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he phrase "Global Com
munity" has a decidedly 
modern ring, calling forth 

images of supersonic jet flights and Internet 
communiques, of cellular phones and space flights 
from which we see the Earth as a frighteningly small 
and fragile sphere. We have developed a growing sense 
of linkage into one great interwoven society. The 
worldwide celebration of the arrival of the new 
millennium (or at least the year 2000) created the 
preeminent example, people after people reveling in 
the Earth's rotation into century's end. 

Last spring, I attended an elementary choir concert. 
One song these young children performed was entitled, 
"We Are The People of the Twenty·First 
Century"(Jennings, 1999). The song carried a 
beautiful message, especially when expressed through 
the voices of those who must make it so. "We are the 
future. We are the light." The next lines, however, 
offered a challenge, "We are the people of the twenty
first century. We have the chance to do it right." The 
song spent no time arguing that we had "done it 
wrong," nor listing what must be done, though it did 
suggest certain eternally desired themes: life, peace, 
and "walking hand in hand." 

As I have reflected upon those words, T no longer 
believe that "doing it right" is easily defined. We cling 
too readily to the illusion of progress. We often believe 
that technological advancement connotes a 
corresponding cultural, social, or even personal, 

(see COllETT, page 12) 
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GLOBAL COMMUNITY 

FROM THE PRESIDENT 

Krys Goree 

I recently took the time and opportunity to read Com
mon Fire: Lives oj Commitment in a Complex World, 
written by Laurant Parks Daloz, Cheryl H. Keen, James 
F. Keen, and Sharon Daloz Parks. The book reviewed 
a study in which the authors conducted interviews over 
a period of several years with more than one hundred 
people "who had sustained long-term commitments 
to work on behalf of the common good, even in the 
face of global complexity, diversity, and ambiguity." 
In the interviews, authors interacted with individuals 
across a wide range of roles and contexts that could 
certainly be described as gifted and talented. The cri
teria used in determining sobjects for the study in
cluded: commitment to the common good, persever
ance and resilience, ethical congruence between life 
and work, and engagement with di versity and com
plexity. The mission of the authors was to seek the 
answer to questions that might provide insight to 
achieving an understanding of how lives of commit
ment to the common good are formed and sustained. 
The interviews included four primary questions: 
"What are such people like?" How do they become 
that way?" "What keeps them going in spite of inevi
table discouragement?" and "What can be done to en
courage this kind of citizenship to meet the challenges 
of the twenty-iil'st century?" This work took on par
ticular meaning for me as I thought about the topic of 
for this issue of Tempo. 

As scholars, educators, and parents we share a deep 
respect for the potential at stake in the development of 
each individual and particularly for the ways in which 
attention to human development may enhance the will 
and capacity of people to work and live well together 
and to face tough, even unprecedented challenges. Our 
world has certainly changed and is sure to continue to 
change rapidly in the future. Unfortunately, educa
tional practices do not consistently present a history 
of changing with the world. 

(see GOREE, page 21) 
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---------_ .. ---- EXECUTIVE DIRECTOR'S UPDATE .---------------

Communication Across the State 
and Around the World 

Communication is an 
essential skill for 
gifted students in 

the global community as well as for their 
advocates. With the rapid advances in 
communication devices and expanded travel 
options, the globe seems to shrink even as the 
population grows. TAGT recognizes that if we 
are to successfully address the Association 
mission, communication is a non-negotiable. The 
heart of TAGT is associating, networking, 
communicating with others who share a deep and 
abiding commitment to Texas gifted youth. 

History 
Realizing the importance of accurate information 
and the power of research to advance the causes 
for Texas gifted students, TAGT commissioned 
an in-depth probe survey about five years ago. 
One purpose of the survey was to identify baniers 
to appropriate education for gifted students. 
Respondents included parents with gifted 
children, parents without gifted children, teachers 
of the gifted, teachers not serving gifted students, 
principals, superintendents, and corporate 
executives. 

Survey results were reported in 1996. A 
major obstacle to appropriate education for gifted 
children was pervasive misunderstanding and 
confusion about who are the gifted. Further, 
educational programs for the gifted seemed 
mysterious to many respondents. Perhaps, the 
parent knew the program was a pullout one day 
a week but beyond that services could not be 
defined. Such confusion and lack of clarity 
emerged from all groups of respondents. If 
parents, teachers, school administrators, and 

(see BATSON, page 28) 

Amanda D. Batson, Ph.D. 

Please Come 
TAGT First Vice-President and 2001 Conference Chair 

Debbie Midkiff (Grand Prairie ISD) and the entire 
2001 Executive Board cordially invite you to 

celebrate and learn. 

Gifted Students in the Global Community 

TAGT 24th Annual Professional Development 
Conference for Educators and Parents, December S-8, 
2001, Henry B. Gonzalez Convention Center, San 
Antonio, Texas 

• Four Days and Three Nights 
• Nationally Recognized Speakers 
• Classroom Experts - Teachers and 

Administrators 
• Family Leaders - Parents of Gifted Children 
• Pre-Conference Workshops 
• Student Showcase 
• Research and Development Breakfast 
• General Sessions 
• Annual Membership Luncheon and Awards 

Ceremony 
• Creativity Potpourri 
• GT Coordinators' Breakfast 
• Administrators' Luncheon 
• Parent and Educator Luncheon 
• More than 300 Breakout Sessions 
• Largest Exposition Ever 
• Thousands of Friends and Colleagues Who Share 

Your Passion for Texas Gifted Youth. 

RSVP - www.txgifted.org 

See you in San Antonio! 
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GiFTED STUDENTS IN THE 

GLOBAL COMMUNITY 
------ . __ ..... _-_. __ ._----

PERSPECTIVES 
on Young Gifted Children 

I recently had the 
op.p~rtunity to work on 
a JOlllt research team 

which combined faculty members from The College 
of The Bahamas and Kent State University. Our joint 
research question was related to a common phenom
enon in both the United States and The Commonwealth 
of The Bahamas; male underachievement. The research 
team, headed by Dr. Awilda Hamilton of Kent State 
University sought to determine why adolescent men 
are often labeled as academic underachievers and if 
there were any precursors in early childhood which 
would shed light on the situation. The literature for 
North America, England, Australia and the Caribbean 
indicate that there are a myriad of factors which con
tribute to male underachievement at all levels in the 
educational system. These may include lack of per
sonal responsibility, self-perception, parental involve
ment, attitudes toward schools, attitudes of teachers 
and lack of role models to name a few. The purpose of 
this article is not to explore the nature of male under
achievement, although it is certainly worth explora
tion, but to explore the responses of the children which 
may give us food for thought as parents and teachers. 

Three issues are of paramount importance to the 
health and well-being of all children but most particu
larly of young gifted children. These are: recognition, 
expectations and environment. Each of these can have 
a profound influence on the development of a young 
gifted child. When asked, "how do you view yourself 
as a learner?" all of the children we interviewed said 

Beverly Shaklee 

without exception that they were "good learners." 
Amazingly enough that is often true with all children 
they come to us with a strong feeling that they ca~ 
learn. That school can be a good place to be and that 
they will make a contribution. Sadly enough, it is we, 
parents and teachers, who have a significant influence 
on their self-perception as a learner. With young gifted 
children it is particularly important that we know about 
the development of young children in general and more 
specifically about the uneven development of the 
young gifted child. Their cognitive ability is not often 
matched by equal ability either physically, emotion
ally or socially. They are a unique and complex pack
age of having some areas of extreme advance and some 
that are age appropriate. Parents and teachers need to 
be aware of all aspects of their development in order 
to hold appropriate expectations for their growth and 
development. 

A second question, "How do you know that you 
are a good learner?" was posed. "Well, because I get 
good grades" or "because I get all my problems right" 
were replies to this question. Although the answers 
seem simple enough it's the perception that is created 
and the expectations that are held that are of concern. 
Do we intentionally or unintentionally send messages 
to our young gifted children that in order to be a good 
learner they must get everything right? That they must 
only get "A's"; or is there space for taking a risk, be
ing creative, trying something new or different in our 
schools and homes? What are reasonable and devel
opmentally appropriate expectations for young gifted 
children? Does developmentally appropriate mean that 
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I don't give them challenging learning opportunities 
but focus on things that "most fi ve year olds can do?" 
In reality, if we observe our children carefully, they 
will let us know what they need to do and learn. That 
takes time, it takes an openness to discovery and it 
takes a willingness to suspend the 'schedule' long 
enough for your young gifted child to explore the 
world. 

As we continued working and talking with our 
young male students we also asked the question, "why 
do you go to schoo!." The variety of answers was sur
prising which included among others, "to be right with 
God," from a Bahamian student but also included fu
ture careers and opportunities. The young men in this 
study reported that they are encouraged to attend 
school, do well in their studies and to stay motivated. 
Interestingly enough their teachers did not share this 
perception of their own students, they viewed these 
young men as underachievers right now. That brings 
us to the final concern for all of our children and most 
particularly the young gifted child; the learning envi
ronment created and the teachers who teach them. One 
of the issues that has become increasingly clear is the 

our values and beliefs. For young gifted children, a 
teacher's attitude or lack of knowledge about gifted
ness, the unevenness of development and appropriate 
curriculum adaptions can have lifelong and devastat
ing effects. 

Finally, beyond the individual teacher I have seri
ous concerns about the efforts toward educational re
form. In many states we have become increasingly 
narrow within our classrooms. Curriculum is often 
highly proscribed, testing is mandated and teaching 
decisions centralized. These aspects of educational 
reform can tie the hands of even the most gifted of 
teachers. As parents, educators and advocates for young 
gifted children we must do what we can to counter 
these narrowing effects while still being accountable 
to the overall effectiveness of the schools. It is true 
that only with a sound and appropriate education for 
all children can we build a sound and appropriate edu
cation for gifted children. However, we must continue 
to question the legislators and decision makers who 
limit the abilities of teachers to create sound learning 
environments, who force mandated and inappropriate 
testing on all young learners and who think that giv-

------.- ... we must continue to question the legislators and 
decision makers who limit the abilities of teachers to create sound 
learning environments, who force mandated and inappropriate 
testing on all young learners. . . --.----------

strong influence of teachers on their students. We know 
that teachers values, beliefs and attitudes toward their 
students has a significant effect on student motiva
tion, academic engagement and self-perception. We 
also know that teachers align their beliefs about chil
dren and the role of the teacher with long held cul
tural traditions. For example, if I believe as a teacher 
that a child of poverty cannot be gifted then no matter 
who identified them or what I'm told I will stilI treat 
the child as if they are not gifted. Or if I believe, as a 
teacher, that young children should not "do" certain 
things, read certain books or have certain opportuni
ties then I will not provide an environment which is 
suitable to their growth and development. The envi
ronments we create in the classroom are aligned with 

ing a school a number indicates the quality and worth 
of the education being offered within those walls. 
While perhaps well intended, we are beginning to see 
the effects on young children as early as third grade in 
terms of high anxiety, low self-esteem and pattterns of 
underachievement. 

The young children in the Bahamas and the chil
dren in the United States do have things in common. 
They have a willingness to learn, a desire and motiva
tion to succeed and a vision of their future. They be
lieve that they are doing all the right things to be suc
cessful in the future and they do not believe they are 
underachievers. It is up to us to ensure that they are 
right. 

(see SHAKLEE, page 19) 
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Going Global for Professional Development: 
The Fulbright Memorial Fund Teacher Program 

A
s the lead gifted and tal
ented teacher at Lake 
Montessori Magnet 

School for Environmental Studies in the Waco ISO, I 
try to use part of each summer break pursuing my own 
professional development by combining a yen for 
travel with some kind of hands-on learning experience. 
Because I am also the environmental educator on my 
campus, these ed-ventures usually take some scien
tific shape, like a paleontological dig for megafauna 
fossils in central Mexico with Earth Watch, two weeks 
at Johnson Space Center with NEW, NASA's Educa
tion Workshop program, or sailing out of Woods Hole, 
MA, aboard a tall ship doing oceanographic research 
in the Atlantic Ocean. Every trip is a unique adven
ture, a way for me to recharge my teaching batteries 
and tackle both physical and mental challenges, 
whether they be battling nausea on the high seas or 
creating a Mars landscape with fellow teachers. 

In addition to many memories, I return to my class
room at the start of each new school year with yet an
other treasure box of artifacts, resources, and stories 
about my professional ed-ventures that intrigue and 
inspire my gifted and talented students. 

During this past summer I experienced a new and 
different role--that of being a teacher-ambassador on 
a three week study visit to Japan with the Fulbright 
Memorial Fund (FMF) Teacher Program sponsored by 
the government of Japan. Designed to honor the 
memory of the late Senator J. William Fulbright, FMF 
was launched five years ago under the administration 

Mary Neid Phillips 

of the Japan-United States Educational Commission 
(JUSEC) to commemorate the 50th anniversary of the 
U.S. Fulbright Program that had enabled over 6,000 
Japanese scholars to do graduate study and research 
in the United States. 

Early each spring, FMF chooses a total of 600 
American educators from a pool of over 2,000 teach
ers and administrators who apply for the study pro
gram, seeking a mix of individuals who represent all 
ages, grade levels (K-12), teaching specialties, and 
states, including the District of Columbia. Agreeing 
to participate has been compared by a 2000 FMF par
ticipant to winning the lottery, for FMF is truly a once 
in a lifetime opportunity for cultural exchange and pro
fessional development within the country of Japan. 

The first travel slot for the initial group of 200 edu
cators is mid-June to early July, followed by two oth
ers in the fall months of October and November. My 
slot was June, starting with a t1ight to San Francisco 
where I would join the other 199 participants for a 
detailed pre-trip briefing and meet the Japanese Con
sul General, Nobuaki Tanaka, at a reception in his of
ficial residence in Pacific Heights high above San Fran
cisco Bay. 

My first gray briefing notebook spelled out the 
details of the 21-day study visit that would follow our 
arrival in Japan. In addition to Tokyo tours, lectures, 
seminars, and meetings, many of which would involve 
officials from the Ministry of Education, Culture, Sci
ence, Sports, and Technology as well as Japanese 
Fulbright scholars, I would travel to Obihiro City on 
the Tokachi Plain in Hokkaido, the northernmost and 
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least populated island prefecture (think "state") best 
known for its capital of Sapporo, annual Snow Festi
val, and scenic natural features like volcanic moun
tains, caldera lakes, and forests. 

This smaller group of 20 Obihiro teachers was ac
companied by both a Japanese speaking guide and in
terpreter so that we could observe classes in session 
and communicate with the teaching staffs and students 
at a variety of schools ranging from the Kushiro cam
pus of the HOkkaido University of Education to el
ementary, junior high, and high schools. We also in
spected a centralized school lunch facility and visited 
a milk factory and various city cultural sites. 

by presenting teachers with the opportunity to 
integrate international perspectives and method
ologies and relate actual experiences from the 
FMF program; 

• To encourage more Americans to appreciate the 
people, culture, and educational system of Ja
pan; and 

• To expand international professional develop
ment opportunities for American primary and 
secondary educators. 

According to Kyoko Jones, FMF program direc
tor, the teachers participating in each year's study group 

--A journey of a thousand 
under one's feet. -Lao Tzu, Chinese philosopher -------"--

miles starts 

At Tokachi International Relations Center we 
hefted a huge calligraphy brush during a hands-on les
son on Shodou (Japanese calligraphy) and were treated 
to a demonstration of Chadou, the traditional tea cer
emony, in the "seifiu-an" or specially designed tea 
room where we learned how to use the special utensils 
and make the delicate green tea required for the cer
emony. Most significantly, at the end of the week we 
each obtained a rare glimpse into the daily lives of the 
Japanese by spending a two night homestay from Fri
day night through Sunday afternoon with a Japanese 
host family. 

Choosing a selection of comfortable professional 
clothing that would meet the more fonnal dress re
quirements in Japan and survive packing and unpack
ing into one suitcase without ironing for three weeks 
during the rainy season in Japan was not an easy task. 
Designing the necessary FMF follow-on plan of ac
tivities to be implemented by each participant within 
six months after returning to the United States was 
much less difficult. 

The follow-on plan is a vital component of the FMF 
program and must be aligned to the FMF Program ob
jectives. These are four: 

• To increase understanding between the peoples 
of Japan and the United States of America; 

• To enrich first through twelfth grade curricula 

are meant to assume the role of educational ambassa
dors in both Japan and their home states, returning to 
schools and communities to share what each has 
learned about the Japanese people, their history and 
culture, and cun-ent national educational reforms un
derway in Japan. 

FMF estimates that each year's 600 participants 
impact over 35,000 students and adults through their 
curricular activities and group presentations after their 
trips. 

Alumni teachers of FMF have successfully imple
mented follow-on plans as complex as establishing a 
Sister City relationship between the townships of the 
Noto Peninsula in Japan with Monterey Peninsula cit
ies in California, as was done by Gary Tanaka, one of 
three previous participants who shared details and tips 
from his study visit experience during the June group 
orientation in San Francisco. Gary also arranged a 
12-day student exchange that occurred in July, 200], 
as twelve American students and two teachers trav
eled to Nanao, Japan. The Monterey students and their 
families hosted a reciprocal group of Japanese students 
who came to stay with them for seven days, both groups 
enjoying cultural and historic tours and activities rep
resentative of their home cities. 

Other teachers established less elaborate but stimu
lating multi-cultural events for their classes, campuses 

(see PHILLIPS, page 16) 
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Electronic Applications for Gifted Students 
Globalizing Students' Options 

Gifted students are best 
served when curriculum 
is carefully planned, 

allows for acceleration and appropriate enrichment, and 
the extending of existing learning opportunities 
(VanTassel-Baska, 1994), They need opportunities to 
use higher order thinking, problem solving, and be 
actively engaged in their learning (Renzulli and Reis, 
1997; Tomlinson, 1995), Gifted education has been 
defined in terms of: independent research, real world 
problems and problem solving, decision-making, and 
the addressing of multiple intelligences (Davis and 
Rimm, 1998; Gardner, 1993). One growing way of ac
complishing these important but divergent tasks is 
through the integration of electronic applications into 
the gifted classroom. 

Why are electronic applications useful to teachers 
of the gifted? Curriculum for the gifted often stresses 
the development of thinking skills and, according to 
the President's Educational Technology Initiative 
(US DE, 1997), electronic applications in the classroom 
should involve high levels of critical thinking. This 
fortunate connection encourages teachers of the gifted 
to embrace electronic applications to assist in the de
velopment of their students' thinking and research 
skills. 

Many teachers of the gifted have begun to incor
porate web browsing and use of presentation software 
such as PowerPoint into their curriculum. While 
browsers and presentation software are useful, teach
ers do not fully utilize their functions and they do not 
exhaust the many possible electronic applications for 

the curriculum. 

Claire Zaehringer 
Michael Sayler 

Gifted students often do research or projects that 
require the gathering of information. Unfortunately, 
gifted students often rely initially and sometimes ex
clusively on their recollections of facts and informa
tion. While the gifted are often excellent repositories 
of data, the over reliance on what they already know 
does not facilitate their growth and development as 
learners. 

If pressed or when very interested, the gifted turn 
to those readily available books and reference materi
als found in their classrooms, in their homes, or in quick 
visits to a library. The gifted themselves often express 
frustration at not finding much new or detailed infor
mation on the topics that interest them. 

While other students are satisfied, for example, 
with finding out the gold is mined in countries such as 
Brazil and French Guiana, a gifted child might get en
grossed with the problems associated with gold ex
traction and the excessive amounts of methy Imercury 
contaminating fish in these countries (Raloff, 2001). 
The normal classroom, school, community, and home 
resources may not have any information at all on this 
aspect of gold mining. If a gifted child does find infor
mation on methylmercury pollution, it is often infor
mation of a very general nature and not specifically 
related to the gifted child's research needs or interest. 
The information they can find seldom reflects the lat
est scientific research or the depth of detail desired by 
the gifted. 

We can address this problem more completely by 
using online data gathering teChniques and resources. 
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A good place to begin is a web search of online re
sources related to the topic. Several good search en
gines are available for this purpose. Google [ 
www.google.comlis very fast, searches broadly, and 
brings up a greater number of active sites than do most 
engines. It has "safe search" preference settings that 
allow schools or parents to block explicit sites. Many 
schools have also added their own Internet filtering 
systems. Other useful search engines include: AltaVista 
[ http://altavista.digitaJ.com ], Excite [ www.excite.com 
] that searches for concepts and not just key words, 
and Magellan [ www.mckinley.com ]. 

As our gifted use the web more often, it is useful 
to consider what kinds of information they might find 
online. We recommend two kinds of web sites for use 
by gifted learners: informational web sites and inter
active web sites. The informational sites function like 
the reference books and nonfiction library books stu
dents use currently for research. They contain a wealth 
of new, detailed, and specific information on topics. 
Most sites found by search engines will be this type. 
Students, however, must become good evaluators of 
the quality of the data found though. Anyone can post 
information to the web, and consequently not all in
formation is accurate or complete. 

A good example of an informational site is the 
Northwest Regional Educational Laboratory [ 
www.nwrel.org/nwedu ]. Others include the recently 
redesigned Global Classroom (http://www. 
sofweb.vic.edu.au/gc] and the perennially favorite 
Kidlink [www.kidlink.org]. Reviews by teachers of 
web sites appropriate for gifted learners are found in 
the teacher resource area of the University of North 
Texas' Gifted Education web site [ www.coe.unt.edu/ 
gifted ]. These sites are organized by content area and 
grade level. 

Another source of information both for students 
and for teachers are sites created by commercial com
panies. These sites provide teachers and gifted stu
dents information, lesson plans, and ways to do high
level curriculum-internet integration. For example, 
Hewlett Packard [ www.hpineducation.hp.com ] pro
vides education ideas for K -12 programs. Microsoft 
Classroom Network [ www.microsoft.comleducation/ 
mctn ] offers tips for teachers, technology resources, 
Tech Net for education and many opportunities to en-

hance higher levels of thinking, problem solving for 
both the teachers and the gifted students. IBM [ http:/ 
lhouns54.clearlake.ibm.com/solutions/education] pro
vides teachers and students educational links, news, 
events, case studies, etc. 

Gifted students will likely find the second type of 
web site, interactive sites, more interesting and use
ful. At the interactive sites, students are not passive 
viewers and readers. Instead, they get involved in re
search, problem solving, data gathering, and commu
nication. Dr. Judy Harris at the University of Texas 
has categorized interactive sites (1998) and posts nu
merous examples online of good sites in each of the 
three broad categories [ http://ccwf.cc.utexas.edu/ 
-jbharrisNirtual-Architecture]. Her categories are: I) 
interpersonal exchanges, 2) information collection and 
analysis, and 3) problem solving. 

As gifted teachers and students visit interactive 
sites, they find many opportunities for high-leve1leam
ing, exploration, investigation, problem solving, and 
research. These sites are especially useful for gifted 
students. Each individual site provides additional links 
and other avenues for the gifted students to become 
engaged in special interest projects or individual in
depth studies. A great interactive site for the gifted is 
the Electronic Emissary Project [ http://emissary. 
ots.utexas.edulemissary/index.html] where gifted chil
dren and teens can find mentors for their hard-to-serve 
areas of interest. 

Once students have gathered additional informa
tion electronically or have participated in online data 
gathering or problem solving, they are ready to share 
their newly found expertise with others. The fine points 
of creating traditional gifted products are illustrated 
well in the work of Kames and Stevens (2000). They 
present many products for gifted students along with 
rubrics for their evaluation. Their book also provides 
several electronic options for presentations or displays. 
One presentation option is Microsoft PowerPoint. The 
gifted students can use PowerPoinr to present gifted 
projects for activities such as: history fairs, science 
fairs, clubs, sports, and other gifted presentations re
lated to school activities. Using the technology assis
tance of PowerPoint, these types of presentations en
hance classroom involvement, as well as stimulate the 
gifted students to continue to use thinking skills in their 
presentations. 
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A Model for Fulfillment 

T he self-help section of 
any bookstore today is 
usually one of the 

largest. It seems that everyone has advice on how to 
be better, faster, richer, slimmer, smarter, and happier. 
Most of the books have one thing in common; they 
are written for adults seeking answers. Very few are 
written for those people just beginning their search for 
answers-children. 
As we struggle to 

Kathleen Dent 
Susan Craig 

Courage, Creativity, and Caring," he reviewed the triad 
model deVeloped by Joseph Renzulli (1981) that has 
been helpful in identifying components of giftedness. 
These components represent clusters of traits, above 
average ability, creativity, and task commitment. 
Renzulli used three overlapping circles to represent 
these traits. According to Renzulli's Three-Ring 
Conception of Giftedness, a person would be 
considered gifted when all three clusters of traits are 

present at the same 
time to a large degree. 

teach our children 
how to use their gifts 
and talents, why not 
provide them with a 
model that will assist 
them? 

People seldom improve when they 
have no other model but 
themselves to copy after. 

Above Average 
Ability 

In the school envir-
0nment it has been 
common for teachers In Hamilton, 

Montana gifted stu
dents are learning 
about five important traits found in highly productive 
people. In a program called Take Five: 5 Traits of 
Competent Kids students are applying essential traits 
to help accomplish their personal goals. Through the 
use of this model, we envision these students writing 
the self-help books of tomorrow ratherthan wandering 
the aisles of the bookstores looking for answers. 

In the spring of 2000, we attended the Montana 
AGATE 2000 Conference (Association for Gifted and 
Talented Education). Here we heard a dynamic 
keynote presentation by Dr. James Webb. 

In Dr. Webb's (2000) presentation "Cultivating 

-Goldsmith 

to identify gifted 
students as those who 

scored the 95lh+percentile on standardized tests, have 
straight A's, or have an I.Q. of 130 or higher. 
Researchers such as Daniel Goleman (\998) are 
finding that high accomplishment is not necessarily 
the function of measured intelligence. These test scores 
can only be used to screen out the students who score 
in the lower range. Test scores may serve as an indicator 
of potential and high ability but do not guarantee 
accomplishment as a student or as an adult. Above 
average ability students tend to learn quickly and prefer 
high level thinking activities. Many professionals feel 
the unique learning style of gifted students presents a 
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challenge to educators. They believe that these students 
in the upper 3% are daily presented a curriculum 
designed for the other 97% and that appropriately 
challenging curriculum for gifted students is missing 
in many of today's classrooms. (Webb, 2000) 

Creativity 
Creativity includes divergent and unique thinking and 
the ability to develop new ideas and approaches to 
problems. This cluster of traits is more difficult to 
measure and identification is a subjective process. 
There are tests that attempt to measure creativity. 
Teachers observe indications of creativity in students 
by evaluating sample products and performances. 
They look for originality in student thinking and 
problem solving and in the ability to approach projects 
in an innovative manner. Dr. James Wehb (2000) views 
creativity as more of a process of thinking or 
approaching tasks rather than a product and believes 
that by focusing on the process we can help cultivate 
creativity in individuals. 

Task Commitment 
This cluster of traits is found in creative and productive 
people who demonstrate a focused manner of 
accomplishing tasks. They have ability to chart a course 
and to follow it to goal completion. Task commitment 
describes energy directed toward a project or goal. 
Renzulli (1981) describes this cluster of traits as the 
Ayeast that activates the manifestation of creative 
productivity." Researchers often describe this as hard 
work, dedicated practice and the intense energy gifted 
people can display in order to produce a desired result. 

Dr. Webb proposed that there are two additional 
clusters of traits that are important when we consider 
the social and emotional well being and development 
of gifted students. He added these two circles to 
Renzulli's triad to form a pentad, five over-lapping 
circles that include courage and caring. Dr. Webb 
believes that courage and caring can be cultivated in 
our gifted students. He challenges educators to 
promote these traits in children. (Webb, 2000). He did 
not suggest these circles serve as an identification 
model but rather as a framework through which any 
above average ability person could gain social and 

emotional insight as well as learn skills needed to reach 
their potential. 

Courage 
Courage is needed by highly capable and creative 
people in order to present their ideas and abilities to 
society when they know their thoughts, approaches, 
works of art or performances may be different. Strength 
is required to stand behind an idea that may go against 
popular thought. Risks are associated with following 
a different direction. It is difficult to make decisions 
that waver from accepted procedure. Renzulli (1999) 
states that one of the purposes of gifted education "is 
to increase society's reservoir of persons who will help 
to solve the problems of contemporary civilization by 
becoming producers of knowledge and art rather than 
mere consumers of existing fonn." Students must learn 
at an early age to stretch outside of their normal comfort 
area and risk being different from peers. Students must 
not deny their most precious gift to society and that is 
the gift of seeing the world through their own eyes 
and exploring their own thoughts. 

Caring 
It is evident that productive and creative works of 
scientists, artists, philosophers, authors, scholars, 
engineers and leaders in every area of society provide 
benefits to all of society. Students can learn social skills 
and the ability to observe their own behavior and the 
positive or negative effect it may have on others. These 
skills start at home, in the classroom, and on the 
playground. As students mature, they will begin to 
understand the cause and effect of human behavior and 
how it can serve society's needs in a positive way. 
There are people who display traits from all the four 
circles - above average ability, creativity, task 
commitment and courage but caring is missing. Dr. 
Webb uses the example of the computer "hackers" who 
are destroying business on the Internet and causing 
chaos worldwide. These people are definitely bright, 
creative, task committed and courageous but the 
element of caring is missing in a destructive way. When 
a person activates all five of these clusters of traits 
they find themselves in a powerful position to create 
and offer something unique to society. (Webb, 2000) 
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improvement. We assume we not only have more 
material riche~ than the people of 1000 A, D., we also 
believe we possess greater spiritual wealth, We accept 
as the default that we will arrive at a global community 
in which we all celebrate membership, We package 
the phrase "global community" in too facile lessons. 
Perhaps we need to deepen our reflections and those 
of our gifted children. We might seek to expand our 
perceptions and theirs regarding this seemingly simple 
phrase. Global problems and a more interwoven 
human environment are unarguable realities. However, 
if we scrutinize the terms "global" and "community" 
through the lenses of the social studies, we view a more 
complex landscape. The global world is older than 
we realize and communities require more than 
electronic connections. 

Dictionaries define the term "global" as worldwide, 
universal, or planetary. The word implies a connection 
among all parts and peoples of the earth. Events in 
one segment of the world produce ripples that 
eventually lap against the farthest removed shores. 
Good thing~, bad things, and, perhaps ju~t things, 
impact the entire world. 

Globalization is actually a centuries-old 
phenomenon, stretching back half a millennium. Much 
of its present form and nature derive from that past. 
Understanding that past enhances our perspective for 
viewing many issues claiming immediacy and novelty. 
In 1450, no global society existed; a century later the 
world had irreversibly entered the global age. At mid
fifteenth century, the world consisted of a set of 
"island" continents, containing unique species and 
societies that had developed in splendid isolation for 
millennia, The earth contained a number of distinct 
"communities," none of them fully aware of all the 
others (Crosby, 1986). 

The Age of Exploration, initiated largely from 
Western Europe, brought that world to an end, partly 
by design and largely by accident. A combination of 
factors, biOlogical, geographical, cultural, and 
technological, provided the impetus. A mixture of 
human arrogance and ignorance fueled the events that 
unfolded. 

If we attempt to attribute the arrival of a global 
interface to a single event, the best candidate is the 
expedition of Ferdinand Magellan, launched in 1519, 

and resulting in the first circumnavigation ofthe globe. 
In their journey, Magellan and his crew physically 
connected all the major segments and societies of the 
earth, indiscriminately exchanging things both known 
and unknown, seen and unseen. The fleet of tlve ships 
sailed from San Lucar, Spain, down along the coast of 
Africa, then across the Atlantic to Brazil. They 
wandered the South American coast, landing 
capriciously, as Alfred Crosby, described it, "to frolic 
and exchange strains of venereal disease with the 
Amerindians"(p. 123). Struggling through the southern 
straits that bear Magellan's name, the Europeans sailed 
forth into "the largest body of liquid water in our solar 
system" (Crosby, p. 123). Through a combination of 
mariner's skill and raw courage, they managed to cross 
the Pacific to Guam. Magellan perished in the 
Philippines, but a remnant of his fleet continued on to 
the Spice Island~, returning to the "known" world. 

On September 8, 1522, the single ship Victoria 
reached Seville, carrying only 18 of the original crew 
who had departed Spain years before. Their cargo 
included cloves from the East Indies, a vastly expanded 
geographic knowledge of the seas, and the seeds of a 
global system. Behind them, the world began to flow 
together into a global maelstrom. Disease, guns, cloths, 
spices, slaves, and a thousand other elements and 
creatures and humans shifted and moved and collided 
in patterns that shaped the world down to the present 
day. Jared Diamond's award winning book, Guns, 
Germs, and Steel (1997) details in eloquent prose how 
and why the We~t so detlnitively shaped the modern 
world. 

For almost five hundred years, we have existed in 
a global system. Only the rapid increase in the pace of 
change leads us to imagine it as a new phenomenon. 
The most striking feature of globalization in this 
century is the speed and connectivity of information. 
James Gleick entitled his book Faster (1999) to 
illustrate his examination of "the acceleration of just 
about everything," Data flows around the globe at a 
near-instantaneous pace. The world stock markets 
never close; trading continues along the pulse of 
different time zones. The words "phone" and "mail" 
alone are inadequate as descriptions of communication 
forms; they require prefixes or modifiers for 
clarification. Daily newspapers provide "old" news. 
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The Internet serves as the ultimate icon of too little time considering the village. The idea of 
instantaneous connectivity. Each of us, equipped with "village" provides an excellent tool with which to focus 
a modem and an ISP, can enter an illimitable realm of upon the nature of community. 
words, images, ideas, products, and propositions. I A village can be defined as any comparatively small 
can view the streets of London, search for sites on a community or group of dwellings. A village lies 
plethora of minutiae, purchase works in Latin, or somewhere between a hamlet and a city. Villages, as 
simply wander from link to link across a virtual communities, possess certain characteristics that allow 
landscape. us to consider the nature of community. If we sincerely 

Yet, Howard Gardner (1995) reminds us "an wish to construct viable "global communities," we 
increase in quantity of information and an increase in must examine how communities are constructed. 
quality of information are not synonymous" (p. 298). I have lived the greater portion of my life and career 
In fact, the reverse often proves true. The sheer volume in small Texas towns, in places that readily deserve 
of information flowing around us may only serve to the title of villages. My personal standard makes a 
"drown" without enlightening. We may have more village a place with a Dairy Queen and lacking a Wal
difficulty sorting the pearls of truth from all the Mart. Throughout my life, I have directly experienced, 
synthetic baubles offered. in ways both pleasant and unpleasant, the nature of 

To believe that instant connection will create a community. In a small town, a village, one has little 
greater sense of commonality, of community, is to choice. 
believe a falsehood. Technology brings us into closer I offer the following six characteristics as perhaps 
proximity; it does not necessarily better unite us. Even no more than my own narrow understanding. Yet, I 
the Intemet may serve to separate, individuals pursuing believe they express realities larger than a small town 
increasingly narrow interests, forming momentary in West Texas. They can provide a starting point to 
virtual communities, by definition lacking the true form help teach the ideas of community and suggest 
and substance of community. directions for constructing ones of quality. They 

The idea of one community for the globe is rather provide us "the chance to do it right." 
impracticable. Global communities provide a more apt • A village is organic. Each community may lie 
appellation. We can help students envision a world within defined limits, along platted streets, and start 
composed of numerous communities, cognizant of one according to the vision of their founders. Despite 
another and accepting that each community has all that, a village grows along paths unforeseen and 
membership in the collective whole. Just as we must in directions unplanned. Buildings change, 
examine what global implies, we must also consider shedding old identities, and learning new ones. Just 
the nature of community. as a great limb of a venerable oak tree elaborates a 

The word "community" refers to a group of people particular bent assumed when it was a supple twig, 
who have lives together. Previously, it defined people components of the village maintain ancient forms. 
in one locality and subject to the same laws. That may Street stilI wind along the path of forgotten 
no longer always be true. Whatever its boundaries, processions; the road curves around the buried 
however, a community is bonded with common foundation of a house no longer there. If the stream 
interests and characteristics and, in some sense, the that gives a community life shifts or changes its 
same "locality" and "laws." flow that community must find a new source or 

The African proverb, "It takes a village to raise a perish. Communities are not poured like concrete, 
child" has received widespread quotation in recent once, and then finished. They are more like 
years. We all understand the basic connotation. A gardens, requiring constant tending. 
child requires more than parents alone to grow to 

maturity in a society; others contribute in some form • 
to helping a youth arrive assume his or her place in the 
world. Yet, in our focus upon the child, we may spend 
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display a depressing similarity. Each contains the • 
Same narrow set of choices for the wanderer (grown 
even more similar in today's world of chain 
businesses). Despite that. even the smallest village 
bears a name that conveys uniqueness, no matter 
how significant or specious. Spend a few days 
there and you find that its people, its history, and 
its dreams give it individuality. Just because I find 
a McDonald's on the Champs Elysees does not 
mean it is no longer Paris. The Dairy Queen in 
Alpine differs from the one in Anson. That is what 
community in the singular means. For all the 
denigration, those "Friday night lights" 
illuminating a thousand spots across the Texas • 
landscape demonstrate the idea of community. In 
the stands of a football field you can find all 
components of the community-rich, poor, 
believer, unbeliever, dreamer, doubter, and just 
plain dull-sharing a couple of hours of identity. 
Communities contain rituals, some solemn, some 
silly, some meaningless, some deeply meaningful, 
that provide definition. Though they may appear 
identical to those of a hundred other communities, 
they are not. They offer glimpses into that which 
makes this community a community, its decision 
to remain separate from other communities. 

• Villagers put up with diversity. I grew up in a 
community only four blocks wide and a dozen 
blocks long; yet, there were three churches in town. 
And, on Sunday, some people chose none of those, 
while others drove to the next town to attend a • 
fourth. We accepted the differences because it was 
harder not to. Communities may not so much 
welcome diversity as learn to live with it. Villagers 
may do this for no better reason than that they know 
people and share at least some measure of identity 
with all of them. The village idiot and the village 
bigot are more than types; they are individuals. 
They have personality. Villagers know the village 
idiot possesses a generous heart and the bigot 
enriches the village with his work. Perhaps it is 
just harder to persecute people we know. And when 
we do, it becomes far more deadly because it is so 
terribly personal. That is the horror of civil wars. 
They are community fights. 

In a village, each person has a higher degree of 
public identity. Communities are constructed 
around some force combining a particular set of 
individuals. In a village, everyone has some role
butcher, baker, and candlestick maker. People 
know something of their public life and, quite often, 
a bit of their personal one. Everyone accepts some 
measure of visibility to live in a village. Anonymity 
is virtually impossible. Villagers know individuals 
and the expectations created for them and by them. 
Public identity helps coerce each of us to live up 
to them. 

In a village, people take responsibility for one 
another. I recall several incidents in my youth when 
one or more persons in the small town I called home 
took it upon themselves to offer advice, comment 
upon my actions and suggest how and why I should 
modify my behavior. Villagers accept the idea they 
can interfere in the lives of those beyond their 
family and that others may intercede in their 
families. They may have to if the village is to 
survive. Responsibility for others does not always 
bring satisfaction and comfort. It may carry more 
of agony and arduousness. Yet, this represents a 
great strength of villages that raise children. 
Communities that cannot find successful means by 
which to take responsibility for others may struggle 
for survival or deprive their children of certain 
fundamentals. 

A villager knows people in the cemetery. I first 
served as a pallbearer at the age of sixteen, carrying 
a friend who perished in a brutal car wreck. If I 
walk through the cemetery of the community in 
which I live today, the stones I read call to mind 
faces and shared moments, both individual and 
communal. To know people in the cemetery is to 
understand that communities have histories that 
define them. To know people in the cemetery is to 

understand that communities are constructed 
around the lives of people in an ever-changing, yet 
contiguous process. To know people in the 
cemetery is to accept that one has shared 
community as a complete experience of joy and 
grief. To know people in the cemetery is to accept 
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that responsibility has passed from them to you 
and that authority, power, responsibility, and life 
are yours to use for a time and not forever. 

A community is like a building constructed of adobe 
bricks. Such a structure requires a combination of 
natural materials, a considerable amount of time, and 
a broad and continued investment of human effort. 
Adobe bricks consist of a simple mixture of sand, clay, 
water, and straw, a mud known as zoquete. Soaking a 
circle of sandy clay with water creates an adobe pit. 
Straw is added to strengthen the bricks, making them 
less likely to crack. A few people tramping about in 
the pit mix this basic formula to a desired consistency 
for bricks of quality. 

Taken from the pit, globs of the mix are pressed 
into a simple wooden frame. Each brick must 
individually cure in the heat of the sun. The hundreds 
of bricks needed for the most humble abode require 
individual construction. A single individual might 
work alone, but realistic progress requires a concerted 
group effort. 

Construction requires laying blicks in straight lines, 
binding them with a mortar of adobe. Walls slowly 
grow as offsetting course are placed one atop another. 
Individual bricks lose definition, blending into the 
greater whole. Yet each imparts its individual strength 
to the frame. Even a handful of poorly constructed 
bricks in critical spots weaken the entire structure. 

Adobe walls create simple homes or enclose 
presidios and temples. An adobe building provides 
protection and insulation better than more expensive 
synthetic materials. Its stout thick walls hold warmth 
in winter and turn it away in summer. Like all human 
structures, adobe erodes under the constant assaults of 
weather and time. U nIike more brittle rock or stone, 
however, as it weathers, the adobe blends together, 
becoming more uniform, more a single thing. And, if 
cared for with continual upkeep, an adobe structure 
can last for hundreds of years. As we and the gifted 
children we encounter each day continue our fervid 
trek into the Twenty-First Century, we might improve 
our potential for constructing global communities by 
applying the simple lessons learned in villages built 
with bricks of mud and straw. 
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classroom teachers. You have invaluable exper
tise and information to share with the readers. 

Check the Call for Articles inside the back cover 
for upcoming themes. 

If you have an idea for an article or have other 
questions, contact the editor. 
,-----

FALL 2001 • TEMPO· TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 15 



----- ------
GiFTED STUDENTS IN THE 

GLOBAL COMMUNITY 
(from PHILLIPS, page 7) 

and communities in the semesters following their vis
its. Marlene Krause, health and physical education 
teacher in Akron, Iowa, used Japanese play activities, 
games, and dances in her PE classes, integrating count
ing using Japanese numbers and greetings into warm
up and sports activities. 

Sue Bonnin, Fine Arts Coordinator for the Fresno, 
California, school district, focused her trip plan on her 
personal studies in Japanese fiber arts and dolls, and 
Gayle Pinkston developed many on-going exchanges 
between Japan and her home and school in San Diego 
based on her interest in textiles and weaving. 

Mary Louise McCannell, a literary specialist from 
Hartland, Maine, developed a six to eight week unit 
on Japan for her second grade class that included a 
"touch table museum" containing toys, money, dishes 
and other items from her trip; planned independent, 
guided, and shared reading of both fiction and nonfic
tion; and initiated a penpal project with a second grade 
class from her school visit to Shiraiwa Elementary 
School in Sagae City, Japan. This unit was used by 
Ms. McCannell's colleagues in grades K-8 at her cam
pus and eventually developed into a three-credit teacher 
recertification course offered through the American 
Institute for Creative Education (AICE) in Augusta, 
Maine. 

Brant Gaskill, an October, 2000, participant, used 
his personal experiences in Japanese schools and with 
PTA members he met there to develop a unit for his 
Rohnert Park, California, World History classes. 
In his plan summary, Gaskill commented on one of 
his strongest impressions during the study visit: 

"A big difference we all noticed is the role of 
the teachers in (Japanese) society. While most 
people, men and women are addressed by their 
last name, with the respectful 'san' at the end, 
teachers are the only group to have their own 
honorific. You are called by your name, fol
lowed by the respectful 'sensei'. ...Tn Japan, 
when I told people I was a teacher, they bowed 
deeply (usually reserved for elders and people 
in senior positions) ... Every class begins with 
the students asking the teacher--"Please teach 
us!" 

Similiar to these follow-on plan examples, mine 

features integrated units for both my environmental 
studies and gifted enrichment classes focusing on the 
geography, people, and culture of Japan that 1 am 
implementing throughout the academic year. Particu
lar emphasis is being placed on earth science due to 
Japan's physical relationship to other Asian countries 
and its position on the western Pacific "Ring of Fire". 
Oceanography is covered by researching the bodies of 
water that sUlTound Japan and atfect bOtil its climate 
and economy as well as its history. 

Learning about the prefecture of Hokkaido and its 
bioregions, extending from mountain ranges to marsh
land to plains and seacoast, is also part of the detailed 
cultural research students are pursuing. Hokkaido 
contains more national parks than any other part of 
Japan along with unique flora and fauna such as the 
tancho or red-crowned crane which is regarded in Japa
nese tradition as a symbol of happiness and long life. 

Hokkaido's history includes that of an indigenous 
people, the Ainu, who inhabited the island long before 
it was repopulated in the late 1800's. At the time the 
Meiji government decided to officially settle the long 
neglected area, encouraging Japanese from the more 
heavily populated Southern islands to immigrate north
ward, giving Hokkaido its reputation as a land of im
migrants and pioneers. Today the Tochaki plain, where 
my host city of Obihiro is located, serves as the pre
miere agricultural producing area of Japan, well known 
for its crops of beans, corn, potatoes and sugar beets 
along with beef and dairy products. 

As classroom resources J am using a wide variety 
of artifacts and other materials collected throughout 
my visit. These include children's traditional and 
modern clothing, toys, coins, puzzle maps of both the 
country and the Shinkasen (bullet train), wooden 
blocks with both English words and Kanji characters, 
miniature sushi and a child size bento lunchbox along 
with Japanese coloring and workbooks, musical com
pact disks, audiotapes, and over 800 digital photos fea
turing the people and places visited throughout my 
stays on both the islands of Honshu and Hokkaido. 
These are priceless educational materials that can't be 
found in any school supply catalog. 

Just as importantly as in my classroom lessons, I 
want to communicate my impressions and reflections 
about my study visit to members of the Waco com-
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munity and educational colleagues throughout the state. 
Japanese education is undergoing its strongest educa
tional reform since its reorganization after World War 
II when it adopted an educational system primarily 
based on the American model. Just before our visit in 
late June. Prime Minister Junichiro Koizumi issued 
another series of seven items of national reform de
signed to stimulate the Japanese economy and resol ve 
problems affecting the country since the mid-1990·s. 

"You have come to Japan at a very appropriate 
time", said Tsutomu Kimura, President of the National 
Institution for Academic Degrees, in his keynote 
speech on Education Reform in Japan to the FMF au
dience. Although Japan has a zero percent illiteracy 
rate, the government is not satisfied with the present 
educational system because it perceives that while 
Japanese children have large amounts of knowledge, 
they lack "the ability to learn and think by themselves" 
and "an ability to apply this knowledge". These prob
lems are rooted in the excessive focus on competitive 
entrance exams for both upper secondary schools and 
universities and affect every aspect of public and pri
vate education in Japan, even down to preschool and 
kindergarten levels. 

As chairman of the Cenetral Council on Educa
tion Second Sub-committee, Kimura went on to present 
the characteristics ofthe Japanese educational system, 
its structure and purposes, a variety of national testing 
results, and proposed solutions to current problems, 
solutions unique to the traditional Japanese educational 
structure. During my presentation at TAGT's annual 
conference in San Antonio I will be outlining the 
present Japanese educational structure in more detail 
along with its proposed reforms, comparing and con
trasting them to the direction that national educational 
reform is taking here in the United States. 

In addition, I will be sharing a variety of ways that 
I have "gone global" with my own gifted and talented 
students through their involvement in a number of 
national and international real-life science and cultural 
studies projects, projects that have linked them to stu
dents across the country and around the world. 

Shunji Yanai, the current Ambassador of Japan to 
the United States, sent a letter of congratulations in 
early June to all FMF participants, welcoming us to 
the FMF Teacher Program. In it he wrote: 

The 21st century has been widely regarded 
as the Century of Education. At a time when 
both of our countries are desperately trying to 
improve their own educational systems, we 
naturally look toward other countries for new 
educational ideas. The Teacher Program of the 
FMF provides the best venue I know to allow 
the cross fertilization of edncational ap
proaches between our countries for our own 
mutual enrichment. 

Spending three weeks this past summer in Japan has 
intluenced and changed both my professional and per
sonallives beyond my expectations. Join me to learn 
how you too can become part of this international ex
change and experience an ed-venture of a lifetime. 

Mary Nied Phillip, Ed. D., teaches in the Waco ISD. 
She is also on the faculty of Baylor University:S sum
mer program for gifted students where she teaches 
enrichment courses in archeology, paleontology, and 
applied science. Her articles on student hands-on sci
ence inquiry appear in the Texas Nature Tracker and 
quarterly newsletter of the Texas Association of Envi
ronmental Education as well as other national jour
nals. 
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(from ZAEHRINGER & SAYLER, page 9) 

Student~ often need images for their presentations. 
While some are available at school or can be created 
with digital cameras, there are helpful search engines 
specifically designed to look for pictures and images. 
The American Memory project of the Library of Con
gress [ http://memory.loc.gov/ammemlmdbquery.html 
] is an excellent source of images as is the 
Smithsonian's Photos Online [ http://phot02.si.edu ). 
NOAA [ www.photolib.noaa.gov] provides excellent 
images of the natural world while NASA [www. 
nasa.gov/gallery/photo] provides images of things off 
the earth. 

Ditto [ http://64.37.227.49default.asp ] is a great 
general source of images and has the advantage of 
human editorial review that evaluates pictures for their 
quality and non-objectionable content. Alta Vista also 
allows searching for images, but their "Family Filter" 
should be turned on and locked with a password be
fore using this engine. 

To further expand their students' product possibili
ties, teachers can add even more electronic opportuni
ties. Other electronic products include: classroom com
puters, specialized software, Internet access, digital 
cameras, VCR, DVD, camcorders, and many other 
electronic devices. 

In addition to web sites, teachers can use 
specialized software such as: Sim Town, Sim Tower, 
Sim Park, and Roller Coaster Tycoon. In these 
electronic software products, gifted student merge their 
products into the curriculum. Gifted projects, based 
on the utilization of electronic software products, 
provide access to real world type problems, problem 
solving, decision-making, and higher levels of thinking 
for gifted students. A limitation of these products is 
that some gifted students need more time to complete 
projects due to the complexity of the computer 
programs that lead to more in-depth problem solving. 

Gifted students integrate their ideas with the cur
riculum being studied using these software programs. 
Their objective is to find a "real world problem" or 
application of the content being studied and use the 
software to solve the problem and to present their re
sults to others. The students define their problem, solve 
the problem, make decisions, create appropriate and 
content-informed products and displays. They include 
accompanying written reports that explain their solu-

tion to these real world problems. A few examples 
we have done are:" Creating a Model Town" using 
Sim Town, "Designing a Useful City Highrise", using 
Sim Tower, and "Safety in Parks" using Sim Park. 
The software package Roller Coaster Tycoon was used 
as students contemplated, designed, tested, and con
structed a roller coaster and related presentation mate
rials. 

Another electronic option, for gifted classrooms, 
is Cable in the Classroom [www.ciconline.org]. Cable 
in the Classroom is a public-service initiative of the 
cable television industry. According to the companion 
magazine, Cable in the Classroom, provides schools 
with free basic cable service and more than 540 hours 
of commercial-free educational television program
ming each month (Race, 1998). This magazine sug
gests ways to merge the cable video content with 
teacher's curriculum. In addition to the live programs, 
a teacher may record programs for later use. In this 
way, teachers can merge selective segments with their 
gifted curriculum and special projects by the gifted. 
Programming is available in English/language arts, for
eign language, history, mathematics, science, social 
studies, and educational technology. There are also 
"courses" for teachers to improve the integration of 
these programs into their curriculum. 

Digital cameras and scanners are two more useful 
electronic products for the gifted education classroom. 
Many teachers use these devices to assist in the devel
opment of web pages, reports, PowerPoint presenta
tions, and other projects that have visual images. They 
provide an excellent way for students to present and 
demonstrate projects in the classrooms. Teachers and 
students can use numerous web sites for both training 
and application ideas in using of digital cameras in the 
classroom [e.g.: http://members.ozemail.com.au/-cu
mulus/digcam.htm www.dcresource.com and 
www.pluginsystems.com/htmllindex.htm!] 

Classroom utilization of electronic resources such 
as computers, internet access, online interactions, 
search engines, application software, VCR's, cable 
television, scanners, and digital cameras enhance the 
classroom experience for gifted students. The connec
tion of electronic applications and gifted content fos
ter the cognitive development of the gifted in the ar
eas of problem solving, decision-making, and the ad-
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dressing of real world problems within the curricu
lum. Technology provides cognitively complex and 
stimulating opportunities for gifted learners and even 
the youngest gifted children show significant growth 
in their performance using electronic applications 
(Zaehringer, 2000). 
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hot links found in this article 

(from SHAKLEE, page 5) 

Beverly Shaklee is Professor and Elementary Coordi
nator at George Washington University. She has served 
as Professor at Kent State University. elementary class
room teacher and teacher of gifted children during her 
career. Her research interests include young gifted 
children. most particularly children from underserved 
populations, teacher development and portfolio assess
ment. Her publications include articles in Gifted ChHd 
Quarterly, Journal for the Education of the Gifted and 
Roeper Review among others. Her co-authored book, 
Designing and Using Portfolios, is available in En
glish and Spanish with an upcoming release in Japa
nese. 
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Program Description 
Initially, in order to address social and emotional needs 
of identified gifted students, we worked as a team, 
gifted coordinator and school counselor, to facilitate 
small groups for fifth and sixth grade students, Our 
gifted program serves gifted students in kindergarten 
through eighth grade, The students responded well to 
our initial attempts at listening to their concernS and 
offering some techniques to counter stresses that go 
along with being a highly capable student. However, 
we weren't satisfied and felt our methods could be 
improved. We didn't have a consistent model, just a 
potpourri of activities that students mayor may not 
take with them. In researching programs, there didn't 
seem to be anything available to help us set up a group. 

The pentad proposed by Dr. Webb provided a 
framework, based in solid research, to introduce these 
traits to students. Consequently, we used this model to 
develop a program for gifted students in grades 5-8. 
The lessons plans for the program are compiled in a 
book Take Five: Five Traits of Competent Kids. The 
lessons utilize interactive activities and discussion. 
They encourage students to use the five-trait model to 
complete projects like science fair experiments, book 
reports, and social studies activities. Students set 
personal goals and reflect on their progress in the five 
areas on a yearly basis. 

Small Groups for Gifted Students 
We have found that a small group format is powerfully 
effective when working with gifted students. It allows 
students to feel understood by their peers as well as 
the group leaders. Feelings of anxiety and alienation 
can be reduced and a sense of belonging bonds the 
students as they learn together about their unique 
learning styles and abilities. Take Five:S lessons are 
structured around the theme of students realizing their 
potential by exercising the five traits. The lessons build 
a sense of trust among the members. Each week 
students learn about a different trait in a 45-minute 
group meeting. The nine group meetings adapt well to 
our school year division into four 9-week periods. 

Guest Speakers 
One of the most powerful components of the program 

allows students to connect with adults who are 
productive, positive members of society. We invite a 
person to talk with the students about how the five 
traits have been important in providing a model helpful 
in reaching their goals. When we invite the guest 
speaker we provide them with information about the 
traits and encourage them to address these themes in 
their presentation. 

One of our speakers is an internationally known 
scientist who is retired in our community. He shares 
with the students the courage it took for him to make 
decisions in his career that were troublesome and 
uncertain. He described the task commitment needed 
to complete important projects. The five traits were 
important attributes that aided his discovery of the 
bacterium that causes Lyme disease. 

Another speaker is a local artist and historian. The 
students visit his home where he shares his collection 
of artifacts and explains the painstaking way he 
prepared to reenact Custer's last stand so that he could 
paint the scenes with as much authenticity as possible. 
His message is that each student has a responsibility 
to contribute to the world in a positive way. His 
examples of task commitment through his life are 
inspiring. All communities have excellent examples 
of people who have above average ability, task 
commitment, creativity, courage, and caring. These 
model citizens should share their life experience with 
our most capable students. 

Parent Involvement 
During the final two sessions, students are encouraged 
to evaluate themselves in each of the five areas and 
write personal goals. The closing group meeting is 
held during a brown bag lunch in which the parents 
are invited to join the students. Students end by sharing 
their goals with their parents. 

A Model for Fulfillment 
"They (five traits) could help me with where I 
want to go, what I want to do, and how I'm 
going to get there. I think everybody should 
know about the 5 circles. It could help me in 
the future and help me understand my past." 

-Noah (Grade 5) 

20 TEXAS ASSOCIATION FOR THE GIFTED AND TALONTED • TEMpo· FALL 2001 



GiFTED STUDENTS IN THE 

GLOBAL COMMUNITY 

As gifted students begin their search for knowledge 
in schools, we must also provide a model that enables 
them to use their academic abilities to the fullest. The 
goal for Take Five is to introduce these five circles to 
high ability students so they may begin to view 
themselves in a holistic manner. Students evaluate their 
strengths and weaknesses and gain direction in skill 
building and self-analysis. Self-evaluation and goal 
setting activities enable them to begin the journey of 
self-understanding. 

The acti vities encourage students to be courageous 
and caring and to identify personal roadblocks when 
attempting to complete a task. Students are allowed to 
express themselves in an atmosphere offellowship with 
other students that are seeing the world in a different 
way. And, most importantly, Take Five instills pride in 
each student's individual abilities and challenges them 
to participate in the world in a caring manner. Gifted 
students are encouraged to make their unique 
contribution to our world and to share a view of the 
future with optimism and hope using the model 
presented in the program. No matter what our students 
do in the future, whether it is writing self-help books, 
holding a political office, or teaching in a classroom, 
this five-trait model gives them skills to become 
successful and fulfilled adults. 

Kathleen Dent and Susan Craig are employed by the 
Hamilton School District in Hamilton. Montana. 
Kathleen is the gifted coordinator and Susan is the 
school counselor. Working as a team they present a 
holistic model to identified gifted students in a small 
group format. In their book Take Five: 5 Traits of 
Competent Kids they provide the complete lesson plans 
and student worksheets to implement the program. 
Using an adapted version of this model they present 
these concepts to students in a regular classroom. 

(from GOREE, page 2) 

Amidst other phenomenon, the emergence of tech
nology and the development of the multicultural com
munity set the stage for schools to amend the focus 
of curriculum to which they expose students in an 
effort to address the challenges of our world today. 
No longer do we have the luxury of simply teaching 
facts and holding fast to content of which we feel 
ownership. Ifwe sincerely desire to prepare children 
for the world in which they will need to successfully 
Jive and contribute, we must broaden the scope of 
educational offerings and expectations. 

So, what should the learning experiences we of
fer youngsters include and to what must we pay at
tention in determining how the limited and valuable 
time of these children be spent ... both at home and 
in the classroom? 

First, the future will no doubt require that suc
cessful members of society be able to address and 
solve problems - not only problems in the immedi
ate community, but more specifically global issues 
and problems. Only by understanding the need to 
communicate effectively, viewing issues from vari
ous perspectives, and recognizing and appreciating 
individual differences will gifted students develop the 
skills and insight necessary for them to realize their 
full potential in the global community. 

Second, recognizing the fact that gifted children 
tend to exhibit a heightened sense of awareness and 
concern, we must acknowledge the need to facilitate 
an understanding of the complexity of our world in 
the context of social consciousness, interdependent 
existence, and concern for the common good. To ac
complish this goal, children need to be taught the tools 
for becoming meaningfully involved as contributors 
to society, thus experiencing commitment through 
involvement. 

Finally, and perhaps most importantly, we have 
to help gifted children discover in themselves the po
tential to enjoy life, feel capable, and experience in
ner feelings of strength, satisfaction, and fulfillment. 
By doing so, we will help enable them to face transi
tion with the stamina, wit, and moral courage de
scribed by the authors of Common Fire as necessary 
to meet "adaptive challenges" - challenges that re
quire new learning - constructively and with a com
mitment to the common good. 
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Dales, Keen, Keen and Parks conclude their book 
by stating, 

"The way ahead is vexed by unprecedented con
ditions and enormous ambiguity. The promise 
of our future lies in paying attention to the won
derful and terrible Mystery in which we all par
ticipate, which gives rise to the passion and com
passion that kindle the common fire of commit
Inent.)~ 

This statement clearly communicates the idea that we, 
as parents and educators of gifted students, must ac
cept the challenge of helping to prepare the bright youth 
in our world to successfully function in the global com
munity of the twenty-first century. I hope that you 
will join us at the TAGT 24th Annual Professional De
velopment Conference for Educators and Parents in 
San Antonio, December 5 - 8, as we explore ways that 
we might effectively address the issues that are so criti
cal to the lifelong success, contributions, and self-ful
fillment of gifted children. 

Resources 
Daloz, Laurent A. Parks, Cheryl H. Keen, James 

P. Keen, and Sharon Daloz Parks (1996). Common 
Fire: Lives o.fCommitment in a Complex World. Bos
ton, MA: Beacon Press. 
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What the Research Says about Gifted 
Students in the Global Community 

Susan K. Johnsen 

How isolated are gifted students from life around them? 
How do gifted students view the future and their place in 
the global community? With technological advances and 
increases in telecommunications, are gifted students more 
sensitive to international issues? Research in the 1970s sug
gested that gifted children were very pessimistic about the 
future. Torrance argued that future problem solving might 
provide a way for them to rehearse future alternatives and 
provide a means for 

only five articles had an empirical base, articles that ad
dressed global issues, futuristic themes, and service learn
ing were included. Using these general criteria, 19 articles 
were identified. These articles addressed four basic ques
tions: What do gifted and talented students think about the 
future? What should be included in a curriculum? How 
should this curriculum be taught? What effects does the 
curriculum have on gifted and talented students? George 

and Sheft (1998) iden
developing more opti
mistic views. He of
fered these reasons for 
studying the future: 
1. Change occurs rap

idly and children 
must rehearse 
future alternatives in 
order to respond 
constructively to 
change. 

2. Choices made today 
may influence the 
future. 

3. Students must think 
about the future or 
they may not have 
One. 

From the standpoint of the child, the 
great waste in the school comes from 
his inability to utilize the experience he 
gets outside of school in any complete 
and free way within the school itself; 
while, on the other hand, he is unable 
to apply in daily life what he is learn
ing at school. That is the isolation of 
the school-its isolation from life. 

tified ways that gifted 
and talented students 
think about the future. 
They compared ten to 
eleven year old 
children's thoughts 
with an earlier study. 
Unfortunately, they 
found that these gifted 
children were signifi
cantly more pessimis
tic about the future 
than students in the 
1970s and offered 
even fewer solutions. 

Five articles fo
cused on the content of 
a curriculum that ad
dresses issues that are 

-John Dewey (1902) The school in society 
London: University of Chicago. 

Given this future 
orientation to solving 
global problems, professionals identified one of the major 
goals of a differentiated education as developing the gifted 
students, abilities "in order to realize their contribution to 
self and society" (Marland Report, 1971, p. 2). Two recent 
reports, Third International Mathematics and Science Study 
and the National Excellence Report, suggest that global is
sues or, in these cases, global competition is still an issne 
of national interest. 

Articles published in Gifted Child Quarterly, Journal 
for the Education afthe Gifted, Gifted International, Jour
nal for Secondary Gifted Education, and Roeper Review 
during the past ten years were examined (1991-2001). Since 

important within a glo
bal community. Van Tassel-Baska (1997) recommended that 
excellence should be promoted throughout the community, 
schools. and within families to develop the habits of mind 
that foster world class performance. On the other hand, Piirto 
(1999) suggested that curricnlum might be viewed through 
a postmodern perspective~ "real" knowledge should be 
questioned. For example, gifted students need to critique 
US history and policy from different perspectives by read
ing editorials in the foreign press. Weil (1993) also empha
sized the importance of learning about the perspectives of 
others by considering the strengths and weaknesses of op
posing cultural and political viewpoints. Annemarie Roeper, 
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in her series of articles regarding global awareness, sug
gested that each student needed to develop a new perspec
tive - "an attitude, a mind set, a way of seeing as an inte
gral part of every aspect of the world" (1992, p. 52) and to 
develop interdependent approaches to solving problems 
(Roeper, 1991, 1993). Such a curriculum might be labeled 
a curriculum of conscience -one that is highly moral and 
character building (Cooper, 1998). Similarly, Sternberg 
(2000) encouraged teachers to "teach for wisdom" so stu
dents might lead happie,', more productive lives, and un
derstand the importance of caring for others and of collec
tive responsibility. He concluded, "With a world in turmoil, 
we need to turn our attention to the identification and de
velopment of giftedness in wisdom" (Sternberg, p. 258). 

Almost one half of the articles offered advice on meth
ods for teaching a curriculum that broadens the perspec
tives of gifted and talented students. For the most part, the 
authors agreed that curriculum is best taught using a prob
lem-centered Or issue-based approach (Whaley, 1993). In 
this way, students learn how the past and present condi
tions might impact future events (Dooley, 1997). Problems 
might focus On issues that require "wise" thinking and use 
criteria such as the "common good" for solutions (Sternberg, 
2000). Students might be taught to examine important so
cietal and international issues using the International Bac
calaureate Program (Poelzer & Feldhusen, 1997; Tookey, 
1999(2000), problem-based learning (Stepien, Gallagher, 
& Workman, 1993), a future problem solving approach 
(George & Sheft, 1998), community action projects (Terry, 
2(00), dialectical thinking (Sternberg, 2000), and Paideia 
seminars (George & Sheft, 1998). Students might also ex
perience the world through travel (Limburg-Weber, 19991 
20(0). 

Only five articles focused on the effects of the curricu
lum. The future problem solving program appears to influ
ence students, ability to solve problems and identify more 
global issues such as war and peace, science and technol
ogy, and the environment (Frasier, Lee, Winstead, 1997; 
Tallent-Runnels & Yarborough, 1992). Problem-based 
learning also appeared to increase students' ability to prob
lem find, to substantiate their emotional positions with rea
son, and to have a greater appreciation for the nuances of 
"real-world prohlem solving" (Stepien, Gallagher, & Work
man, 1993). Using Community Action Projects with stu
dents, Terry (2000) found that they learned a method for 
involving themselves in service learning, developed a posi
tive attitude, learned how to work with people, became more 
committed, and felt empowered, Limburg-Weber (19991 
2000) found that students who travel to other countries ap
peared to broaden their perspectives and become more in
terested in politics, international affairs and the rest of the 

world. 
George and Scheft (1998) concluded that if the world 

looks to gifted and talented children to "preserve future 
world peace" and "hold future public office" (p. 235), then 
as educators we must address the development of their so
cial consciousness and their responsibilities to the world 
society. 

Cooper, C. R, (1998). For the good ofllumankind: Match
ing the budding talent with a curriculum of conscience, 
Gifted Child Quarterly, 42, 238.244. 
This article examined the types of curriculum that chal
lenge gifted and talented students to make the world a bet
ter place. Along with the need for differentiation, the au
thor contends that a curriculum needs to be highly moral 
and character building -a "curriculum of conscience." Cur
rent events can act as stimuli such as the Oklahoma City 
bombing, the homeless, displacements from natural disas
ters and AIDS. Given that many gifted students are em
pathic, caring, and concerned about others, welfare, they 
are interested in being involved in projects that help others 

Dooley, C. (1997), Problem-centered learning experi
ences: Exploring past, present and future perspectives, 
Roeper Review, 19, 192-195 This article describes a five
stage instructional model that uses an iII-structured prob
lem to help students discover the history of a problem, to 
explore its present conditions, to predict future conditions, 
to develop solutions for the problem, and to develop a prod
uct. Specific strategies that create problem-centered learn" 
ing include asking provocative questions, highlighting a 
paradox, exploring a unit from a different perspective, and 
focusing On incomplete information. The author concludes 
"problem-centered learning experiences provide opportu
nities for students to understand the impact of past and 
present conditions on future events" (p.l95). 

Frasier, M, M., Lee, J" & Winstead, S. (1997), Is the 
future problem solving program accomplishing its goals? 
The Journal for Secondary Gifted Education, 8, 157-
163. Surveys were administered to 205 students and 32 
teacher-coaches who were involved in the 1995 Georgia 
FPSP state bowl. The authors found that students and teach
ers felt that the program waS accomplishing its goals, that 
teachers were more positive than students were, and that 
junior division students were more positive than middle or 
senior division students. The authors conclude that FPSP 
engages children in constructive studies of the future that 
helps them make a difference in solving problems. They 
also believed that attitudes may be affected by the integra
tion of FPSP into the curriculum, which occurs at the el-
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ementary level but not at the secondary level. 

George, P. A., & Seheft, T. (1998). Children's thoughts 
about the future: Comparing gifted and nongifted stu
dents after 20 years. Journal for the Education of the 
Gifted, 21, 224-239. The purpose of this study was to com
pare children's thoughts about the future with an earlier 
study conducted by George and Gallagher, to identify Cur
rent concerns, and to explore the degree to which gifted 
children are more solutions oriented. A matched sample of 
101 students, ages 10-12, from the same school district were 
administered three writing tasks. The authors found that 
gifted children are significantly more pessimistic than op
timistic about the future. They have increased concerns 
about the likelihood of war and the quality of the govern
ment. They also saw fewer solutions than the previous 
sample. On the other hand, they are more optimistic about 
school. The authors suggest that these perceptions may be 
influenced by negative media messages and negative pa
rental perceptions. They conclude that schools may want 
to provide more curriculum that incorporates programs like 
Future Problem Solving and Paideia seminars. 

Limburg-Weber, L. (1999/2000). Send them packing: 
Study abroad as an option for gifted studellls, The Jour
nal of Secondary Gifted Education, 11,43-51. The Coun
cil on Standards for International Educational Travel esti
mates that over 80,000 secondary students from 118 differ
ent countries study abroad. This article examines the pos
sible benefits and practical issues related to this experience. 
Students appear to benefit by being more aware of the world, 
improving their foreign language, and broadening their per
spectives on families, schools, and communities. As one 
student reflected, "I became much more interested in poli
tics, international affairs, and the rest of the world" (p.4S). 
The author provides practical information to students and 
their parents who may be considering study abroad pro
grams. 

Piirto, J. (1999). Implications of post modern curriculum 
theory for the education of the talented. Journal for the 
Education of the Gifted, 22, 324-353. This article exam
ines curriculum for gifted and talented students from a 
postmodern perspective. Piirto examines four themes and 
five related issues that might be considered in selecting and 
developing curriculum models. First is the theme of "pres
ence," the criticism of the idea that anything really exists. 
In this case, what is the "real" knowledge and curriculum 
that is taught to gifted and talented students ("issues of dis
course")? Second, is the theme of "origin." the foundation 
of teaching ("issues of the body"). Third is the theme of 

"unity," that one may be many. This theme examines "is
sues of the canon," what are the basics? Are bright students 
taught to critique history?" The fourth theme is the "denial 
of transcendence" and addresses the "issues of power and 
class." Piirto points out that bright U. S. students may not 
be viewing U.S. policy from different perspectives and may 
need to read editorials in the foreign press. Her final issue, 
"constitutive otherness," addresses the challenge of creat
ing an order that "respectfully includes people, whatever 
race they turn out to be, who are average or below average 
in intelligence (Kaplan & Kaplan, 1997, p.427). She con
cludes by suggesting that educators examine the curricu
lum innovations in the field of gifted and talented educa
tion and engage in "understanding what they are doing, why 
they are doing it, and whether they should continue to do 
it" (p. 347). 

Poelzer, G. H., & Feldhusen, J. F. (1997). The interna
tional baccalaureate: A program for gifted secondary stu
dents. Roeper Review, 19, 168-171. The authors provide a 
history of the IB Program from its inception in Europe to 
its initiation in North America. The IB diploma provides 
high academic standards that are recognized throughout the 
world. The curriculum emphasizes the "whole man" and 
has both breadth and depth_ One of the IB examiners has 
found that students focus on theme-based problems that are 
"significant to themselves and to the social or cultural con
text" (p. 171). 

Roeper, A. (1993). Education towards self-actualization 
and interdependence. Roeper Review, 15, 246-247. In 
teaching students to address world issues such as ecology 
and humanism, education must aSsume the role as an agent 
of fundamental change, an instrument for creating a liv
able world. Instead of operating within bureaucratic sys
tems, schools need to create a community based on a sys
tem of participatory democracy. 

Roeper, A. (1992). Global awareness and the young child. 
Roeper Review, 15, 52-53. Annemarie Roeper describes 
"global awareness" as "an attitude, a mind set, a way of 
seeing ourselves as an integral part of every aspect of the 
world" (p. 52). Since Roeper views a competitive world as 
isolating, she suggests that young children learn the impor
tance of interdependence and learning in communities, fo
cusing on the qualitative differences among people to en
courage communication and cooperation. 

Roeper, A. (1991). The global perspective. Roeper Re
view, 13, 225-226. This editorial focfiuses on global chal
lenges and the need for educators "to encourage the gifted 
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to use their special ability to develop interdependent ap
proaches to new inventions and to problem solving" (p. 
226). 

Stepien, W. J., Gallagher, S. A., & Workman, D. (1993). 
Problem. based learning for traditional and interdiscipli· 
nary classrooms. Journal for the Education of the Gifted, 
16,338·357. This study compared two different applica
tions of problem-based learning at the Illinois Mathemat
ics and Science Academy. One application is an interdisci
plinary senior elective course entitled Science, Society and 
the Future; the other is a more traditional sophomore re
quired course on American Studies. In the former case, the 
students are presented with modern dilemmas resulting in 
advances in science and technology ("Possible Health Ef
fects of Extremely Low Frequency Radiation," "Biomedi
cal Issues in Life, Death, and Personhood," and "Design
ing Health Care Systems for the 21st Century"). The more 
traditional course allows students to experience the deci
sion making behind historical problems that stimulated the 
development of the United States. The researchers found 
that students increased their ability to problem find, to sub
stantiate their emotional positions with reason, and to have 
a greater appreciation for the nuances of "real-world prob
lem solving." 

Sternberg, R, J, (2000). Wisdom as aform of giftedness. 
Gifted Child Quarterly, 44, 252-260. This article describes 
a kind of giftedness-wisdom. Sternberg describes the na
ture of wisdom, the balance theory of wisdom, processes 
underlying wisdom, the role of values, sources of individual 
and developmental differences in wisdom, problems used 
in measuring wisdom, and the development of wisdom. Wis
dom is based on tacit knowledge, that knowledge acquired 
through experience rather than formal schooling and is 
needed "to balance the effects of one's ideas on others and 
on institutions-both in the short and the long terms" (p. 
253). Sternberg suggests that education's goal primarily fo
cuses On students, success rather than the "routes to satis
faction." One route is for teachers to "teach for wisdom" so 
students lead happier, more productive lives, and under
stand the importance of caring for others and of collective 
responsibility. He recommends eight methods for its de
velopment in the school setting: (1) teachers uSe problems 
that require wise thinking; (2) students use "common good" 
as a criterion for solutions; (3) students learn to balance 
their own interest, the interests of others, and the interests 
of institutions in the solution to problems; (4) teachers pro
vide examples of wise thinking from the past; (5) teachers 
model wisdom for their students; (6) teachers engage stu, 
dents in dialectical thinking-using perspectives that might 

vary based on time, place, and person; (7) teachers value 
wise information processing and solutions; and (8) students 
and teachers generalize into action what they learn in the 
classroom. 

Tallent-Runnels, M. K., & Yarborough, D. W. (1992). 
Effects of the future problem solvillg program on 
children's concerns about the future. Gifted Child Quar
terly, 36, 190-194. Questionnaires were administered to 139 
students in grades 4-6 who participated in the Future Prob
lem Solving Program. These gifted children identified morc 
global issues (e.g., war and peace, science and technology, 
and the environment) than the average-ability children 
whose primary concerns were categorized as more personal. 
Gifted students who participated in the future problem-solv
ing program reported their perceptions of having more con
trol over the future than their gifted or average, ability, non
participating peers. 

Terry, A. W. (2000). An early glimpse: Service learning 
from all adolescent perspective. The Journal of Second
ary Gifted Education, 11, 115-135 The purpose of this 
study was to examine the effects of service learning on three 
students who participated in Community Action Projects. 
The projects related to restoration of historical buildings 
and the development of a solid waste management plan. 
The author identified five themes from their case studies. 
First, they learned a method for involving themselves in 
service learning. Next, they learned that a positive attitude 
was important. Third, they learned how to work with people 
and cooperation_ Fourth. they learned commitment through 
engagement in the community. Finally, they became em
powered- "kids can make a difference!" 

Tookey, M. E. (1999/2000). The internatiOllal baccalau
reate. The Journal of Secondary Gifted Education, 11, 
52-66. The author discussed how the features of the Inter
national Baccalaureate program creates a school climate 
and culture that nurtures excellence. establishes a task-ori
entation, values diversity, challenges the whole student, 
provides opportunities for individual work, and develops 
motivation. The IB subject areas emphasize a "different way 
of knowing, a different way of viewing and acting in the 
world. and different skills" (p. 53). It includes these fea
tures: breadth, depth, direct experience and action, reflec
tion, international aspects, and a criterion-referenced as
sessment system. Internationally, the cUlTiculum for each 
subject is developed by a committee composed of repre
sentatives from various countries and educational systems 
and reflects international concerns_ The diploma is a cre
dential for admission to universities all over the world. 
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Van Tassel-Baska, J. (1997). Excellence as a standard 
for all education. Roeper Review, 20, 9-12. Excellence is 
examined from "the viewpoint of the individual habits of 
mind that foster it, the role of the culture in promoting it. 
the relationship to technical mastery versus world class 
performance, and the controversial relationship to equity" 
(p. 9). She provides suggestions for promoting excellence 
in the community, schooling and parenting. 

Weil, D. (1993). Towards a critical multicultural literacy: 
Advancing an education for liberation. Roeper Review, 
15,211-217. Wei! suggests that students need to learn how 
to think fair-mindedly and critically to be able to live in a 
complex world. He suggests that the curriculum should in
clude learning about the perspectives of others, consider
ing the strengths and weaknesses of opposing cultural and 
political view points, overcoming egocentric tendencies, 
and self examination. A critical multicuIturalliteracy cur
riculum inCOIporates relevant problem-posing activities that 
address the diversity of the reality of everyday life and are 
based on three tenets: educational equity, reduction of preju
dice, and rea50ning multiculturally. This type of curricu
lum will support "a philosophy of cvriticalliteracy [that] 
wjJl advance personal and social freedom" (p. 217). 

Whaley, C. (1993). Using conceptualframeworks and is
sue-based curriculum to help the gifted better understand 
their world. Gifted International, 7(2), 75-82. Given the 
information age, the author identifies concepts and issues 
that might lead to a better understanding of "how the world 
works." The concepts that provide a framework of "lasting 
importance" are systems, interdependence, change, conflict, 
communication, culture, population, human dignity, tech
nology, and environment. The issues include values (What 
do we believe in?), quality/quantity (Is more better?), eq
uity (What is fair?), power/credibility (Who holds power 
and to what ends?), institutional crisis (Can institutions 
formed in one epoch function in others?), loss of guiding 
image (Do our youngsters have positive, or any, image of 
"self-in-the-futureT), domination ethic (Will the human 
drives to dominate destroy us?), the have vs. have not (Is 
this the Pandora's Box of the future?), and the widening 
knowledge gap (Could differences feed an Orwellian tech
nocracy?). He suggests that these concepts and issues form 
framework for an issue-based curriculum. 

Wolfgang, A. (1991). Intercultural training of teachers 
and counsellors for the year 2000. Gifted International, 
7(1), 33-36. The author recommends that teachers take a 
global outlook and adapt a futuristic approach because of 

changing demographics, particularly increasing immigra
tion. Teachers should learn about the differences and simi
larities across cultures from the students and their parents. 
Nonverbal, cultural, and universal fluencies that affect in
tercultural communication and academic learning need to 
be understood by the classroom teacher. 

Susan Johnsen is Associate Dean Of Scholarship and Profes
sional Development at Baylor University. Editor of Gifted 
Child Today, she was the principal investigator of Project Mus
tard Seed. She is author of four tests that are used in identify
ing gifted students: Test of Nonverbal Intelligence (TONI-2), 
Screening Assessmentfor Gifted Students (SAGES), Screen
ing Assessmentfor Gifted Students-Primary Version (SAGES
P), and Test of MathematicalAbilities for Gifted Students. She 
is a past President of the Texas Association for the Gified and 
Talented. 
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(from BATSON, page 3) 
business leaders do not understand the gifted, how can 
TAGT or anyone build a compelling case for services 
to these children? A mystery generally does not sway 
elected officials and policymakers to write laws, adopt 
policies, appropriate funds, hire qualified teachers, 
design schedules, develop curriculum, provide 
counseling, and, most importantly, address all the areas 
required to meet social, emotional, and intellectual 
needs of gifted children. TAGT set out to unravel the 
mystery. 

It was recommended that the Association mount a 
broad-based, continuing information campaign to 
clarify the nature of giftedness and talent. Such 
clarification must describe specific characteristics of 
the gifted and affirm that gifted children perform or 
have the ability to perform at advanced levels in some 
areas but perhaps not all facets of life. The clarification 
must also define GT programs and articulate the 
absolute need for these programs. 

In 1998, the TAGT Executive Board responded to 
this caIl by approving a statewide public relations 
campaign. Funds were approved to employ a 
professional firm to design and facilitate this important 
initiative. 

During spring 1999, the initiative was launched. 
Print and television media were utilized to begin this 
broad-based and continuing information campaign. 
The ultimate goal: to promote awareness of the unique 
social, emotional, and intellectual needs of gifted and 
talented students and to impact the development of 
appropriate educational services to meet these needs. 
This first phase of the campaign concluded in summer 
of 1999 with the commitment to resume the work in 
2000. 

Recent Work 
With goals established and funds appropriated by the 
1999, 2000, and 2001 executive boards, TAGT has 
continued its campaign to tell the story of Texas gifted 
students, fheir needs, and services required to ensure 
they are not left behind. To better serve members, 
TAGT improved and expanded its infrastructure 
communications tools. The TAGT website 
(www. txgifted.org) was redesigned. Voice mail was 
installed and e-mail expanded so that members could 
easily reach TAGT headquarters staff at anytime-day 

or night-2417. A symmetrical digital subscriber line 
was secured to replace the dial-up modem. Thus, 
TAGT staff can quickly receive and send messages 
and information. 

In the big world of Texas, TAGT expanded use of 
multiple media. In spring 2000, TAGT hired Christian
Hubble Media Communications (C-H), a full-service 
media and communications group serving clients 
throughout Texas and the nation. A partner in the firm, 
Elizabeth Christian, and a senior account executive, 
Meg Meo, lead fhe communications work on behalf 
ofTAGT. Between Christian and Meo, each of whom 
bas a gifted child, TAGT has access to more than 40 
years of experience in national, state, and local media 
and communications. 

At TAGT Headquarters Offices in Austin, there are 
six full-time staff members. This staffing model does 
not include a public relations position. To maximize 
resources and tap deep expertise in media and 
communications, TAGT contracts with C-H as an 
external consulting firm. I direct the work with C-H 
based on TAGT Executive Board approved goals, 
priorities, and budget. Thus, TAGT has established a 
dynamic partnership with Christian-Hubble. 

One specific focus has been to raise awareness 
about the need for greater equity for poor and minority 
students and their representation in gifted and talented 
programs. But there is also a great need for increased 
awareness for gifted and talented issues in general. The 
survey that was commissioned by TAGT in 1996 
pointed out fhat even school administrators did not 
consider gifted and talented programs a particularly 
high priority, partly due to the fact that state funding is 
low compared to funding for other special populations. 
Corporate executives surveyed also did not seem to 
have a very good understanding about gifted/talented 
programs. Anecdotal evidence gathered in the year and 
a halfTAGT and C-H have worked on the issue reveals 
that there is still a long way to go in raising awareness 
among all constituent groups. 

Following are highlights of the projects that TAGT 
has directed and C-H has conducted since late spring 
2000. The projects are organized by categories: media 
outreach, legislative, membership development, 
conference marketing, fund-raising, printed materials, 
and individual members. 
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Media Outreach 
C-H has worked with TAGT to raise awareness 
statewide about gifted and talented education issues 
through placement of opinion editorials, newspaper 
articles and television interviews, including the 
following: 

• My first op-ed ("Gifted Children Represent 
Untapped Potential"), written and placed in the 
summer of 2000, ran in the Dallas Morning 
News, San Antonio, Express-News, Austin 
American-Statesman and over 25 other 
newspapers statewide. 

• My latest op-ed ("Texas Plan for Gifted Students 
Needs Full Implementation and Public 
Accountability") was written and distributed in 
July 2001. It has run in about 25 newspapers 
across the state thus far, including the Dallas 
Morning News. This opinion-editorial continues 
to be printed by various newspapers and C-H is 
following up with several major newspapers. 

• C-H, with TAGT approval. issued some 30 press 
releases with more than 20 under development. 
These press releases have been on a variety of 
topics, including the various TAGT conferences 
and workshops, TAGT award winners, 
scholarship opportunities and the importance of 
summer reading. C-H also contacted education 
reporters throughout the state to discuss story 
ideas regarding gifted and talented education. 
Some 60 newspaper articles have run in the state 
newspapers as a direct result of the C-H work. 
C-H coordinates the pUblic relations between 
print, television, and radio. For example, stories 
ran in the Harlingen and Texas City papers 
regarding summer reading, and I was interviewed 
on two Austin television stations on that issue as 
well. Several articles ran about the TAGT 2000 
award winners, including articles in the Houston 
Chronicle, Waco Tribune-Herald and San Angelo 
Standard-Times, among others. 

• In addition to several interviews on Austin 
television news programs, C-H contacted KTRKI 
Ch.l3, the ABC affiliate in Houston, and 
Pasadena ISD GT stUdents, their parent, and I 
were interviewed for a feature story about gifted 
and talented education for the Houston ABC 
affiliate 5:00 p.m. news program (July 2001). 

• For the 2000 TAGT Annual Conference for 
Educators and Parents, C-H arranged 
comprehensive media coverage, including three 
pieces in the Austin American-Statesman: a 
feature article, a Q&A on the editorial page and 
an editorial endorsing the conference. In addition, 
I was interviewed on several Austin television 
stations and radio station interviews were 
conducted. 

Based on materials provided by TAGT, C-H is in the 
process of writing the press releases for the 2001 
awards for regional and state parent of the year, teacher 
of the year, rising star and advocate winners, planning 
for 200 I conference media coverage in San Antonio 
and scheduling media appearances in various Texas 
cities to coincide with my other travel plans. 

Legislative 
Working with TAGT and Akin Gump Strauss Hauer 
Feld (TAGT governmental relations consultants), 
Christian-Hubble played an integral role in 
development of issues pursued in the Texas Legislature 
77th session relating to gifted/talented education. 
Pursuing the previous TAGT practice, C-H developed 
the most recent TAGT Legislative Action Network 
comprised of nearly 150 TAGT members and others 
who are interested in legislative issues related to gifted 
and talented education. Other highlights of legislative 
work include: 

• After the 2000 Executive Board adopted its major 
planks for the 77th Legislature, I met with C-H 
and Akin Gump consultants who assisted in 
drafting the position paper for TAGT Board 
consideration. This paper, approved in 
September 2000 with Board revisions, outlined 
theissues that TAGT pursued in the most recent 
legislative session. 

• C-H organized and coordinated a Day at the 
Capitol for over 125 members of the TAGT 
Legislative Action Network and GJT students 
who met with legislators from all over the state. 
For this event, C-H prepared comprehensive 
printed materials to leave with legislators, 
scheduled over 300 appointments and provided 
training materials for the participants. 

FALL 2001 • TeMPO' TEXAS ASSOCIATION fOR THE GifTED AND TALENTED 29 



---------- -------------
GIFTED STUDENTS IN THE 

GLOBAL COMMUNITY 

• Since the majority of the legislative planning 
occurs between sessions, I ask that C-H 
continue their work with the TAGT Legislative 
Action Network. On an ongoing basis, C-H e
mails appropriate information regarding state and 
federal gifted/talented legislative issues to 
members of the network. This group has been 
very active in contacting their legislators about 
these issues. 

• At my request, C-H led workshops on the topic 
of legislative advocacy for the TAGT Executive 
Board, Fall 2000 TAGT Legislative Workshop, 
TAGT parents (at the 2000 Conference) and the 
TAGT 2001 Spring GT Coordinators Leadership 
Conference. 

Membership Development 
In January 2001, TAGT set a new record with some 
10,000 members and friends of gifted who had been 
involved since conference 1999. Membership 
development is an ongoing effort, but here are the 
highlights of the work that TAGT and C-H have 
completed related to membership: 

• Under my direction, C-H developed a new 
membership brochure for parents (English and 
Spanish) and educators. In late summer 2000, 
TAGT distributed more than 500,000 brochures 
to school districts statewide and posted the 
brochure on the TAGT website. TAGT still 
receives a steady stream of responses from these 
membership brochures. 

• At TAGT request, C-H developed subsequently 
updated a PowerPoint presentation highlighting 
the benefits ofTAGT membership. For use with 
parents, educators, and interested others, C-H 
developed a comprehensive training packet using 
the PowerPoint presentation as a base. TAGT 
provided every member of the Executive 
Board with this training packet. Christian and 
Meo reviewed the packet with the Board 
especially as related to director and officer 

use of these materials in regional presentations 
to parent and educator groups. 

• C-H sent out notices to major newspapers 
statewide about membership in TAGT. The 

information ran in several education columns 
throughout the state. 

• With TAGT approval, C-H has collected e-mail 
addresses for parent affiliate groups that will be 
used to solicit memberships for TAGT (a back
to-school effort for this school year). 

Conference Marketing 
In addition to media work promoting the conference, I 
asked C-H to work on several additional projects 
intended to increase attendance at the 2000 Conference. 
Similar projects are underway for the 2001 conference; 
see page three for your invitation! 

• Materials highlighting the 2000 conference and 
TAGT membership were sent to parent affiliate 
groups statewide to share with their members. 

• C-H coordinated a mailing of conference 
brochures to principals in targeted regions (for 
the 2000 conference). 

• With TAGT, C-H coordinated a mailing to San 
Antonio-area principals about the 2001 
conference. 

Fundraising 
TAGT and Christian-Hubble are in the early stages of 
working together on fundraising. Thus far C-H has 
coordinated a mailing to known education issue 
contributors (May 2001) and ananged a series of one
on-one lunches with potential significant donors. The 
efforts have begun to payoff, but this effort reaffirmed 
for TAGT and C-H that there is much more work to do 
in educating the public about why gifted and talented 
education is important and why it's a worthy issue to 
support financially. TAGT and C-H are continuing 
with these efforts. 

Printed Materials 
C-H worked closely with TAGT prior to the 2000 
Conference in the development of new printed 
materials (marketing brochures and program) for the 
conference and the annual report. 

The new design elements incorporated in these 
publications will serve as templates for the 2001 pieces. 
C-H continues to advise on many of the TAGT 
publications, including the exhibitor prospectus for the 
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2001 conference and the marketing brochure. Overall, 
the goal has been to help TAGT present a more unified 
and updated look to our publications. 

The primary goal for TAGT public relations efforts 
continues to be raising awareness of the social, 
emotional, and intellectual needs of Texas gifted! 
talented students among key constituents: 

• the public 
• the education community 
• legislators 
• the media 
• corporate leaders 

By doing so, TAGT and Christian-Hubble hope to 
increase membership in our Association; expand 
participation by parents; maximize attendance at the 
annual conference; develop new fundraising sources; 
and, most importantly, improve educational 
opportunities for Texas gifted children and youth. 
TAGT and C-H are proud of what we have 

accomplished together as a team and look forward to 
a continued productive partnership on behalf of all 
Texas gifted students! 

Individual Members 
You can help promote our GT story. Look for articles 
and opinion pieces in your local newspaper. Haven't 
seen one lately? Write the editor and request such 
reporting. Ask your local television and radio stations 
to cover gifted students and their education. Suggest 
they contact me. Working as a team, we can persist 
with the drumbeat for gifted students. 

It is imperative that advocates for gifted children 
and youth speak as one voice continuously telling the 
stories of Texas diverse youth with such high potential. 
Communication within Texas, across the United States, 
and around the world must be positive, proactive, and 
ongoing if we are to ensure gifted students reach their 
potential in the global community. 

TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 

MiSSION STATEMENT 

To PROMOTE AWARENESS Of THE UNIQUE SOCIAL, EMOTIONAL, AND INTELLECTUAL NEEDS OF 

GifTED AND TALENTED STUDENTS AND To IMPACT THE DEVELOPMENT Of ApPROPRIATE 

SERVICES TO MEET THESE NEEDS. 

TAGT EXECUTIVE BOARD LONG RANGE GOALS 

• Advocate appropriate services and accountability standards for all gifted and talented students. 
• Provide current information and research about gifted and talented learners and the field of gifted 

education to the TAGT membership and general public. 
• Develop an effective advocacy network. 
• Increase and diversify membership. 
• Develop strategic alliances with the Texas Education Agency, Education Service Centers, higher 

education, and others. 
• Support quality professional development for educators of gifted and talented students 

Adopted by the TAGT Executive Board: 2.5.00 
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Monsters Under the Bed 

M y children are adults 
now - one in medical 
school and one in law 

school. Yet still monsters lurk under their beds and 
under the beds of millions of driven, dedicated stu
dents worldwide. It is time to drag out those mon
sters, expose them to light, and publicly quell them. 

Monster #1: Around the world and close to home , 
there is injustice, corruption, disease, poverty, and 
ignorance. 
This is the biggest, ugliest monster under the bed of 
gifted students. These problems weigh heavily. Their 
history haunts. Lamentably, this monster is real and 
may never be banished from the world. Characteristi
cally intense, hypersensitive, and empathetic, these 
students often feel consumed and depressed by these 
overarching problems. Additionally, these students feel 
the need to help but feel incompetent to do so. 

In our roles as parents and educators, we can help 
students tame this monster by counseling that there 
will always be massive world problems but that we, 
as a society, are working toward solutions to ease these 
problems. We can assure students that this monster 
#1 has been lassoed, tranquilized, and corralled 
throughout history thanks to the work of many dedi
cated people. These students need to be reminded that 
they are not personally responsible for the problems 
or the history of the world. They are responsible for 
their own behavior and they can choose to contribute 
to the solutions. Contributing to society at home and 
around the world is one of the most gratifying labors 
of life. 

Monster #2: Gifted is a loaded label. There are so 
many stereotypes associated with gifted. And there 
are so many expectations of gifted students. 

Colleen Higgins Elam 

Ah, this is the Medusa under the bed. From her 
head pulsate snakes spitting venom: 
• gifted students are expected to be geniuses; 
• they are considered lucky because they have been 

gifted with so much already that they need no 
help to be successful; 

• they are sing led out and expected to know ev
erything; 

• if'they don't know the answer, something's wrong 
with them; 

• they are expected to teach other students; 
• they are told they should devote their lives to 

those less fortunate; 
• gifted students are expected to like homework; 
• adults tell them they're working too hard/not hard 

enough; 
• adults tell them they're too serious/not serious 

enough; 
• adults say gifted students aren't the ones who 

work hard/make straight A's; 
• adults say straight A students are just overachiev

erslhigh achievers; 
• peers call them geeklnerd; .... 
This is the brew of nightmares. 

Gifted students don't want to be gifted; they 
want to be accepted as individuals. These stereo
types and expectations of gifted add pressure to 
these sensitive students who already feel the weight 
of the world, already feel unworthy of the gifted 
label, and already feel they are not doing enough. 
Gifted students compare themselves to the most 
renowned figures in the field and inevitably come 
up short. Society's connotations of gifted and sub
sequent mixed messages contribute to the inad
equacy feelings of these students. 

Let's subdue these snakes before our children 
turn to stone. Mirrors will do the trick. When we 
see these slithering demons reflected in light, we 
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recognize their false messages. When we see these 
students reflected in society. we recognize them as the 
individual human beings they are. Let's encourage 
them to be all that they can be. Let's broadcast posi
tive messages. 

Monster #3: Every year there are rumors of the 
school discontinuing honors classes. 
The possibility of elimination of accelerated classes 
or the denial of access to similar learning opportuni
ties causes consternation among gifted students. These 
students have an insatiable thirst for knowledge. They 
consume facts and ideas and concepts. They live to 
know. They are competitive and energetic. They are 
alarmed when obstacles prevent them from learning 
all that there is to learn as fast as they can learn it. 
They are concerned they wili not be prepared for the 
future and any problems the future may hold. 

For these reasons gifted students seek the most 
challenging classes, the most ambitious schedules, the 
most selective universities, and the most demanding 
professions. Honors classes work well for these self
motivated students because reams of material are cov
ered quickly and in depth. The students who enroll in 
honors classes accept and complete the large quanti
ties of work required to master the material. Thus it is 
in honors classes that academically gifted students do 
well because they feel safe to work and to achieve. 
Whereas in regular classes, the combination of the 
slower pace, the increased repetition, the easier assign
ments, and the more relaxed attitude is frustrating for 
gifted students. 

As advocates for education, we can expunge this 
monster by shedding light on the best methods to teach 
and nurture our quick learners. We can commit to 
providing the best for each of our students. We can 
offer all of our students the opportunity to reach their 
individual potentials. 

Monster #4: Academic achievements and achiev
ers are not highly valued by the general student 
population because academic achievements and 
achievers are not perceived to be highly valued by 
the general societal population. 
People who act differently than normal can make nor
mal people uncomfortable. Gifted students are more 

intense, sensitive, and critical than normal. They are 
existentialist. They value individualism over group 
association or group approval. Often gifted students 
are obsessive, compulsive, and perfectionist. They 
have an offbeat sense of humor. They think differ
ently from the norm and they respond differently from 
the expected. On top of all of that, they often work 
hard in school and excel academically. Because these 
students are different, the rest of the student body has 
difficulty identifying with them. As a result, gifted 
students are often marginalized and rebuffed. This 
whittles away the strength of gifted students, under
mines their confidence, demoralizes their spirits, and 
weakens their abilities. 

Academically excelling students work hard to 
achieve success. These students are sincere in their 
commitment to work and to community. Yet, the com
munity is not sincerely committed to these students 
because the general population does not understand 
gifted. Arrows from behind wound the deepest. Such 
stings impress upon gifted students that the problems 
of the world are encroaching. They must face the 
monsters. 

In the nightmares of gifted students, the scenarios 
may be countless but the theme is universal. All four 
monsters playa part. Monster #1 looms threatening 
the world. Medusa yells, "You're gifted, you slay 
him!" The third monster taunts, "You don't know 
enough. You can't do it." The fourth monster hisses, 
"We never liked you anyway." 

Together as parents, educators, and advocates, we 
can expel the monsters. We can publicly promote 
awareness of the unique social, emotional, and intel
lectual needs of gifted students. We can provide ap
propriate educational services to meet the needs of 
these students. And we can encourage students to pur
sue the educational opportunities available near and 
far. By helping driven, dedicated students, we help 
ease the monster problems of our society, our WOrld, 
and our future. 

Colleen Higgins Elam is a past Parent of the Year as 
well as a past president of the Texas Association for 
the Gifted and Talented 
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-_._-_._------ THE LAST WORD _._-----_ ... - ------

A Lesson from Middle Earth 

N ?stalgia f?r a lost past 
IS a unIversal and 

powerful emotion, In 
J.R.R. Tolkien's novels The Hobbit and The Lord of 
the Rings, the high elves living in Middle Earth have 
an underlying melancholy for their lost homeland. 

Michael W. Cannon 

enemy. They triumph in the end, but their victory is 
bittersweet, as the defeat of the enemy also means the 
loss of many great and wonderful things in Middle 
Earth. 

Gifted students, also out in the world that often 
seems not their own, are in a similar situation. They 

have abilities that 
This supremely gifted 
race, with their great 
abilities for preserving 
the good and beautiful 
in civilization, live as 
aliens in a land not 
their own while they 
remember their lost 
homeland in the west, 
beyond the seas. 

~1 :r(bereth Bi(thonief, 
si({vren penna mirier; 
o menel aB(ar efenath, 
§i(thonie( a :r(bereth 

may be ignored and 
disparaged. Schools, 
for all the laws, man
dates, and good inten
tions, still sometimes 
fail to provide the en
vironment and en
couragement these 
students need. 

The central char
acters in Tolkien's 
works, Bilbo Baggins 
in The Hobbit, and his 
nephew Frodo in The 
Lord of the Rings, are 
interesting paradigms 

We still remember, we who dwell 
In this far land beneath the trees 
The starlight on the western seas. 

And while gift
ed individuals are the 
innovators and cre
ators of the techno
logical and artistic 
wonders of the mod-

of gifted individuals. Bilbo, in the course of his ad
ventures with the dwarves, discovers hidden abilities 
and the despised tag-along becomes an insightfulleade; 
and the pivotal figure in the tale. 

Frodo and his companions in The Lord of the Rings, 
each with his own particular talents, have almost in
surmountable obstacles to overcome and are constantly 
under attack from hostile forces, both the impersonal 
power of nature and the unrelenting malignity of the 

ern world, many 
people are still ambivalent or even hostile to educa
tional programming for gifted students. 

One day, when gifted adults look back on their 
years in school, let us hope that the teachers and gifted 
programs have given them (as the elves in Tolkien's 
world remembered their own "starlight on the western 
seas") a time and place that provided them with the 
strength and know ledge they need to make the world 
a better place. 
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