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SMALL SCHOOLS 

RURAL ROUTES, COUNTY ROADS, 
AND THE INFORMATION HIGHWAY: 

TELECOMMUNICATIONS 
AND THE RURAL GIFTED CHILD 

W. Thomas Southern 
Bowling Green State University 
Bowling Green, Ohio 

A number of difficulties exist in providing services for gifted and talented students 
from rural areas. No matter what definition for "rural" is used, the problems of 
geographic isolation. small populations of gifted students. lack of technical and 
informational resource's, and the difficulty rural school systems have i.n maintaining 
advanced curricular options are formidable obstacles to service. These difficulties are 
compounded by economic disadvantage that so often characterizes many of the rural 
areas of the United States. Various authors have been suggesting that telecommu
nications offer keys to unlock the potential of the rural gifted cbild. Distance learning 
through correspondence and televised classes were widely touted in the Fifties as 
ways to increase opportunities for all I1lral children. Though the results were 
di~appointing, as newer technology came along more experts enthusiastically argued 
that the computer. the modem. and interactive multimedia would cure the problems 
of providing service to rural gifted children. 

Now comes talk of an information highway connecting everyone to massive amounts 
of information and redefining educational opportunities for all of us. New develop
ments offer some amazing possibilities! and in many quarters preliminary applica
tions are being examined. What is being tried offers a catalog of programs that can 
define new approaches to distance education. To review the possibilities 1 it is helpful 
to examine the various kinds of technological applications and how they relate to the 
needs of gifted rural students. 

Interactive AudioNideo 

Technology can be put to use for direct instruction. In rural areas! gifted students are 
often at a handicap ,because the school cannot offer a wide range of advanced courses. 
Older satellite and radio distance education was limited in successfully addressing 
these problems because there was limited feedback for the student and because the 
courses themselves were not highly internally motivating. Distance education was 
an isolating experience and depended a great deal on student independence in 

(See SOUTHERN. p. 14) 
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FROM THE PRESIDENT 
Kathy Hargrove 

CREATIVE ADVOCACY 
Karen Rogers recently wrote that ~'gifted 
educators are now confronted with shor
ing up the erosion of years of effort: fight
ing the 10 .. of high ability reading or math 
groups, the elimination of gifted pullout or 
resource programs of enrichment, and the 
removal of ... enriched Or honors dasaes," 
(Roeper Review, September, 1993). Rogers' 
comments sum up a problem the field of 
gifted education is facing: programs and 
methods we have long advocated are being 

abandoned. Our efforts have not all borne fruit or the crop has been too 
small or even malformed_ In these turbulent times, I have sometimes 
asked myself if my cherished dreams for gifted youth are unrealistic 
and in need of replacement. My Own answer is a resounding IINo!" We 
need to keep our dreams even though, as Lincoln wrote, "The dogmas 
of the quiet past are inadequate to the stormy present. As our case is 
newl so must we think and act anew,'l 

What must we do to make it possible to think and act anew? First; I 
think we must accept that the winds of change are blowing and blowing 
hard. We can no longer afford either to wring our hands in despair or 
to deny the existence of opposition to gifted education. We can resist 
these galea, but we are powerless to stop them. Our task as advocates 
is rather to harness their power and put it to use. Instead ofletting the 
winds of change defeat us and wear uS down, we must become wind
mills which direct the winds and make them usefuL To paraphrase 
Lincoln, the solutions of our quiet past in gifted education are inad
equate to the challenges and storms of the present. We must think 
anew and act anew in order to provide for the unique learners we serve 
in these days of challenge and change. 

I want to suggest that the source of power for the renewal we need lies 
in our own creativity. I don't mean we should seek some magic 
j'creativity dust." Nor do I think that there are quick solutions to all our 
problems. In fact! I think that is one of our problems ~ that we have 
grown to expect instant soluUons. By creativity) I mean that power 
that lies not in our stars, but in ourselves. 

Interestingly! most of us have a difficult time considering our own 
creativity. We have become accustomed to thinking of creativity in two 
ways, both of them separate from ourselves. First, we think of those 
outstanding creative artists and scientists and thinkers and leaders 
whose names we all know: Melville! Mozart! and Morse; King, Cliburn, 
and Klee; Terman and Torrance. Second, we think of creativity in 
terms of students who show the unmistakable dash and flair that we 
instantly recognize and call "creative.!! We are hesitant to think of 
creativity in terms of self. Of course! few of us will ever achieve the 
status or creative genius of Maya Angelou or Henri Matisse. Neverthe
less, we can hold tight to the idea that creativity is mOre a matter of 
degree than of possession. les not something we have Ilall or none" of. 
While we are not all Einsteins or Picassos, unless we are in a comatose 

(See PRESIDENT, p. 17) 
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EXECUTIVE DIRECTOR UPDATE 
Connie McLendon 

JOINT SELECT COMMITTEE TO 
REVIEW TEA AND SBOE 

The Joint Select Committee appointed to conduct an in-depth 
review of the Texas public education system, including the 
Texas Education Agency and the State Board of Education, 
began its work on November 4. The committee l chaired by 
Senator Bill Ratliff (Mt. Pleasant) and Representative Libby 
Linebarger (Manchaca), includes Senators Gonzalo Barrientos 
(Austin), Teel Bivins (Amarillo), Bill Haley (Center), and Jim 
Turner (Crockett), and Representatives Christine Hernandez 
(San Antonio), Scott Hochberg (Honston), Steve Ogden (Bryan), 
and Paul Sadler (Henderson). Public members are Rhonda Kay 
Haynes(Austin),Shirleylgo(Plainview),HenryJennings(Waco), 
Sandy Kress (Dallas), Mike Moses (Lubbock), Joe Ramos (San 
Antonio), and Lydia Savedra (Pharr). At the November meet
ing, Senator Ratliff told members of the committee, "I don't 
think there's any question that we will to some extent redefine 
the role of the State Board of Education." Representative 
Linebarger added, ''We have an opportunity to completely 
revamp the entire system to detennine how we're going to best 
define educational services to children in this state." TAGT 
members should be on the alert for announcements from local 
media offuture meetings and public hearings to be conducted by 
the Select Committee around the state. Advocates of gifted and 
talented should be visible and vocal at these public meetings. 

More on the Select Committee Review 
The Select Committee will examine Texas Education Code 
(TEC), Section 21.651-655, which contains legislation and regu
lations governing the education of special populations, includ
ing gifted and talented students. On November 22, I provided 
testimony in support of that section of the code at a public 
hearing conducted by Commissioner of Education Lionel Meno. 
Excerpts from this testimony follow. 

... Prior to the mandate (House Bill 1050, enacted in 1987), only 
about 400 of nearly 1,100 districts were providing special programs 
for gifted and talented students. The mandate has alerted Texans 
to the needs of gifted and talented youngsters and has challenged 
administrators, teachers, and pOlicymakers to provide them with 
appropriate educational programs. The National Report on Gifted 
Education, disseminated in Novem.ber, 1993 (see page 28 in tempo 
to order your copy of the report) by the U.S, Department of Educa· 
tion, reports !that the United States is squandering one of its most 
precious resources - the gifts, talents, and high interests of many of 
its students in a broad range of intellectual and a.rtistic endeavors. 
These youngsters a.re not challenged to do their bee,t work. This is 
particularly so aroong economically-disadva.ntaged and minority 
e,tudents who have access to fewer advanced educational opportuni
ties and whose talents often go unnoticed. To reform our schools, we 
must challenge students to work harder, mastering mote complex 
material if they are to reach their full potential. Education refoI1D. 
will be slowed if it is restricted to boosting standards a.t the bottom 
and middle rungs ofthe academic ladder. As we raise the mjnhnuID 
levels of accomplishment which we will accept, we must also raise 
the ~ academic level which we will accept." 

... To those who say there is no support for the education of gifted and 
talented students, I refer them to a 1992 Gallup poll which found 
wideBpread public support for providing additional educational 
opportunities for talented students. Sixty~one percent said that 
schools should do more for gifted students than they are a.t present. 
When asked if they would support or oppose special funding for a 
more challenging program for the smartest and moet gifted as long 
as it did not reduce what waS offered to average and slower learners, 
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84 percent said they would support such a program. There was little 
difference in responses trom parents of gifted children and parents 
without gifted children. 

Research indicates tha.t it takes at least three to five years before 
significent improvement in achievement can be determined. The G/ 
T mandate is only in its third year of implementation. We believe 
districts need more time to implement the manda.te before we begin 
to make changes in the law governing the education of gifted and 
talented students. 

Testimony to SBOE on Advanced Program 
On January 6, the Student Committee of the State Board of 
Education will hear testimony on a proposed advanced high 
school program. Since the passage of the recommended high 
school program requiring 24 credits (SBOE November meet
ing), the current advanced program requiring only 22 credits 
must be revised. The hearing will provide an opportunity to 
discuss the purpose of the advanced program and to present 
options to the Student Committee. As this issue of tempo goes 
to press, TAGT leadership, representatives from local TAGT 
affiliate chapters l and other community Gtr advocates have 
registered to give testimony supporting an advanced high 
school program. You may contact the TAGToffice for an update 
from the SBOE hearing. 

Javits Grant Up for Reauthorization 
- Gtr May Suffer Under Changes 
The Jacob K. J avits Gifted and Talented Students Act of 1988 
supports demonstration grants, a national research center, and 
national leadership activities designed to focus attention on the 
needs of students with demonstrated or potential talent. Prior
ity funding is given to efforts to serve gifted and talented 
studentll who are economically disadvantaged, speak limited 
English, or have disabilities. This program in 1992 was funded 
at just under $10 million; the budget for llIl programs of the 
Department of Education is $26 billion. Total Federal funding 
for gifted programs is leas than .07 percent of the entire 
education budget. Javitll is the only Federal program dealing 
with gifted and talented students and as such is crucial to their 
education. 

About the only thing that remains the same in the new version 
of the Javits reauthorization is the title. The remainder is 
basically a statement that all children can learn and that gifted 
educational programs are valuable models which should be 
adapted for all students using the Javits fund. The reauthori
zation proposal would eliminate the National Research Center 
on the Gifted and Talented, saying that research can be done by 
other sections ofthe Department of Education. TAGT's position 
is that the National Research Center on Gifted and Talented 
must be maintained andthat the purpose of the Javits Program 
should not be subverted. W. encourage you to contact your 
Representatives and Senators in support of maintaining the 
National Research Center on the Gifted and keeping the origi
nal purpose of the Javits Program intact; ask that your support 
be communicated to the appropriate committee chairs. 

When you write to your Senators and Representatives, we 
would appreciate it if you would copy the TAGT office for our 
follow-up. t 
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OUR EDITORIAL FOCUS 
Guest Editor: Jim Coffey 

ESC Region XV 

WILL THE WOLF SURVIVE? 

The old man who spoke rested one trembling 
hand on hi8 can.e. The brown skin waS stretched over 
the fragile bird-like bones so that they resembled the 
delicate tissue of balsa airplane models I had made 
as a child. 

As his words rambled through his past, he took a 
few minutes to tell of the years he had spent as a 
wolfer. He had be", one of those who had, with his 
horses and dogs, sought to destroy the few wolves 
still found in West Texas in the 1920's. "Some o{'em 
never quit, • he said with the loue only the purest of 
hunters could have for their prey. "We'd catch Borne, 
but Borne oi'em never quit. I guess they still out there 
somewhere. AI His words hung for a moment in the 
mesquite smoke and then drifted away. 

He was right, of course; some of them are still out there. And 
with the touching indifference of 8. modern society which 
Seems unable to find either its priorities or its soul, we seek 
through government grants and private organizations to 
protect them. We know they do not have a place in our world 
any longer. They are; after all; an anachronism. They are an 
example of the primevale"isting today through intelligence, 
allegiance to their peers, and benefits tossed to them by a 
system which sends mixed messages; benefits which decrease 
yearly. 

Do not get me wrong; I do not underestimate that wolves play 
the devil with people trying to farm and ranch. They have no 
respect for rules Dr fences. I still hate the idea that the wolf 
will eventually disappear and go the way of the buffalo, the 
cowboy, good rock-and-roll music, and programs for ad
vanced learners and gifted children. 

This issue of tempo focuses on small schools and the strange 
and wonderful ways they seek to meet the challenges ofthe 
90's. Of the 1,050 school districts in Texas, 75 percent are 
considered small, having an a.verage daily attendance of 
2,200. A friend of mine who is a superintendent has re
marked, "We have all of the same responsibilities of the 
larger districts and fewer personnel to meet them." The 
issues facing the small schools are the same as the large -
improving instruction to result in higher TAAS scores, deal
ing with funding, and iiwhere will we find those substitutes 
for the waiver days?jj We also face the question of what to do 
with the gifted and advanced learner. 

I spent a great deal of time this week reading National 
Excellence: The Case for Developing America's Tal.nt and the 
resulting sprinkle of outraged editorials found by a few of my 
colleagues. The results of the report tell uS what we knew. 
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The condition of education for advanced learners is in no 
better shape than the rest of general education. I believe it is 
an issue of not caringj a disregard for the success of an entire 
cia •• of .tudent •. These students represent every ethnic, 
socioeconomic, or other group which we can currently find 
and log on PEIMS reports. 

Nationwidej the call for reform reverberates from every 
commissioner's office to elementary playgrounds, and yet 
reform for programs for advanced learners falls somewhere 
behind painting the cafeteria green as a priority. ObviouslYj 
it is an issue of money, among other things. National Excel
lence states that 2 cents out of 100 dollars spent on 
elementary and secondary education goes to advanced pro
grams. In a time and place where money identifies most 
closely with priorities, this level of funding spells one thing 
- indifference. There is really nothing wrong with indiffer
ence once it is recognized. I can explain it to you; Ijust can not 
understand it for you. 

If neither state nor federal government can be relied on to 
rescue education for the advanced learnerj who can? I would 
suggest to you that what is in the minds of the leadership in 
Austin and Washington is less important than what is in the 
vision of the teacher in the classroom. It becomesj as with so 
many other issues, a question of personal responsibility_ We 
must learn a lesson from the wolf; we must learn that we 
cannot quit. We who work most closely with the advanced 
learner and gifted child must make changes where we canj 
must influence changes where we cannot personally effect 
them, and must not fall into that stagnating frame of mind 
that saysj iiI'm just a teacher (or counselor or administrator 
or service center person); what can I do?" The National 
Excellence document makes some suggestions which I would 
like to amplify; they address critical issues for gifted learners. 

• Parents must become active partners in the education of 
their children. Ultimately, they are responsible for the 
education their child receives. To impact all education, 
parents must understand more about' childreds early 
learning needs in order to intervene earlier with their 
own children and thus reassert themselves as their 
childrenjs earliest and best teacher. We in gifted pro
grams must focus on assisting parents with how to 
intervene with their children to help them move toward 
their highest potential. 

• The purpose of identification is to recognize students with 
a high potential for success in some area. The process of 
identification needs to be more inclusive and less exclusive. 
It is the exclusivity of some programs) often based on a 
stereotype which should be questioned, which has proven 

(s •• COFFEY, p. 13) 
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Sluall Schools 

LONESOME RUN 

Jim Collett 
McCamey/SD 

I teach gifted in a small Texas town. Call it McCamey and 
locate it in West Texas just off the corner where the 
border from El Paso turns northward toward the Pan

handle. Or name it Thalia or Anarene and set it down on the 
High Plains or in South Texas or the Piney Woods. Like 
numerous other places throughout the state, McCamey em
bodies the essence of Larry McMurtry's community. A 
decaying drive-in theater screen stares with milky-white 
blindness across a dusty parking lot. "Downtown'i has 
become a row of empty brick buildings with faded names of 
long-forgotten enterprises. Cement slabs along the railroad 
serve as mute reminders of warehouses from the better days 
of "boom" times. 

A definite trace of lonely resides in any 
small Texas town past its prime and slid· 
ing gradually toward extinction. There is 

towns fifty miles away glitter in the desert night. For all that 
vista, small towns like McCamey are narrow in their intellec
tual horizons. This is not to denigrate them, but simply to 
recognize their nature. They are also somewhat closed in 
their nurturing. That is not to praise them, but simply to 
recognize their nature. Their strength and their weakness is 
that they make it difficult for the natives to escape them. 

The gifted students in a small school are as bounded by this 
narrowness of horizons as any of their classmates. They are 
both closer to their peers and more removed from them. 
Their abilities frequently develop erratically or undernour
ished. Their minds encounter inadequate challenges for 
growth. They have always been at the top of their class with 

virtually no effort. They "excel" without 
having to excel. 

a comparable jlalone-ness" in teaching the 
gifted in a small school. If you teach the 
gifted program, you are part of a tiny band 
of two or three or you are the sole instruc
tor. You face the innuendo of elitism from 
your peers. You balance the need for 
adequate numbers to operate a program 
against the integrity of identifying the 

"A SMALL SCHOOL 
PROGRAM MUST BE 

FLEXIBLE AND 

There is a definite undercurrent of 
inferiority among gifted students in small 
communities. Ironically, it may come mixed 
with an equal measure of arrogance never 
adequately challenged. The gifted students 
often possess their own narrowness of 
vision. ECLECTIC." 

"gifted." The parents whose children are 
in the program might support you. Those 
whose children are not will see little valid-
ity in the whole idea. After all, they will tell you all children 
are gifted! You just don't understand or appreciate their 
child's giftedness. 

You make decisions by yourself that; in a large school, might 
be made by an entire department. Your administrator can 
be your greatest supporter or your greatest opponent; he or 
she may be both in the same year. You build curriculum 
alone. You deliver it alone. Finally, like the students you 
teach, you assess what you do and confront the gnawing 
suspicion that you were chosen by default. You wonder 
whether you would be inadequate to the task were it any 
other place than here. 

Ijog the highway running south from McCamey toward even 
smaller towns. From that road, views of magnificent mesas 
stretch in all directions. On a clear evening, the lights of 
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The teacher of the gifted faces the daunting 
task of driving his or her students away. If 
he or she succeeds, most will leave home, 

never to return. The opportunities for them simply exist 
elsewhere. The challenge is threefold. The program must 
find a tenuous life amidst the schedules of small school 
realities, The curriculum must contain challenge while it 
builds confidence. Finally, gifted instruction must survive 
its own sucCess. 

A gifted program must fit within the already crowded param
eters of schedules and extracurricular activitie.. It must 
compete with honors and elective programs. It must share 
students with the band, the debate coach, and the football 
team. It must attract participants while it provides challenges 
they are unused to facing. 

A small school program must be flexible and eclectic. As 
students travel from kindergarten to graduation, they may 
be served by pullout programs, required courses in core 

(See COLLETT, p. 6) 
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COLLETT 
continued from page 5 

subjects such as English, and electives 
and experimental courses. The pro
gram must balance the dual realities of 
student needs and teacher potentials. 
(Translated; who do we have who can 
teach this?) 

In McCamey, for example, our high
school program consists of a single class 
offered once per day and containing stu
dents from grades 9 through 12. I must 
provide a setof elective courses, rotating 
on a four-year basis. I must fit these 
courses within the limits of my own 
teaching fields,learnings, and abilities. 
I have tried to create diverse yet interre
lated curricula, from archaeology to 
biohistory to studies of The Hero'8 
Journey. 

One of the central difficulties of teach
ing in the small school is the creation of 
a curriculum that will challenge the 
students and caI'I'y them beyond their 
horizon, whether physical or intellectual, 
A rigorous study demanding critical and 
creative thinking skills, originality and 
imagination, and problem-solving strat
egies is essential for building a mental 
toughness often lacking in these stu
dents. An ironic tragedy among these 
gifted is that they have always made 
good grades without learning the. things 
that define good students - study hab
its, critical reading, analytical skills, 
and persistence. If there is a single 
credo the small school teachermusthave, 
it is: Build defensible curriculum. 

Challenges to the curriculum will come, 
sooner or later, and the educator must 
prepare to meet them with rationale and 
theory to defend practice. The challenge 
may well be with the recipients of the 
curriculum. Students used to "ace-ing" 
their work with little or no effort must 
study, must wo~k! The possibility of a 
"B"looms before them. Parents enlist to 
help enlighten the misguided instruc
tor. Even other teachers may question 
work that is "too hard for these little 
children,!t 

6 

Srn.)11 Schools 

Despite the trials and troubles, teaching 
the gifted in McCamey can provide those: 
moments for which we all teach. Watch
ing students bloom, seeing them reach 
toward their potential, is infinitely re
warding. Together, both teacher and 
students grow by seeking and overcom
ing challenges. From these successes, 
confidence flowers_ The students know 
that they are gifted and that gift, if 
developed, can caI'I'y them wherever they 
wish to go. 

Whenever possible, the small-school in
structor must strive to bring his or her 
students into contact with their peers
the gifted from the larger "community" 
of other schools and towns. The curricu
lum must include a direct confrontation 
of the typical small-town mindsets of 
inferiority and arrogance. The fear 
among students that they could not make 
it in a larger competition is patently 
incorrect. The gifted are the gifted 
wherever they reside. The difference in 
attitude, however, can be crippling. Con
front them with the new, whether it be 
fellow students or novel environments. 

As we were returning from a weekend at 
Baylor' UniversitYI the students dis
cussed the fears they had prior to the 
meeting. A common thread among the 
comments was that they would be re
vealed as incompetent and ignorant. 
They did not deserve the label "gifted" 
because they were not. 

They found, instead, that they did fit. 
They were successful. They had fun. 
For perhaps the first time j they realized 
thatl with this group 1 they were "nor
mal." They had met their peers. As one 
aptly (and lefthandedly) phrased it, 
~~They were as dumb as we were!" 

In my years of jogging, I have learned 
the value of distance running. My health, 
both mental and physical j is the stron
ger for all those solitary miles along 
West Texas roads. Dealing with gifted
ness in a small-school setting is similar 
to long-distance running. Both involve a 

high degree of abstractness. Like the 
distance runner j the gifted teacher must 
run his or her own race. Endurance 
carries a higher value than quickness. 
Like the conditioned runner j the well
built curriculum will survive the 
challenges. 

Both running and gifted instruction re
mainl above all, lonely undertakings. 
The distance runner often trains alone. 
He or she works on time and speed in a 
vacuum. Opponents may never be met 
until the day of the race. Winning or 
losing will be determined by training 
done long before the competition begins. 

In the small school, the gifted students 
and the gifted teachers (whether they 
teach the gifted or not) are lonesome 
runners. If they train tcgether, they 
push their limits further than either 
could have alone. They teach One an
other that their greatest competition is 
themselves. Together, they rediscover 
that timeworn lesson of excellence - the 
best always run alone. 

FINANCIAL 
SUPPORT INFo IN 

INSIGHTS '94 
Applications for all 1994 
TAGT scholarships, grants, 
and other awards are included 
in Insights '94. Please be sure 
to read your copy carefully and 
keep it for reference through
out the year. If you have any 
questions about TAGT schol
arships or other financial 
support, contact your TAGT 
Regional Director. 

t 
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... TEACHERS, COUNSEWRS, & ADMINISTRATORS . .. JOIN US FOR . .. 
***~nnovation and ©reativity in ~ducation (~©~)*** 

SUMMER ~©~ WORKSHOPS in Galveston! 
Sponsored by Texas A&M University 

Location: Workshops will be conducted on the Galveston campus of Texas A&M University. 

Credit: Earn two hours of graduate extension credit per workshop through Texas A&M. 

Housing: Dormitory residence Is available for five nights; those staying for more than one week are not charged 
weekend lodging as a discount. Numerous motels, hotels, condominiums, and beach homes are 
available in Galveston for commuters (call 800/351-4236 In state or 800/351-4237 out of state for a visitor 
Information packet). 

Cost: 'Commuter, $330; residential double occupancy, private bath, $380; residential single occupancy, share 
a bath with another single, $400; residential single occupancy, private bath, $410. 
'AII workshop fees include breakfast, lunch, coffee breaks, parking, instruction, materials, and graduate 
extension credit; participants are provided a list of Galveston restaurants and encouraged to sample the 
local cuisine for dinner, but can purchase it in the campus cafeteria. 

Complete descriptions and registration Information will be sent In early 1994. 

Wee!sOne: 
June 13·17,1994 

Week Two: 
June 20-24, 1994 

Week Three: 
June 27-July 1,1994 

Week Four: 
July I "'5,1994 

Week Five: 
July I 8-22, 1994 

Week Six: 
July 25-29, 1994 

Choose from sIx exciting weeks of workshopsl 
Participants select one workshop for each week of attendance. 

* "Creative Thinking Strategies" with Joyce Juntune. 
• "Scientific Creativity in the Marine Environment" with Andre' Landry. 

* "Critical Thinking Strategies" with Joyce Juntune. 
• "Creative Writing Strategies" with Nancy Roberts. 
• "Creative Strategies for Teaching Math (gr 6-12)" with Susan Williams. 

* "Advanced Creative Problem Solving" with Joyce Juntune. 
• "Creative Strategies for Teaching Literature" with Donna Norton. 
• "Creative Strategies for Teaching Math (gr K-S)" with Juanita Copley. 

* "Creative Thinking Strategies" with Joyce Juntune. 
• "Portfolios: An Intersection of instruction, Curriculum and Assessment" 

with David Woodcock and Julia Shahid. 

• "Tools and Techniques for Facilitating Effective School-Based Decision 
Making (for Administrators)" with Joyce Juntune. 

• "Creative Strategies for Teaching Literacy in the Content Areas (gr 3-12)" 
with Mark Sadoski. 

• "An Overview of Gifted & Talented Education (gr K-12)" with Joyce Juntune. 
• "Interdisciplinary Science and Independent Research Projects" with Vic 

Willson and Patti Nason. 

Call 409/845-1802 and leave your name and address with the secretary or on the answering machine to receive the 
Summer ICE Brochure In early 1994 or fill out the form below, detach, and mail it to Dr. William A. Nash, Institute for the 
Gifted & Talented Texas A&M Universit Colle e Station, TX 77843-4225. 

______ n ... _________________________________ ~ ~ - ... - - - - - _____________________________ ~ - - -

Summer ~©~ Workshop Brochure Mailing List 

NAME 

HOME ADDRESS 

CITY/STATEIZIP 
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Slllall Schools 

Do SMALL DISTRICTS HAVE UNIQUE PROBLEMS 
IN EDUCATING GIFTED STUDENTS? 

Pat Echols, Ph. D. 
New Caney ISD 

P roviding for the academic and 
social needs of diverse student 
populations continues to be the 

most challenging aspect of planning for 
the education of all students. Meeting 
the special intellectual l academic, and 
social needs of gifted students requires 
s clear vision, commitment, and advo
cacy for those students who represent 
our nation's best hope for the future. 
The needs and the problems are similar 
in all schools, but solutions in small 
districts may be different from those in 
larger ones. Difficulties include teacher 
training, finances, communication, and 
scheduling. 

The most troubling problem is in staff 
development. Because ofstate mandates 
in Texas, some training is required of 
teachers who work with gifted students. 
What really counts, however, can't be 
mandated. Unless identifying and serv
ing gifted learners is a priority and all 
teachers are trained in methodology, 
the needs ofthese special students will 
not be met. Many teachers and a.dmin~ 
istrators still believe that gifted stu
dents will achieve regardless of the 
availability of programs designed for 
them. Informed professionals know this 
is not true. 

A study conducted in Texas during the 
1992·93 school year found that teach" 
ers in rural/small districts (average 
daily attendance under 2,500) were less 
likely to obtain endorsements in gifted 
education than teachers in larger dis
tricts. Few districts offered inservice 
training in identification of the gifted 
and none included in the study offered 
training in psychology of the gifted (Irby 
& Lara·Alecio, 1993). Small districts 
are unlikely to employ a full·time coor
dinator of gifted programs. Curriculum 
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coordinators often are responsible for 
all areas of the curricul urn and cannot 
become well-enough informed to serve 
as effective advocates forthe gifted popu
lation. This means that the GIT teacher 
must fulfill the role of advocate and 
thus needs appropriate educational 
opportunities. 

Money is another major consideration 
in all Gtr programs. In a time offinan
cial crisis, gifted programs in many 
schools are challenged to justify the 
expenditure offunds for the benefit of a 
small percentage ofstudeuts. Theprob· 
lem is exacerbated in small schools 
where resources maybe even'more lim
ited and the number of students with 
special needs is low. The National Edu
cation Longitudinal Study (NELS) of 
1988, which looked at eighth graders 
throughout the nation, fouud that 65 
percent of all public schools had some 
kind of opportunity for gifted and 
talented students, but rural and small, 
town schools were the least likely to 
have special programs for highly. able 
students. The low population, poverty 
levelj and generally low tax base pre
vent many districts from providing the 
same range of options for talented 
students that larger communities can 
provide. UnfortunatelYj small commu
niti@s also tend to have fewer cultural 
and intellectual opportunities available 
outside the school. Because so many 
children lack appropriate background 
experiences, it is tempting for the small 
district to focus its efforts on raising 
standards for the bottom rung of the 
achievement ladder without raising the 
ceiling. 

Communication is often cited as a prob
lem for teachers of gifted students in 
small schools. Often a pullout gifted! 

talented program teacher works inde
pendently of the regular classroom 
teacher, resulting in fragmented pro
grams with no coordination between 
the child's regular class and his or her 
gifted class. Because the Gtr teacher 
tends to work within several grade levels 
or subjects; planning curricular con
tent in collaboration with the regular 
teacher is difficult. Conflicts arise be
cause the gifted class often has a lower 
teacher· pupil ration and may have 
access to specialized instructional 
materials. Regular teachers and ad
ministrators may even perceive the job 
of teaching gifted students to be easier 
than teaching other students. Collabo
ration is impossible unless time is 
planned for communication among all 
teachers who work with the gifted child. 

As advocates for children j we must fo~ 
cus on the unique n~eds of all children, 
One of the six National Educational 
Goals set by the nation's governors and 
the President in 1989 was to boost the 
performance of our highest achievers to 
levels that equal or exceed that of the 
best students anywhere. We can meet 
this goal only if we recognize that our 
highest achievers need support. They 
are assets upon which our SOCiety must 
capitalize, Size of district is really not 
a part of the issue. 

References 
Itby, B1lv~tl)' and Lll.nl.-AIl!tiu, Rafal!l {SutMtll!r, 1993l. Git\/!d 
Education Endorsement and StaffDevelupment In Rural and/or 
SI11Qll School Di~~rlct~, iempQ, pp, ~-6, 

RIl~~. Pllt O'Connell. Prlljed DirectlJr (OctDher, 1995)_ Na/iDrzai 
E,tteUellce,' A GilW fol' De~eloptnJl Amel'lta's Til/ent, WQshlngton 
D.C.; U.S. OOV4jfllment Prilltini om~. 

Southern, W. Thllmlls and Jllne5. Eric D. (199l). TIll! Academic 
Aeeeiel'tlt/oir 0( Gi{l.erl Chlldreli, New York: T~~ch~ra Coll~g~ 
Press, 

Hickey, M. Gllil (Junc, 1990)_ Cll!ssrDDm Tellchers' CDncernsllnd 
R~comm~ildll.tior'l~ fat Ir'rIptOI'~rneilt ofGift~d PMgr'ams, Roeper 
Rtpiew, pp, 26/s-267, 
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AP CLASSES IN A RURAL HIGH SCHOOL? 
No PROBLEM! 

Tim Guzik 
Del Norte High School 
Crescent City, California 

Teaching gifted students in small, isolated, rural 
communities offers many challenges and requires 
new approaches both inside and outside the class

room in order to develop a successful program, Most parents 
in rural communities are very supportive of establishing 
cias.e. for their children that enable their youngsters to 
compete academically with the larger urban .chools. The 
Advanced Placement program provides that kind of aca
demic rigor that challenges both teachers and students to 
achieve at the highest levels of the academic and cognitive 
domains. 

It might be thought that establishing a program would be 
a fairly easy task due to its high credibility and reputation 
for quality. However, rural schools have small enroll
ments, and this creates difficulty in scheduling new classes. 
Parents and students need to be educated about the ben
efits, challenges, and obstacle. of the program so that 
adequate reSourCeS can be redirected from already exist
ing programs. 

The first step to take when developing a program is to meet 
with the teaching staff and identify teachers who have an 
interest in developing a class. Next, it is important to 
attend a school board meeting and pre.ent the program to 
them for their support and approval. The third step is to 
begin the process of educating parents and community 
groups to establish the enthusiasm and confidence that is 
necessary for the program to succeed. 

I am now in my seventh year teaching AP United States 
history at Del Norte High School in Crescent City, Califor
nia. The success and reputation of the program has grown 
each year and now has a considerable following of stu
dents and parents who have a personal interest in the 
continuation and SuCcess of the program. Over the last 
few years, I have seen many advanta.ges oftheAP program 
that make it a.n important consideration when making 
curriculum decisions for gifted students. 

1. Because the program is national) it gives gifted stu
dents in isolated areas the knowledge and confidence 
that their skill level and subject matter knowledge are 
commensurate with that of any student in the country. 
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2. Universities and colleges hold the AP program in high 
esteem because the curriculum has national standards 
and emphasizes critical thinking) writing, and solid 
subject matter requirements. This allows gifted stu
dents from small schools in isolated areas to compete 
on an equal footing with students from urban areas for 
admission to major universities. 

3. Many rural communities are economically depressed. 
The AP program enables gifted students from low 
socioeconomic families to make substantial savings in 
college costs, since students who successfully pass the 
AP exam receive coUege as well as high-school credit 
for taking the class. A dedicated student can complete 
as much as a year of college while in high school. 

4. Confidence) companionship) and positive self-esteem 
are some of the obvious psychic rewards. Students 
develop a special closeness and spirit of cooperation 
because they are all working toward achieving the goal 
of passing the AP exam in May. 

5. Gifted students who are planning to attend the Univer
sity of California system) where they are required to 
take achievement tests, show significantly higher re
sults on the history portion of the exam when they are 
compared to students in standard history classes. 

6. The gifted students in my AP class who take the Golden 
State exam in history consistently score in the honors 
and high honors range. 

7. Most of my students who have gone on to major univer" 
sities around the country have reported the advan
tages of the expository writing and critical thinking 
skills they learned in class. 

The SUCCeSS ofthis program has conyinced me that gifted 
students in rural communities need the support of teach~ 
ers, parents, and administrators to develop curriculum 
options, such as the Advanced Placement program which 
enables students to reach their full potential as students 
and as human beings. t 

Reprinted from Communicator, November 1998, California 
Association for the Gifted. 
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THE NEW CHALLENGE: A RELEVANT PROGRAM 
FOR THE DISADVANTAGED GIFTED 

Mary Jean Goertz, Ed. D. 
University of Texas - Pan American 

Linda Phemister 
McAllan ISD 

Access to equitable gifted programming is not a privi
lege; it is a right" (Smith, L<lRose, and Clasen, 1991, 
p. 83). The ethnic and economic makeup of our 

American society today demands that programs to educate 
and train gifted students cross all economic and ethnic 
barriers. Consequently, the past few years have shown 
increased interest in improved methods of identification of 
the culturally- and economically-disadvantaged gifted indi
vidual. These efforts are laudable and the culturally- and 
economically-disadvantaged gifted have seen their numbers 
increase. However; researchers (Colangelo & Exum; 1979) 
report that the very traits that have made identification of 
the disadvantaged gifted child more difficult are all but 
ignored when placed within a gifted program. Little or no 
differentiation between programming for disadvantaged and 
non-disadvantaged exists within most programs. 

Patton, Prillaman, and Van Tassel-Baska (1990) assessed 
the nature and extent of programs for disadvantaged gifted 
students in the fifty states, the District of Columbia, and the 
United States' territories of Guam, Puerto Rico, and the 
Virgin Islands. The state questionnaire probed several areas 
related to identification and intervention issues for disad
vantaged gifted learners. It specifically asked states to 
respond to questions related to the types of measures used to 
identify these learners, as well as the names of actual 
instruments employed. The questionnaire also asked how 
these learners' needs were served in gifted programs. Of the 
states that responded) 79 percent did not differentiate pro
grams or services "at all/' or only "a little" for this population. 
Ten. states did not respond to this section of the question
naire, which suggests their services were not differentiated. 

"If we accept the premise that disadvantaged gifted students 
have some characteristics and needs different from those of 
other gifted students, then we must also accept the premise 
that differential programming for the.e students will be 
required in order to meet differential needs" (Patton, 
Prillaman, and Van Tassel-Baska, 1990, p. 95). When plan
ning and implementing programs for the disadvantaged, 
Renzulli (1973) states that there are two major factors to 
consider: 1) the characteristics of the teacher, and 2) the 
relevancy of the curriculum. Renzulli (1973) defines rel
evant as "a set of experiences which deal with topics and 
issues that youngsters would talk about if given a free choice" 
(p. 443). Teachers must enjoy working with both the stu-
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dents and the program and must experience a personal 
satisfaction with studentsl success and growth. "Must" 
characteristics of a teacher of disadvantaged gifted students 
are a sense of humor, a high level of knowledge of topic areas, 
well developed problem-solving and planning skills, a high 
energy level and enthusiasml authenticity and empathy, a 
high tolerance for ambiguity, and appropriate regard for 
discipline and control in the classroom (Colangelo & Exum, 
1979). 

Current Programming Efforts 

In an effort to address the differential needs of culturally
and economically-disadvantaged gifted students, the 
UniverSity of Texas-Pan American (UT-PA) College ofEdu
cation created 'IThe New Challenge Program." The New 
Challenge Program is a Saturday-morning enrichment pro~ 
gram for gifted children. Students accepted for the program 
are identified by their school district as gifted according to 
the Texas Education Agency's (TEA) Guidelines for the 
Education of the Gifted and Talented (1990). They are 
further identified as disadvantaged by their school districts 
based on qualification for free or reduced school lunches 
according to the United States Department of Agriculture's 
prescribed poverty guidelines (TEA, 1991). Further, more 
than 50 percent of the qualifying students' tuition was 
provided by scholarships from each student's school district. 

The UT -P A program classes are designed to meet gifted 
children's educational enrichment needs beyond their every
day classroom experience. The classes are: Basic and 
Advanced Rocketry and Aviation; Adventures in Physics; 
Blood and Guts; Probability and Statistics; Engineering in 
the Real World; The Art of Clowning Around; The Young 
News Reporters Club; Discovering the Art in You; The Art 
Experience; Rhyme, Rhythm, and Reason; and Videography. 
Classes meet ten Saturday mornings from 9:00 to 12:00. 
Students who apply to attend The New Challenge Program 
select their first, second, and third choices of classes. The 
program coordinator assigns the students to their selected 
class and the students usually receive their first choice. 

The characteristics of the teacher, as stated by Renzulli 
(1973) as the first of the two major factors to consider in 
planning a program for the disadvantaged, are addressed by 

(Sea GOERTZ. p. 11) 
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interviewing and selecting teachers 
based on their area of expertise! enthu" 
siasm, knowledge of nature and needs 
of gifted learners, and skills in develop
ing self-concept. In addition, most of 
the teachers are bilingual and can con
verse with the students in their first 
language. This creates an environ
ment that is safe l secure, and conducive 
to learning. 

Teachers employ strategies and tech
niques in the UT-PA New Challenge 
Program classes that enhance learning 
for disadvantaged students. Although 
many ideas are the same as those used 
to instruct non-disadvantaged gifted 
learners, more emphasis is placed on 
the use of the community and models 
from the community as learning guides. 
For example, some teachers serve as 
facilitators in locating mentors from 
the community for those students who 
have an extended interest in the dass 
topic. This enhances students' cultural 
and intellectual development above and 
beyond the already specialized class. 
In addition, each class exposes the stu
dent to other types of careers besides 
those seen in their homes. Many of the 
teachers are professionals in the fields 
they teach. For example, The Young 
News Reporter's Club is taught by a 
writer on the local newspaper staff! 
Advanced Rocketry i. taught by 
engineers who have completed govern
mental projects for space! and Statistics 
and Probability is taught by a female 
engineer. 

Douglas (1969) points out that an 
essential element to include in 
programs is an earlier start toward 
intervention in the limitations to intel
lectual development and socialization. 
Since personal growth of disadvantaged 
gifted students is nurtured by encour
aging them to engage in activities that 
are more cooperative than competitive! 
teachers organize their classrooms with 
the assistance of students to allow a lot 
of group and team learning. This 
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provides students with opportunities to 
build positive interpersonal interactions 
with their classmates. Because the 
students have had limited e"posure to 
books, magazines, and the University 
itself! the teachers provide an enriched 
environment by bringing a variety of 
reading materials, demonstration mod
els! samples of finished projects! and 
speakers into the classrooms. 

Classes provide the leamers with hands
on experience by seeing and doing rather 
than just listening. For .xample, the 
Basic Rocketry class visited the NASA 
facilities in Houston and saw scientists 
and engineers in action. The student. 
then built their own rockets and some 
students spent extended time after class 
workingindependentiy on their projects. 
Students helped in the planning of the 
trip from beginning to end! which gave 
them an opportunity to experience the 
natural consequences of their planning 
and organization. This is learning at its 
best. Students gained self-esteem from 
having taken responsibilities and per
sonal risks in planning this learning 
expedition. Because the students raised 
money within the New Challenge Pro
gram for the Houston trip by designing 
and selling t-shirts! selling nutritious 
snacks during the I5-minute break, and 
talking to community members about 
the program for financial support! nO 
unreasonable economic demands were 
expected ofthese students. 

Teachers use concrete examples from 
students' experiences, from topics about 
which they are knowledgeable, and from 
areas of intrinsic interest that make 
the curriculum relevant. The desire to 
learn about topics is evident by the 
students' self-selection oftheir classes. 
An interest inventory is given to each 
student to determine specific interest 
related to the class. Each teacher de
velops an interest inventory with the 
assistance of the coordinator specific to 
hislher class to find out what the stu
dent already knows about the subject 
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and to find out what interests relate to 
the class topic requested. Every effort 
is made to keep the curriculum relevant 
to these students. 

Accordingto Loszewski-Kubilu. (1992), 
minority students may have lower self
concepts than non-minority students 
and the curriculum should include a 
special emphasis on self-concept devel
opment. Self-concept development is 
emphasized when teachers invite! en
courage! and value personal responses. 
Teachers help students set external 
goals for class activities in completing 
projects and help make arrangements 
for those students who express an 
interest in working with a mentor. 
Student accomplishments are shared 
periodically within each class as well as 
at the Share Fair. The Share Fairis the 
final day ofthe program in which each 
class displays their class activities for 
viewing by parents and friends. Stu
dents are excited and proud to see their 
projects and participate in perfor
mances. The Share Fair not only 
provides a "stage" for gains in self
esteem through students planning and 
presenting the day1s activities but also 
creates a unity for the program. 

Evaluation 

An evaluation of each New Challenge 
Program ciass is conducted at the end 
of each ten-week session. The evalua
tion is based on the students? percep
tions of the program. Each student 
completes a 24"item questionnaire de
signed to elicit responses that describe 
the characteristics of the teacher and 
validate selected traits of a "relevant" 
curriculum. Giftedstudentsknowwhen 
their classes are fun! when their teacher 
requires their best effort, and when 
their activities have real meaning for 
them. Students were asked to describe 
three things they liked best about the 
New Challenge Program. Responses 
indicated 52 percent named their 

(s •• GOERTZ. p. 12) 
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teachers - the first factor t as cited in the 
literature! in planning and implement
ing programs for the disadvantaged 
gifted. Students described their 
teachers as fun t knowledgeablel encour
aging, friendly, challenging, enthusias
tic, and having a eenee of humor. Teach
ers provide opportunities for indepen
dent learning and trying out new idea •. 
Students' success is dependent upon 
the teacher conveying the attitude that 
making errors in the search of new 
ideas and taking risks are integral com· 
ponents of the search. The teachers 
cared for and sincerely liked the stu
dents, communicated with the students 
as peers, and were enthusiastic and 
knowledgeable about the topics they 
taught. 

Students also described experiences 
that they most enjoyed, would Uke to 
see further developed, and would rec
ommend to their friends. Of the 125 
students surveyed, 107 student. self· 
selected their course based on their 
individual interest and desire for per· 
sonalizedlearning. Ninety-nine percent 
would recommend the class they at
tended to a friend. Of the 125, 109 
indicated that they wanted to attend 
the UT·PA New Challenge Program 
again. 

Students described their classes as fun, 
exciting, and challenging, with a variety 
of activities and hands-on experiences. 
Students reported an e"pansion in the 
depth of their knowledge and their tech· 
nica! skills empowering independent 
learniug. They used problem-solving 
strategies to transfer knowledge to other 
subjeds. Engin •• ringin the IWal World, 
Basic and Advanced Rocketry andAvia
tion, Videography, Blood and Guts, 
Adventures in Physics. and The Young 
News Reporters Club exposed gifted 
students to future career opportunities. 
Discovering the Art in You, The Art of 
Clowning Around, and The Art Experi
ence allowed the student. to explore 
creativity. 
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Personal growth of disadvantaged gifted 
students is nurtured by encouraging 
students to engage in activities that are 
more cooperative than competitive and 
providing opportunities to build posi
tive interpersonal interactions. The 
students reported that they enjoyed the 
challenge of being with other gifted stu
dents. One-hundred-si" stated they 
learned how to get along with others in 
their cIass and 112 learned to work 
better with others. Students repeatedly 
said that another positive attribute of 
the program was the opportunity to 
meet and interact with their intellec
tual peers. 

Conclusion 

The importance of differentiating 
curriculum for gifted students is well 
documented aud established. Success
ful programs for disadvantaged gifted 
students consider characteristics of the 
teacher and the relevancy of the cur
riculum. The UT-PA New Challenge 
Program addresses these two fadors by 
employing expert teachers and plan· 
ning and implementing classes that are 
relevant to the students. Teachers must 
be enthusiastic and show concern,and 
pride in the success of their students. 
Students were enthusiastic about their 
teachers: ~The teachers are nice and 
friendly and Mr. Neeley's jokes were 
great." "The teacher is not boring; she 
has great abilities, is humorous~ and 
helps me with my work" was reported 
by other students. These student re
sponses document the teacher as a major 
factor in a successful class. 

A relevant curriculum must have real 
meaning for the students. Students 
confirmed this by responses such as 
"You have the opportunity to write sto
ries and take photos;" iiI can tell you the 
program is great;" III think I will be a 
reporter;" "It;s fun doing things I like 
to do;" "I learned how to construct and 
launch a rockett "'I can now apply 

engineering skills in marketing and 
production;~ and IiI learned tips on how 
to create a successful manufacturing 
plant." The primary concern of any 
program for disadvantaged gifted stu· 
dents must be the careful selection of 
teachers and the diligent construction 
of classes that have real meaning for 
the student. Programs must provide 
appropriate inservice and staff devel
opment to ensure that teachers are 
helped to examine their attitudes and 
e"pectations concerning disadvantaged 
gifted. The teachers must acquire 
appropriate teaching strategies that 
continue to make the curriculum reI· 
evant for disadvantaged gifted students. 

I 

References 
Al/jlmp~~IjI,J.,&'2rl!l.nil'r, W.(1989). N06ifiedwG8ted: Effective 
~traklJiu for ~dll.eatins hishly abl~, diladvantaSl!d ~tudl!nt~ in 
mathematics alld 8tielt~ (Vvl. 1. F'llidill.!Jti). Final I'llPOtt ptE!
~red for the U.S. DepII.rtment ofEduclI.tion, om~ ofPlann!ne, 
Budget lind EV.\11\1/jl~i(ln \lndljlt' Contt'.~t No. 300-87-01152. WQ~h
ington. DC: CMmos Corparlltion. 

ColallfE>lo, N. & Exum, H. (1979). Educating the culturally 
divljlf-!lljl ii~d: ImplicQtloM for teachers, counselors, and PII.r
ent·s. Gifkd Child Today_ B (1), 22.23, 1;i4.1;i1;i. 

Douglas, J. (1969). Stitlitgleti fur ma::titnidll.!J the d~vflf1pment 0/ 
talent amQIIl the w'ba/~ dl8a.dvanlaged. Paper Jlresented fit the 
IInnulll meeting ofthll CQuneil fQT El[~ljIpti(ln~l Childrljln, DljIl\vlilr. 

Olszewskl-KubllluaP. & Scott. J. (1992). AIl invHtigll.tiun ufthll! 
colleiE' and career counseUne needs of economically dlsadvan
t~~d, minority iiftfild -!ltl.ldElnt~, RQ/1pel' Rel)iew 14, (31, 141-148. 

PIl.Uun •. J .. Prillaman. D. & Vlln TlI5sel.BlIskll, J_ (1990). The 
nature and extent of programs fot the diall.dvantll.gt'd gifl.i!d in 
the United St9.te-!l and territories, Gifted Child Quartel'ly, 34 (3), 
94.96_ 

Renzulli, J. (1978). Tillent puti!ntill.l in minority gruup IItudent~. 
E.-~ceptlonal Chlldnn, 89, 487-444. 

Smith, J., LeROIII, B., & Cll!-!I~n, K (1991). T/jI1E1nt potlill1tiQ\ in 
minurity IItudentl!l in gifted progrllm~: Ye~! It mlltters! Giftl!d 
Child Quarterl" 85 (2), 81-83. 

TI!:l[.\1~ E~\lC/jltion A.iI'n~y (Al.li·, 1991). CMld Null'itio~ P1'O
Ijram~:: 'Admini~trator'l Rl!fl!rl!ne~ Manual. Au~tin, Texill. 
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continued from page 4 

one of our greatest detriments. Ifchildren will benefit from 
being in the progTam, put them in the progTam. Talents are 
too precious to waste while we wait for an English lan
guage score to increase or play I.Q roulette searching for a 
test which will give five more points on a total. 

Curriculum is the heart of any instructional program. We 
must constantly evaluate it to assure that it is rigorous 
enough to challenge the gifted. At the same time, we must 
understand that we are dealing with children and young 
adults who have only as much time in their day as we do in 
ours. We are placing some hard choices On students to 
choose between honors courses and other pursuits; such as 
athletics, because of the time required by both. The cur
riculum must address quality and not merely additional 
material which fills students! time and exasperates their 
love onearning. 

cause of the lack of materials in the library, we place the 
child at a major disadvantage. They will never know all the 
information which explodes yearly from data banks, but if 
students know how to access it; they can control it. 

Gifted students (and progTams) are a lot like the wolves in the 
old man's story. They exist on the fringes of the sociopolitical 
world we move in. They remain largely forgotten until they 
cross a fence and attract attention; then, they are forgotten 
again until another national survey emerges. We must under
stand that it is up to the teacher to determine whether gifted 
learners and progTams will flourish. 

• Buy books for libraries. Yes, computers are fast but the 
majority of the warldle stories; secrets, and ideas still live 
between the covers of books. The issue of the underfunded 
library ties directly to the less-than-successful record of 
gifted programs. When we cannot conduct research be-

OW" role j as those who work with advanced learners and gifted 
children, is not to quit. It remains our personal responsibility to 
see that the gifted learner is dealt with appropriately in our 
classroom. We can no longer say we are in a transition phase and 
next year we will really do something. Some of us have said that 
for five years and we are still transitioning. The time for us to 
begin to turn around the findings of the National Excellence 
report is now, Itis up to us to point the way; itis up to us to decide 
if the wolf survives. 

Motivates children to write! 

Blank Books for Children 
For any creative experience, try Bare Books and BIG Bare 
Books. Write journals, stories, poems and much morel 
These books are ideal for a young authors' program. Prices 
start as low as .92 each. Send for a sample book and 
information/idea brochure. 

Treetop Publishing P,o. Box 085567 Racine, WI 53408-5567 -----------------
Please send me: 
o Free information/idea brochure 
o Sample book and info/idea brochure (include $1.50 for postage/handling) 

name: 

school: 

shipping address: 

city/state/zip: _____________________________________ _ 

This is my: school address ____ home address ___ _ 
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structuring learning objectives, New interactive 
audiolvideo and computer networks can deliver ac
tual instruction to students in widely separated 
geographic areas with real-time feedback and inter
action among students, Interactive video allows the 
instructor and students to see and hear each other, 
observe demonstrations and student productions! 
and to raise questions and discussions in real-time, 
Microwave transmitters and receivers, along with 
video cameras and telephone lines, link participants 
in video teleconferences. 

Alaska and North Dakota have developed courses 
designed to be delivered to students who interact 
with faculty members on a single site. Teachers on
site serve to extend discussion, monitor student 
products and activities, and insure that students 
interact with each other. In many instances, interw 
active sessions are supplemented by computer-based 
activities and experiments. So far, courses in math 
and science have been most popular for development 
in this format, 

In addition to limited curricula, gifted rural stu
dents are often underserved because their teachers 
have limited opportunities for training in working 
with gifted students and may have less specific 
preparation for teaching advanced courses, Dis
tance learning opportunities for teachers have been 
developed uSing older technologies (satellite and 
audio conferencing) as well as newer, interactive 
sessions, Because adults are usually more 
independent and more goal oriented, courSeS in 
gifted education or courses which improve specific 
content skills have generally been very successful. 
In many instances, such efforts are supplemented by 
the availability of help lines, networking with other 
teachers, and resource-retrieval tech.nologies that 
allow teachers to remain in contact with other 
professionals after the courses end. 

Access to Databases 

Another broad area of concern for students in rural 
areas is the scarcity of information and material 
resources. Researchers have noted that librarYI 
laboratory, and other professional facilities are far 
less common in rural areas. Telecommunications 
and access to a variety of databases can begin to 
remediate these concerns, Currently, many schools 
are beginning to link with commercial on-line ser
vices like Compuserve and ERE to allow students to 

look at information in a wide variety of databases, 
From government data collections (e,g" U,S, Weather 
Service, the EPA, and the Department of Energy all 
have public-access data files) to research compendia 
(e,g" Psychological Abstracts, ERIC, and the NY 
Times Indexl to more esoteric data collections, a 
computer and a modern can offer access to a multi
tude of information resources, To date, the applica
tions for applying information have been left to the 
creativity of individual teachers and students. How~ 
ever, several agencies and universities have done 
preliminary projects to employ these options, The 
National Geographic Society has a student project 
that encourages students to use various databases 
in projects to increase students' knowledge about 
world geography, Environmental science projects 
have developed program practices that require stu
dents to access and interpret data from these sources. 

Teachers, too, can use information resources to 
increase the effectiveness of their own instruction. 
Indiana, North Dakota, and Texas are among states 
that have provided teachers with network access to 
various databases. In many instances, distance 
education for teachers also includes integration and 
use of information resources and may also provide 
access to units and activities available on-line, Some 
of the results have been promising, Teachers are 
enthusiastic about using these resources. 

Eventually, it should be possible to access any printed 
matter through databases, Newspapers and maga
zines are already showing up in electronic formats. 
The Library of Congress on-line is not so very far 
away, In fact, the difficulties of storing massive 
amounts of print may make paper libraries obsolete 
in the future. When that day comes, it should be as 
easy to obtain information in Wyoming as in New 
York. 

Bulletin Boards 

Another m!\ior problem associated with the education 
of rural gifted students is the problem of isolation 
from other students with similar interests and abili
ties. Indeed, this problem also can affect teachers. If 
one is the only teacher of the gifted (or the only 
teacher of physical science or foreign language for 
that matter), establishing a support network of 
colleague. may be difficult in many rural areas, 
Electronic communication through networks and 
bulletin boards may be the answer. Computer access 

(See SOUTHERN. p. 15) 
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to others can provide opportunities to share interests 
and concerns, broaden contact with other gifted stu
dents (and teachers), and extend personal experiences 
beyond the immediate geographic area. A recent 
project linked students in the former Soviet Union and 
in upstate New York to work on a wide variety of 
academic projects. Not only were students able to 
learn in concert with other able students, they had 
access to a vastly different cultural perspective. 

Interaction "ia networks allows students to converse 
with other persons without the screen of age Or social 
status to intervene. On a bulletin board, the respon
dents know only the information shared voluntarily, 
and you are judged by the sophistication of the responses 
you make, Bulletin boards can provide opportunities 
for shared data collection, analysis, and problem solv
ing with virtually an unlimited range of other persons. 
Several programs have made use of common data 
collection and shared analysis in environmental sci
ence. Other applications are being developed rapidly. 

Though rural areas may have relatively fewer models 
and mentors for students who are interested in ad
vanced studies! bulletin boards allow access to a wide 
variety of professionals. Computer mentorships have 
been instituted in several projects, linking gifted stu
dents with scientists! the arts! Or experts in social 
sciences. The purposes include directing student 
projects, career counseling, providing resources f?r 
study Or experimentation! or assisting students in 
analyzing data or perfecting a creative production. 
The quality of these experiences is limited by the 
quality of the mentors who are interacting and by the 
specificity of training and preparation given mentors 
and students before the projects begin_ 

Teachers can also benefit from contact with colleagues 
in problem solving! generation of units! and sharing of 
resources, To date, formal programs for teachers 
outside of classes and other programmatic linkages 
have shown limited sucCeSS. As one researcher pointed 
out, this may be the result of a failure of teacher 
training to prepare teachers for using technology and 
for consultation with others. Certainly the tools to 
decrease isolation exist! and when teachers do learn to 
use them they are enthusiastic about the utility_ 

tempo 

Electronic media and 
simulations 

Multimedial virtual reality! and interactive video 
are part of the next wave of technology that offers 
new and exciting potential applications. In rural 
areas access to CD-ROM programs that allow stu
denta'to navigate through the San Diego Zoo, see 
how astronauts train, or travel back in time obvi
ously increase the experiences available. Dialogue! 
movies textual information, and pictures can be 
integr;ted to provide new learning opportunities, 
Students can view the Louvre or the Uffizi Gallery! 
stage a Shakespeare play, or tra"el with Marco Polo 
via multimedia presentations, Computer simula
tions can challenge the student either alone versus 
the computer program or in linked activities with 
other students at a distance in a wide array offields. 
CurrentlYI science laboratory activities! interactive 
quests, and environmental and political problems 
have been developed as simulations to allow stu
dents access to equipment! time! and places they 
would otherwise never have. In virtual reality! a 
student in a helmet and glove (or even a fully
sensored bodysuit) can travel through a representa
tion of any space the software designer can imagine. 
In time, the representations of real places may be so 
authentic that the student can take a virtual trip to 
any time or any place, The future may revolutionize 
the two-dimensional representations of books and 
CD-ROMs. 

Problems and Resources 

These technologies are too new to adequately assess, 
It is likely that the reality for rural gifted students 
will fall short of the promises. We have already 
passed through developments from rural electrifica
tion to televised education that were widely touted 
as the panacea for aU of rural America only to be 
somewhat disappointed. In addition, some mojor 
barriers exist in attempting to employ the new tech
nology, For example 1 in 44 percent of rural commu
nities, digital switching and single-party lines (es
sential for modem communication) are unavailable. 
The lack of money and the generally high costs of 
technological innovation keep many rural communi
ties from being able to add the services that might 
address their needs. Computers need to be con
stantly updated. Teachers and students need train-

(Sea SOUTHERN, p. 16) 
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ing to access all the capabilities of the hardware and 
software they possess and that training may be 
difficult to obtain in rural areas. Rural communities 
tend to be more conservative about educational 
change than suburban counterparts. While this is 
not altogether a bad thing, it may take greater effort 
to sell them on the need for increased expenditure for 
technology. In addition, the political problems of 
ownership and participation may make developing 
networks and distance education initiatives difficult 
to accomplish. A subtle problem for all technological 
approaches to education is the difference in motiva
tion for and use of computers by males and females. 
In all areas oftha country, girls use computers less 
frequently and for shorter amounts oftime for enter
tainment and school-related tasks. In rural areas 
where more traditional roles for females are still the 
norm, female students may be even less inclined to 
make use ofthe technology. 

Despite these problems, many schools and, as 
importantly, many state departments are develop
ing technological solutions to the problems of rural 
education for the gifted. To jOin that effort, a little 
time and effort can yield a wide aITay of resources. 

• Contact the state board of education, the near
est university which identifies rural service as a 
part of its mission statement! your public li~ 
brary, and other school districts that may have 
similar interests. Ask what support is available 
for distance learning! access to databases! and 
educational bulletin boards. 

• Contact the nearest computer user group in 
your area. Most computer stores have lists of 
local and state user groups and they will be 
happy to assist you in finding information about 
commercial databases you can access. 

• Subscribe to a commercial computer magazine 
(great for finding bargain-basement pricing as 
well as information) and educational journals 
about computers (Technology and Education is 
one that offers free subscriptions). ERIC has a 
clearinghouse for rural and small schools that 
disseminates information periodically about 
technology and rural education. 

• Finally, ask your students. Gifted student. are 
often drawn to technology. They read about it, 
e:xperiment with it! and do not show the same 
degree of reluctance and fear as do many of us 
adult educators. They may be your best re
source as yon merge on the information highway. 

Library Resources To Help 
Get You Started 

The following is a shortlist of materials that can give 
you some hints about getting started. Unfortu
nately, much of the really interesting materials are 
papers presented at conferences, etc., and are h~rd 
to come by. This list provides a sample of applica
tions and results. The Hefzallah book includes an 
extensive glossary and appendices that give infor
mation about connecting to commercial databases, 

Adams, D. M., & Hamm, M. (1987). Electronic 
learning: Issues and teaching ideas for educa
tional computing, television, and visual literacy. 
Springfield, IL: Charles C. Thomas Publishing. 

Hef"allah, I.M. (1990). The new learning and tele
communications technologies: Their potential ap
plications in education. 

Lewis, A. (1982), Ensuring excellence in rural educa~ 
tion. Proceedings ofthe rural education seminar. 
Washington, D. C.: American Association of 
School Administrators. 

McLaughlin, P. (1992). Computer applications in 
education: The best of ERIC 1990. ERIC Clear
inghouse on Information Resources; ED 345 715. 

Pembleton, S. (Ed.) (1987). Science education in 
rural and small 8chools. Proceeding. from the 
Rural and Small Schools Conferences: 1985-87. 
Eric Document; ED 340 568. 

Southern, W. T., & Spieker, H. H. (1989). The rural 
gifted on-line: Bulletin boards and electronic 
curriculum. Roeper Review, 11, (4). 199-201. 

Weir, S. (1992). Electronic communities of learners: 
Fact or fiction. Eric Document; ED 348 990. 
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state or have extremely low intellectual capacity! we have 
creative abilities which we can develop and enhance. By 
using our creativity, we can all contribute to the dream of 
gifted education - to the children for whom we advocate 
and to the programs which serve them. 

Researchers in the field of creativity agree that the One 
trait most vital to the creative process is tolerance for 
ambiguity. The opposite of this trait is fear of the un
known or the unfamiliar, a feeling that most of have 
experienced. It is natural to have at least a small amount 
affear and apprehension when we are faced with ambigu
ous situations in which we have no clear rules or proce
dures to follow. For a five year old, the first day of 
kindergarten is ambiguous. Commenting on the recent 
PLO-Israeli accord, a Palestinian woman noted that "we 
have agreed, but now we must implement; and there are no 
rules to follow!!! 

A few years ago, I went to a high school reunion - clearly 
an ambiguous situation. Firet, relevant facts were miss
ing. (Who is that guy who has lost all his hair?) Second, 
rules were nonexistent or, at best, unclear. (Will she be 
angry if! hug her husband?) Third, there were no clearly 
defined procedures. (What should I do if I have to intro
duce someone whose name I can't remember?) Faced with 
these ambiguities, it was natural for me to feel a bit 
apprehensive. But, if I can control my fears and, in 
addition, if! can be tolerant ofa variety of people and ideas 
that diverge from my own, I am far more likely to have fun 
at the reunion. 

Similarly, the current state of our field is somewhat am
biguous. Relevant facts are missing. (What does the 
research really say? What will the Legislature do about 
the mandate? How does my superintendent truly feel 
about supporting gifted education?) The "rules" are un
clear. (What will the State Board Qf Education do about 
graduation requirements? How will the sunset review 
affect gifted programming?) There are no clearly defined 
procedures. (Now that we have abandoned traditional 
grouping patterns, how can I assure that student needs 
are met? What can I do to help this very young, highly 
gifted child?) If somehow I can increase my tolerance for 
ambiguity, however, and become a more innovative, cre~ 
ative person, I'm going to be a mOre effective parent, 
teacher, administrator, and advocate for the gifted. Besides 
that, I'm going to have more fun! 

How can we become more tolerant of the ambiguities of 
life? Let me make some suggestions. 
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First, we can free ourselves from old assumptions and old 
ways of doing. In a famous research study, 1,200 students 
were shown a simple picture bounded by lines and asked to 
respond to it. More than 900 of the stories were almost 
identical. The 300 "creative" writers were able to break 
free from the stimulus and write unusual stories. They 
took their stated rules ("Write a story about the picture") 
and freely manipulated them, letting their imaginations 
free. They didn't assume nonexistent directions, such as 
"Don't go outside the square boundaries" or "Tell uS a story 
about a cat." If they wanted to make the animal a leopard, 
they did - and they let the leopard roam anywhere he 
wanted, even outside the picture's frame. Finally, they felt 
perfectly free to elaborate on the picture, embellishing and 
embroidering as they wished. 

If we can free ourselves from old assumptions, break free 
from stimuli, we make rules work for us, not against us. It 
means assuming we can rather than can't do this or that. 
When faced with an ambiguous situation, we will dare to 
take creative risks instead offearing we will be ~wrong." In 
just this way, Picasso took a fish skeleton ~ garbage to 
everyone el.e - and transformed it into a sculpture. In 
schools, freed from time requirements, we can grant stu
dents credit based on mastery instead of "seat time," on 
quality performance rather than quantity. 

Similarly, we can escape from functional fixedness, our 
very human tendency to perceive of our world in only one 
set way and to establish inflexible patterns for dealing 
with it. While it is altogether natural to have a valued life 
structure from which we view the events of daily life, if we 
become too fixed on these perceptions and their associated 
habits, it blocks the flow of creative ideas and the develop
ment of new and more effective ways of doing things. 
Convergence, the followingofthe one i'right" way, becomes 
our natural behavior. In order to be more creative, we need 
to practice divergent thinking. In the world of Star Trek, 
Commander Data and the other engineers are always 
finding a way to tweak a computer or a piece of technical 
equipment to solve a pu •• le or meet a need. Several TV 
seasons ago, MacGyver could take his Swiss Army knife 
and a piece of wire and make almost anything. Hemingway 
took the inkblot test and saw 80 pictures in a single blot 
when the average is only 12 by turning the card around 
and viewing it from multiple perspectives. Hemingway 
was not fixed on 'iright side up." We too may need to let go 
of some of our old patterns, no matter how well they have 
worked for us before. 

In order to do this, we must persevere, be willing to - in the 
psychologisfs term - "delay gratification." Like Edison, 

(s •• PRESIDENT, p. 18) 
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who performed 2;004 experiments before he, discovered 
that carbonized thread was the material that would not 
burn out quickly, we need to be willing to experience 
perspiration along with inspiration. We must also be 
willing to trust our intuitive feelings as well as use our 
analytical skills, thinking flexibly and trusting qualitative 
as well as quantitative measures. In terms of our advocacy 
role, this mea.ns that we cannot afford to focus so COIn

pletely on one group oflearners that we fail to see them as 
linked inextricably to the problems, needs; and concerns of 
aU children. Our task is to create harmony and linkage 
between those children who are central to our interest, the 
gifted, and all children. 

If we can become more creative leaders, we can make a 
difference. Just as Beethoven was able to conceptualize 
masterpieces of sound, symphonies that were new, un
usual, vibrant, and stimulating while they still fell within 
the constraints of classical form; we can conceptualize new 
ways to meet today's challenges. Yes, the winds of change 
are blowing, and as they whistle around our cornerS and 
howl in the night, it is all too easy to be apprehensive and 
discouraged. But it truly is an "ill wind that blows no 
good." Hopefully, those challenges will call out Our best 
creative leadership. As my friend Jim Gallagher says, 
"Our purpose is true and our students are great - and who 
could ask for more than that?" 

Yes, as creative leaders, who could ask for more than that? 

t 
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Profiles of the Gifted: 
Nirosha Wickremasinghe, Spring Branch ISD 

By Karen Fitzgerald/ Spring Branch ISD 

Editor'B Note; Pro/fles of the Gifted is a n.ew column designed to 
feature caSE! histories of unusual stude.nt8. We encourage your 
contributions and would especially welcome stories about the 
under$ervedgifted - including the. highly gifted, minority gifted, 
learning disabled gifted, and others. Photos are greatly 
appreciaMd. 

To watch her bouncing down the haU on her way to class, you 
might guess that she is a young woman with a lot of energy. 
She may look like a typical eighth grader, but when you take 
a closer look, you will find that she is a highly ambitious, 
first-generation American who is both gifted and talented. 
Her name is Nirosha Wickremasinghe and her parents were 
born in Sri Lanka. They settled in the United States with 
promises for a better life. Nirosha's older sister Manosha and 
younger brother Walter are also intellectually gifted. As a 
family, they strive to do their personal best every day. 
Nirosha attends Spring Forest Middle School in Spring 
Branch lSD, Houston! Texas. 

Nirosha showed signs of giftedness at an early age. She 
began to talk at the age of one and was reading by age three. 
At five, she arrived at school with reading and writing skills 
far beyond those of a typical kindergartner, so within a week 
she was advanced to first grade. Since that time she has 
continued to excel in academics. 

During her third-grade year she was selected for her district's 
gifted and talented program, called SPIRAL. She has par
ticipated in SPIRAL classes for six years. Nirosha says 
SPIRAL has "provided a challenging program that I truly 
enjoy." In addition to her SPIRAL classes in English and 
social studies, Nirosha takes honors geometry, honors sci
ence, advanced orchestra, French, and speech. She's already 
looking forward to the excitement of high school next year. 

Nirosha has won many scholastic awards and received spe
cial recognition in several areas, but two recent honors are 
most special to her. Last spring she was selected by her 
school to receive the DAR award given to one outstanding 
seventh grader. She also received a "Grand Recognition" 
award from Duke University's seventh-grade talent search. 
Although she is a year younger than her ciassmates, she 
continues to find success in her challenging coursework. Her 
occasional frustration in school comes from substitute teach
ers who Ithink we students know everything" because the 
students are in gifted and talented classes. 

Nirosha is not only intellectually gifted, she's talented, too. 
Four times each week she attends ballet class for an hour and 

WINTER 1994 

a half. She has danced in Houston's holiday production of 
liThe Nutcrackern and will become ajunior apprentice for the 
City Ballet of Houston in January. Nirosha says, "I always 
try to arrange my ballet lessons around my studies and not 
my studies around ballet. In spite of my love for ballet, my 
studies remain my first priority." 

She is a violiniet in her school's advanced orchestra and takes 
lessons after school on Thursdays. She has been in the 
Spring Branch Girls' Choir for five years. You'll find her 
practicing with the choir every Tuesday afternoon. How can 
she do so well in school and spend so much time outside of 
school in her activities? It isn't easy; at times her schedule 
becomes almost impossible. She says, "The rehearsals be
come particularly hectic during final exams." ,But she loves 
to perform, so Nirosha says, "I'm determined to put my 
talents to their best use. I will continue to sing, dance, and 
play the violin into my future/' 

Nirosha dreams of going to Harvard University someda.y! 
just like her father did. She wants to become a scientist and 
work in the field of genetics or astronomy, Her talents 
continue to be her favorite activities. She looks to a "future 
where many surprises and challenges await.!' She sets her 
goals high and strives to meet them. She, too, has promises 
to keep. 

Nir05hll Witkremaslnihe 
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THE COURAGE To ACHIEVE: 

WHY AMERICA'S BRIGHTEST WOMEN 

SmUGGLE To FULFILL THErR 
PROMISE 

By Betty A. Walker and 
Marilyn Mehr 

Simon & Schuster, 1992 

&uiew reprinted{romGiftedEducationPres8! 
February I March 1998 

Thi. book is related to one of the 
primary concerns of gifted education -
identifying gifted girl.. The author. 
(professors of couneeling psychology) 
describe the lives, accomplishments, and 
problems of female graduates of Hunter 
College High School in New York City. 
'The survey re.ponses of 600 of these 
individuals and in-depth interviews 
with forty of them provided the basic 
sources of information for this study. 
Fifteen of these forty women, who gradu
ated between 1914 and 1982, were the 
primary descriptive source for discuss
ing issues of growing up, their educa
tion at Hunter College High School, 
counseling, work choices and struggles, 
love and marriage, balancing careers 
and family, and life in the older years. 
The story of the women's lives ie sad in 
a way because it describes so many 
instances of unfulfilled potential result
ing from poor career counseling and 
cultural barriers to achievement. But 
Walker and Mehr end on an upbeat 
note by presenting a model for enabling 
gifted girls and women (or all individu
al. for that matter) to fulfill their prom
iee. They conclude by .aying, "We wish 
similar success [compared to an es
teemed group of Hunter College High 
School women graduatesl for every 
woman, success measured by the in
volvement of her whole being in the 
exploration of her diverse talents! suc
cess characterized by the flowering' of 
her intelligence, and most importantly, 
tbe fulfillment of her dreams." All par
ents who are fortunate enough to have 
gifted daughter •• hould read this study 
for its insights and recommendations. 
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SOMETHING'S WRONG HERE AND IT'S 

NOT ME: CHALLENGING THE DILEMMAS 

THAT BLOCK GIRLS' SUCCESS 

By L. A. Bell 
Journal for the Education of the 

Gifted, 12, 118-130 

Review reprinted from the NRC GIT 
NewlJktter! Winter 1993 

This ethnographic article present. 
several more dilemmas that seem to 
block bright girls from engaging fully 
and successfully in school. The etrength 
and near unanimity of girls' feelings is 
particularly striking. As partofa project 
to study internal barriers to girls' 
achievement, this study shows how 
educators and parents can help girl. 
externali.e and challenge the limit. to 
their success. 

Bell and her colleagues met w •• klyfor 
14 weeks with a group of high potential 
urbanelementary.school students (grades 
three through siJ1). The ethnic andeco
nomic breakdown of the 26 girls matched 
that ofthe school: 15 percent Hispanic, 28 
percent Black, 57 percent White, and 39 
percent eligible for free or reduced lunch. 
To start the discussions, the researchers 
introduced issues defined in the litera" 
ture as problematic for female.. The 
dilemmas, as expressed by the girls and 
labeled by the researchers, included 
"smaIi vs. social," "silence vs. bragging," 
"failure VS. perfection/' "media 'beauty 
vS. marginality,""passivevs. aggressive! n 
and! underlying other dilemmas! 
'iconforming vs. being punished," The 
discussion groups served first as a way of 
showing girls that others face the same 
dilemma. and second as a catalyst for 
creating new ways out of dilemmas. For 
instance! the discussion of iipassive vs, 
aggressive" resulted in the girls develop
ing effective strategies for participating 
in classes when they feel the boys in the 
class are dominating the discussion and 
the teacher's attention. Bell presents 
several other creative solutions devel
oped by the girls themselves which illus
trate her conclusion: Instead of "what's 
wrong with me?" girls can learn to say! 
"whaee wrong out there and what can we 
do to change it for the better?" t 

NATURE PUZZLERS 

By Lawrence E. Hillman 
Teacher Ideas Press, 1989 

RetJiew provided by publisher 

Why does an owl keep live snake. in 
its nest? Why doesn't a boy get stung 
when his body is covered by bees? In
tended for science and reading teachers 
(upper elementary throughjunior high) 
using an inquiry approach in the class
room, Nature Puzzler8 builds cognitive 
skill. through its creative approach to 
some unique and baffling mysteries of 
the natural world. 

Brief scenarios describe the puzzle
two men find bear tracks in the foreet 
and one explains that they were made 
by a young female grizzly, probably 
with two cubs, and probably close by. 
How does he know? The scenario is 
followed by the teacher's key which iden
tifies the problem, the cognitive skills 
used in solving the problem, essential 
concepts, and level of difficulty_ Back
ground information and the solution 
follow, together with alternate hypoth
eses and suggested additional activi
ties. The 50 puzzlers are divided by 
level of difficulty. 

The problem-solving approach helps 
students understand such cognitive 
skills as induction! deduction, fact-fi.nd~ 
ing! defining! hypothesizing, and com
paring and contrasting. An extremely 
valuable aspect of Nature Puzzler8 is 
the opportunity it provides for the stu
dente to use the school's library media 
center to find and record information. 
Each puzzle suggests an information 
search for relevant facts! theories j and 
examples, This search provides the 
teacher with the opportunity to work 
closely with the library media special
ist to further enhence tbe students' 
information skills. 

Ideal for teachers and library media 
.pecialists, this book will delight and 
entertain students while teaching them 
about their fascinating world. Parents 
will welcome it as well - imagine the 
hours offun and education on a car trip! 

t 
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Gifted Child Today 
G ifted Child Today offers teachers and parents practical and 

timely Information about creative, talented, and gifted chil
dren. The hallmark of this magazine is readability-In Its pages 
you will find interesting, readable articles from the nation's leading 
experts in the education and parenting of talented children. 

Edpress and Parent's Choice have both awarded Gifted Child 
Today for its editorial excellence. You'll delight In the Informative 
and insptratlonal approach of the magazine, and you'll enjoy Gifted 
Child 1bday's Increased commitment to articles and columns for 
parents. Bi-Monthly: $29.95 

TTTTTTTTTTTTTTTT 

Creative Kids 
C reative Kids magazine Is the nation's largest magazine by and 

for kids ages eight to fourteen. Filled with excellent stories, 
mysteries. poems. puzzles. and artwork by kids, this magazine 
offers hours of enjoyment for youngsters. 

It's a magazine for teachers and parents, too. Creative Kids 
includes a 4-8 page activity guide. Developed by experienced class
room teachers, each guide includes lessons and activities for that 
month's Issue of Creative Kids. This magazine Is the perfect com
plement for teachers implementing a whole language program! 
Quarterly Dwing the School Year: $19.95 

WINTER 1994 

TTTTTTT.T.T.T.TT 

The Prufrock Journal 
/"fVle Prn.frock Journal, The Journal ojSecondary Gifted Education, 
~ offers education professionals the critical Information they 

need for building an effective educational environment for gifted 
adolescents. 

Filled with informative articles by leaders in the field of ado
lescent gifted education, Prujrock IS a must for anyone working 
with older gifted students. Up-coming issues include such topics 
as talent development among adolescents. acceleration options 
for the middle school and high school, authentic assessment, and 

~t.::~.J providing for the needs of gifted girls. Quarterly: $35.00 

Call Ptufrock Press to receive your free catalog of boo~ and magazines 
for teachers and parents of creative, talented, and gifted ch~dren 

(800) 998-2208 
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INTRODUCING NEW MEMBERS OF THE 1994 TAGT EXECUTIVE BOARD 

President· Elect: 
Ann Wink 

Currently the coordinator of Gifted Edu
cation Programs in Killeen lSD, Ms. 
Wink has served as TAGT Secretary/ 
Treasurer for the past two years and 
was a Regional Director for four years. 
Killeen's GIT coordinator since 1983; 
Ms, Wink is also vice"president/advisor for the Killeen TAG 
Association and is an elder on the session of First Presbyte
rian Church. Ms. Wink says, "As president-elect, I will use 
my eight years of experience on this board and my passion for 
gifted students to help lead the association, We have a 
responsibility to represent ALL gifted children and be 
proactive in the role of informing and assisting educators and 
parents to assure these needy children of their rightful 
services." 

First Vice·President: 
Susan Johnsen 

Anewly-appointedmemberofthe board, 
Dr. Johnsen is a professor in the De
partment of Educational Psychology at 
Baylor University in Waco, With her 
many years of experience in gifted 
education, Ms. Johnsen is known and 
respected across Texas. As first vice~president, under the 
new bylaws, Ms, Johnsen will be responsible for chairing the 
Conference Committee for the 1994 and 1995 Annual Staff 
Development Conferences. 

Second Vice·President: 
Ann Williams 

Experienced as both a GIT teacher and 
a GIT counselor, Ms. Williams is cur
rently coordinator ofthe Challenge G/T 
Program in McAllen ISD_ She has been 
an active member of TAGT for many 
years and served as Region I Director 
for the past four years. ~~As an advocate for gifted students 
and gifted education, I am vitally aware of the need for a 
strong state GIT support association, TAGT is just such an 
organization and I am proud to support it. As second vice
president, I will strive to broaden our services and support 
for gifted learners throughout the state," asserts Ms, Williams, 
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Third Vice·President: 
Myrtis Smith 

In her second term as TAGT third vic.· 
president, Ms, Smith will continue the 
work she has begun in strengthening 
parent support groups throughout the 
state, Ms, Smith founded Tyler Friends 
of the Gifted and is the mother of two 
grown gifted children, She currently works for the East 
Texas Symphony in Tyler_ Ms, Smith's goals for TAGT 
continue to grow, as she states, "I encourage the organization 
of community support in school districts throughout Texas 
and my goals include implementing new procedures for 
groups to become affiliate members of TAGT as well as 
developing current files on organized support groups_ I am 
also evaluating the summer Parent Conference for future 
revisions and working to increase parent participation in 
TAGT's Annual Conference," 

SecretarylTreasurer: 
Tracy Weinberg 

Mr, Weinberg is coordinator of Second
ary Gifted Education for Randolph Field 
ISD and is a. long-standing member of 
the TAGT Editorial Board, As a former 
Region XX Director and member of the I 
Finance Committee, Mr. Weinberg is 
familiar with the responsibilities of his new position. He has 
10 years of experience teaching, planning, and coordinating 
G/T programs and 8 years of experience as a GIT consultant 
throughout the state_ "As secretary/treasurer, I will work 
hard to ensure the financial stability of the association, 
Money permitting, I will continue to expand scholarship 
opportunities for gifted students with the establishment of 
regional and state awards for TAGT Scholars of the Year, I 
also hope to continue to expand TAGT Regional Training 
Institutes/' says Mr. Weinberg. 

Region I Director: 
Josie Rodriguez 

Ms_ Rodriguez is currently the G/T co
ordinator for Mercades ISD and runs 
the Saturday G/T Challenge Program, 
She is also involved with Odyssey of the 
Mind as a regional officer, Future Prob-
lem Solving, and the National Research 

PHOTO NOT 

AVAILABLE 

Center for GIT·as the district contact, Says Ms, Rodriguez, 
liMy intended purpose as TAGT Region I Director is to inform 
and involve more people from the Region I area of the 
activities/events made possible through TAGT," 
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NEW MEMBERS OF THE 1994 TAGT EXECUTIVE BOARD ... 

Region III Director: 
Armando Villarreal 

As principal of Dudley GiftedlTalented 
Magnet School in Victoria lSD, Mr, 
Villarreal has a lot of educational expe
rience, including being a former coordi
natorofmagnet schools and 13 years of 
experience in elementary education. 
Mr, Villarreal says, ill believe in the importance of profes
sional growth and positive leadership for the gifted and 
talented. We must continue to support excellence and step 
forward to represent the best that can be offered to our gifted 
students," 

Region V Director: 
Chris Shahan 

Inher second term as Region V director, 
Ms. Shahan will continue to use her 
experience as GIT coordinator for Port 
Arthur lSD and her past experience as 
a K·12 supervisor and classroom teacher 
to offer insight into the evolving needs of her region. "The 
communication of concerns and opportunities is the key t,o 
developing commitment to the education of the gifted. As 
Region V director, I will disseminat@information throughout 
the region encouraging teachers, parents, administrators, 
and business and community leaders to unite in the effort to 
provide these students with differentiated curriculum and 
instruction to meet their educational needs/; 

Region VII Director: 
Kathy Albers 

Ms. Albers is K-12 supervisor of Math, 
Science, & Technology, and GiftedlTal
onted in Henderson lSD. She used her 
past experience as a K-12 aff coordina· 
tor and G/T teacher to develop her 
district's GIT program for grades 1-5. She has also served as 
an interim middle school principal. "On the TAGT Board, I 
will seek to broaden public awareness of our responsibility to 
provide appropriate @ducation for all students, encourage 
regular education teachers' participation in TAGT, seek a 
variety of programs available at the high-school level, and 
continue to seek active parental involvement;,' says Ms. 
Albers. 
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Region IX Director: 
Linda Fontes 

A GIT teacher since 1989, Ms. Fontes is 
currently the LEAD facilitator and 
grades 4-6 G/T teacher for Wichita Falls 
lSD. As a former board member of the 
Wichita Falls Association for the Gifted, 
Ms. Fontes is aware of the need for community support. She 
was also a 1991-93 Odyssey of the Mind judge. Ms. Fontes 
says, "As a member of the TAGT Executive Board, I would 
like to see strengthened communication between the state 
and regional levels. This would ensure improved effective
ness in the region and, hopefully, increased membership. I 
would be an advocate for GIT programs in the region because 
better G/T programs mean better education for aU students.;' 

Region XI Director: 
Benny Hickerson 

As coordinator of GIT and L •. ngnage 
Arts for Hurst-Euless-Bedford lSD, Dr. 
Hickerson has been involved in district
level coordination of a GIT program and 
has developed, implemented, and evalu
ated GIT programs. She is also a classroom GIT teacher and 
teaches G/T college courses. "As Region XI director, I will 
work within the region and at the state level to continue the 
positive advocacy role of TAGT and to continue to the mo
mentum established over the past decade in promoting 
educational opportunities for the gifted. My priority goals 
include facilitating regional networking; communication, 
and expanding G/T staff development opportunities within 
our region and statewide," says Ms. Hickerson, 

Region XIII Director: 
Gwendolyn Fort 

As a teacher of honor's and GIT English 
at Westwood High Schoolin Round Rock 
lSD, Ms. Fort was responsible for writ
ing curriculum for grades 9·12 for the 
district and was also chosen as a mem
ber of the pjlot team for Alternative Assessment for GIT 
Students. Ms. Fort is a former student of the NationaVState 
Leadership Training Institute for G/T and a member of the 
Secondary English ExCET Committee. Ms. Fort says, "For 
more than twenty years, I have been studying and teaching 
GIT students and believing; as H. Carter says, that 'there are 
only two lasting gifts that we can give to our children. One 
is roots, the other; wings.' I am determined to be an advocate 
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NEW MEMBERS OF THE 1994 TAGT EXECUTIVE BOARD ... 

for placing the GIT together for appropriate and differenti
ated curricula but also for providing the GIT with challeng
ing, flexible, determined! trained teachers," 

Region XIV Director: 
Kathy Hall 

Ma. Han teaches seventh and eighth 
grade gifted students in Abilene ISO 
where she also coordinates the middle 
school gifted program. She has served 
as assistant director of the Threshold 
Program at Hardin-Simmons Univer
sity, conducted gifted education inservices, and has worked 
with the Parent-Community Division of the National Asso
ciation for Gifted Children. Ms. Hall is a newly-appointed 
board member for TAGT and a welcome addition to the 
Executive Board. Of her goals on the TAGT Board, she says, 
"As well as serving as general information liaison within our 
region! I would like to encourage the GfT personnel in some 
of our smaller school districts tojoin TAGT and to encourage 
the Board to offer special attention and assistance to these 
rural districts. I hope to increase the number of parents 
joining TAGT from Region XIV by directly soliciting mem
berships and by facilitating formation and networking of 
parent support groups. n 

Region XV Director: 
Nilda Benavides 

An educator with 11 years of experi
ence, Ms. Benavides is the G/T LEAD 
teacher for San Felipe-Del Rio Consoli
dated ISO. She is not only a member of 
the nel Rio GIT Association but also a 
parent of elementary, middle school! 
and high school GIT students who organized and promoted a 
district-wide OIT fair. Says Ms. Benavides, "In a society that 
shows prejudice against the talented and competent yet 
pities and supports the disadvantaged, I hope to bring en
lightenment. I want to break that barrier of prejudice and 
bring compassion to the other end of that disadvantaged 
scale - the gifted and talented." 

Region XVII Director: 
Katherine Fergeson 

Ms. Fergeson is the director of GIT for 
Slaton ISO, a state evaluator for Texas 
Problem Solving, and vice-president of 
Slaton Texas ClassrooIil Teachers 
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Association. She coordinates a yearly historical tour for GIT 
students and has 26 years of teaching experience. "The 
current Texas educational economy is a challenge that de
mands a vision for the gifted population that is both far 
reaching and well defined. As the largest association advo
cating for the gifted, we have the responsibility to provide 
dynamic, innovative leadership both on the state and federal 
levels. In unity, there is strength/! says Ms. Fergeson. 

Region XIX Director: 
Madeleine Bullock 

Returning as Region XIX Director, Ms 
Bullock is assistant principal fox 
Pasodale MiddlelElementary School in 
Y sleta ISO. She has organized support 
groups for parents of the GIT, coordi- " \ 
nated the district's handbook for parents of the GIT, and 
taught GIT for 10 years. Ms. Bullock says, "My goal as the 
Region XIX director is to increase public awareness of the 
need to provide gifted students with appropriate, quality 
education as mandated by the Texas Legislature. I will 
continue to: 1) facilitate communication with the members 
and provide information On issues in gifted education at the 
state level; 2) provide support for the newly-organized par
ent group and for educators faced with changes in their gifted 
programs; and 3) emphasize the opportunities available to 
students through TAGT Summer Scholarships." 

. 

JOURNAL DEADLINES 

Remember to check the Call For Articles on 
the inside back cover of tempo for themes in 
your field of speciality or interest. 

Receipt dates for articles, spreadsheet sub
missions, and advertising are as follows: 

Spring 1994 - Due February 15 

Summer 1994 - Due May 15 

Fall 1994 - Due August 15 

You are encouraged to submit your materials 
as early as possible; we will hold early sub
missions for publication in the issue for which 
they are intended. See the Call For Articles 
for more details. 
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RESOLUTIONS SUPPORT GIFTED EDUCATION 

The delegates ofthe National Education Association recently adopted the following resolution: 
Resolution B-IS. Gifted, Talented, and Creative Students 
The National Education Association believes there must be increased development of fully·funded 

educational programs for gifted. talented. and creative students. 
The Association recognizes its responsibility to aid educators in selecting reliable methods of 

identifying and teaching these students. Such identification shall not discriminate on any basis 
other than the exceptionality being identified. The Association also believes that training 
programs in gifted and talented education must be provided for appropriate school employees. 

The Association urges local and state affiliates to encourage such programs and methods to ensure 
that these special needs are met. (80, 92) 

In addition, the National Middle School Association (NMSA) recently adopted the following 
resolution concerning gifted education: 
Resolution 98 #5 
Whereas, the development of gifted students is accelerated in one or more areas in comparison to their 

peers, and Whereas, research identifies that these students want to be with their age peers and 
not feel alone in the learning process, and Whereas, self-concept and self-esteem are directly 
related to all areas of school success, 

Therefore, be it resolved that NMSA provide information about these issues and offer professional 
development experiences to help middle-level educators respond more effectively to the needs of 
these unique students. 
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NATIONAL REpORT AVAILABLE 

The United States Department of Education re
cently issued its first report on the education of 
gifted students since 1972. This report discusses 
these services within the context of educational 
reform and suggests possibilities for future action. 
Newspapers across the nation have showcased the 
findings of this report (see Dumb About Smarts, 
next page). Photocopies of the report are available 
through TAGTfor $2 plus $1 postage; an order form 
is provided for your convenience on page 28. Be sure 
to pick up a copy; this report is a must-read for 
everyone concerned about the education of the 
gifted and talented. 

TEA PANEL DISCUSSES GIFTED 

TEA is sponsoring a symposium on February 21 
entitled "Future Directions for the Education of 
Gifted Learners." The symposium begins with a 
panel of expert educators who have focused not only 
On gifted education. but on services to minority and 
economically-disadvantaged students. interdisci
plinary curriculum. and cognitive psychology. The 
panel will focus on questions such as how educators 
might assess talent in young people, how the latest 
theories of intelligence could shape future services 
to students, and the type of curricular options that 
are needed to assure that each student·s needs are 
met. 

Watch the next issue of tempo for important infor
mation from this by-invitation-only symposium. 
Please contact the Division of GiftediTalented at 
TEA with questions, (512) 463-9455. 
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DUMB ABOUT SMARTS 
Anna Quindlen 
Reprinted from New York Times, November 17, 1993 

MirianAcosta~Sing has a problem. She's 
the principal ofa New York City public 
school; a school whose students are al
most entirely black and Latino, with 
income levels low enough to qualify for 
free lunches, in a neighborhood in which 
fifth and sixth graders are importuned 
by dealers to take lucrative work as 
drug runners. 

But Dr. Acosta-Sing's problem is not 
what you might imagine. She runs the 
Mott Hall School in Washington 
Heights, whose 450· students, grades 
four through eight, are all gifted and 
talented. And all she has to do is men
tion those two words to be written afffar 
state funds, grant programs, most kinds 
of additional aid. 

"We ten the children they should be 
proud of their abilities/' she says. IIBut 
I have to camouflage the fact that these 
are academically-accelerated kids when 
I write proposals. Because all the focus 
now is on remediation." 

There's no news for the administrators 
and teachers at Mott Hall, or for many 
others who work with smart kids, in the 
report issued last week by the Depart
ment of Education that says the United 
States gives its brightest children short 
shrift. The report notes that smart kids 
are not being challenged in public school 
classrooms, that little money is spent 
on curriculums designed for their spe
cial needs, and that stereotypes ofnerdsj 
geeks, and dweebs make many kids shy 
away from being identified as gifted 
and talented. 

With the emphasis on poor performancej 
on kids who aren't learning, on low 
reading scores, there has developed a 
policy of ignoring the ablest students, 
what Acosta-Sing calls the ~Ithey can 
take care of themselves" approach, The 
result is that bright American children 
learn less than their peers around the 
world, particularly in math and science. 

And the systemic failure is a reflection 
of an old established societal one that is 
horribly confusing to kids of all stripes. 
They move through the hallways of 
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Arnericajs public schools, learning ev
ery day the lesson that to be cool is all 
there is of life. No wonder they feel 
scammed when, at 30, the requisites for 
success are so much greater, and so 
much different than that. 

Mott Hall has the largest number of 
children reading at or above grad. level 
of any middle school in New York City, 
Yet when the eighth grade started a T
shirt business, the kids demurred at 
putting the school name on the product. 
'~They said if they wore it in the com'mu
nity, they would be ridiculed/~ Acosta
Sing said. 

That's so unfair. But it's ultimately 
more unfair to the other kids, who learn 
to value dross over gold. When they 
think of making it, getting rich, hitting 
the big time, the venue is pro sports or 
record contracts. The ability to pass a 
ball through a hoop generates reams of 
prose and publicity, and millions in 
commercial endorsements. 

But we still havedt discovered a way to 
tinsel up the ability to pass a theory 
through a set of complicated proofs, to 
make aNabel as seductive as a Grammy, 
The future is built on brainsj not prom 
courtj as most people can tell you after 
attending their high school reunion. 
But you'd never know it by talking to 
kids or listening to the messages they 

get from the culture and even from 
their schools. 

American education has been so preoc
cupied with remedial courses and so 
opposed to tracking in recent years that 
it has participated in the charade. In 
one survey j only 2 cents out of every 100 
dollars spent on public educa.tion was 
spent on progcams for talented stu
dents. 

The Department of Education report 
concludes that the problem is particu
larly acute in poor neighborhoods, where 
the educational focus is so often on 
failure. Mott Hall kids go on to some of 
the nation's best high schools and the 
Ivy League, In a neighborhood in which 
long division can mean cutting up a kilo 
of coke and subtraction is sometimes 
time off for good behaviorj this is an 
everyday miracle_ 

Yet these are kids who don't want their 
school name On their shirts. This is the 
school whose principal saysj "JIm looking 
for a millionaire" because she despairs 
of getting more money from a system 
obsessed with its potential failures to 
the detriment orits potential successes. 
And this is a system the Department of 
Education concludes is neglecting the 
bestasamatterofcourse. Dumbjdumb, 
dumb. Just dumb. t 

LONG RANGE PLANNING ... 

Future sites and dates of the TAGT Annual Staff Development 
Conference are as follows: 

• 1994 - Fort Worth Convention Center, November 16-19 

• 1995 - George R. Brown Convention Center, Houston, 
November 15-19 

• 1996 - Austin Convention Center, November 20-23 
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Bertie Kirtgure John SlImllI"1!! 

EDITORIAL BOARD ADDITIONS 

The TAGT Editorial Board proudly announces the addition oftwo new members, Dr. Bertie Kingore 
of Hardin-Simmons University in Abilene and John Samara of The Curriculum Project in Austin. 
Both Bertie and John are nationally-known speakers in the field of gifted education and both have 
contributed a tremendous amount of substantial professional writings to the field. TAGT is pleased 
to have their counsel on the Editorial Board. 

NEW EMPHASIS FOR JAVITS 

The reauthorization ofthe J avits legislation is proceeding with an emphasis that places it in 
alignment with the new focus of the U. S. Office of Education. All federal programs in education 
will now be designed to support schools whose students are more deeply enmeshed in poverty, 
the newly developed and developing national academic standards, and a whole school approach 

. to change. One of the questions that must be 

WEISS NAMED To TBEC 

BOARD 

Dr. Ann Weiss of Goose Creek CISD, the 
immediate past second vice-president for 
TAGT, was recently elected the vice-chairfor 
regions 4, 5, 6, 7, and 8 of the Texas Business 
and Education Coalition (TBEC). TBEC 
works with schools, education associations, 
and community leaders throughout the state 
to form alliances between business and 
education. TBEC was most recently in the 
spotlight for endorsing a Recommended High 
School Program to TEA, which was approved 
at the November meeting of the State Board 
of Education. 

Ann Weiss 
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addressed by all new J avits proposals will now 
be, "How do you change a whole school to 
develop higher learning with gifted education 
as only one component?" 

Chapters 1 and 2 and the Elementary and 
Secondary Act are all under close scrutiny. 
Javits is a part of the Elementary and Second
ary Act and will probably be rewritten to place 
gifted programs into leadership positions in 
creating a whole school approach where higher
level learning can take place with gifted 
programs seen as only one component. Differ
entiation will be a requirement of these 
provisions. While much negotiation is now 
underway, a reduction in funding and a new 
direction toward gifted in the total school 
environment are expected. 

This would be a very good time to contact your 
U. S. Senators and Congressional Representa
tives to let them know of your support for gifted 
education and urge their active involvement in 
these discussions. 

Reprinted from Intercom,California Associa
tion for the Gifted, October 1993. 
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ATTENTION: PARENTS OF HIGHLY 
GIFTED CHILDREN 

1994 TEXAS TEACHERS OF THE YEAR 
SELECTED 

Belinda Carter of Marshall, Texas, wrote an article 
that appeared in the fall 1993 issued of tempo about her 
highly-gifted son John. Ms. Carter is anxious to talk 
with other parents who have school-age children in 
college. (Her son John began taking college courses at 
age 10.) If you have information you would like to share 
with Ms. Carter, please write to her in care ofTAGT, 
406 East 11th Street, Suite 310, Austin, Texas, 78701-
2617. 

Mary Elizabeth Fortenberry, an English teacher at 
Newton High School in the East Texas Piney Woods 
along the Louisiana state line, and Karla Davis, a 
second-grade teacher at La Vega Elementary School in 
Waco, have been selected Texas State Teachers of the 
Year for 1994. Fortenberry also was selected to repre
sent the state in the National Teacher of the Year 
program. Selection of the 1994 National Teacher of the 
Year will be announced next April by President Clinton 
during a Rose Garden Reception. 
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National Excellence: 
A Case for Developing America's Talent 

National Excellence: A Case for Developing America's Talent was re
searched and published by the Office of Educational Research and 
Improvement ofthe U. S. Department of Education, under the direction 
of Program Director Pat O'Connell Ross. 

More than 20 years have elapsed since the last national report on the 
status of educating gifted and talented students. Much has changed 
since that report alerted Americans to the pressing needs of these 
youngsters and challenged policymakers to provide them with a better 
education. National Excellence discusses these changes. It also de
scribes the "quiet crisis" that continues in how we educate top students. 
~ __ IIIIIIII _____________ ... ____ ...... __ _ 

National Excellence: 
A Case for Developing America's Talent 

ORDER FORM 

NAME: TITLE: _________ _ 

SCHOOIJDISTRICT: ___________________ _ 

ADDRESS: _____________________ _ 

CITY,STATE,ZIP: TELEPHONE: ______ _ 

National Excellence (price includes postage) ................................. $3.00 

Quantity ordered ................................................................... ____ _ 

Total Enclosed: ............................................................. $, ____ _ 

Please remit the completed order form and payment to: 

.,:;"'"'' TEXAS AsSOCIATION FO« 1'HE GIFl'ED AND TALENTED 
~ NA1'IONAL REpOR1'ORDERS 
1~1 406 EAS1' 111'H SmEE1', SUI1'E 310 
14,,;<::;0./ AUSTIN, TEXAS 78701.2617 
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TAGT Publications and Materials Ordering Information 

ITEM 

Curriculum Guide for the Education of 
Gifted High School Students 

Video: The Need DEFINED: Gifted Education In Texas 

Raising Champions: A Parents' Guide for 
Nurturing Their Gifted Children 

Monograph: Identification of Gifted I Talented Students in Texas 

University Programs in Gifted Education in the Slate of Texas 

Aasociation Pins with the TAGT logo 

National Report on Gifted Education 

tempo Back Issue. 

Off Hours, by Jean Watts 

All price. include sales tax. 

PRICE EACH POSTAGE 

$15.00 $3.50 

$12.00 $2.00 

$9.00 $2.00 

$6.00 $1.25 

$1.50 $.75 

$3.00 $.75 

$2.00 $1.00 

$4.00 $1.00 

$8.50 $2.00 

To order, plea.e .end a check for all items ordered, including postage and handling for each item, to: TAGT 
Material., 408 East 11th Street, Suite 31O,Au.tin, Texas, 78701-2617. Please include a note with your 
check .pecifying the item(s) you are ordering, and include your return address and daytime phone number. 

CONSUMER INFORMATION CATALOGS AVAILABLE 

The Consumer Information Catalogue is a listing of200 Federal government publications on 
a variety of topics such as money, jobs, health, Federal benefits, food and nutrition, credit, 
housing, educating your children, and more. The catalogue is available in English and/or 
Spanish. 

The English version is issued four times a year and is available free; these must be ordered 
in quantities of at least 25. The Spanish version, Lista de publicaciones federales en espallol 
para el consumidor, is issued every two years. The 1993-94 version was recently printed. 

Both the Consumer Information Catalog and Lista are published by the Consumer Informa
tion Center of the U. S. General Services Administration. To order your free copies, please 
complete the form below. 

_-"IIII!IIIo_IiIIIIII ___________ ~ __ ~ ________ ... __ _ 

To subscribe to the quarterly Consumer Information Catalog and/or to receive your copies of 
the Lista, fill in the information below and mail this form to: Consumer Infonnation 
Center, Dept. ML (XC), 18th & F Streets NW, Washington, DC 20405_ 

o Put me on your mail list to receive '-1 __ ---'1 copies (25 copy minimum) of the Catalog 
(English). 

o Please send me '-1 __ ---'1 copies of the Lista (Spanish). 
Name: _____________________________________________________________ __ 

Organization:, _______________________________________________________ _ 

Address: __________________________________________ _ 

City,State,ZIP: _______________________ _ 
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ANNuAL CONFERENCE PROMISES SUCCESS ... ANn DELIVERS! 

30 

,/ 
I • 

. '" \ 

MalT Scott Nabetil, Texil.iI Heilrolld Commi~lji(lnijl', 
addresses the audleJl.~ at the Fint Generl1l Saljl;lion, 

A iI'Q\\P enjoys a mlnl
sElI3!lion durine- the well
attended CreativJty 
Potpourri. 

Felice Kaufmann of th~ 
Council for Exceptional 
Chlldl'fln, a featured pre
senter, takes time to eh!l.re 
her expel'tise with II 
conference attel'1dee. 

UNKASKING 
THE 

POTENTIAL 

VITAL STATISTICS 

The 1993 TAGT Annual Staff 
Development Conference broke an
other record with attendance of 
more than 4,300 educators, par
ents, and other professionals. This 
attendance represented more than 
50 percent of the school districts 
in Texas. The Conference offered 
great variety with 351 informative 
sessions to choose from over the 
three-day period and 117 exhibit 
booths to visit. 

(F'mrn left, seated) John HOI'Il, 
Superintendent of Mesquite lSD, 
ArmTl'ull, TAGTImmedtate Paet 
President, Jan Ramee,V, AdII1.LJl.
istratol's' Luncheon Chair, Kathy 
Hargrove, TAGT President. !l.nd 
Mary Beth Rogel'a. Lloyd Bel'lt!jen 
Chail' for the LBJSchool of Public 
Affairs at the UJ~ivel'eit.y ol'Tex!l.!j. 
listen Intently ae EJ'ni!!jto Cort~~. 
Jr., Southwest Regiortal Director 
of the Tex!l.e Induetrial Ar~lI.~ 
Found!l.tioil. pl'!lesl'lt!j th~ keynote 
address !l.t the Adrtlil'li~trll.ton' 
LuncheoJI. 
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1998 Ann Shaw ,~hol.llTA Mllryllnnil Car'lr'lOr'I of Sprlne- IBD and WII.de 
Coriel! OfCYPN.!I,·Fl1irb.ll.nkl laD pOs/! pt()l.Idly after receiviniNlOOiIlition 
at the Memberljlhip Luncheon. 

, 
• (li'rom Iljlftj Ann Wink, Pn!lIider'lt

li:J~t, Ann Trull, Kathy Hargrove, 
and Ann Willillml, Secor'ld Vice-
Prlillllidljlnt, aTe but II lIa:r'!'tpling of K .. 
thlil mll.\lt.l/;nninds behind the 199-4 ~.:. .. 
'l'AGT Executive BOllrd. 

WINTER 1994 

M.II.rsha Harrison (I), past RtJiion VII Director, enjoys a 
converllll.tiOJ'l with Adelle McClendon, TAGT PlIstPtellident 
lind CUTT/!r'It. Editorial Board meITlblilr. 

Connilil McLendon, TACT E~cutlve Director, hljl.ljIl1n animllted dillcu8-
slon on thljl inl lind outs of'ir'leervlce credit with two IjI.ttendeel. 
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Mary BlasBing[u'l'll!. 1993 
Carole Verlnillion Award 
Winner from Buffalo Gap 
Elementary irt Jim Ned 
CISD, proudly dillplll.YII her 
award. 

The Round Rock Hiih School BrRss Ensemble entertains 
g1reStlo lit thl\l Admini.l3tratol's' Luncheon. 

32 

Maty Seay (\), kmpa EditoT, lind Ann Wink rljlvi\lw Pfl:l81'EI.I3.13 made by the Association in 1993 at an 
Eh:~rut.ivl!! Board meeting. 

Amst'Jda Bauu:II'i (I'), (rut
going TAGT Irtirtiedia!;e 
Past Pr6l1ideI'lt. give~ 
TAGT Board pirtl! to 
ArmaI1.do Villaffllal,1994 
Region III Dir!!!ltur, and 
LInda FOntell, 1994 
Region IX Diri!!ltor. 

Linda Clmullt, Deputy COI'l'lI'l'li!l.!liOrtl!rfOr Currllll.ilum, Allellment, 
and Profeaslonal DeveJopl'l\Ell'lt at the Texl!I.lI Itduclltion Agency, 
watches the proceedings at the FiI'l:lt GeMrll.i SelSilion. 
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STALKING THE ROGUE GIFTED 

By Jean Watts 

WINTER 1994 

Editor'. Note: This article is printed directly from the notes to Ms. Watts' pre8entation 
at the Membership Luncheon of the 1993 TAGT Annual Conference, in response to the 
many requests we received for copies of Ms. Watts' standing-room-only session. 

The currently unfashionable status of gifted 
education has me alarmed. Not because 
our brightest children should be served. 
since there may be other approaches that 
will be more effective than what we have 
tried to do so far. What alarms me are the 
arguments against it and the benign ne
glect of those who don't argue at all. It 
sends a chill of realization through me 
about the state of all education for all chil
dren. 

The most common charge I hear is that 
gifted education is undemocratic and elit
ist. Why give more difficu1t~ complex in
struction to a few, who are presumed to be 
children of the well-to-
do? If good for them, 

parents. Someone said there should be two 
gifted tracks, one for Ivy League college 
and one for intellectual wanderers 
marching to their own beat with completely 
different approaches. One that gives rigor, 
structure, and acceleration. The other that 
feeds the soul and runs interference for the 
student to be able to pursue that great 
thematic question that fuels his or her 
existence but as yet has no name. Colleges 
seek both. 

But what are we arguing? That there is nO 
place for gifted education in a school? I've 
heard professors tell that to new teachers, 
administrators say it to school boards! 

speakers say it to stu
dents in conferences. 

then why not good for 
all? Check what educa
tors of gifted are doing 
and share it? I have 
seen many teachers do 
just that, using the 
gifted classes as labora
tories from which to 
steal at will, as they 
should. But while ev
ery child deserves to 
learn critical thinking) 
problem solving, and to 

To SAY THAT ALL 
They state, wishfully 
thinking, that all kids 
are gifted. Yes, all kids 
have individual 
strengths which should 
be encouraged. But not 
all strengths are of the 
same magnitude, or 
even recognized as such 
by the students. To say 
that all students are 
gifted is to redefine the 

STUDENTS ARE GIFTED 

IS TO REDEFINE THE 

WORD "GIFTED" INTO 

THE WORD "HUMAN" 

AND BELIEVE IT TO 

MEAN THE SAME. 

increase creative expression, not every child 
is a passionate sponge. Not every child is 
fluently reading before kindergarten, or 
asking what E .. mc2 means at age seven. 
Not every child is willing to spend hours 
without interruption on a study of choice. 
If the method by which a child enters a 
gifted program is simply A's and neatly
done tests without a search for that 
unquantifiable but easily recognizable pas
sionate natur.e to learn! then the gifted 
program will be half-filled with people who 
have learned to play the school game and 
read well but are not necessarily gifted. 
Kids who have had the advantage of care
ful nurturing come from careful, successful 

word "gifted!! into the 
word "human!! and believe it to mean the 
same. A gifted child is an astonishment, an 
uncut diamond needing life to cut its facets 
into brilliance. A quartz crystal is as 
beautiful, but without the potential or the 
rarity. They are not the same. To say that 
they have different needs is not to belittle 
a more average child or to demean the 
classroom teachers ~ as when people say 
"what does the average child get in school 
- nothing," "nothing!! being the creativity 
and intelligence of a classroom teacher with 
a master!s degree. 

What is likely to be lost without some focus 
on the needs of very bright children? Les. 

(S" WATIS. p. 34) 
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WATTS 
continued from page 33 
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TACT Annual 
Conferenca. 

emphasis on either analytic or synthetic history 
in which the whole scope of human existence and 
problems are explored. Less individual, in-depth 
explorations of topics in science! art! and litera
ture with the promise of becoming an expert in a 
field which someday the students may change. 
Less allowance for advanced mathematical rea
soning at an inspiring pace. Less chance to pit wit 
and subtle nuance against an idea or argument of 
peers. Less chance to read the thoughts of intel· 
lectual giants from past eras in the original texts 
and to learn to read them clearly, 

Instead, we may see everyone given the same 
materials to be learned together with the bright 
kids there to inspire the others, help teach them, 
and learn social skills, These things are neces
sary and fun. All kids seem to enjoy learning 
cooperatively at times. But we are ignoring the 
biggest strength they have - the joy of indepen
dent quests to fill the insatiable desire to know, to 
experience, to perceive. Perhaps; in our ignorance, 
we have relied on tests and been disa.ppointed 
when the kids we identified didn't seem that 
different and incorrectly concluded, therefore, 

that no one is really gifted. How does that argu
ment go? 

"Gifted kids are passionate. 
Our high scorers are no more passionate than 
others. 
Therefore, we don't need gifted education. 
Right?" 

We wouldn't need separate education for bright 
children if parents and teachers both would value 
the intensity of a child's searches and sometimes 
incomprehensible interests. If adults would talk 
with and be a mentor to a child, opening doors and 
offering seeds, but insisting it be th~ child's de
light and not the parents' need fulfilled. One doe. 
not need to push a passionate child; it's more like 
hauling back the reins at a full gallop. We should 
help them to recognize a talent they may take for 
granted and give them time and the need to fall 
back on their own creativity. Time to read, read, 
read. One has 30 choices on a television and 
30,000 in a library. We must insist at time. on 
rigor and precision, on depth and completion. But 
we also must insist on playfulness, aesthetics, 
and risk taking. We can't worry so much about 
the proper progress of a child that we forget he or 
she is not a product. 

r am worried that without an appreciation for 
highly intellectual play we will lose the chance to 
think and will become a superstitious, narrow
minded country of impulsive gullibility. 

I am worried that without access to and apprecia
tion for books we will become robots with no 
memory Or appreciation for anything but the 
present! trendy media events, 

I fear that without valuing mental and creative 
power and creating a support system as invigo
rating and inspiring as the sports world has I we 
will have no Olympic thinkers but rather couch 
potatoes who wonder why people don't do some· 
thing about the world. 

Gifted education should be a jewel on an out
standing effort to raise all our kids to their best 
efforts. All kids deserve it, but they are all 
different, with equal right to an education that 
meets individual needs. I think the demise of 
gifted, as the underfunding of libraries! is only a 
symptom of our own inability to decide what we 
want from education. Right now all we want is to 
keep anyone from getting angry. Well, I'm angry. 

t 
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Interdisciplinary Curriculum 
and Problem Solving Conference 

Secondary gifted students and their teachers will 
have the opportunity to attend Baylor University's 
Fourth Annual Interdisciplinary Problem Solving 
Conference in Waco, Texas, April 22-23. Partici
pants in the conference have been challenged to 
solve problems related to ending the aging process, 
the encouragement of the creative process in an 
Eastern block country, and intergenerational con
flicts in a South Texas community. Students this 
year will focus their energies on solving another 
mystery of dramatic proportions and, as always, 
learn to use the creative problem solving process. 
Whne receiving 12 clock hours in gifted education, 
participating teachers will also receive hands-on 
training in the development of interdisciplinary 
curricula using the creative problem solving process, 

Please reserve early since space is limited. For 
more information, contact Dr. Susan Johnsen or 
Beverly Hay, P. O. Box 97314, Waco, Texas 76798-
7314, (817) 755-3113. 

Request For Nominations: 1994 
Texas Outstanding Teaching of the 

Humanities Awards 

The Texas Committee for the Humanities (TCH), a 
state program of the National Endowment for the 
Humanities, has launched the fifth year of its grant 
program to recognize and reward exemplary contri
butions of humanities teachers in Texas elementary, 
middle, and high schools. In May of 1994, TCH will 
award six Texas Outstanding Teaching of the Hu
manities Awards of $2,000 each ($1,000 given to the 
teacher for further professional development and 
$1,000 given to the teacher's school for the purchase of 
humanities instructional materials and/or for the 
improvement of humanities courses and programs.) 

Any student, parent, fellow teacher, school adminis
trator, ormemberofthe public may nominate any full
time teacher presently teaching one or more humani
ties courses in a Texas elementary or secondary school, 
either public or private. Nominations must be 
postmarked no later than midnia-ht March 1, 
1994. 

Award decisions by the TCH Board of Directors are 
based on merit for outstanding contributions to the 
teaching of humanities in Texas. Examples include, 
but are not limited to: innovative teaching methods; 
introduction of new teaching aids; successful intro
duction of a new course or coursework; and develop
ment of teacher training programs or workshops. 

Further information and nomination forms may be 
obtained by contacting the TCH at (512) 440-1991. 
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THE NEED DEFINED: 
GIFTED EDUCATION IN TEXAS 

The Need DEFINED: Gifted Education in Texas is a 
documentary about the current needs of gifted edu
cation programs in Texas and the work of the Texas 
Association for the Gifted and Talented. The video 
is filled with factual information and personal inter
views with educators, parents, and students involved 
in gifted education programs. 

Filmed on location in cities throughout Texas, The 
Need DEFINED is a memorable video that can be 
used to provide information to school administra
tors, members of state and local government, and 
community decision makers. The various personal 
interviews provide eye-opening accounts of what it 
means to be gifted - from the viewpoints of all 
involved. 

ORDER FORM: TAGT VIDEO 

MAILING ADDRESS: ------------11 
CITY, STATE, ZIP: __________ _ 
DAYTIME TELEPHONE: ( ) ________ 1 

QUANITIY ORDERED: X $12 = __ _ 

TOTAL DUE: 

.,...,--__ X $3 
(Shipping & Handling) 

Please send completed order form and payment to: 

TAGT VIDEO, 406 EAST 111'H STREET, 

SUITE 310, AUSl'IN, TEXAS 78701-2617_ 
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Dear Colleague: 

You are cordially invited to submit a program proposal for a session presentation at the 
Seventeenth Annual Conference of the Te&as Association for the Gifted and Talented, 
which will take place November 16"19 at the Fort Worth Convention Center. "The 
Challenge of Change" is the theme for the conference, The current restructuring 
movement has provided many opportunities for all of us to adapt to change, Join us in 
Fort Worth to discover how gifted education can provide leadership in the areas of 
authentic assessment, inclusion, interdisciplinary curriculums, national standards, 
probleIil~based learning, site-based managernent l technological networking, and other 
change movements. Since all serious change requires a collective effort to stimulate, 
envision, implement, and monitor the innovation, we need to work together to ensure 
that gifted children continue to be served in the midst of all of the state and national 
restructuring efforts. 

On the next page is a "Call For Proposals" that outlines the application procedures and 
other requirements related to session presentations. In order for your proposal to be 
considered, the application must be completed in full. You will be notified by May 20. 
1994, regarding the status of your proposal. 

Your participation is important to the growth of our strong state advocacy for gifted and 
talented education. Only through the continued support of better teacher training, 
community involvement, and focused research will we be able to meet the challenges of 
change, 

Sincerely, 

:!:::::::~ 
Chair, 1994 Conference Committee 
First Vice President, TAGT 

SUGGESTIONS AND CRlTERlA FOR PROGRAM PH.OPOSALS 
The following are possible program proposal topics which pertain to the interests ofTAGT conference participants, Perhaps these ideas will 
provide a springboard for proposal ideas. Topics/issues are NOT limited to those listed. 

• CreativelPtoductive Thinking 
Critical Thinking Skill, for the Gifted 

• Research/Study Skills for the Gifted 
• Specific Subject Area Differentiation 
• ThematiclInterdisciplinary Instruction 
• Academic Competition 
• Opportunities for the Gifted in Higher 

Education 
• Career Counseling for the Gifted 

SELECTION CRITElUA 

• Technology 
• Global Awareness 

Leadership Abilities 
• ViaualJPerfoI1l1ing Arts 
• Patenting the Gifted 
• Affective Needs 
.. Changing Demographics 

Non-Traditional Measures for 
Identification of the Gifted 

At-Risk Gifted Learners 
• Mentors for the Gifted 
• Non-TraditionallPortfolio .A$!;Iesament for 

the Gifted 
• Gifted Program Evaluation 
• Issues and ResearchAddressing the Gifted 

Effective Schools' Research and the Gifted 
• Grouping Implications for the Gifted 
• Cooperative Learning 

The TAGT 1994 Conference Committee will review program proposals using the following criteria: 

A. Relevance and significanCE! of the ideas to be presented. 
B. Clarity and organization of the proposal. 
C. Theoretical soundness of concepts to be presented. 

D. Appeal to indicated audienee. 
E, Innovativeness of the topic and/or approach to the topic. 
F, Qualifications of the presenter. 

GOOD LUCK WITH YOUR CONFERENCE PROPOSAL! 
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CALL FOR PROPOSALS 

Texas Association for the Gifted and Talented 17th Annual Conference 
The Challenge of Change 

November 16 - 19, 1994/Fort Worth Convention Center, Fort Worth, Texas 

Proposals must be postmarked by April 22, 1994. 
All individuals submitting proposals will be notified of their proposal status by May 20, 1994. 
Please mail completed proposal. to: TAGT 1994 Conference, 406Eut 11th Street, Suite 310, Austin, Texas 78701.2617, 
Attention: Dr. Susan Johnsen. 

Plea •• type or print clearly 

I. PRESENTER SUBMl'ITlNG PROPOSAL 

La'tName: ________________ firstNam.' ________________ MI:_----

Please circle correct salutation: Dr. Mr. Ml'll. M •. 

InstitutionlProfessional Affiliation: _________________ PositionlI'itle: ____________ _ 

MailingAddress: _______________________ Cily,St.te,ZIp· _____________ _ 

Telephone: Office ( __________ Hom.( ) __________ Fax( 

Presenter Credentials. 

Degree(') ___________________ Certiflc.tion(') __________________ _ 

Educational and Other Professional Experience: ______________________________ _ 

Two persons who can recommend you 9.& a pre&entel': 

1. Name; ____________________ Po'ition: ___________________ _ 

Address: _____________________________ Telephone: ( 

2. Na.me: ____________________ Position: ____________________ _ 

Addr •• "' _____________________________ Telephone: ( 

Co-Presenter (If applicable, maximum two): PLEASE NOTE - Communications will be sent ONLY to the presenter listed abOve. The primary 
presenter is responsible for a.ll communications with co-presenters.) 

1. LastName: ________________ firstName: ________________ MI: ____ _ 

Institution/Professional Affiliation: __________________ Position/Title: ____________ _ 

2. La'tName: ________________ FirstName; _____ . ___________ M1: ____ _ 

Institution/Professional Affiliation: _________________ Position!ritle: ____________ _ 

Facilitator (The presenter should provide a facilitator for each session presented): 

Facilitators monitor attendance, dieeemine.ted me.terie.ls, and assist with other session duties. Facilitators will receive a detailedjob description. 

La'tName; ____________ ~ ___ FirstName: ________________ MI: _____ _ 

Institution/Profesaional Affilia.tion : ___________________ PositionlTitle: ____________ _ 

MailingAddress: ________________________ City,State,ZIP _____________ _ 

Telephone: Office ( ____________________ Home( ) _____________________ Fax( 

SummerAddress: ______________________ City, State, ZIP ______________ _ 

II. SESSION '1'rrLE 
(M it is to a.ppear in the program. Please be brief - max.imum of 10 words) ______________________ _ 
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III. SESSION DESCRIPl'ION 

(As it is to appear in the program. Please be brief - maximum of 50 words) ______________________ _ 

IV. HAVE YOU PRESENTED 'I'HIS SESSION AT A PREVIOUS TAGT CONFERENCE? 

DYes DNo Ifyss, what year? ____________ _ 

V. OBJECTIVES OF TIlE SESSION (Please list two to four): 
1. __________________________________ _ 

2. _____________________________________________________________ ___ 

3. ______________________________________________________________ ___ 

4. _______________________________________________________________ ___ 

V. CORE STAFF DEVELoPMENT AREAs AS RELATED TO GIFI'ED l..EARNERs (Check ONE for which proposal is most applicable): 

Q Nature and Needs of G!T Learners 0 Identification and Aesessment o Social and Emotional Needs o Creativity 

o Differentiated Curriculum (Please specify Subject Area _______________ _ 

VI. INTENDED GRADE SPAN (Check ONLY one): 

o 'Pre6~hoollKindergarten 0 Primary o Intermediate 0 Middle School 0 High School o Higher Education 

o AL1.l.evel. 

VII. I'RrMARy AUDIENCE (List the ONE audience you think would be most interested in your presentation, for example: 

Teachers, Parents, Counselors, Librarians, Administrators, Coordinators, University Educators, etc.) _____________ _ 

VIII. LENGTH OF SESSION 

All sessions are 1 1/4 hours in length; would yOu be willirig to present a double session? DYe, DNo 

IX. REPEATED SESSION Would YOU be willing to repeat the session if selected for presentation? DYes DNo 

IMPORTANT INFORMATIONIPROCEDURES FOR POTENTIAL PRESENTERS 

L Plea.se eend an original proposal and one copy of the proposal to the 
address shown on the front of this form. Retain a file copy for your 
records; materialSi submitted to TAGT wi1J not be returned. Please do 
not use "caps lock" when completing proposals. 

2, One overhead projector with screen j lectern, and microphone will be 
available in each meeting room. ANY OTHER AUDIO-VISUAL 
EQUIPMENT MUST BE PROVIDED BY THE PRESENTER. 

3. Expenses for travel and attendance at the conference are the 
responsibility of each presenter. Presenters who plan to attend other 
sessions, meetings, exhibits, etc. MUST register for the 17th Annual 
Conference and pay all associated fees. 

4. TAGT will notifY presenters of rOOm capacity. Presenters are 
responsible for supplying all printed materials for distribution; exten
sive materials are not encouraged. (lfrequests are made by Au~st 15, 
1994, TAGT will copy up to 5 pages for presenters with room capacities 
exceeding 200.) 

5. All presenters are expected to conform to appropriate copyright laws. 

6. Any session cancellations by selected presenters should be made as 
soon as possible by CQntacting the TAGT office. 

7. All individuals selected to present sessions wil] be notified in writing 
by the TAGT office no later than May 20, 1994. 

I HAVE READ AND AGREE TO THE GUIDELINES STATED IN THIS PROPOSAL. 

Signature of Presenter: _______ ~--------------Date Signed: _______________ _ 
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A GLIMPSE OF EXCELLENCE 

In the fall of 1993, the TAGToffice received summation reports from the 1992 Grants for Excellence 
winners. We would like to share with you two reports from award winners that discuss the programs 
that were enabled through these grants. Grants For Excellence exist to assist in expanding the horizons 
of gifted students, educators, and parents, much like the following programs did. 

Foster Dragon Faire 

In November 1992, TAGT awarded H. L. Foster Middle 
School PTA with a $1000 Grant For Excellence to 
develop a Renaissance Festival. March 6,1993, Foster 
Dragon Faire took place in Teague Park, Longview, 
Texas. The event was an amazing success, 

The festival consisted of two sections, entertainment 
and activities. The enterta.inment was performed on 
center stage by the band, orchestra, choir, volunteer 
casts for the maypole and i'Ta:rning of the Shrew" 
production. and a dance group from Shreveport. The 
activities consisted of live demonstrations of artisans 
and student-run (adult-supervised) acti"ity booths. 

Foster Middle School i. the largest middle school in 
Longview ISD with 800 students and approximately 
90 teachers and staff members. The school draws 670 
regular education students primarily from the lower 
economic areas in town and 130 students through the 
Gfr magnet program. This diverse student popula
tionjoined together to produce this successful festival. 

Initial delays were experienced due to the lack of 
confidence in the vision. The award ofthe TAGT grant 
made a significant difference in the credibility of this 
effort. Committee chairmen were chosen from par
ents who attended a PTA festival organizational meet
ing. They volunteered for committees and service as 
committee chairmen, 

The subtitle of this festival has been "Leap of Faith." 
Unproven, unacquainted PTA members joined to
gether to make this re.tival happen. All in all, the 
festival generated a positive school spirit and new 
hope for the school. 

A very sincere thanks is due TAGT for making the 
success of the Foster Dragon Faire possible, From the 
H. L. Foster Middle School PTA, students, and staff, 
we thank you for the new beginnings you have sparked 
through making our renaissance festival possible. 
Committee reports have been turned in, teacher sur
veys have been conducted, and a 1994 chainnan search 
has begun, We plan to hold this festival next year and 
we know it will grow more successful each year, 

Submitted by: 
Lou Anne Hughes and Janine Briley, Longview ISD 
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Expanding Horizons 

The fifth-grade G/T cIa •• of O'Donnell Elementary 
School took on this project to expose the.e students to 
places beyond Fabens, Texas, in order to expand their 
outlook on life and broaden their views. The COmmu
nity of Fabens is a rural Hispanic community located 
a rew miles from the U. S.lM.xico border and 
approximately eighteen mile. east ofEI Paso. A large 
percentage of the residents receive government 
assistance and/or are employed in minimum wage 
positions. As a result, many ofthe students have had 
little or no experiences outside of the community. 
Through telecommunications, a new world was intro
duced to students via the AT & T Learning Network. 
Students were able to explore local historYI culture, 
and geography. 

The project, "Expanding Horizons/I began in Febru" 
ary and ended in May of 1993, Student. in Fabens 
were linked with schools in Mercer Island, Washing
ton; Chicago, Illinois; St. Thomas, Virgin Islands; 
Chicksands, England; Enverness, Montana; Salisbury, 
North Carolinai Somers Point, New Jersey; and Tuxedo 
Park, New York. 

Students learned that their lifestyle. and thinking 
patterns vary from state to state and from country to 
country. They learned about ~'differences.jj In addition, 
students learned about places that were previously 
ju.t points on a map. The project brought faraway 
places to the local classroom, as students learned 
computer skills via telecommunications. They con
ducted extensive research which included field expe
riences to learn more about local history in order to 
share their culture and geography with others in 
different states or countries. . 

The AT & T Learning Network offered an exciting 
learning, opportunity which motivated students to 
think and to communicate with others globally. One
hundred percent of the fifth-grade G/T class 
recommended that they be given the opportunity to 
continue other such projects during the 1993-94 school 
year. 

We would like to thank TAGT for making telecommu
nications a reality in our classroom. What wonderful 
people we met and what wonderful places we visited 
by communicating via modem to people all over the 
world! 

Submitted by: 
Joni Davis, Fabens ISD 
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CELEBRATING TAGT's 

1993 TEACHER OF THE YEAR AND PARENT OF THE YEAR 

1993 Teacher of the Year 1993 Parent ofthe Year 

Ms. Joan Mead is a primary enrichment teacher at 
Windsor Park Elementary in Corpus Christi ISD. In 
her work with gifted children, she spearheaded the 

Ms. Johanna Craig is an active mother of two, who 
works full-time outside the home, stays actively 
involved with PTO, and, in 1992-93, became presi

effort to bring Odyssey of the Mind to 
the school and enlisted the help of 
other professionals in Windsor Park 
Elementary to provide this opportu, 
nity to students. Her nominations 
testify to countless other instances 
where she has given selflessly and 
made a difference in her students' 
lives, enriching their love oflearning 
and opening their minds to new possi
bilities. Ms. Mead's own words sum 
up the reason why she wOn this award, 
"What could possibly be more impor
tant or rewarding than teaching?" 

Joan Mead alXepta her aW$l'd fhlltl Df. Anrt Weillll, 
1993 Second Vice-President, at the TAGT 1993 
Annual Staff Development COr'lfetti!l.ce. 

PAITERSON RECEIVES TAGT 
PRESIDENT'S AWARD 
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Dr. Charles E. Patterson, Superintendent 
of Killeen lSD, was selected by 1993 TAGT 
President Ann Trull to receive the 1993 
President's Award. This award was given 
in recognition of the significant contribu
tion and long-term commitment that Mr. 
Patterson has made to the education of 
gifted and talented students in Texas. 

Mr. Patterson accepted the award during 
the First General Session of the 1993 TAGT 
Annual Staff Development Conference. 

Chatlee Patter~n re~/!ive5 IIWllro from 
1993 TACT Pr~lIident 

Ann Trull. 

dent of the Katy ISD Parents of 
Gifted and Talented (KPGT). Nomi
nations sing her praises for work
ing cooperatively with the district 
administration and fostering a par
ent program that has grown and 
prospered under her leadership. In 
true testimony to her tenacity, she 
is remaining for another term as 
KPGT's president. Her goals for this 
year include improving the groups' 
understanding of state and national 
legislation affecting the gifted and 
talented. 

WINTER 1994 



TAGT Executive Board Highlights 
Meeting Date: November 20,1993 

Editor'. Note: In an effort to keep membership better informed of the management issues facing the 
organization, highlights from TAGT Executive Board meetings will be included in the tempo issue following 
the meeting. You will continue to receive communication8 from your Regional Director regarding reports from 
Board meetings. 

The Executive Board of the Te"as 
Association for the Gifted and Tal
ented met during the annual con
ference on November 20, 1993, in 
the Austin Suite of the Austin Con
vention Center. A summary of 
initiatives and actions follows. 

ReSignations were accepted from 
Kathy Aldridge, Region XIV Direc
tor; Claudine Northcutt, Region 
XVIII Director; Ann Brown, Edito
rial Board; Tracy Weinberg, Edito
rial Board (elected Secretary/Trea
surer of Executive Board). Kathy 
Hall was appointed Region XlV 
Director. Molly Yeager was ap
pointed Region XVIII Director. 
Standing Committee appointments 
were as follows: 

GovernmentaIRelatlon.: Kathy 
Hargrove, President, Southern 
Methodist University, Chair; 
Ann Wink, President-Elect, 
Killeen ISD; Ann Trull, Imme
diate Past President, ParisiSD. 

Education and Training: Susan 
Johnsen, First Vice-President, 
Baylor University, Chair; Joyce 
Miller, East Texas State Uni
versity; Pat Morelock, Burleson 
ISD;RobertPattersons, South
ern Methodist University; ap
pointed member (to be con
firmed). 

Finance: Tracy Weinberg, Secre
tarylTreasurer! Randolph Field 
lSD, Chair;JoAnn Sapper, ESC 
Region XVI. 

Elections: Ann Trull! Immediate 
Past President, Paris lSD, 
Chair; Estella Hawkins, Pharr
San Juan-Alamo ISD; Judy 
Satterwhihte, Fort Worth ISD; 

WlNTER1994 

Elizabeth Herbert! Houston 
ISD; Joe Humphrey, Abilene 
ISD. 

John Samara and Bertie Kingore 
were appointed to the Editorial 
Board. 

Connie McLendon introduced new 
TAGT staff members. Alicia 
Denney, an honor graduate of Aus
tin College with a B.A. in Commu
nication Arts, has joined the staff 
as Executive Assistant. Trey 
Watters, a graduate of Southwest 
Texas State University with a 
Bachelor's of Business Administra
tion in Marketing! has joined the 
staff as Membership Coordinator. 

After extensive review and re
search! a salary and benefits pack~ 
age was approved for the position 
of Executive Directorthat will make 
the position competitive in the busi
ness market. Ms, McLendon's con
tract was up for review and was 
."tended through June of 1995. 

The Board approved the proposed 
changes to affiliation procedures 
and membership dues for TAGT 
parent/community support groups. 
This is meant to make local affilia
tion a simpler process and to aid in 
increasing affiliate memberships. 
An individual member living within 
a TAGT membership region may 
form a local chapter and affiliate 
with TAGT. Affiliate dues are $45 
and must be renewed annually. 

The Board approved the publish
ing i'Board Highlights" in tempo, 
beginning with the winter 1994 
issue. 

Kathy Hargrove, newly installed 
TAGTPresident,heldacalledmeet
ing ofthe new 1994 Executive Board 
immediately following the Annual 
Business Meeting on November 20! 
1993. It was an open meeting held 
in the Independence Room of the 
Austin Convention Center. Dr. 
Hargrove outlined the procedure 
she followed in appointing the First 
Vice-President for the 1994 Board. 
Amanda Batson and the Elections 
Committee reviewed the bylaws 
and determined that Ms. Hargrove! 
as incoming president, should be 
responsible for appointing the va
cancy left by Bob Seney. Ms. 
Hargrove solicited the TAGTmem
bership for nominations and vol
unteers in the fall 1993 issue of 
tcmpo; a number of highly"quali
fied people indicated their willing
ness to accept the position. An ad 
hoc committee comprised of past 
board members and members-at
large reviewed the names and sub
mitted recommendations to Ms. 
Hargrove (no vote was taken). 
Based upon the committee's input 
and the qualifications of the ap
pointee, Susan Johnsen! Depart
ment of Educational Psychology at 
Baylor University! was named by 
Ms. Hargrove to be the 1994 First 
Vice-President and was approved 
by the 1994 Executive Board. 

The ne"t meeting ofthe TAGT Ex
ecutive Board wHl be January 28 -
30, 1994, at the Doubletree Hotel 
in Austin! Texas. 
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CALENDAR OF Gtr EVENTS 

JANUARY 

Date: January 23-25 
Event: TASSP Assistant Principals' 
Workshop 
Site: Stouffer Hotel, Austin 
Conlact: TASSP 

Dale: January 24-26 
Event: Commissioneris Midwinter 
Conference on Education 
Site: Austin Convention Center 
Conl.ct, TEA 

FEBRUARY 

O.le, February 11-14 
Event: American Association of School 
Administrators Annual Conferenco 
Site: Convention Center, San Francisco, 
California 
Conl.cl: 703/875-0700 

Dale: February 18-22 
Event: National Association of Secondary 
School Principals 
Site: Convention Center, New Orleans, 
Louisiana 
Contact: 703/860-0200 

Watts Books Still Available 

TAGThas contracted with the publisher of Jean Watts, a featured Annual 
Conference speaker, to sel] her book, Off Hours. Off Hours is a collection 
of witty cartoons and is a follow-up to Ms, Watts' widely-praised In Search 
Of Perspective, Ms, Watts is a nationally-known speaker whose experi-
ence as both a teacher and mother of gifted children give her cartoons 
special meaning for anyone involved with the gifted. For those of you who 
were unable to attend (or who didn't purchase their copies during the 
conference), this book is still available through TAGT. Simply complete 
the order form below and remit payment for your copy(ies). 

~---~~~~~~~~----~~~~~-----

Name: 

Address: 

City, State, ZIP: 

Daytime Telephone: ( ) 

Please send me: 

copy(ies) of Ofr Hours, $10.50 each 

(Price include shipping and handling.) 

TOTAL ENCLOSED: 

Please send check or purchase order to: 

Texas Association for the Gifted and Talented 
406 East 11th Street, Suite 310 

Austin, Texas 78701-2617 
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Oat.: February 27-March 2 
Event: 8th Annual Texas Testing 
Conference 
Site: Stouffer Austin Hotel, Austin, Texas 
Contact: 512/471-5195 

MARCH 

Date: March 5-9 
Event: National Association of Elemen
tary School Principals Annual Conference 
Site: Orlando, Florida 
Cont.cl: 703/684-3345 

Date: March 30-April2 
Event: Multiculturalism and Societies, 
Southwestern Sociological Association 
Annual Meeting . 
Site: San Antonio/ Texas 
Contact: Norma Williams, 817/565-2230, 
PAX 817/565-4663, 
e-mail: williams@scs,unt.edu. 

Date: March 30-April2 
Event: National Science Teachers 
Association (NSTA) Annual Convention 
Site: Anaheim, California 
Contact: NSTA,202/328-5800 

APRIL 

Date: April4"8 
Event: Council for Exceptional Children 
Annual Conference 
Site: Denver, Colorado 
Contact: 703/620-3660 

Date: April 9-12 
Event: National School Boards Associa
tion Annual Conference 
Site: New Orleans, Louisiana 
Contact: 703/838-6722 

Date: April 13-14 
Event: Prevention Works Wonders, Texas 
Statewide Parenting Education 
Curriculum Conference 
Site: Driskill Hotel, Austin, Tex,s 
Contact: Kristie, Children's Trust Fund of 
Texas, 512/458-1281 

WINTER 1994 



CALL FOR ARTICLES 
Spring '94 

Assessment, Identification, 
and Evaluation 

Our spring '94 issue will address the multiple ways that 
public school districts in Texas identify 
gifted and talented students. We encour-

tempo 

Summer'94 
Gifted and the Reform 

Movement 
These are changing times and gifted education needs support 

from every segment of the population. 
Please focus your articles for this issue 

age you to respond to this theme by sub
mitting articles which discuss assessment 
of students for gifted and talented pro
grams, identification ofG/T students, and 
program evaluation. 

AU articles will bejuried and should 

be double-spaced uSingAPAformat. 

Your Editoria.l Board thanks you! 

on how your district is restructuring and 
how this affects your gifted program, 
what refonns work for and against gifted, 
the types oflegislation that help or hurt, 
and how parents and educators of the 
gifted can become stronger and better 
through this wave of reform. Articles may focus on types of assessment, 

methods of identification of GIT students, 
and GIT program ~valuations. Ten others 
about the successful and innovative ap
proaches your school districts are using by 
submitting articles for this issue. 

Mary Seay, Editor 
Beverly Lowry, Managing Editor 

James Coffey 
Karen Fitzgerald 
Bertie Kingore 

Adelle McClendon 
John Samara. 

Micheal Sa.yler 

We would like to hear from a variety of 
people. We all have dealt with problems 
and successes that current reforms may 
help or hurt - please share your experi
ence with tempo readership. 

The deadline for receipt of articles is 
February 15, 1994. The deadline for receipt of articles is May 15, 1994. 

Guidelines for article submissions 
Your contribution to TAGT tempo is welcomed, 

Please use the following guidelines when submitting articles: 
L Address the article to the theme of an upcoming issue or to a 

regular feature, 
2, Submit a double-spaced typed or computer-printed copy (50 

characters per line, 25 lines per page). Please send a computer 
disk (save as "text only" [MacintoshL DOS, RTF, or ASCII; 
indicate software used). Please consider our space and 
reproduction limitations. 

3. Include a cover sheet with your name, address, position/role, 
school district and region, and daytime telephone number. 

Send all submissions to: TAGT tt;!mpQ, 406 East 11th Street, 
Suite 310, Austin, Texa.$ 78701·2617. 

FUTURE THEMES: 
Fall '94, 
Winter '95: 
Sprine- '95, 

Conference: The Challenge Of Change 
Highly GlftedlHighly Talented Student. 
CounBeling and Affective Need!!il 

TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 
MEMBERSHII' Al'I'LICATION 

Member Ne.me(s) __________________ _ T~l~ph()ne: (8) ________ _ (Wl _____________ _ 

Me.llini Address _______________ _ City ___________ __ 
Stllte ____ _ ZIP ____ _ 

School District Affilill,tion (iflilppli~llbll!~1 _____________________________________ _ 

Campus Name __________________________ _ ESC Ree-ion _____________ _ 

Membership Catee-orieB 
Individue.l $25 () 

"amily 125 () Student 15 () 
Parent Affiliate 45 ( ) 
Patron 100 () 
Institutional 100 () 
Lifetime 400 () 

Membership Services 
• tempo quarterly joutnaland newsletter • Insights Annual Directory of S/;':holarshipa 
& Awards· Capitol News - monthly update during Legislative Session· Professional 
development workshops with inservice credit • General Management/Leadership 
Training • School Boerd Member Training • Parent services and informatiOn 
·Legislative representation & networking. Reduced registration fees for conferences 
end regional workshops In addition to your regular Membership, 

rou are invited to join t!. TAGT Division 
fot (1.1'1 addition.(I1 fee. Plea$e r@:rnit check to: TAGT Membership 
Choose from: 406 Eaet 11th Street, Suite 310 I 
Gtr Coordinators $10 () Austin, Texas 78701-2617 I 
Research & Development $10 () L ___________________________________________ ~ 
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