference complete. We need you! We will look forward to seeing YOU in Houston, No
vember 14-17. Specifics about registration will appear in the next tempo. Please corne and 
help us in FACING THE CHALLENGE. 

Adelle McClendon 
President-Elect, TAGT 



CONFERENCE REGISTRATION INFORMATION 

Registration for the entire conference will remain at $75. For this rate to be effective, 
however, your membership needs to be in force at the time of the convention. Please check 
your renewal date when you register. More details about non-member rates and one-day 
registration will be available this summer. 

HOTEL RATES 

Westin GallerialWestin Oaks 
Single/double $85 
Triple/ quad $118 

].W. Marriot Hotel 
Single / double $79 
Triple $89 
Quad $99 

The J. W. Marriott is located on 
Westheimer, directly across the 
street from Marshall Field '5. 

Important Note: When hotel reservations are made directly with the hotel, be sure to 
identify yourself as a conference participant with TAGT in order to receive the special 
group rates indicated above. 

JW MARRlon 
~om 

HOuSTON 
O~llERIA 

JtECR£AfION =, 
$I'lIMMINC I'OOL. 
TENNIS, ruTTINC 
GRE.EN 

THE WhTIN GAtLERIA 

... _ .... ===== 



1990 Conference Preview 

Wednesday, November 14 
Registration opens 6 -10 p.m. 
Exhibits open 6 - 10 p.m. 
Reception for presenters 7 - 9 p.m. 

Thursday, November 15 
Registration continues 7:30 a.m. - 4:30 p.m. 
First General Session 9 - 10:30 a.m. 

Keynote speaker: Dr. Richard Paul 
Breakout Sessions (Westin Galleria, Westin Oaks, J.W. Marriott) 
Exhibits open 8 - 5 p.m. 
President's Reception 5:30 - 7:30 p.m. 

Friday, November 16 
Second General Session 9 - 10:30 a.m. 
Administrator's Luncheon 

Guest Speaker: Dr. Charles Patterson, Supt. Killeen ISO 
Breakout sessions and exhibits continue all day. 

Saturday, November 17 
Breakout sessions at Westin Galleria, Westin Oaks, J.W. Marriott 

Look for more details about Coming Attractions in the next tempo! 

Awards Presentations 
Evening Features/Events 

More Sessions for Advanced G /T Programs 
Parent/Community Strand 

College and University Forum 
Administrative Strand 

Plus" holiday highlights in the Galleria--shopping, dining, entertainment! 

----:::-======- ======== 



An Administrator's Viewpoint 

Program Planning-the Cooperative Way 
by Wayne Craigen, Fort Bend ISD; Kathy Hargrove, Plano ISD; Adelle McClendon, Cypress-Fairbanks ISD 

The old proverb "many hands make 
light work" might be paraphrased to say 
that many brains make even hard work 
lighter. Facing the hard work of develop
ing five-year program improvement action 
plans for their districts' gifted and talented 
programs, Wayne Craigen, Gifted! 
Talented Educational Specialist in Fon 
Bend ISD; Kathy Hargrove, Director of 
Academic Studies in Plano ISO; and 
Adelle McClendon, Coordinator of 
Programs for the Gifted and Talented in 
Cypress-Fairbanks ISO joined forces to do 
program planning the cooperative way. 
The three knew that while their districts 
were different, they also shared many 
common characteristics. Thus, they 
decided that working together would be 
productive, make their individual work 
lighter, and result in products better than 
what they could have designed individu
ally. 

The first major task was arranging 
times when all three were mutually 
available for long periods of concenUllted 
work. Once the group was together for the 
fltSt time, they pooled planning resources. 
For example, the planning formal chosen 
was adapted from Fon Bend ISO'S 
campus improvement plans and from the 
strategiC planning processes successfully 
used in Plano. 

Next, the three reviewed the TEA 
videotapes explaining the revised Texas 
State Plan for the Education of the Gifted 

and Talented. Information from the tapes 
was supplemented by the careful notes 
McClendon had taken at the August TEA 
update on the Texas State Plan. In 
addition, the group studied and compared 
the tapes with the wrinen draft of the plan. 
Keeping careful records of questions and 
concerns; the three consulted Ann Shaw, 
Directur of the Division of Gifted and 
Talented at TEA, for needed clarification. 
It is important to note that this pre-writing 
activity took more than half a work day. 

Realizing that each section of their 
individual five-year plans would necessar
ily contain action steps relating to evalu
ation and planning, the team elected to 
develop these sections of their plans last 
They began with identification and moved 
to program organization, curriculum, staff 
development, paren\aVcommunity 
involvement, and last, evaluation and 
planning. Following the development of 
their identifICation sections, the group 
began the development of detailed task 
planning (see sample document below.) 
However, they soon realized not only thai 
time would not permit such detailed 
planning,but also that the real specifics of 
the plan could only be worked out in 
conjunction with the personnel in each of 
the respective districts. 

For each section, the group fltSt 
brainstonned ideas for goals and manage
ment objectives; the next step was more 
brainstonning, this time to develop a list 
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of action s\ePII. Using the format 
below, each member of the team wrote 
action steps relevant to hislher own 
districts' needs and collaborated to 
complete the unfinished sections of the 
planning documents. The process was 
slow and tedious. Fortunately, the three 
began (and fmished) as good friends, 
for the discussions were lively and even 
heated. They helped each other by 
playing devil' s advocate and critiquing 
each other's ideas and proposals. This 
process both strengthened their individ
ual convictions about their local 
programs and gave each panicipant 
evaluative data which might be used for 
program improvement. 

At the end of the fU'St work day, 
the team had completed only one 
section of their respective plans. They 
returned to their districts knowing what 
else needed to be done. Using the days 
until their next meeting to incubate, 
they met again, primed to complete the 
task. The second day, they struggled 
with two of the hardest sections: 
program organization and curriculum. 
As might be expected, curriculum 
proved to be not only the longest 
section of each district's plan but also 
the most challenging. Tht "um shlU'td 
the convledon that curriCUlum Is, 
Indeed, the VI", hean 01 progra/llS lor 
tht gift.d. The last day was spent 
completing the remaining sections and 
offering condolences to one another for 
the work that lies ahead and congratula
tions on the completion of a difficult 
task. 

As the team hoped, the three 
products developed were of high 
quality. While the plans had many 
similarities, each plan waS tailored to 
the unique needs of the three districts. 
Three heads were bener than one! This 
team concluded that personnel in other 
districts might consider adapting the 
cooperative learning model into a 
cooperative working model to develop 
the best possible plans and products for 
their district's gifted and talented 
programs. IJ 

rAft, Sample Program Planning 
Documents 



Secondary Curriculum 

The Growth and Nurture of a Secondary Gifted Program 
by Pat Millerick 

~;!;,:,~!~!~;;ol. !frY 4f 
Nearly three semesters have flown by since our bmve band 

of four teachers flIst assembled to create a ninth grade g/l 
cwriculwn. At 8:00 a.m. that Monday after school had closed 
for the swnmer, with our fatigue lines in full bloom, we began 
the flISt of two days with Dr. Sandra Kaplan. Although the 
district had advertised these sessions as open to interested 
parents and all staff members, the nwnber of participants was 
small enough to allow for a seminar approach. On the third day, 
Dr. Irving Sato joined uS for further seminar work. followed by 
several curriculwn writing sessions just for us. (Some of the 
junior high vlt teachers worked with us.) 

Thus fortified. we approached the practicallask of deciding 
what exactly we would teach our ninth graders in each of those 
soon-to-come six weeks periods. We needed a curriculum that 
would meet the goals set out by Kaplan. Sato, and the battery of 
experts they quoted: that would fulfill the district and state 
requirements for ninth grade English and U.S. History; that 
would be a logical progression of the 3rd-8th grade SPIRAL 
(Spring Branch Program for Increasing Reasoning and Acceler
ating Uaming) Program, through which our students had 
progressed, and that would satisfy the demands of both parents 
and 10th-12th grade teachers for "basic skills" competence. 

We knew that ro focus exclusively on these students' 
intellectual development was a mistake. 

Reasonably undaunted by the proportions of our task, we 
began with the familiar-tbe ninth grade history and English 
cwricula.-.-and with the overall course theme that Sato had 
guided us in formulating. We created themes for each of the six 
weeks by looking at the English and history syllabi and then 
plugged in content and activities from both disciplines, trying to 
balance practicality with creativity (ours and theirs!). 

After almost three weeks, we had plotted out the whole 
course and had become lesson plan specific for the flIst two six
week periods. The district had provided us inservice days to 
continue our curriculum work. Despite being in four different 
schools, we managed some less formal exchange sessions and 
are now entering the tinkering slage of a revision process to 
come. 

Thus recounted, our Spring Branch foray into senior high 
g/l curriculum may sound terribly tidy and overly academic, 
even impersonal. I assure you, it is none of these! The dimen
sion missing is the interaction of students and teachers and the 
day to day effect this has on curriculum. 

Our students are the fulcrum of the program. We embarked 
on our cwriculwn writing determined to meet the needs of our 

~'~ 

g/l students, which we knew to be different from those of our 
honors and accelerated population. We knew that to focus 
exclusively on these srodents' intellectual development was a 
misUlke. Kaplan and Salo had reminded us of all the research. 
We knew that a positive self-concept relates directly to achieve
ment and potential of the gifted child. Our task was to provide 
opponunities in our curriculum that would facilitate the students' 
social and moral development as well as the intellectual. If even 
a small percenrage of our glt students become leaders in their 
adult world, how crucial this integrating of the cognitive and 
affective development will be to them and to their world. 

We set out to create activities that would cross disciplines 
to promote !roe investigation, that would be complex enough to 
provide challenge, and that would promote responsibility and 
sharing. One unit. for example, starts with the treauoent of 
westward expansion in our history text. We add to that Dee 
Brown's Bury My Hearl a/ Wounded Knee, research using 
primary and secondary sources, activities with editorializing, 
stereotyping, time lines, and visual aids. We set up groups with 
specific tribe and event assignments. These groups were each 
responsible for a presentation on their research of the assigned 
topics. Only when all the reports were complete did the class 
have the "whole picture"" that, of course, prompted further 
discussion. Such topics as patterns of behavior in both white and 
Indians, the justice and injustice of individual and bureaucratic 
decisions, the motivation of participants and of reporters are 
raised. These topics lent themselves to energetic exchanges, 
which called for the balancing of intellectual and emotional 
issues. Since this unit occurs early in the flIst semester, the 
groups serve several social functions beyond academics, and the 
lessons learned by the successes and failures of their working 
together become a springboard for future cooperative learning. 

We begin here, too, the transition from an emphasis on 
creativity in presentation that is a focus of our junior high 
program to the cognitive creativity that we emphasize in 
senior high. The group presentations utilize everything from 
black light to cowboy costumes, to convey their information, but 
their grade depends greatly on the accuracy and depth of 
information they present and the content of the annotated 
bibliography they assemble. As we work our way through this 
and subsequent units, we also have some fun and get to know 
each other better. The guy who draws, the one who is the 
organizer, the girl who has the great ideas, the person who 
makes us laugh to ease the tension, all feel needed and respected. 
Our pet phrases and little foibles become fair game for class fun, 
and everyone relaxes a little more. Though not formally written 
into the curriculum, we intend to build a sense of belonging, a 
system of open communication and trust as much as we intend 
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World War I and Romeo and Juliet to be part of the ninth grade 
g/t experience. One of our best measures for what is and isn't 
working is always, of course, the students. When we ueated 
industrialization and its effect on people and cities in U.S. 
history, we planned the reading of a Dicken's novel full of the 
same problems from a different perspective. As the class 
discussed the first few chapters of the novel, one of the students 
eagerly raised all the similarities with the history chapter that 
he'd discovered in the novel. What he really wanted to ask 
though, was whether we'd planned it or whether the similarity 
was a coincidence! 

As we prepared at the end of our first semester to take the 
standardized district test, I provided copies of the history text 
that the regular classes use and turned the class loose with the 
two books and a list of facts to be known, preliminary to a class 
discussion and review. Mter tests and report cards were over, 
one of the students, commenting to the class about how much 
she valued her SPIRAL experience, pointed out that what could 
have been a routine review of "uivial pursuit details" had in fact 
turned out to be an evaluation of the two texts and of the 
differences in their presentations. (Yes, I intended itt) 

We remember that the best gifted program should 
have as its goal a self-actualized individual. .. 

We check in with the students periodically through 
discussions and informal writing to elicit their feelings and ideas 
on a particular unit or things in general. So far the results have 
been heartening though defmitely honesL We have scratched one 
novel from our list and modified our approach to several Wlits 
because of students' well-thought out suggestions. We have, of 
course, retained some thiugs they didn't like because we felt a 
greater purpose was being served. 

The comments that we value range from seeing SPIRAL as 
"beneficial" because it offers "more chances for using one's 
creativity and other talents for independent projects" to being 
"grateful for the SPIRAL experience that builds up an inner 
confidence and a comfort in the class." We are reassured by one 
student who has been with uS all three semesters saying he likes 
"how the program has a solid base of facts but still goes further 
to explore the if s and why" s of situations." 

"The great thing," one student says, "about SPIRAL is that 
it allows creativity, open discussion, and hands-on experience .. 
even though SPIRAL students do have to do some of the duller 
things when they are inescapable:· Another comments that "the 
combination of history and English enlarges your understanding 
of the people and their culture and way of life:' Another points 
out that "SPIRAL gives me a chance to explore all the different 
areas of the subject we are studying. Whether it's Moby Dick or 
the Cold War, the classroom is always open for discussion and 
eulightenmenL" 

Because what these students articulate as their experience 
is so close to our goals for the program, we are surely encour
aged. The students do not allow cnmplacency, however, warning 
us of the temptation of "busy work" and reminding uS that there 
is "much room for expanding creativity in everything we do:' 

Our original band of four teachers has expanded to over 
ten. We worked last summer to prepare both a tenth and eleventh 
grade curriculum for piloting during this school year. The tenth 
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grade program continues the interdisiplinary two-hour block 
with English and World History. The literature selections flow 
from the era and area being silldied each six weeks, and the 
readings involve some literary criticism as well as originallexts. 
We plan to continue the opportunities for original work of 
various genre while deepening students' understanding and 
broadening their perspectives. 

The eleventh grade g/l curriculum uses the American 
literature course as a vehicle to move deeper into literary 
criticism and to further develop higher level thinking skills. We 
began the year with a project on American values and will end 
the year with original student works, designed as products of the 
class' tenth reunion world in the year 2001. 

Though we all take our responsibility for curriculum and 
methodology very seriously, we try hard to remember Roger 
Taylor's advice to be the "guide On the side·· rather than the 
"sage on the stage:' Facilitating the process of self-discovery is 
the underlying goal of all that we do. We remember that the best 
gifted program should have as it<; goal a self-acrualized individ
ual-one who is well-adjusted socially and emotionally, who is 
morally autonomous, and who is intellectual in a creative and 
productive way. 

Simply put, we aim to hear from all our studenL~ that as 
one freshman said. "In SPIRAL you actually learn things," but 
more, "always you can be yourself:' Q 

Cover Credits 
Laura Griffis' dramatic soliloquy was the result of a 
writing assignment that was designed to illustrate writing 
in a variety of m()des. The class had previously studied 
Shakespeare and in particular. the various forms of poetic 
and dramatic techniques found in his plays. The assign
ment was to use the soliloquy form in a wrillen response to 
Moby Dick. The students were to write soliloquies that 
could have been spoken by a minor character in the nove/. 
Incidentally. this idea camefrom the TAGT conference i" 
San Antonio. 

Mary Smith 
Instructor ofGIT English 
Strl1lford HIgh School 
Spring Branch ISD 
Houston. Texas 

Our whales were drawn by Catherine Moreno, age 12, 
Canyon Vista Middle School. Round RocklSD. Round 
Rock, Texas. 



SPOTLIGHTING PARENT AFFlLIATES 
The Panhandle Plains Association for the Gifted and Talented 

Ollt! of the gools tklilleat~d by the Advocacy Committee at 
Its last meellng In Jalluary was their illlerest ill strengthenillg 
services 10 TAGT s parent affiliates. Curr.ntly, more than a 
dozell local parellt sUppOrt groups have Chasell to affilwte with 
the state association. These organizatiollS are respoIISlbl. for 
much of the grass roots effort ill mobilizing porent support and 
awarellt!ss about g/fl.d and talellted Issues. They serve as all 
indispensable liaison between home and school and in many 
Instances. are the most Immediate source ofinformallonfor 
parellts aboutleglslal/ve tkvelopmellls at the state or national 
levels affecting the gifted and tal.nt.d. 

Their good work deserv.s wider recognition. Ollt! of the 
ways that TAGT has tradil/onally acknowledged their contribu
tion has been through the GranU/or Excellence awards (su 
pg.18), mollt!tary grallls to SUpportlllnovative programs for 
gifted children,frequently initiated try parent organizal/ons. 
But we felt our readership deserved a closer look at how a 
.trong parent affiliate was organl .. d and the history of Its 
growth. Sharing the hislOry, philosophy and organizational 
principles of a succesiful affiliate Is a good way to help other 
parent groups ill the process 0/ establishing themse/ve ••. 

As an exr.nsio" of our tempo theme, we ftltthat the 
extra-curricular services a parent assocwtion provUkd were 
frequently an effective means of carrying curriculum over Illto 
the home. Field trips. menlOrship programs, summer ellrich
ment cours.s are all ways of expandillg all the tradll/onal 
classroom experience. Curriculum, of course, is not just for 
kids. The emPhasis Oil parent educal/on made through speaker. 
and workshops try a support organ/tal/on constitutes a kind of 
adult curriculum as well. 

Besides enriching the experiences of children through 
•• rvlces and scholarships, a committed parelll organizallon 
motklsthe importance of personal involvement in your child' • 
• ducatlon. Over the 10llg haul, that may be one of irs most 
imPOrtantJuncllons. Childr.n who S'e their parents Involved III 
educational policy Issues are much more likely 10 take their own 
parenting respollsibilities seriously. In all age of increasing 
civic (Jpathy and disenfranchisement. that'. a noteworthy 
aCCOmPlishment. 

In this Issue, theil, w' take pleasure ill spotlighting the 
Pallhalldl.-PItJIII. Assocw/ion/or the G~d ond Talenr.d. 
The followlllg arllcle has been excerpted largely from PPAGT s 
own newsletter and/act she.t. W •• ncourag. parent associa
tions to make contact and learn from one allOther. In future 
issues we will be featuring other affiliate. alld try/llg to facilitate 
your networking efforts. 

What Is PPAGT? 

Fonned in 1985, the Panhandle Plains Association for the Gifted 
and Talented has the goal of organizing a group of interested 
parents 10 suppon gifted and talenled education, nOI only in 
Amarillo, but in all of the Texas Education Region XVI schools 
in the Texas Panhandle. PPAGT exists to promote and encour
age academic excellence in the Texas Panhandle by supporting 
and encouraging new and existing activities significant 10 their 
education. Approximately one-fourth of the families whose 
Children are served in the Amarillo area hold membcrship; dues 
are $10 a year. 

What does PPAGT do? 

PPAGT provides a united fronl of encouragement and support 
for g/t curriculum in schools and acts as a liaison between 
parents and school personnel. Members work closely with the 
Amarillo ISD 10 help insure the implementation and success of 
its new ilt curriculwn as required by Texas House Bill 1050. 

A ncentfold trip to check out Panhandle w,oth,r 
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The FP AGT newsletter provides information on local activities. 
summer programs and opportunities for the gifted. The member
ship is kept up to date on special events. scholarships and state
wide legislation. 

PPAOT sponsors legislative forums when necessary. This 
allows parents and educators direct contact and interaction with 
their legislative representatives. The association's telephone 
network was called into action recently when the Slate Plan and 
Rules for Gifted Education were up for coosideration before the 
State Board of Education. By contacting State Board of Educa
tion members within an eight hour period last month. they were 
able to make a strong statement about the importance of the 
mandste to West Texas. 

Each Spring PP AGT supports the TAGT Regional Conference 
(originated by Mary Jane Reeves and Donna Clopton. former 
TAGT board officers) with attendance. publicity. and door 
prizes. 

FP AGT helps publicize and suppon Odyssey of the Mind 
competitions as well as the Scholars Program in Amarillo each 
summer which offers honors high school students opponunities 
to develop critical thinking and leadership skills while studying 
issues of imponance to the Texas Panhandle. 

Each year PPAGT celebrates Teacher Appreciation Week by 
honoring AGATE teachers and librarians in the Amarillo ISD. 

FPAGT has offered children's field trips to local newspaper and 
television stations. the Texas A&M Agricultural Experimenta
tion Station. the Texas State Technical Institute for Laser 
Electo-Optics. the U.S. Weather bureau as well as a federal 
counmom and hospital operating room. 

Program Planning 
Among the speakers sponsored by PPAGT since 1986 have been, 
Dr. Irving Sato. Director of the Leadership Training Institute for i 
the Gifted. Lns Angles. California; Dr. Dorothy Sisk of Lamar : 
University; Karen Black of the Grr Resource Center for Regions, 
9.11,14,16, and 17 and Bob Rhoads, a middle-school counselor I 
well-known for his insights on affective needs and self-esteem. i 
The honoraria for these sJX'akcrs have been defrayed largely , 
through cooperative arrangements with Amarillo lSD, the 
Regional Service Center or West Texas State University. 
Wayne Craigen. past-president of TAGT and former gifted and 
talented coordinator in Amarillo was particularly influential in 
facilitating good relations between the school administration and 
the parent organization during its formative years. 

Another innovation introduced by PPAOT have been concurrent 
activities for children while their parents attend the association's 
general meeting. In the same building as the parent meeting. 
community group volunteers have brought children's programs 
to the younger glt students and their litttle brothers and sisters. 
thus freeing parents from the expense of babysitters. Sources for 
such programs bave been the Public Library, Amarillo Club of 
Scientific Bobbies. Amarillo An Center Children's Lab. the Red 
Cross, and creative movement instructors. 
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Special Challenges in West Texas 
According to Sherry Hill, current president ofPPAGT, the 
legendary isolation of West Texas communities has not been a 
detriment to the formation of an active parent organization. In 
fact, almost the opposite has been true. Local support for 
FPAGT has been strong precisely because area residents feel the 
need to be self-reliant and take on themselves the responsibility 
for nurturing academic excellence in their own community. 
That suppon has ranged from a willingness to offer facilities for 
meetings. to collaborate on an extended field-trip program and 
make creative suggestions about valuable resouroe people able to 
share their expertise with parents and children. Future goals of 
the association include a mentorship program; a comprehensive 
guide to area attractions and activities, student scholarships and 
parent study groups. None of this would be possible, according 
to Hill. without the wonderful camarderie of the Panhandle
Plains community and an unsual degree of collaborative re
sourcefulness among major educational institutions like the 
Amarillo ISD. Texas A&M. West Texas State University and the 
Regional Service Center. 

For more information about the Panhandle Plains Association 
for the Gifted and Talented. write: 

PPAGT 
P.O. Box 50666 
AmarillO, Texas 791S9 

Around the State __ _ 

Electra High School students taught by Linds Leahy have 
wriuen and produced a video news special on earthquakes. They 
became interested in the topic after the San Francisco earthquake 
last October. Subjects researched by the students include 
building structures capable of withstanding a quake; the under. 
water effects of earthquakes, the psychological effects on survi
vors and animals as predictors of seismic activity. 

Meanwhile. in Nocona High School, the politics of school 
finance are being investigated by students under the direction of 
Shirley Poner. As part of a problem-solving project these 
students have researched the Edgewood vs. Kirby case, inter
viewed superintendents and initiated a voter registration drive 
for 18 year- olds in their school. With the help of some publicity 
in the media. they are trying to spread the message from poor 
and rural school districts that students are frustrated at having to 
choose between subjects like physics and band and having 
limited access to computers and laboratory space. They believe 
that students should let the Texas Legislature know they want 
education to be the state's No.1 priority. 

The Wichita Falls Association for the Girted. a parent 
support group in Region IX recently sponsored a workshop for 
teachers in Wichita Falls and surrounding communities on 

, cwTiculum differentiation. Karen Black. director of the ESC 
! Orr Resource Center, conducted an elementary strand and a 
, parents' program while Vickie Boyd. Grr Coordinator in 

Henrietta, conducted a secondary strand assisted by Billie 
Anthony, Jacquetta Graves and Melinds Strickland. 

\ 



The T AOT Finance Committee is plea!ied to announce the 
recipients of the 1990 GrllDtIi for Excellence Awards given to 
support innovative projects on behalf of gifted children. Fonnal 
presentation of the awanls was made at the annual conference in 
San Antonio last November, but real implementation of the 
projects will take place this calendar year, 1990. 

Garland ISD 
The Social and Emotional Needs 0/ 

Secondmy Gifted Students 
Cuuently over 250 identified secondaty g/t students are 

served through Oarland ISO, benefiting from differentiated 
course offerings, the International Baccalaureate and expanded 
fme arts classes. The secondary gifted program staff has 
recognized, however, that there is still a greIIt need for Ihese 
students to become aware of the affective implications which 
accompany their advanced artistic and academic abilities. Under 
the auspices of an academic booster club, Oarland proposed a 
series of educationaVawareness seminars for students, parents 
and adminislrators, focusing on affective topic such as stress, 
depression, learning disabilities and minOrity identity. TAOT 
will help underwrite a portion of the speakers' honoraria. 

Galena Park ISD 
Parenting the Gifted: A Parent's Convention 
Recognizing the importance of creating a genuine partner

ship between the school, the student, and Ihe parent, Oalena Park 
ISO has proposed a half-day "parent's conventionH

• This 
Saturday workshop centers on the menial, physical and psycho
logical development of gifted children and will feature a keynote 
address, ten breakout sessions and a luncheon presentation. 
Peggy McWhorter, Director of Academic Enrichment at Galena 
Park. feels parents need more assistance in understanding their 
role in developing Iheir child's potential; by supporting parent 
education, TAOT will belp Oalena Park deliver a vilal service. 

Rio Vista ISD O.A.S.I.S. 
Occupational Art and Science Impact Sessions 

For a series of four Saturday mornings, gifted elementary 
school students will have Ihe opportunity to meet with 24 artists 
and scientists. Moving through a series of six stations, students 
will be able to listen, look and touch the work of prscticing 
painters, architects, photographers and musicians as well as a 
wide range of scientists-paleontologists to astronomers. 
According to Janet Stacy, project developer, in a small commu
nity like Rio Vista (pop. 650) it is particularly important to give 
students a glimpse of a wider world of occupational choices. In 
an attempt to extend O.A.S.I.S. 's impact, sessions will be vide
otaped and made available to other small districts in Ihe region. 

South East Texas Association for the Gifted 
and Talented 

In the spring of 1989, SETAOT, the fIrst parent support 
group for gifted education in Ihe Region V Service Center area 
was formed. Faye Parish, SETAGT's first president, requested 
help in underwriting postage, printing and speaker's expenses 
during Ihe association's first year of operation. A monlhly 
newsletter is planned to inform parents about opportunities for 
gifted children as well as advocacy issues. Although the 
Beaumont area has been wilhout a parent group untillhis time, 
they are fortunate in receiving strong support from the ESC and 
Lamar University. The appearance of SETAGT will emphasize 
the importance of parenlalleadership in Ihe education process. 

Round Rock Talented and Gifted Association 
Special Presentation Series 

The RRTAOA plans to present a series of invited speakers 
to familiarize parents and educators wilh a number of issues in 
g/t education. Proposed topics include: needs of gifted primary 
learners, advocacy strategies for parents, secondary guidance 
and counseling. By cooperating with the Region XIII Service 
Center and administrators of inservice training for Round Rock 
ISO, the parent group hopes to attract recognized authorities. In 
May of 1990 Ihe dislrict and the parent organization will 
collaborate on a one-day "Tag-a-Thon" featuring product 
displays, problem solving activities for students, parent work
shops and a mini-inservice training for teachers. 

Duke University Talent Recognition Ceremony 
As in previous years, T AGT will collaborate wilh Duke 

University to sponsor the recognition ceremonies honoring 
bright Texas students identified by the Duke Talent Search. 
Over 11,000 sevenlh-grade Texas students registered wilh the 
Talent Search last year and nearly 2,000 qualifIed for stale 
recognition by scoring as well or better on Ihe SAT or ACT 
assessment as the average college-bound student Texas 
supplies nearly one-quarter of all Talent Search Participants in 
Duke's 16-state area. It is the only state whose numbers make it 
necessary to hold two recognition ceremonies, one at Baylor 
University in Waco and another at Trinity University in San 
Antonio. TAOT's contribution will be applied to books for 
awards, invitations, programs, and certificates. 

***** As always, TAGT is proud to support these activities 
benefIting gifted children. Applications for the 1991 
Grants for Excellence will appear in Ihe summer issue 
of tempo. We invite your application. 
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! ~. /,;~~ TEXAS ASSOCIATION FOR THE GIFfED AND TALENTED, (;"_~,"{, ,_. 
/ ~(TAGT ~f:: Advocate of Gifted Education Award L-> 

~" #1 Nomination Form /} .' l." c 
~~.~~ / 

IF''l'EO a-. 

The Advocate of Gifted Education A ward is presented to a person or group in recognition , 
for outstanding service and/or contribution to gifted education. 

Norrrinu ____________________________ ___ Phone, __________ __ 

Address ________________________________________________________ ___ 

City _____________________ County ______ ,State _______ Zip ____ __ 

Norrrinated by: Name, _______________ _ 

Phone __________________________ ___ 

Position, _______________ _ 

Address, _______________ _ 

City __________ ,State ____ Zip, ___ _ 

Criteria for nomination may include: 
..... Impact on gifted education 
.I Promotion of gifted education 
.I Influence on students, parents, and/or educators 
.I Has facilitated awareness of gifted education 

_____________ ,is a friend of gifted education because . .. 
(Please attach a separate sheeting describing contributions.) 

Mail by June 1 toJhe TAGT Representative in your region. 
(See back of tempo for address.) 

,-/. ", 
"'. "wUe your nom£nat#.ons" ;'-f .; , 

~'" ' I 

, ' 
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Curriculum Collage ------------------------
Thefollowing ideas were submitted by classroom teachers as a means of addressing real day-to-day problems 

of motivation and differentiation. 

Reinforcing Excellence 
by Mary Reynolds 
Berkman Elementary School, 
Round Rock ISD 

I hear it too often, "People take little 
pride in their work. Apathy surrounds us; 
we encounter shoddiness in every aspect 
of our society." Teachers say similar 
things in the lounge, "Kids don't care 
what they turn in. They write anything on 
a paper and call it finished." In rota! 
frustr~tion I would ask, "What would it 
take ro make them take pride in their 
work?'· 

As a teacher of gifted elementary 
math and language arts students, I could 
not understand why students qualifying for 
a gifted program made so many careless 
errors. The work students turned in 
revealed they completed papers humedly 
and without concern for quality. It became 
evident that students needed help forming 
better work habits, raising their expecta-

Addressing the G/T Needs
Even ifthe Student is Not in the 
G/TProgram 
by Laura Bro Zeveski, Hodges 
Bend MS, Fort Bend ISD 

One of the concerns that I have held 
since I staned glt course work is for the 
student who doesn't quite meet the glt 
criteria set up by local districts. If these 
students are not appropriately challenged, 
their potential may not be realized. After 
spending three intensive weeks with the 
New Jersey Writing Project, an innovative 
approach to teaching language arts, I nO 
longer have that concern. This writing 
workshop individualizes instruction 
without tracking. 

The writing workshop differentiates 
the cumculum for students. The student 
can progress at a rate harmonious with that 
student's particular needs. This workshop 
has four critical components that provide 
this individualized instruction: prewriting 
activities, mini-lessons, conferenclng, 
and revision. Content area teachers can 
adapt these components to make curricu
lum relevant (Atwell. 1987). 
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tions, and developing pride in their work. I 
established for myself the goal of helping 
students embrace excellence as a value 
they would carry out of the classroom and 
inro life. 

As a means of accomplishing this 
goal, two years ago I implemented a 
reward system for excellence in the 
classroom. A large bulletin board dis
played the frrst year's theme, "Add Stars 
to Your Crown:· Every student traced a 
crown and placed it over their photograph. 
For each perfect paper, the student 
received a grade of 100 plus a "peel and 
stick" star. Slowly each crown began 
displaying brightly colored stars. The 
student's enthusiasm and excitement 
swelled as the accumulation of stars grew. 

As a further reward, I announced that 
earning a cenain number of stars would 
qualify a student to attend a special party. 
Each time a group of four to eight students 
reached the goal, an after-school outing 
was planned. The excursions included 

The writing also integrates the 
affective and cognitive domains. Students 
are given the opportunities to express 
ideas that otherwise might not surface. 
Teacher modeling establishes a mutual 
feeling of trust because every teacher in 
the writing workshop is a writer. That 
gives them the ability to share the process 
and empathize with students. 

These workshops utilize cooperative 
learning. The cenified instructor, not the 
only teacher in the classroom, is no longer 
the "sage on the stage,'· but rather the 
"guide on the side." Conferencing. 
between peers as well as between the 
teacher and student, is critical. Question
ing strategies must be modeled, then 
learned by everyone. 

Writing workshops will give 
opponunities for all students, glt Or not, to 
receive the direction and guidance they 
need. If teachers, glt trained or not, realize 
the importance of writing in every 
classroom, then the needs of our students 
will be met. even those that may slip 
through the cracks of our glt identification 
procedures. r:l 
Atwell, N., In the Middle, Hei""mann, 1987. 
Calkins, L. Art./Teachlng, HeiMmann, 1986. 
Clark, B, Growing up Gifted; Merrill, 19R3, 

visiting a dinosaur exhibit, taking a Cave 
tour, and playing Putt-Putt golf. Each 
outing ended at my house with a ham
burger fry. Everyone.greed the visit to 
the teacher's house was the high point of 
the day. Every excursion created new 
enthusiasm and motivated students to 
work harder. 

The second year, four students 
qualified for a second reward outing! 
This achievement deserved special 
recognition. Their reward was to include a 
visit to the Ramses II Exhibit in Dallas. 
But first, to make the trip more meaning
ful, the students selected and researched 
topics on ancient Egypt. 

I recognize that rewarding perfect 
papers and products has been a motiva
tional strategy used for many years. What 
signficant Observations have I seen with 
this strategy? 

(1) Fourth andfifth graders' behaVior 
improves with a positive motivator. 
(2) Students work diligently 10 create 
products exemplifying their best 
efforts. 
(3) Careless errors decreased 
noticeably. 
(4) Assignments are accepted not with 
a 11Wan j but with, "Oh, good, I can 
get another star!" 

After two years of using this reward 
system, I am convinced that work habits 
improved, students raised their expecta
tions and developed pride in their work. I 
believe that students carrying this work 
ethic into their academic and professional 
careers will significantly improve their 
achievement level. 0 
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1990 TAGT NOMINATION FORM 
() rLr,(iW ~ 
y~\! d,v 0;&/, 

The Texas Association for the Gifted and Talented invites you to nominate next (' J/>'/~ (/ 
year's officers and regional represenratives. Nominees must be members in good standing of" \ 
the Association and officers must have served on the Executive Boardfor at least one year. In ' 
1990 the Association is electing representatives from even-numbered regions only. You may 
nomifUlte persons to serve as representatives in regions other than your own. Please be sure 
that you have the person's permission before you nominate him/her for any 
Board position. Thank you for assisting us in the election process. 

PRESIDENT ·ELECT: Serves as chairperson for the Conference Committee that plans and 
implements the annual conference and as an ex -officio member of the Nominations Committee. 

Name of Nominee District Telephone 

FIRST VICE-PRESIDENT: Serves as the chairperson of the Editorial and Research 
Committee that coordinates publications. 

Name of Nominee District Telephone 

SECOND VICE-PRESIDENT: Chairs the Advocacy Committee that coordinates and 
assists regional representatives in membership efforts. 

Name of Nominee District Telephone 

-stcRETARY: Chairs the Finance Committee that oversees the budget, maintains systematic 
records of the Association and administers grants and scholarships. 

Name of Nominee District 

REGIONAL REPRESENT A TIVES: Serve as voting members of the Executive Board 
and as members of at least one standing committee; recruit membership; report activities of their 
respective regions at meetings and in tempo; communicate to the regional membership 
regarding the on-going activities of the Association; assist members in the formation of local 
chapters. 

ESC~~'_\ _____________________ ESC12. __________________ __ 

ESC .4"._'..:;:} __ --.-_________________ ESC 14. __________________ __ 

ELL" ESC 6, ________ ...:...-_____________ ESC 16, __________________ __ 

ESC 8, _________________ ESC 18, _____________ _ 

ESC 10 ESC 20, __________________ __ 

When you have completed the nomination form, please mail it to the ,address below. This/arm 
may not be duplicated. All nomination forms must be received by ,.MA Y 15, 1990 .. "~, , 

Attn: Nominating Committee 
TAGT 

P.O. BOX 9802 #814 
Austin, Texas 78766·9802 

.. -" .,." 

(Please Indicate your Regional ESC number ___ . The/arm does not need to be signed.) 
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Opponunities 

Governor's School 
Moves to 
Lamar University 

The 1m Texas Governor's School, a three-week program 
for hooors high school SWdenIS, will bring 200 participanlS to 
Lamar University-Beaumont June 17-July 6. 

The TGS is a rigorous academic program designed to meet 
the needs of gifted secondary school srudenlS with a major theme 
of "leadership", according to Dr. Dorothy Sisk, holder of the 
Conn Chair ftr Gifted Education. 

StudenlS from tenth grade from all parIS of Texas will 
participate in the tuition free program. Two studenlS from each 
senatorial district will be selected, Sisk said. Tbey will take two 
classes from secondary teachers and two classes from university 
professors. 

The school is being funded by a grant from the State Board 
of Education and matching funds from Lamar University 
through private donations. 

Even though the official appllcatioll deadline for this year's 
school was April 1 , we are reprinting the fol/t7WllIg IIIformatiOIl 
ill all attempt 10 familiarize tempo', readership with the 
requirements and tllnellnesfor the Governor's School. for 
further informotion about the Texas Governor's School, 
including application deadlines, please contact the numbers 
below. 

Commonly Asked Quesdons About The Texas Governor's 
School 

1. AmI eligible? 
Any Texas resident who completes the sophomore year of 

high school in 1990, is enrolled in a tenth-grade, state-approved 
program for gifted students or was in a state-approved honors 
course or who displays outstanding achievement and perform
ance and completes an application packet is eligible to apply. 
Notification will be mailed to each student upon receipt of the 
application packet by Lamar University. Admission decisions 
will be made by mid-May. 

2. How will students be selected? 
The selection of students is based on a review of the 

application package, which includes a counselor information 
form, a formal transcript, two teacher recommendation forms, 
and apersonal data form. The application packet is reveiwed by 
a student identification committee composed of local educators 
from across the state who have experience with gifted/talented 
students. 

3. What willI study while at the Texas Guvernor's School? 
There will be content areas offered during 1990, with 

emphasis on Leadership in a Global Society. Additionally, 
courses emphasizing communication skills will be taught. All 
courses meet Monday through Friday. Speaker forums offered 
in the evening will supplement course work. 
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4. Who will be included on the stqjf of the school? 
College Professors, local educators and professionals from 

the private sector make up the teaching staff of the Texas 
Governor's School. 

5. How much will it cost to attend? 
Students win be expected to pay their transportstion 

expenses to and from the school as well as a small activities fee 
of $25.00. 

6. Do I have to altend the entire session? 
Yes, you are expected to attend the entire session. Should 

you have conflicting plans, you might want to reconsider making 
application to the school. 

7. What if I have all emergency? 
Students at the Texas Governor's School will be able to 

use the university's medical facilities for minor emergencies. 
Parents or guardians will be contacted immediately in the event 
of such an emergency and will be responsible for medical 
expenses if treatment is required off-<:ampus. All srudenlS who 
attend the school will be required to complete a medical form as 
part of their acceptance forms. 

8. How can I get additional informotion ? 
General information about the Texas Governor's School 

has been sent to all school <listriclS with srudents who are 
eligible to participate, so your school counselor or principal may 
be able to assist you. Or call Dr. Dorothy SIsk, Lamar 
University, Beaumont TeXII!J (409) 880-8046 or 880-8047. 
No collect calls will be accepted. 

A Note on the TAGT lPeHowshi 

A call for research proposals will be in the mail about the ftrst 
week of April. This RFP award of $2,000 will be made at the 
end of May, 1990 with a final report of results due May, 1991 
and presentation of the study scheduled for the annual conven
tion in Dallas. November, 1991. This time period will permit the 
recipient to complete the study during the 1990-91 school year. 

As a sequel to the 1989 research study on the place of gifted and 
talented programs in effective schools research, the topic of this 
RFP will be evaluation of !lilted programs. This topic was 
selected as well in light of the proposed Texas State Plan and 
Guidelines and the increasing importance of evaluation and 
accountability. The research question to be proposed win be: 
How do e"Isdng evallUldon modds used by a sample oJ school 
districts III Te1«lS compare with models/or .vallUldllg gifted 
progm"" recommended by hladen ill the field? Further, how 
closely do they mIllCh with the prillclples of evaluation IlS 

described III the proposed Te1«lS State Pion? 

The call for proposals will be sent to Texas university research 
offices, university glt endorsement program directors and to glt 
coordinators in the twenty Educational Service Centers. Dead
line for submitting proposals is May 15. For further informa
tion, please contact the TAGT office: (5ll) 343-1886. 
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CALL FOR ARTICLES ••. 

YOUR contributions to the tempo are warmly invited! 
Please use the following guidelines when submitting 
articles: 

1. Answer the five journalistic questions: Who? What? 
When? Where? Why? 

2. Please type and double·space articles, 50 spaces pet 
line, 25 lines per page. 

3. Include your name, position/role, region, address, and 
daytime telephone number. 

4. We are removing the 250 word limit but ask you 
to use your discretion when planning a submission. 
Our members have many interesting things to say-
which is why we felt the 250 word limit was 
constraining-- but at the same time we do have space 
limitations and reserve the right to edit. Please USe 

your usual good sense and keep the material coming! 

The theme of the SUMMER ISSUE is: TEACHERS-
emphasizing renewal and rejuvenation. We would like 
to include parents as teachers so share your experiencesl 
Articles must be received by May 15. 

The focus of the FAlL ISSUE will be FACING THE 
CHALLENGE, our convention theme. Deadline for 
that copy is August 1. 
Send all submissions to TAGT, Attn: Beth Moreno, 
Managing Editor, P.O. Box 9802#814, Austin, Texas, 

78766-9802. 

t~? (I},.t./, t.~ ,/t· L '-

Ctdli .. , Ali Stlli_ .. tsl' 

The Editorial Commlnee 0/ tempo Is interested In 
creating ajlle o/exemplary srudent wor~ither wrillen 
or vlsual-that we mlght/eature periodically In OUr 
magazine. As an association dedicated to the interests of 
talented young people, it seems only appropriate we offer 
some of Texas' gifted students a Showcase. 

We suggest the/ollowlng guidelines: 
1. Each student entry must be sUbmitted by a 
teacher, parent, or other adult whose responsibility 
It Is /0 see that the work Is submilled in good/orm 
and Is representative of that child's best effort. 
Please bear In mind our space and reproduction 
limitations. 

2. Written submissions need to be original, legible 
and well-edited; drawings, cartoons, sketches, etc. 
should/eature good contrast values and make an 
effective visual Impact. 

3. Student ltiformation-please tell uS something 
about yourself and work you are submiltlng. How 
was It developed or what was your Inspiration? 
Make sure to Include your name, address, phone 
number, age, grade and school. 

4. All submissions become the property o/TAGT 
and will not be returned unless accompanied by a 
self-addressed stamped enveJape. 

S. We cannot guarantee that your work will 

The Editorial and Research Committee 
Patricia Haensly. Editor 

Sherry Green 

be featured In tempo but We will make every anempt 
to make a good match between student work 

,.,., 

and our thematalc needs. 

Rita Hall Send all SUbmissions to: 
Joyce Miller 

Beth Moreno. Managing Editor 
Bob Seney 

TAGT, Alln: Beth Moreno, P.O. Box 9802 1t814, 
Austin, Texas 78766-9802 

" . ..,.", 

........ _w,· 
,~,. ,. 

,/ 
) TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 

p, 0. Box 9802 #814 f Austin. Texas 78766·9802 

MEMBERSHIP APPLICATION CARD 

NAME 
(Dr MI .. Mr~, MI~~, M~) 

ADDRESS __________________________________________ _ 

CITY ______________ . STATE _____ ZIP ______ _ 

PHONE!'I ..L ______ L. ________________________ ------__ 

__ New membership __ Membership renewal 

__ Parent __ Educator (ESC Region __ I 

__ atho, __________ _ 

tempo SPRING 1990 
ltnclosed are my Annual Dues $ ______________ _ 

S1Ii Indll,'ldulIl; $26 Fllmlly :1;100 PlIlron: :!i21iO Sponsor :!i400 Llfellm~ 
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Texas Association for the Gifted and Talented, Inc. 
1989-90 EXECUTIVE BOARD 
Jeanne Hranitzky, President, (214) 521-4103, Highland Park ISO, 70S0 Westchester Drive, Dallas, TX 75205 (Region X) 
Adelle McClendon, President-Elect, (713) 897-4000,Cypress Fairbanks ISO, P.O. Box 692003, HOUSlOn, TX 77269-2003 (Region IV) 
Patricia Haensly, lst Vice-Pres., (409) 845-2337, Institute for orr, Texas A&M University, College Station, TX 77843 (Region VI) 
Amanda Batson, 2nd Vice-Pres., (512) 255-4431, Round Rock ISO, 1311 Round Rock Ave .. Ronnd Rock, TX 78681 (Region XIll) 
Ann Weiss, Secretary, (713) 462-7708 Region IV Education Service Center, P.O. Box 863, Houston. Texas 77001 (Region IV) 
Margaret Kress, Immediate Past-President (409) 756--7751, Conroe ISO, 702 North Thompson. Conroe, TX 77301 (Region VI) 
Connie McLendon, Executive Director, (512) 343-1886, P.O. Box 9802 1/814, Austin, TX 78766--9802 (Region XIII) 
Ann Shaw, (512) 463-9455, Director of Oiftedlfalented Education, TEA. 1701 North Congress, Austin, TX 78701 

REGIONAL REPRESENTATIVES 
I Ann Williams, (SI2) 682-3647,106 E. Jonquil, McAllen, TX 78501 
II Rita Hall, (512) 883-9288, 201 N. Water Street, Corpus Christi, TX 78401 
III Debra Baros, (512) 275-8881, 106 Mesquite Lane, Cuero, TX 77954 
IV Bob Seney, (713) 568-3163, 6523 Briar Terrace, HOUSlOn, TX 77072 
V Marianne Fiorenza, (409) 899-9972, RI. 7, Box 95, Beaumont, TX 77706 
VI Rob Eissler. (713) 363-3321, 29 Coralvine Court, The Woodlands, TX 77380 
VII Betty Strickland, (214) 984-0029, 1613 Peach, Kilgore, Texas 75662 
VIII Ann Trull, (214) 784-6668, Paris ISO, P.O. Drawer 1159, Paris, TX 75461 
IX Vielde Boyd. (817) 538-4397, Rt 3. Box 523AA, Wichita Falls, TX 76308 
X Donna Criswell, (214) 881-8061, Plano ISO, IS17 Ave. H, Plano, TX 75074 
XI Ann Brock, (817) 295-1178, RI. S, Box 911. Burleson, TX 76028 
XII Ann Wink, (817) 526-4S30, Killeen ISO, P.O. Box 967, Killeen, TX 76540 
Xlll Irene Helton, (512) 268-2141, Hays CISD, Rt. 2, Box 22, Buda, TX 76810 
XIV Connie Ricci, (915) 675-8628, Region XIV ESC, Route 1, P.O. Box 70A, Abilene, TX 79601 
XV Mary Seay, (915) 942-6767, San Angelo ISO, 1621 University, San Angelo, TX 76904 
XVI Charlotte Huffaker, (806) 353-0498, 3505 Danbury, Amarillo, TX 79109 
XVII Mary M. Keller, (806)592-2500. Denver City ISO, 501 Mustang. Denver City, TX 79323 
XVIII B.K. Dean, (915) 563-2380, Region XVIII ESC, P.O. Box 6020, Midland, TX 79701 
XIX Patricia Panus, (915) 595-5712, Ysleta ISO. 9600 Sims, EI Paso, TX 79925 
XX Margie Irwin, (512) 647-2204, Northside ISO, 5900 Evers Road. San Antonio. TX 78238 

APPOINTED BOARD MEMBERS 
Lillian Alexander, (214) 87S-2486, 2220 Mayfair Drive, Ennis,TX 75119 
Pat Echols, (713) 376-4180, Klein ISO, 7200 Spring Cypress, Klein, TX 77379 
Sherry Green, (214) 231-9769,411 LaSalle Drive, Richardson, TX 75081 
Kathy Hargrove, (214) 881-8007, Plano ISO, 1517 Avenue H, Plano, TX 75074 
Dixie KingslOn, (512) 696-4564, 5405-9 Proe Road, San AnlOnio, TX 78240 
Joyce Miller, (214) 271-6533, East Texas SUIte University, 2625 Anita, Garland, TX 75041 
Claudine Northcutt, (915) 332-9151 ext 278, P.O. Box 3912, Odessa, TX 79760 
Juan Solis, (512) 381-3402, Pan American University, 1200 West University, Edinburg. TX 78539 
R.D. Thomas, (713) 449-1011, A1dine 150,14910 Aldine Westfield, Houston, TX 77032 

Patricia Haensly, Editor 
TAGTtfmpo 
P.O. Box 9802 #814 
Austin, Texas 78766--9802 

TEUS ASSOClA TION FOR 1HE olPl1tD 
AND r ALWTBD 

T AGT lmtpo II pllblilhDd ~ !l. T II'!tU 
AsIIQClatioll tor w. G~d IUId Ta1en1Dd, P. O. B<:III. 
9802"814, AIlllIin,. TX 7lf7~. ,;:11)343·1886. 

TAGT IIl.nonprofitDl"~OOo\)rJo*'f'IIIJI 
~ prQr~~~1I>d1 prorootlng apptapriallllKill&Wa!i 
fat' gi~ and talenmd in tbD Stall! orT.u~, 

TAO'r Itmp~ b ~1!I1lI)lt,d quartarl), mid iI: 
anilabl!! t1u!!Up IDImb!lnhip or IIop;)l'l ..::q~,*. 
Addtt.IIII.U Cl)I'tesporu:ltln~ IIISIIJdInj. T AaT /11"'1"0 

\OU.,;..bo;I""I'a~", 

TAGTmmualIllllI!liIBnhipiliI5.00. SolId. 
mvrnbtBhip f!;oM 10; TAGt, p, O. SO!! 51tolIll814, 
Austin, TX 78766. 

Non-f'ro(it 
Organizatton 
U.S. Postage 

PAID 
Aus!iniTexas 

78 67 
Permit No. 941 


