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,'~':'~':I ifted children need adult l ,~ 

t;\\ ,::"r J advocates to make their 
"",.':;;;j way In the world. Even 

those fortunate enough to attend a school that meets 
their educational needs come up against snags and 
difficulties that require more than a generalized 
response. A gifted college teacher once shared the 
following with me: 

In sixth grade, I moved to a new school and 
started hanging out with some kids who were a 
lot rougher than T was. Looking back, I can see 
that I was scared of them. My parents couldn't 
figure out what had happened to their studious 
child who now hated school and I couldn't talk 
to them because I was afraid that they would talk 
to the teacher or the kids' parents. As it turned 
out, my French teacher saw what was going on 
and sat me down to talk. He made me feel safe 
and that he was on my side. We had a lot of little 
talks and something he said over and over really 
stayed with me: the fact that real friends should 
never ask me to sacrifice any part of my identity. 
I've leaned on that bit of wisdom many times 
when I've felt pressured to go along with the 
crowd. 
Ideally, advocacy for gifted children begins much 

earlier than sixth grade. Here is the experience of a 
mother who had to learn quickly that she has a critical 

(see SMUTNY , page 19 ) 
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",-.- FROM THE PRESIDENT 

James Collett 

"The church became a great Te Deum in itself" 
Allan Temko (1995) 

In the year 1160 A D., Maurice de Sully, a man of 
conunon origins, became Bishop of Paris. His triumph 
inspired in him the vision of a grand new cathedral dedi
cated to the Virgin Mary. He would erect it on the Ile de 
France, the island in the Seine River on which the city of 
Paris began. This church, Notre Dame, would pioneer 
the development of a set of new architectural techniques 
that would eventually come to be labeled Gothic. 

The cathedral of Notre Dame was built through a 
superb common effort. The entire community played a 
plllt, manual laborer as well as master artist, serf and 
villein as well as banker and blacksmith. EvelY social 
class, from merchant to noble, had a place in the medi
eval church. All contributed to the project. The grand 
ladies donated jewels; those with less wealth and posi
tion offered in-kind contributions. 

The actions of the great corpus of volunteers were 
significant in a symbolic sense. However, volunteers 
comprised only a small portion of the actual work force 
and performed only unskilled labor. The specialized jobs, 
from quarrying and carving to crafting the stained glass, 
became the tasks of skilled craftsmen. 

The term "architect" did not yet exist to describe the 
individual who oversaw the grand construction design. 
This person was assigned one of several different titles--
master mason, master stonecutter. The most suitable 
designation, however, was Magister Operas or "Master 
of the Work". The names of the first two Magisters Op
eras of Notre Dame have been lost to us. Yet we know 
them well, not by appellation, but by the excellence of 
what remains of their work. 

A Master Builder would have already served an ap
prenticeship in the masomy craft, where he learned such 
diverse construction skills as draftsmanship, stonecuuing, 
quarrying, and lime buming. A commoner, he was hand-

(see COLLED, page 13) 
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EXECUTIVE DIRECTOR'S UPDATE 

Advocacy: When To Be Pushy 

L et's get this straight 
from the start, I 
was not raised on 

a ranch - not even a farm. My father was a college 
professor. We generally had a few horses around and 
occasionally a cow. That's about it. but I guess it's 
more livestock than most people have these days. You 
can learn a few things from livestock. I have. 

Jay Mcintire 

it in the dark of night until 1'd hear my Dad yelling 
upstairs early in the morning, "Jay, come help me. The 
cow)s out. 1I 

It seems to me that too often in our little field we're 
all pushing at different parts of the fence. Some of us 
want to push the fence over while others try to pull the 
darn thing down. Sometimes we get so concerned with 
our disagreements of philosophY, emphasis, or stature, 
that we forget that the easiest way to knock down a 

--------- Sometimes we get so concerned with 
our disagreements of philosophy, emphasis. or stature, that 
we forget that the easiest way to knock down a fence is to put 
all your force on one spot and not to give up until it gives way. 

Take advocacy, for example. Pushy, a very mod
est example of a beef critter, would have been a good 
lobbyist and can be a role model for us Texans in the 
field of gifted. Pushy was a cow that knew what she 
wanted and put all her effort into it. She got her name 
because she was very friendly, but she seemed to want 
to get closer and closer to you until she knocked you 
right over. It was impossible to get any work done in a 
pasture with her there. She'd lean on you until you 
couldn't reach what you intended to be doing. 

It wasn't just humans that Pushy went after, ei
ther. She was even harder on fences. It didn't matter 
how deep we dug those post holes or sharp the barbs 
were on the wire surrounding Pushy's home. Every so 
often 1'd have to chase her down in the woods and 
coax her back home before I got on the school bus. It 
would always be the same story. There'd be a spot on 
the fence line where she'd obviously leaned on the 
wire or the post so relentlessly that it would bend to 
her will and she'd be on the other side. It was never 
the same spot twice, but she'd pick a spot and lean on 

fence is to put all your force on one spot and not to 
give up until it gives way. 

Advocacy is the same. Just like Pushy, we need to 
choose our target carefully. Even though my fascina
tion may be with very young gifted kids, sometimes 
the mood of the state, the interest of a key lawmaker, 
or the inroads of another gifted advocate suggest that 
the time is right to push for funding. Sometimes the 
situation calls for just sitting still and waiting for an 
opportunity to emerge. 

Successful advocacy requires three things: an idea 
that matches the mood and spirit of the times; one per
son in the right role who believes that acting on the 
idea will solve a problem or create an important op
portunity; and everybody, just like Pushy, getting be
hind that leader, that idea, and pushing relentlessly on 
the perfect spot in the system. 

In gifted education we're fortunate. All of our 
worthwhile ideas serve children and families. All of 
our worthwhile ideas, if implanted, would drive eco
nomic and/or cultural growth. All of our members, the 

FALL 2002' TEMPO • TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED 
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Project SAIL 

P roject SAIL is a three
year U. S. Department 
of Education Javits 

grant whose purpose is to identify and nurture gifts 
and talents in economically disadvantaged children. 
The four seasons of Project SAIL are the Summer 
Workshop, the Fall Parent and Teacher Institute, the 
Winter Drama Festival, and the Spring Renaissance 
Fair. 

The Fall Parent and Teacher Institute 
Each fall since 1986, leaders in the field of gifted edu
cation and parenting education provide workshops, 
seminars, and lectures at the Fall Parent and Teacher 
Institute. Summer workshop teachers are accompa
nied to the convention by their support teams of ad
ministrators and parents. The purpose of this aspect 
of the project is 1) to provide follow-up to the Sum
mer Workshop, 2) to provide professional expertise 
to teachers, parents, and administrators regarding the 
needs of gifted students, 3) for parents, teachers, and 
administrators to feel and be a part of a concerted ef
fort to help their students. 

The Winter Drama Festival 
Each year in February students present original plays 
at the Winter Drama Festival sponsored by the Uni
versity School. The plays are usually a class or small 
group project in which students conduct research, 
write, and produce plays under the guidance of a 
teacher. The Winter Drama Festival, now in its 16th 
year, has a wide appeal to both teachers and students. 
The Drama Festival provides an excellent vehicle for 
students' creativity and for students to show what they 
know through an alternative medium, other than re
port writing and speech reading. The Winter J?rama 
Festival provides one element of accountabIlity for 

Gail N. Herman 
Patricia L Hollingsworth 

the teachers involved in the Summer Workshop. This 
helps ensure that students have opportunities for in
terdisciplinary study and integration of subject mat
ter. It also lets the school administrators and parents 
see what the students can accomplish. 

The Spring Renaissance Fair 
The Renaissance Fair, also known as the Creative Pro
ducers' Convention, is a one-day celebration in May 
of students' and adults' creative products sponsored by 
The University of Tulsa and University School. Dur
ing the exhibition there are activities to encourage p~
ticipants to interact with the exhibitors. The Renms
sance Fair has been a successful way to provide stu
dents with an authentic audience for their products. 
Teachers encourage students to do in-depth research 
in an area of their interest and create related products 
to share with other students and adults from around 
the state and region. The Renaissance Fair provides 
another element of accountability for the Summer 
Workshop participants. Their students have the op
portunity to develop a creative product and exhibit it 
along with the work of other creative adult and stu
dent producers. The purpose of this aspect of the 
project is to encourage creative products and in-depth 
studies that are shared with an audience. 

The Summer Workshops for Teachers, 
Parents, and Students 
During the summer workshop, teachers and parents of 
1 st through 12th graders are involved in a variety of 
methods designed to promote active learning and gifted 
behaviors in students. Teachers are actively involved 
in an interdisciplinary approach to teaching and learn
ing. They prepare for the Winter Drama Festival and 
the Renaissance Fair by being involved in activities 
similar to the ones they will use to develop their own 
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students' creative projects. 
Drama, movement, and active learning are car

ried into the art classes. Each morning the art teacher 
dresses in a costume appropriate for the daily theme. 
For the tlrst art class, she dressed as an Egyptologist 
who had recently explored a pharaoh's tomb, which 
the children drew. During the classical Greek study, 
she dressed as Aristotle and gave the students a tour 
of the Parthenon. For the Middle Ages, she dressed as 
a queen and described how uncomfortable it was to 
Ii ve in a castle. 

Morning classes for students are observed by 
workshop teachers and parents. During these on-site 
practicums, summer workshop teachers and parents 
I) observe an integrated arts curriculum lead by teach
ers from the University School, 2) observe demon
stration lessons given by consultants, 3) plan and 
implement activities for the students, and 4) partici
pate in formative evaluation of the program. 

In the morning during center time, teachers facili
tate each class of students as they freely explore ma
terials about the art and architecture, literature and 
drama, science and inventions, music and math of a 
particular time period such as the Ancient Egyptian, 
Greek, and Roman. Consultants in movement and 
drama invite students to show what they know through 
various kinesthetic, musical, and artistic creations. 
Teachers use these activities during the year in their 
own schools to spot and nurture talent. During the 
summer workshop activities teachers are preparing for 

creating new scenes to insert into a Greek myth, talent 
is nurtured. The consultant designed activities to teach 
mime actions. When students created their own ideas 
for mime scenes, teachers were able to see the students 
who learned easily and quickly and were able to create 
in this medium. When the class needed lullabies for a 
particular scene between Thetis and Achilles, the stu
dents interested in finding and creating music stood 
out. These types of activities serve as a way to allow 
students to show their affinities toward one or another 
art form and their current levels of expertise. 

In the afternoon of the summer workshop teachers 
participate in movement and mime activities and then 
see these activities again in demonstration classes with 
their students the next morning. One of the afternoon 
activities involves teachers in a creative mime and im
provisation of Roman gods and goddesses. First teach
ers create signature postures for Roman statues of gods 
and goddesses in the Pantheon and then they create 
ways to introduce their characters by using mime or 
"found" props and creative vocal and physical tech
niques. In this simple activity, which their students 
also experience the next morning, teachers are able to 
observe students who demonstrate ingenuity and ad
vanced vocal and physical creativity. They observe 
students who use vocal variety, paralanguage, charac
terization and mime to communicate in creative ways. 
For those students who have less confidence or experi
ence, teachers see that the activity serves as a nurtur
ing learning experience in the dramatic arts where tal-

------ Students love wandering through topics and 
discovering interesting concepts, facts, and ideas. ----

the Winter Drama Festival and the Renaissance Fair 
by being involved in activities similar to the ones they 
will use to develop their own students' creative 
projects. For example, by learning story structures 
such as the circle, wrap-around, cumulative, and the 
traditional story structures, teachers are able to ad
vise students when their creations approximate these 
structures, thereby giving structural form to creations. 
Another example of the summer workshop program 
involves Greek myths. When students participate in 

ents might surface later OIl. 

One of the best ways that teachers can nurture tal
ent is to develop interests and allow students choices. 
After initial arts experiences teachers inquire who is 
interested in having more opportunity to create scene 
ideas, characters, sound effects, or costumes and props. 
Teachers spot students who are excellent movers, 
mimes, or actors. After a period of improvisational 
creation, some "visual-spatial" students enjoy drawing 
the map of the story and drawing the movements. 

(see HERMAN & HOLLINGSWORTH. page 12) 
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Texas Participation in the Duke University Talent 
Identification Program's 7th Grade Talent Search 

What is TIP? 
Dating back to 1980, Duke University's Talent Identi
fication Program (TIP) is committed to identifying 
academically talented students and to providing model 
programs and services to support the development of 
their optimal educational potential. TIP's major iden
tification activity is the Talent Search. In its twenty
second year, Talent Search is the largest program of 
its kind in the nation, representing participation from 
over 5,865 junior high and middle schools in a 16-
state region (Alabama, Arkansas, Florida, Georgia, 
Iowa, Kansas, Kentucky, Louisiana, Missouri, Missis
sippi, North Carolina, Nebraska, Oklahoma, South 
Carolina, Tennessee, and Texas). Over one million 
students have completed the Talent Search since its 
inception in 1980. 

What are TIP's goals? 
o To identify and serve gifted and academically tal
ented young people in elementary grades through high 
school; 
o To inform students about their abilities and aca
demic options; 
o To work with schools, families, and communities 
to address the unique educational needs of gifted and 
talented students; 
o To sponsor innovative, challenging, and highly mo
tivating educational programs; 
o To conduct research on the nature of academic tal
ent; and, 
o To provide information resources for students, par
ents, and educators. 

Seventh Grade Talent Search: The Facts 
How does Talent Search work? 
The Talent Search identifies academically talented 7th 
graders based on standardized test scores. Eligible stu
dents within the 16-state region must have scored at 

Kristen R. Stephens 

the 95th percentile or higher in an acceptable compos
ite or sub test area of a grade level standardized 
achievement, aptitude, or mental ability test battery. 

TIP mails packets of information to each school 
for dissemination to qualified students. It is the respon
sibility of teachers, school counselors, and/or parents 
to examine student achievement test scores to deter
mine those who students who meet the above criteria. 

Qualified candidates are invited to take either the 
SAT or ACT college entrance examinations. The SAT 
and ACT test administrations for 7th Grade Talent 
Search participants are exactly the same as that of high 
school juniors and seniors preparing for college ad
mission. In past TIP talent searches, nearly a quarter 
of the 7th grade participants scored at least as well as 
the average college-bound senior on one or more parts 
of the SAT or ACT. 

What are the benefits of participating in 
Talent Search? 
The Talent Search provides an opportunity for highly 
able students to pursue an above-level testing experi
ence and have an opportunity to build their test-taking 
skills. 

Participating students also receive the following: 
o Student Counseling Guide - discusses the SAT and 
ACT- what they are and how to prepare for them. It 
also explains how results can be interpreted. 
o Educational Opportunity Guide -lists over 400 sum
mer and academic year programs across the nation for 
academically talented students. 
o Insights - a four-year, biannual newsletter that fea
tures articles and information for TIP participants. 
o College Guide - A magazine sent to students during 
their tenth grade year. 

In addition to the benefits above, high scoring stu
dents are sent invitations to recognition ceremonies in 
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their states where they receive a Certificate of Dis
tinction. Exceptionally high scorers are also invited to 
a Grand Recognition Ceremony on the campus of Duke 
University and awarded a commemorative medallion. 

Recognition Ceremony invitations are sent to quali
fying students in early May. In addition, Students may 
also qualify for TIP's Summer Residential Programs 
with scores achieved on the SAT and ACT. 

Texas Participation in Talent Search 

The top three participating school districts in Texas 
for 2002 were: 
1. Cypress-Fairbanks ISD - 670 applicants 
2. Katy ISD - 529 applicants 
3. Houston ISD - 524 applicants 

in 2002. Texas ranked first in participation among TIP's 
16-state region. In addition, 52% of school districts in 
Texas took part in Talent Search. 

When is Talent Search information sent to 
schools? 
Talent Search materials are sent to schools in late Au
gust. Contact your school counselor or gifted and tal
ented coordinator for additional information. 

When is the deadline to participate in 
Talent Search? 
Deadlines follow an annual pattern. Applications for 
Talent Search must be submitted by the beginning of 
November. 

For questions regarding Talent Search and other TIP 
The following table indicates the number of students 

programs visit www.tip,duke.edu or call 919/683-1400. 
who particirted in the 7th grade Talent Search in Texas 

Participants 

20,204 

Texas 2002 Talent Search Numbers 

Qualifying for Qualifying for 

State Recognition Grand Recognition 

4706 277 

Public School Private School District 
Participation Participation Participation 

1004 321 544 

Kristen R. Stephens, Ph.D., is Support Services Coor
dinator for Duke University's Talent Identification Pro
gram 
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4th and 5th Grade Talent Search: 
What Texas Parents and Teachers Need to Know! 

What is the 4th and 5th Grade Talent 
Search? 
The 4th and 5th Grade Talent Search (formally called 
MAP: Motivation for Academic Performance) strives 
to assist with the development and support of talented 
students. It functions as an informational resource pro
gram by supplementing efforts in the participants' 
homes, schools, and communities. 

To take part, students must meet the following 
criteria: 
• Attend school in TIP's l6-state Talent Search region 
• Apply in the 4th or 5th grade 
• Score at the 90th percentile or above on the national 

norms of a standardized achievement. aptitude, or 
mental ability test. 

What are the benefits of participating? 
Students who qualify will receive a Certificate of 
Achievement and The Navigator newsletter, which 
features articles and activities to help students develop 
new interests. learn about arising opportunities. and 
enjoy academic success. Participants receive the news
letter twice a year through sixth grade. Students also 
receive: 

• Parent Resource Handbook - provides parents and 
students with information on a variety of topics perti
nent to the education of high ability students, as well 
as resource suggestions. 

• Optional Abow- Level Testing Experience - Students 

Kristen R. Stephens 

can choose to learn more about their talents by taking 
the above-level EXPLORE test, developed for eighth 
graders by American College Testing. 

Texas Participation in 4th and 5th 
Grade Talent Search 

The top three participating school districts in Texas 
for 2002 were: 
1. Houston ISO - 252 applicants 
2. Coppell ISO - 230 applicants 
3. Clear Creek ISO - 224 applicants 

Texas ranked first in participation for the l6-state re
gion with 27% of school districts participated. The 
following table indicates the number of students who 
participated in the 4th and 5th Grade Talent Search in 
Texas for 2002. 

When is 4th and 5th Grade Talent Search 
information sent to schools? 
Materials pertaining to the program are sent to schools 
in January. Contact your school counselor or teacher 
of the gifted for additional information. 

When is the deadline for participation? 
Applications to participate must be received by the 
beginning of March. 

For questions regarding this and other TIP programs 
visit www.tip.duke.edu or call 919/683-1400. 

Texas Participation 2002 

Participants Public School Private School District 

Participation Participation Participation 

6993 746 97 285 
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Music Education in a Performance Context 

T he International Insti
tute af Festival Hill in 

. Round Top, Texas, is an 
oasIS of beauty that literally astonishes the newcomer. 
Poised on the edges of the verdant, rolling hills of 
Central Texas, a towering gothic concert hall, which 
holds 1200 people, rises above sumptuous gardens. 
Perfectly restored historical houses are dispersed about 
the property. It is a community within a community. 
After all, Round Top itself is comprised of only 77 
people. Then follows the obvious question for neo
phytes-what is it and why is it in the middle of no
where? 

James Dick, Pianist, Founder and Artistic Direc
tor ofthe Institute, is the visionary behind this realiza
tion. The cover page of a recent Institute's summer 
concert series program quotes Johann Wolfgang von 
Goethe as having once said, "Whatever you can do, or 
believe you can, begin it. Boldness has genius, power, 
and magic in it." Dick obviously possesses the genius 
to have constructed a life of service that encompasses 
power, which has created magic, not only for him but 
also for thousands and thousands of others. 

When the senior author first met James Dick fif
teen years ago, he was already twenty years into his 
vision for Festival Hill. He purchased the city dump 
and a defunct local school and went to work. Trying 
to get him to put a conclusion on this project is an 
elusive proposition-it is always twenty years from 
whenever the conversation takes place. Dick says, 
"Part of the vision for the future, is to accomplish fa
cility wise and get that over with. Once that is over 
with, we can put back into focus the whole idea of 
how to serve" (Royer, 2001, p. 72). Festival Hill, the 
property, is debt free. They do not build if they do not 
have the money to do so. 

Festival Hill, the teaching facility, offers ninety 
scholarships to students, average age 21, from all over 

Karen W. Royer 
William R. Nash 

the world. Acceptance for the summer program, which 
runs from June through mid-July, occurs only after a 
rigorous audition process. However, once accepted 
for the summer, the student enters into a rather unique 
teaching philosophy utilized by Dick in this perfor
mance setting that is considered safe in a profession 
that is incredibly intense. The students rotate" chairs" 
which means that the best player does not sit in the 
premier "first" chair for the summer. Every musician 
has the opportunity to sit in every position. This lev
els the playing field for everyone. Personal attention 
has been the hallmark ofthese studies. This is another 
James Dick ideal: "Size has something to do with this 
place. I am all for not having to have these huge classes 
even in our schools. You get lost and you deserve not 
to get lost" (Royer, 2001, p. 71). 

This past season brought conductors from all over 
the world that led over thirty programs in June and 
July. This means that the students perform a com
pletely different repertoire on Friday night, Saturday 
afternoon, and Saturday evening. This is a tall order 
for any performing artistic community as the selec
tions run the gamut between Baroque to contempo
rary within the confines of one weekend. 

How did all of this come to be? James Dick was 
born in Kansas to parents of modest means who ex
posed him to the arts at an early age. The family would 
attend Friday night band concerts in Hutchison. His 
mom and dad sang and played the piano, but it was a 
kindergarten music teacher who noticed that young 
James had a special proclivity for tempo via the rhythm 
sticks. When he was six, he began piano lessons even 
though there was no piano in the house. Young James 
helped pay for his lessons by selling door-to-door fruits 
and vegetables which were raised on their small farm. 
A typical day included rising early to practice, going 
to school, selling vegetables, and practicing again be
fore supper. 
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By junior high, James was performing at schools 
and competing through the Federated Study Clubs. He 
almost always advanced to the state level of competi
tion. He also was the first high school senior to win 
the Naftzger Competition for Young Artists. However, 
the turning point for James was the opportunity to au
dition for the world-renowned pianist Dalies Frantz 
from the University of Texas at Austin. As a sopho
more in high school, James impressed Frantz suffi
ciently to be guaranteed a full scholarship to attend 
Texas upon his graduation from high school. This as
surance was an incredible occurrence. 

Following his graduation in 1963 from Texas with 

school concerts that were given free early in Dick's 
career. "If I was in a city nearby, we would write and 
say: Mr. Dick would be happy to come out and do 
something in the school if you could arrange it" (Royer, 
200 I, p. 58). Dick relates that one of the benefits of 
living in his small hometown in Kansas was that his 
was given ample opportunities for performance and 
that giving back to other small schools through per
formance was important. Not every student has the 
chance to see classical works presented. 

Dick feels that he was fortunate to have the fine 
teaching that was afforded him, which was "teaching 
that was more than just dealing with the self and the 

Unafraid to dream, to look beyond what 
they thought were personal limitations, to imagine a 
new future, to take risks. 

special honors, he received the Fulbright Fellowship 
for study at the Royal Academy of Music in London 
with Clifford Curzan. He was the first student allowed 
the privilege of teacher selection. After his two-year 
stint, he was awarded another Fulbright, which was 
an almost unheard of phenomenon. He was a major 
prizewinner in the Tschaikovsky, B usoni and Leventritt 
international competitions. 

After returning from Europe, Dick realized how 
essential the rural areas are to the life of an area and to 
one's own life. The time in Europe showed him that 
there is much more to education than just rote school
ing, "that it is key to develop oneself artistically too" 
(Royer, 2001, p. 57). This awakened him to possibili
ties as "I saw students who seemed to have certain 
opportunities that I don't really see so much here. Op
portunities that were given out to everyone-art and 
music in schools, for example" (Royer, 2001, p. 57). 

Performance has always been a significant dimen
sion to Dick's career. He felt that "although perfor
mance is an important aspect of one's work, I also felt 
that it could be wider. So I always had the idea not so 
much of teaching but of using that career as service 
beyond just itself" (Royer, 2001, p. 58). An indication 
of the depth of that commitment to service has been 
realized through hundreds and hundreds of public 

virtuosity of a performance but was real delving into 
what music is and serving it first" (Royer, 2001, p. 
58). Feeling that this quality of teaching should be 
gi ven to many people was a part of the equation that 
went into the early thoughts of the vision of the Festi
val-Institute. The idea to teach in a school was not 
something that captivated him but teaching as a ser
vice to others did. 

While there is pressure from the artistic directors 
of many orchestras and festivals across America to play 
music that everyone likes and recognizes, a visiting 
conductor related that pressure is nonexistent here, that 
there is the ability to do a crazy piece of music which 
allows one to fail unfettered. He indicated that there 
are things played that would never be played anywhere 
else in this country. The vision is not about filling 
seats to make money. It's about learning. Dick is a 
visionary, a dreamer. He is very devoted and caring. 

Behind the concert stage there is always a quote 
for the day. The last week of the season this anony
mous one appears, which perhaps sums it all up: 

-Every person finds his or her own vision for 
life initially. 
-When people see their own creative power, 
they are 
-Unafraid to dream, to look beyond what they 
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they are 
-Unafraid to dream, to look beyond what they 
thought were personal limitations, to imagine 
a new future, to take risks, to find renewed hope 
and trust in their own ideas. 

James Dick, visionary and creative teacher, gives 
hope to young musicians that life can be like that which 
has been created at Festival Hill. From the young boy 
who worked hard and loved performing to the man 
who still does the same, he has achieved a life of ex
ceptional experiences, which have been translated into 
serving others in a performance setting with commit
ment to excellence. 
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(from HERMAN & HOLLINGSWORTH, page 5) 

Teaching students about multiple intelligences is 
an important way to increase students' awareness of 
their choices, interests, and their problem solving abili
ties, thetic, musical, linguistic, interpersonal, and vi
sual-spatial areas. The students' abilities are then nur
tured by giving them more differentiated instruction, 
tasks, and roles to play in the final production. The 
key for the teacher, in order to spot and nurture talent 
is to be a good observer and listener. 

Students differ in many ways; students preparing 
stories for performance do not all need the same audi
ence challenges. Some students will be challenged by 
telling and acting in front oftheir younger schoolmates; 
some others will be challenged only when they reach 
beyond the school audience into the larger commu
nity. These students might perform at the Winter 
Drama Festival, on local cable TV, in libraries, his
torical societies, or even as storytellers at birthday par
ties for younger students. Teachers can nurture talent 
in many ways, through developing students' interests 
and choices, through the differentiation of tasks and 
instruction, and through coaching about different prod
ucts and audiences. 

The Network News Quarterly 
Since 1986, The Network News Quarterly has provided 
teachers, administrators, and parents with information 
concerning many aspects of gifted education. Sum
mer Workshop teachers, administrators, and parents 
receive the NNQ, which provides the details of all 
components of Project SAIL, plus timely articles con
cerning the needs of gifted children. The newsletter is 
the basis for networking amongst those already in
volved in University School activities and those who 
will become involved as a result of their participation 
in Project SAIL. 

Conclusion 
Interdisciplinary active learning encourages gifts and 
talents to emerge and develop in economically disad
vantaged students. Students love wandering through 
topics and discovering interesting concepts, facts, and 
ideas. The children are like sponges in their interest 
centers of the historical time periods, soaking up in-

formation that they love to share with others. Project 
SAIL teachers learn to allow students to show their 
know ledge through their artistic creations and prod
ucts, which are shared with a real-life audiences at the 
Winter Drama Festival and the Spring Renaissance 
Fair. Having these audiences gives many students 
motivation to upgrade their creations and to do their 
best. 

Teachers and parents in the Project SAIL Summer 
Workshop learn to appreciate their students and chil
dren in new ways. As adults observe their children in 
activities that allow talents to surface, these adults be
gin to encourage their children. Often the parents and 
teachers attempt to provide experiences to further the 
children's newly discovered interests and talents. The 
Summer Workshop, the Newsletter, and the Fall Par
ent and Teacher Institute, the Winter Drama Festival, 
and the Spring Renaissance Fair are the parts of Project 
SAIL that help students discover and develop their gifts 
and talents and help their teachers and parents become 
aware of their abilities. 

Gail N. Herman is an international gifted education 
and storytelling consultant. She serves as a drama and 
movement consultant and teacherfor Project SAIL held 
at University School at The University of Tulsa. Addi
tionally she teacheS courses for Garrett Community 
College and Lesley University. 

Patricia L. Hollingsworth is the director of University 
School at The University of Tulsa. She is the principal 
investigator and project director of the lavirs funded 
Project SAIL. She is an author of the SAILS Books 
and co-author of Smart Art. Further information about 
Project SAIL and University School can be found at 
<www.uschool.utulsa.edu> 
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(from COLLETT, page 2) 

somely paid, though not always entirely in coin. His cash 
wages might be augmented with a place to stay, a stray 
chicken or pig, even clothing for his children. 

One special article of apparel was bestowed on a 
Master Builder. His commission eamed him a symbolic 
pair ofleather gauntlets. Undertaking an assignment thus 
literally involved "putting on the gloves." (Temko, p. 105). 
While the Master Builders provided the hands for the 
cathedral project, the religious leaders bestowed the heart. 
The original vision was theirs. They provided the initial 
impulse and the sustaining energy. They made the great 
decisions of policy and assumed the grand risks-politi
cal, personal, and financial. 

The first Master, in a remarkable leap of imagina
tion, translated the dream of Bishop Sully into a structure 
of stone and space. Alain Erlande-Brandenberg (1997) 
described this individual as possessed of "ambition, tech
nical acumen, clarity and serenity. He had the audacity 
to devise and realize the largest and highest building yet 
erected within an urban framework." (p. 78). 

The entire cathedral would serve as a teaching tool, 
providing an image of Heaven on Earth, a Heavenly City 
both inside and out. (Hellman, 1994). Centuries of reli
gious tradition dictated the basic configuration. The cru
ciform lies at the center of the plan of Notre Dame. The 
building was constructed in the shape of a hollow cross, 
with the altar at the top dedicated to the Virgin Mary, 
whose church this was. However, this basic religious 
form would be created entirely within the building. Notre 
Dame form is a great horseshoe, the middle cut by the 
transept and the end closed with the western fa"ade. This 
allows for a greater interior space and supports the erec
tion of a higher roof. 

The completion of this plan became a project span
ning eighty years. Bishop Sully devoted the remainder 
of his life to the construction of Notre Dame. The build
ing tasks passed from Master Builder to Master Builder. 
At least six different architects put on the gloves for this 
commission. 

With the completion of the western wall in 1250, 
Notre Dame was "finished." Yet, that four score block of 
years marked only the completion of the fundamental 
structure. Major work on the cathedral would continue 
acrOss another century. Entirely new architectural tech
nologies would arise, though the grand design remained 
dominant. 

The cathedral stones were carved from the bedrock of 
nearby quarries, under the careful scrutiny of the Master 
Builder. Each stone was cut from its bed along the natu
ral seam of the rock. Rough finished, the block received 
its final shaping at the mason's lodge adjacent to the ca
thedral site. Pope Alexander m, on a visit to Paris, dedi
cated the laying of the ttrst foundation stone. 

This underpinning consisted of a bed of stones ten 
yards in depth. Never seen again once completed, this 
hidden part of the edifice eamed the same elaborate care 
as the most visible fa<;ade. The blocks were placed in the 
same alignment in which they came from the quarry to 
take full advantage of the strength of their natural geo
logic resistance. The foundation thus established "a tone 
of integrity" for the entire structure (Temko, p. 127). 

The first Master Builder completed the choir and the 
apse (the curved section around the frorit of the church). 
This area served as the heart of the church and the central 
focus of worship. Finished in J 182, this structure uti
lized two of the three new elements that became Gothic 
architecture. 

The first critical element was the pointed arch. Its 
strength allowed for a much higher and narrower arch 
and, therefore, a taller structure. Thus, Notre Dame could 
produce as one of its most vivid expressions, a "conquest 
of height" with the narrow triangular top of the arch sym
bolized the Trinity (Temko, p. 188). 

The second element, the ribbed vault, provided the 
strength and tension necessary to create a stone ceiling 
atop the arches. The vault began with the stone ribs sus
pended across the open roof. Where a group of for stone 
ribs met, they were locked into place at the highest point 
by a special stone-the keystone. Once the ribs were 
hung, the spaces between ribs were tilled with stone bocks. 
The final unification of arches and vaults produced a spec
tacular impression of beauty and strength. The massive 
weight of all the suspended stone was transferred along 
the ribs to the supporting walls. The great central ceiling 
of the church measured 170 feet in length and over 157 
feet in width, flanked by a double aisle over 40 feet wide. 
The ceiling rose to an imposing 107 feet, over 30 feet 
beyond anything attempted prior. In 1182, on the Feast 
of Pentecost, the master altar was consecrated in a "splen
did "ceremony (Temko, p. 141). 

That same year, the second Master Builder, another 
forgotten name, commenced construction of the nave (the 
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westem end of the cathedral). This Master honored the 
vision of the otiginal plan, "retaining the rhythms of the 
large arcade," (Erlande-Brandenberg, p. 90). However, 
he modified the intelior aisles in a manner that produced 
a more spacious effect. Columns that alternate in style 
further reflect his individual aesthetic vision, while in no 
way lessening the support of the grand vault. (p. 89). Most 
importantly, he would develop the third great Gothic in
novation-the flying buttress. 

The original choir contained two serious faults. One 
was its darkness; the other was the instability of the up
per walls. Each problem appeared to prevent the correc
tion of the other. Larger or higher windows would per
mit more light, but would fmther weaken the walls. 
Light played a crucial role in the cathedrals. The theol
ogy of the times embodied the belief that humans could 
approach a greater understanding of the light of God by 
viewing the light of matelial objects in the physical world. 
Light should thus flow into the church to illuminate both 
the worshippers and the rich vessels of silver and gold 
housed there. 

Stained glass had tlu-ee significant properties that 
made it the great medium of the cathedrals through which 
light would flow. It appeared an intrinsically rich mate
rial, resembling precious stones. It became the bearer of 
holy images, providing instruction and enlightenment to 

an illiterate populace. Finally, like the divine, stained 
glass embodied a mystery, because, in a world lit only by 
fire, it glowed without buming. 
The flying buttress solved both problems. Graceful stone 
arches branching from sturdy pillars were constructed 
against the outside walls. The weight of the vaulted roof 
flowed away from the walls and down the buttresses. 
Each buttress stood against the walls at the critical stress 
point where it propped both the ribbed vault and a broad 
segment of the nearby wall. 

The building became the equivalent of a skyscraper 
tumed inside out, the support structure outside and the 
beautiful detail within. The buttresses also allowed for 
the "skeletonization" ofthe edit1ce, supporting walls be
coming little more than pillars and arches, a stone screen 
of posts onto which to hang the metaphorical stained glass 
Images. 

Omately detailed rose windows could now flower in 
the walls. A spidery masomy framed the fragments of 
glass. Light and color and symbol all combined to con-

vey messages to the congregation within. 
Oriented to the East, the sanctuary received the illu

mination of the rising sun, symbolizing life itself. As the 
sun sank below the horizon suggesting death, the evening 
glow lighted the lessons on mottality upon the Westem 
facade. North, with its cold austere winds, represented 
the Old Testament. The NOithem light flowed through a 
rose window of blues, recalling the severity of a patriar
chal God. In the South, one felt the warmth of unlimited 
love in the image of Christ, glowing in the reds of the 
Southem rose. 

Following completion of the nave around 1200, con
struction began on the west fa9ade. Each of the three 
portals focused on the great Gothic themes of life, death, 
jupgment, and resurrection. Almost every inch of the 
entranceway was fashioned to elicit reflection from the 
visitor even before they entered the cathedral. Tts surface 
covered with a multitude of figures, each portal elabo
rated a unique focus. Complementing the riotous detail 
of the entrances, the nine compartments and two towers 
of the wall conveyed a sense of calmness and stability. 
After twenty-five years of work, the fa'i'ade was finished 
with the completion of the towers. 

Notre Dame served as a cathedral from its beginning. 
Worship continued without interruption through aU the 
construction and reconstruction. . The visitors thus en
countered a complex mix of old and new. Old walls re
mained standing until new ones were completed, then 
pulled down like cUltains to reveal the raw newly crafted 
stone behind. The renovations would continue over the 
next century. "Thus it must have been difficult to assess 
the building while it was under construction. Only after 
completion would it have been fully 'legible. ", (Erlande
Brandenburg, p. 54). 

The North Tower of the west ta9ade became the first 
to contain one of the bells made famous by novelist Vic
tor Hugo. Named Guillaume for the Bishop who do
nated it, this bell was placed in 1248. By 1285, the tower 
held four bells. The South Tower would eventually con
tain the huge Emmanuel bell, presented in 1681 and 
weighing over three tons. Before the electrical age, it 
required a team of eight men to ring it. 

The gargoyles became the last feature added that in
delibly identities Notre Dame. The name derives from 
the old French word RarRouille, meaning, "throat." The 
term originally referred to the rather ordinary drains atop 
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the cathedral. Over time, sculptors began to carve these 
spouts into animals and grotesque beasts. Eventually, an 
entire pantheon of demons and winged creatures adorned 
the higher reaches of the cathedral, grimacing down upon 
the tiny mortals below. 

The Cathedral of Notre Dame,like all the Gothic ca
thedrals, was produced as a total experience, the incarna
tion of the ideals promoting its constmction. "The cathe
drals were the result of a common idealism, catalyzed by 
a small group of superior men, who were drawn from an 
infinite variety of backgrounds." (Temko, p. 300). 

This year, TAGT has reached a landmark point in its 
history, hosting its 25th Annual Conference. A Silver An
niversary, a quarter century, is a venerable age. However, 
if we measure that span on the scale of cathedral build
ing, we are somewhat humbled. Yet, we can also find 
inspiration when we view our efforts tluough this grander 
lens. 

What if we approached our work in TAGT (and in 
gifted education) as cathedral builders? What if we each 
sought to earn the title "Master Builder?" What if we 
apprenticed ourselves to acquire not only training and 
skill but also to pursue a sense of vision that looks into a 
future far beyond the reach of our own efforts? 

The past quatter century's work has already con
stmcted a rock-solid foundation which underlies the la
bor we continue today as we strive to build walls which 
reach to new heights. Like those cathedral builders of 
old, we envision things beyond the already known. Like 
them, we will have to constmct innovative at'chitecture 
as we work, imagining new potentialities within our prob
lems while we, as did those masters of stone, strive to 
raise seemingly improbable ceilings to height not reached 
before. 

What if we endeavor to link together disparate mate
rials into a single, harmonious whole? At times, we will 
need the work of those who hew great blocks to form 
thick walls. Other times require those who can work 
myriad tIne pieces into a delicate picture. Some occa
sions will necessitate carvers who can sculpture clear 
messages from difficult materials. Eventually, we must 
have those who work with in entirely different materials 
to plane and shape the outer doors and railings that adorn 
our portals. 

Perhaps we even need to include the gargoyles-those 
who cling to the outer boundaries of our editlce and re-

mind us of the darker sides of our nature. Perhaps a place 
should remain for the half-formed. 

Like a cathedral, our doors should be open to all. 
Some may come out of curiosity; others will enter to chal
lenge. Many will come, however, already bringing some 
measure of faith. What each finds in our stmcture will be 
determined to a large degree by what they choose to find. 
Yet, if we dedicate ourselves to being great master build
ers then, even if no one recalls our names, whether they 
are faithful or unbeliever, each individual who comes will 
respect the quality of our work. I can think of few greater 
tributes than to have the work of the Texas Association 
for the Gifted and Talented described as the result of a 
common idealism, catalyzed by a small group of supe
rior individuals. 

And, even if we never fuliy attain that lofty stature, 
perhaps our efforts will at least supply a small amount of 
one final wealth of the cathedrals. If nothing else, TAGT 
can provide a place where those who serve the gifted 
(and the gifted themselves) and who have undertaken 
lengthy pilgrimages or suffered difficult trials can find 
welcome, support, refuge--sanctuary. 
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PARENT Focus 
On Empathy and Hope 

C
at was conceived the 
year that her grand
mother, Catherine, lay 

hospitalized in "waking" coma. Initially diagnosed with 
breast cancer, Catherine's lymphoma had spread, re
sulting in a brain tumor. The prognosis wasn't good. 
Everyday after teaching, I would visit her. She was 
often awake, but unaware of time, place, and what we 
call reality. Most of the time she didn't know I was 
there. When she could see me in the room, she seldom 
knew who I was, but she saw geraniums on the empty 
windowsill and loved them. They needed water, she 
said, and wondered why no one ever tended to them. 

Catherine quite simply "woke up" one day in late 
May. Amazingly, she knew I was nearing the end of 
my pregnancy and although I will never know for sure, 
I think she wanted to come back to share our joy. I 
believe she literally "willed" herself back into our world 
choosing with it the suffering of a long, slow decline 
over the easier choice of death. Catherine stayed with 
us for eight more years, tragically classifying her as a 
"cancer survivor". In doing so, this courageous woman 
shaped Cat's young life with a model of patience and a 
view of how the spirit of joy can co-exist with daily 
physical pain. 

In her early years, Cat became a weekly visitor to 
the outpatient oncology unit. She and Catherine would 
sit together for hours reading books, playing make be
lieve, or rolling a ball back and forth. As Catherine 
was bound to a walker, then a wheel chair, Cat learned 
to walk and run. Without instruction and in a true spirit 
of joy, Cat became her arms and legs, anticipating her 
needs and doing simple errands for her. Now living 
next door, Cat initiated visits without me and the bond 
increased as the two played and worked and rested 
together. Always treated as an equal, they watched and 
discussed endless educational television shows, made 

Tina Forester 

and shared fine meals together, and loved each other 
as only the very old and the very young allow them
selves to love. 

It was during this time that Cat began collecting 
and saving botanicals. She had caches in the garage, 
behind the garden wall, and beneath rocks at kinder
garten. She collected flowers, leaves, roots, berries, 
and sap. Some she mashed into a pulp, others she or
ganized into groups according to parts of the plant, 
number of petals, sharpness or sweetness of smell, and 
other self-created categories. Always an attentive child, 
botany soon became her favorite subject. Her grand
father shared the interest. He helped her understand 
growth cycles, classification systems, and nutritional 
properties. Once he found her eating some berries of 
unknown origin. He re-explained forcefully that some 
plants were very poisonous and that she could not eat 
them. Cat broke into sobs wanting to know how she 
could test them to see if they would work as a cure. 
Secretly afraid of contagion, she had been experiment
ing on herself believing that if she could find a pre
vention, she would find a cure. 

After a trip to the oncology lab and her introduc
tion to the work of Alexander Flemming, the father of 
modern medicine and antibiotics, Cat's strategy began 
to change. Now she collected for preservation. Sec
ond grade science fair was announced and she chose 
as her topic the preservation of tree fungus. Perhaps it 
was curative. She would no longer eat her specimens, 
but she could save them for future testing once she 
was allowed to work within the lab. "Fungus for the 
Future", a study of preservation methods for fungi, won 
second place at the fair and fueled Cat's search for 
answers. 

Sadly, Catherine died the following year and Cat's 
search was over. Time had run out to save the most 
important person she wonld ever know. Cat was 
devastated. In her mind, the now eight-year-old child 
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had failed to save her friend. She had given every
thing, lived and shared her suffering until the very end, 
and even risked her own life to save her. At the final 
services honoring Catherine's life and courage, on tip
toe, Cat kissed Catherine good-bye and told her that 
she was sorry that she was too young to save her. Her 
empathy touched us all. 

Derived from the Greek word, "empatheia", em
pathy translates literally as a "feeling into". Eighteenth 
century German aesthetics used the word empathy as 
meaning to project feeling into a piece of art or some
thing with physical beauty. The keen or educated ob
server could later recapture such imposed feeling in
stilled by the artist. The term was later borrowed to 
form its more modern meaning as the projection or 
capture of feelings between individuals. 

Defined as an active state, in 1949 Dymond de
scribed empathy as the ability to assume the role of 
someone else and accurately predict the feelings, ac
tions, and thoughts of another. (from Mehrabian, 
Young, & Sato, 1988) In his book, Empathy: A Social 
Psychological Approach, Davis (1996) describes em
pathy as cognitive role-taking and affective reactivity. 
He divides empathy into four related constructs of 
antecedents, processes, intrapersonal outcomes, and 

data becomes available (Clark, 1997). The ability is 
innate in that density of dendritic connections within 
the brain allows for more firings and more interdisci
plinary connections to be made. The ability is also 
learned as the child experiences and hence constructs 
more schema and schematic networks upon which to 
build (Kagan, 1970). Advanced language ability, es
pecially the ability to name emotions and use words 
precisely also aids the gifted child in empathic devel
opment (Smutny, Walker, Meckstroth, 1997). 

As Cat visited Catherine daily, she assumed her 
perspective to anticipate her needs. She was absorb
ing both verbal and non-verbal information and pro
cessing it to fit her changing world view. Cat knew for 
years that her grandmother's death was coming. She 
knew that Catherine was in increasing pain as time 
passed. Cat's empathy was more than a prediction based 
on probability, the two literally shared purpose, ac
tion, and thought. 

As a parent of a gifted child parent, I was aware of 
my daughter's remarkable empathic skill and her deep 
emotional attachment. I won"ied daily that Cat's rela
tionship with Catherine would inevitably result in her 
broken heart. No parent wants to see a child experi
ence pain, and I knew before Cat's birth that Catherine's 

-----Increased sensitivity, often seen in gifted chil
dren, is a result of their rapid cognitive ability to process great 
amounts of information on a multi-sensory level. ----

interpersonal outcomes. Kurdek & Rodgon (1975) 
view empathy as a complex of skills, rather than a sin
gular one. Still, all agree that empathy requires the 
advanced ability to assume another's viewpoint, as
sess another's knowledge, and construct the emotional 
state of someone else. Simply put, empathy is the abil
ity to feel another's emotions, and react to them in a 
meaningful way. 

Increased sensitivity, often seen in gifted children, 
is a result of their rapid cognitive ability to process 
great amounts of information on a multi-sensory level. 
In physiological, mechanistic terms, the gifted take in 
more data and more data types at a single time, sort 
and order it quickly, then resort and process it as more 

condition was terminal. Parenting Cat required a trust 
in myself, in her, and in my parents skill to monitor 
her exposure to the most frightening aspects of a de
clining medical condition. We were in constant dia
logue, taking one day at a time. In the end Cat was 
changed in ways I would never have seen had she not 
known Catherine or experienced the Joss of her friend 
and mentor. For us, this was the right decision. 

Honesty and respect for the child is an important 
part of parenting. Gifted children expect and deserve 
honesty from their parents and their environment. 
Their brains are literally wired for rapid input and clas
sification. Honesty allows them the ability to sort and 
integrate information accurately. More than academic 
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facts, Cat learns daily from her surroundings, the things 
her family shares with her, and our reaction to our lives' 
events. The decision to be always honest with Cat has 
to be balanced wi th her emotional capability to inte
grate the information in a healthy, pro-growth way. 
Both Cat and Catherine were honest with their hopes 
and their fears for themselves and for each other. Their 
mutual respect and love permitted the option for 
growth. 

Poet and philosopher Kah1i1 Gibran said that our 
children are but the arrows we send forth. They find 
their own destination. I could not have stopped Cat 
from finding her way or Catherine from forming a path 
for her. I believe it will lead her far and well. 
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(from MCINTIRE, page 3) 

many non-members who work in our field, and a mul
titude of parents, grandparents, business owners and 
future retirees hoping for an economy that can sup
port them are natural allies. It's not important that 
TAGT get all the best opportunities, get all the credit 
it deserves, Or even that we survive if we don't do good 
work. What's important is that we all keep our eyes on 
the one goal of improving opportunities for all chil
dren and youth who exhihit potential for excelling. If 
we carefully examine the fences keeping us from ad
vancing, determine where our opportunities lie even 
if they are not the ones we dream of most, and all tar
get our efforts at the same critical points in the sys
tem. We and our students will advance. 

Let's take this time as we prepare for a new school 
year to look around us for the opportunities that exist 
today, to identify the people who also seek to break 
out of the pasture, put our heads together, and push. 
I've heard all about pushy glt teachers and pushy par
ents of glt kids. I'm proud to be in Texas as your ex
ecutive director of TAGT. I believe this can be a very 
Pushy organization and that Texas wi II be the better 
for it. 

Mehrabian, A., Young, A.L., & Sato, S. (1988) 
Emotional empathy and associated individual differ- (" 
ences. Current Psychology: Research and Reviews, ! P~r~ h ts ~hd CI ~SSrOOm 
7, no. 3, 221-240. 

Smutny, J.P., Walker, S.Y., & Meckstroth, E.A. T~~cl..~rs W~ht~d 
(1997) Teaching young gitied children in the regular 
classroom. Minneapolis, MN: Free Spirit Publishing. 

Tina Forester, a GIT Specialist at Tomball ISD. is currently in 
the Dactoral ofEducatiol1 Prognll1J,}or Educational Curricu
lum and Instruction with an emphasis ill Gifted and Yillented 
Education at the University of Houston. A proponent afbal· 
anced acceleration and COl1lenhwphisticarion enrichment in 
the elementary years, Mrs. Forester h,,, worked to develo!, 
an inslrument 10 allowfor systematized advanced mathemat· 
ics delivery. 

to Write for Tempo 
We are actively seeking articles from parents and 
classroom teachers. You have invaluable exper
tise and information to share with the readers. 

Check the Call for Articles inside the back cover 
for upcoming themes. 

If you have an idea for an article or have other 
questions, contact the editor. 
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(from SMUTNY, page 1) 

role to play in her son's education, 
Most people who know Paul think he's a quirky 
little kid with his head in the clouds, He's 
extremely creative-always inventing stories and 
games, and engineering little contraptions from 
bits of metal and wiring that my husband has in 
bis auto shop. Going through Paul's knapsack 
one day, I discovered tbat he had filled a 
notebook with elaborate sketches of imaginary 
machines. They were amazing sketches, but 
when did he find time to do them? Whenever I 
asked about it, he looked a little sad and said 
that he sketched by himself while the other kids 
were in class. After some investigating, I 
discovered that the teacher was giving him a lot 
of time-outs-too many! It was a wakeup call 
to me that general supportiveness is not enough 
when you're dealing with an unusual child like 
Paul. From that time, I've become my child's 
protector-not in the obsessive mother way (1 
hope!), but in the sense that I know I have to 
help him negotiate some ofthe pitfalls that come 
his way. 

Part of the challenge gifted children face is that 
their abilities make them appear more in control of 
their lives than they really are. An advocate for gifted 
children is someone who clearly understands several 
important points: 
• Despite their extraordinary insight and intelligence, 

gifted children can exhibit remarkable blindness 
when it comes to their own ability and 
achievement; in many cases they sabotage 
themselves and thus become their own worse 
enemy; 

• 

• 

There are forces and pressures-from society, 
home, and school-that make gifted children 
vulnerable to underachievement and a low self
esteem; 

Gifted students need adult d4enders or advocates 
who give them the strength and resourcefulness to 
meet challenges with some measure of confidence. 

The teacher in the previous story took on the role 
of advocate, defending her from the pressures she felt 

and the fear of reprisals and rejection that kept her 
subservient to her peers. In the second example, six
year-old Paul also needed someone to take a stand for 
him at a time when he was too young to comprehend 
what was happening and vulnerable to the negative 
effects of a punishment he didn't understand. 

This article outlines strategies that parents and 
teachers can use to advocate effectively for gifted 
students. The ultimate goal is to not only give these 
children the education and support they need to realize 
their potential, but to nurture within them the capacity 
to stand up for themselves. 

Communicating on Behalf 
of Gifted Students 
Advocacy begins with communication. I have seen 
parents and teachers create substantive changes 
through their resourcefulness and ability to 
communicate and collaborate with each other. What 
follows is a guide, based on my individual experience 
with both parents and teachers: 

For the Parent 
• 

• 

• 

• 

Expect the teacher to be reasonable, no matter what 
you've heard from other parents or your child. 
Even teachers unsympathetic to gifted students 
respond better to parents who approach them 
positively than to those who are already on the 
defensive. 

Start by thanking the teacher for giving you time 
to talk about your child. Teachers have never been 
more burdened with extra responsibilities than now. 
Any expression of appreciation at the outset will 
help your cause. 

Always begin your communications with the 
teacher. While relationships can always be patched 
up later, it's best to avoid even the appearance of 
going behind a teacher's back. Only if the teacher 
proves unwilling to help in any way should you 
turn to the principal or someone other than the 
teacher. 

Get straight to the point. State the reason why you 
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felt it necessary to meet with the teacher and say it 
in a diplomatic way. For example, instead of 
saying, "My son is really bored in your math class" 

have made and stay in touch with the teacher on 
his or her promises. 

try this: "My son already knows this material in For the Teacher 
math and since he really loves this subject, I • Agree to meet with the parent at a time when you 
wondered if we could discuss other options for him feel the least pressured (e.g., end of the week). If 
in math." you squeeze the parent in when you are already 

• 

• 

Listen carefully to what the teacher says. His 
objections to certain requests aren't necessarily 
rejections. Keep pressing for other options and • 
have some ideas of your own. If he says, for 
example, "I have no time to create a separate set of 
activities for your child," offer to work as a partner. 
If he argues that your child has been inattentive, 
sloppy in her work, or misbehaving, don't 
automatically interpret this as a criticism. Say 
something like, "I'm sorry if she's not been • 
following mles and I'm happy to work with her on 
that. But could you also allow her to spend more 
time doing some independent projects when she's 
finished her work?" 

Work for a consensus. Your goal is to find a 
solution for your child. Try to t1nd some common 
ground. Be t1exible in areas where you can be 
t1exible, but firm on the points that really matter. 
If your child is working at a third of his capacity, it • 
is unjust for him to sit in his seat day after day 
learning almost nothing. But you might be able to 
be tlexible in negotiating how changes are made. 
For example, the teacher may not be able or willing 
to offer an alternative curriculum, but may be able • 
to talk to the principal and other teachers about 
letting your child attend a higher grade in some 
subjects. 

• Have a time line for follow-up steps. Without some 
agreement about when celtain things will happen, 
chances are, they won't happen. If the teacher says • 
she'll talk an issue over with a principal, a 
curriculum coordinator, or anyone else, ask for a 
time when this will be done. You should also 
provide deadlines for your promises as well. 

• Follow up on whatever promises or agreements you 

feeling burdened, he or she will automatically be 
another burden to you. 

Be aware of your own attitude about gifted 
students. Do you think too much is made of them? 
That they have no real needs? Do you think all 
parents think their kids are gifted? Be aware of 
these biases and how they may int1uence your 
response. 

Be sensitive to the parent's concerns. Helping the 
parent will enable you to help not only this child, 
but other gifted students in your room. Parents of 
gifted children only want what every other parent 
wants-for their children to learn at the level of 
their ability. If you dismiss their concerns outright, 
they will think you are turning a blind eye to a real 
problem and this will only increase 
misunderstanding. 

Before meeting with the parent, review your own 
observations of the child's performance, including 
tests, class assignments, and any insights from your 
daily interactions. 

Make some notes to yourself on what you need as 
a teacher in order to help a gifted child. What are 
your time and resource constraints? Do not feel 
that you have to do all the work. Examine areas 
where you can do more and areas where you need 
assistance. 

Focus on the needs of the child. If you're a teacher 
who is advocating for a gifted child in a case where 
parents are unaware of their child's talents and 
uninformed about giftedness, discuss the special 
needs of gifted children in an assuring way. 
Suggest resources for them to learn more about it 
(see end ofthis article). 
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responsibilities or the parent's knowledge about 
his or her child 

both parent and teacher came to an understanding 
on how to proceed even if they had different 
opInIOns 

both agreed to work on a solution that would help 
the child and to continue working together 

both made commitments and scheduled actions. 

Explore what can be done to provide more 
challenge and support for the gifted child with the 
idea of creating a partnership with the parent. • 
Teachers are used to assuming a great deal of 
responsibility and this sometimes makes them feel 
resentful of anyone who asks for extra help. You 
can avoid this by suggesting ways that parents can • 
help as well. If their child needs more advanced 
work in math and science, for example, what are 
parents willing to do to help the teacher structure • 
this (e.g., through contract learning where parents 
can monitor the child's progress at home and help 
keep track of weekly assignments, etc.). Would 
they be willing to work with a small group of gifted 
students in content areas where they have 

Both parents and teachers can be resources in this 
process and can explore as many possibilities as they 
think will benefit the child. For example, would the 
school accept other evidences of talent and ability than 
standardized test scores? Can the child be placed in a 
higher grade for certain subjects where she has special 
abilities? Could she spend a morning or day at home 
once a week to work on projects that interest her? What 
possibilities exist for mentors or special tutors in some 
subjects? Would the parent be willing to work with a 
small group of gifted students on independent projects? 
Could the parent and teacher plan an in-service at the 
school to raise awareness of gifted students in the 
school and to learn new strategies for teaching gifted 
students in the regular classroom? 

expertise? 

Do not promise more than you can deliver. Clearly 
communicate the demands on your time and the 
resources you have and work from there. Show 
the parent that you are willing to do all you can for 
the benefit of the child, but that the constraints on 
your time and resource demand that they also take 
an active role in the process. 

Be open to the possibility of gifted children in your 
classroom. Many teachers have discovered that 
gifted students can be a wonderful resource in their 
classrooms (e.g., as resident experts in certain 
areas, as catalysts for creative activities in the 
curriculum). 

Exploring other options. 

After a parent-teacher conference has concluded, 
the question is: What did it accomplish? Here is a 
useful list of criteria for determining how well the 
meeting went (adapted from Stand Up for Your Gifted 
Child by Joan Franklin $mutny 2001, pg. 1(9): 

Conferences between parents and teachers do not 
always work. Sometimes teachers oppose gifted 
education because they think it's elitist or feel pressured 
by their regular responsibilities and cannot consider 
any other demands. Other times, parents pressure their 
child with unrealistic expectations of what they think 
he should accomplish, or, on the other side of the 
spectrum, they may struggle with larger family 
problems that make their gifted child less of a priority. 

• the child was the main focus, not the opinions or 
agenda of parent or teacher 

• both parent and teacher listened to each other and 

If parents and teachers find it difficult to 
communicate, they can move on to other options. Here 
are examples: 

considered each other's point of view For Parents: 

• the parent and the teacher negotiated for solutions 
that would meet the student's needs without 
disregarding the teacher's other classroom 

• 
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Move up the ladder of the school hierarchy. The 
next person to address may be: the gifted 
coordinator, the curriculum director, the assistant 
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principal, the principal. If none of these prove • 
receptive, then go to the superintendent. 

Network with members of a parent group to learn 
more about the problems gifted children have in 
the regular schools and what can be done about it. 

• Find out ifthere are any parent groups in your area. 
Contact your state gifted association for this 
information. Start talking to other parents and find 
out if others feel as you do. Parent groups are 
highly effective at getting things done and they can 
provide moral support as you continue to advocate 
for your child. 

• Explore gifted programs outside the school. These 
may be sponsored by a local university or institute. 
The Center for Gifted at N ational-Louis University, 
which I founded, offers programs year-round for 
approximately 3,000 children in the Chicago area, 
age four through grade 10. 

• Locate an outside mentor for your child in an area 
of her particular interest. Look at universities, 
visual and performing arts studios, and personal 
contacts. 

• Supplement your child's education as much as 
possible at home. Spend time with him exploring 
subjects that he loves (use internet sources); seek 
out materials that will stretch his imagination and 
thinking. 

For Teachers: 
• Confer with a specialist in gifted education for 

ideas on how to provide more support for a gifted 
child (see list of possible sources at the end of this 
article); attend conferences, lectures, and consult 
books; 

• Talk to your principal about having an in-service 
on the special needs and challenges of gifted 
students in the regular classroom; 

• Integrate teaching strategies that work well for 
gifted students; examples would include tiered 
instruction, cluster grouping, compacting, creative 
activities, differentiation, independent study, and 
use of the arts: 

These lists are by no means comprehensive. They 
merely provide examples of how a parent or teacher 
can continue to work on behalf of gifted children when 
their initial attempts to communicate yield no results. 

Enabling Gifted Students 
to Advocate for Themselves 
A point I emphasize in sessions for parents and teachers 
is that we as adults are always showing our children 
how to respond to challenges-whether we realize it 
or not. Adults who struggle with perfectionism, who 
feel tense or frustrated whenever things don't go their 
way, tend to communicate this to gifted children. On 
the other hand, parents and teachers who are 
resourceful, creative and resilient in meeting each 
difficulty that comes along strengthen their students 
and children in dealing with their own problems. A 
gifted high schooler I know commented: 
Sometimes kids get on my case for being so "up." They 
ask, "How come you always think things are going to 
work out?" Actually, I don't always think that. But 
for sure my parents-especially my mom-make me 
feel like there's always some way to solve a problem. 
It may take a while sometimes. It may not come out 
just as I'd like every time. But whenever I'm freaked 
about something I know that I can sit down with one 
of them and we can talk it through and figure out what 
to do. I just don't see problems in such a dramatic 
way as I used to. 

Parent and teacher advocates who have made a 
long-term impact are those who target the areas where 
gifted children tend to sabotage themselves. Trne 
advocates understand that to survive the challenges that 
face any gifted child in our society and to become 
resilient and resourceful in meeting them, parents and 
teachers need to instill a strong sense of self-worth. 
The following list provides a map of the areas where 
gifted children need specific support (adapted from 
Stand Up Fir Your Gified Child by Joan Franklin 
Smutny, 2001, pgs. 43-45): 
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• 

• 

• 

• 

• 

• 

• 

• 

• 

Show gifted children that you love and accept them 
for who they are and that your support for them is • 
independent of what they achieve. 

Help gifted children set realistic goals. Show them 
how to break large projects into small, manageable • 
steps. Reassure them that learning gaps can be 
addressed and let them know when they're 
expecting too much of themselves. 

Work with gifted children to make them feel more 
comfortable about mistakes, to accept mistakes as 
part of the learning process. Acknowledge your 
own mistakes. 

Teach the value of patience! Patience with the • 
process of learning and with their growth and 
development. 

Remind gifted children that nobody's perfect and 
nobody's good at everything-not them and not 
you. 

Applaud the efforts of gifted children. Encourage 
process over product and what they learn rather 
than what they produce. 

Celebrate creativity at every turn. Emphasize the 
importance of their innovative, unique responses 

• 

to an assignment rather than the "right" answer that • 
will get them an "A." 

Use praise discerningly. Don't lavish praise for 
excelling or dwell on their achievements. 
Excessi ve prai se has a tendency to make the gifted 
define themselves by their achievements. Nothing 
is more damaging to the development of a gifted 
child than the inner conviction that what he does 
is more important than who he is as a person. 

Point out positive actions that have nothing to do 
with ability. Commend gifted children for taking 
risks, even when things don't turn out the way they 
planned. Focus on efforts as successes in • 
themselves. Notice appropriate ways of handling 
failure and thoughtful interactions with other 
people. 
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Involve gifted children in activities that are not 
graded or judged. Invite them to do things "just 
for fun." 

Help them plan for challenges. When gifted 
children are about to start something new, help 
them to talk through what might go wrong and what 
they'll do if that happens. Many gifted children 
have overactive imaginations and worry 
excessively about potential mistakes, humiliations, 
or failures they may experience. They need to talk 
them through and brainstorm how they can handle 
different situations that could arise. 

Help gifted children distinguish between what does 
and doesn't call for their best efforts. Which things 
require the greatest investment of time and energy? 
Which things simply need to be finished-to be 
"good enough?" 

If they don't like what they did, help them 
understand why. Rather than dismiss their feelings 
("What do you mean you don't like your poster? 
It's wonderful!"), listen to what they say. Help 
them explore how they might do things differently 
in the future. ("Do you think you could do more 
sketching in pencil next time, before you paint'?") 

Discuss the progressive and positive aspects of 
their work. Many gifted children focus on what's 
wrong with their assignment or project. Provide 
specific feedback on what you find exceptional. 
Encourage them to talk about what they like in their 
own work. The more specific you can be in 
providing feedback, the better. Gifted children 
respond much more to specific statements (e.g., 
"The opening of your story pulls the reader into 
the action right away; I really liked that; you could 
tighten your story by doing the same thing later 
on .. ,,") rather than ("This is a great story" or "You 
write so well!"). 

Encourage humor in gifted children. Most of them 
have it inside them, but they can lose touch with it 
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through all the pressures they feel. Help them 
lighten up about things that don't go their way, 

This dimension of advocacy is vital to the future 
growth of gifted students. Far more than an 
intervention for better education, it prepares them for 
life itself. It teaches our most promising children how 
to become their own best advocates. 

A Final Note 
We know that most gifted children in our country attend 
schools that have modest funds for gifted education or 
the knowledge and expertise to develop their talents. 
At present, therefore, the responsibility must fall on 
teachers and parents to become advocates for gifted 
children and develop ways to meet their special 
learning needs. Networking as a team enables both 
teachers and parents to become more effective 
advocates and to develop alternative educational 
programs suited to these children's unique strengths 
and learning styles. Certainly, the potential loss of 
talent should concern all of us and become a rallying 
call for collaborative effort and action for the future. 

If I could give advocates for gifted children only 
one piece of advice, it would be this: never 
underestimate your power. Determined parents and 
teachers have made gifted education what it is today. 
Individually, you can bring profound changes to these 
children's education, even if they are small, 
incremental ones at first. Also, the process of 
advocating for them will teach them the value of 
determination and creative problem-solving-skills all 
gifted children need to cope with the obstacles they 
will have to face throughout their lives. 
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• Gifted Children Monthly www l'ifted-chUdren com 
An offshoot of Gifted Children Monthly, an award-winning 
new,letter for parents of gifted chUdren. 

• GT World www.gtworld org 
An online support network for parent' of gifted and talented 
children. 
• Hoagies' Gifted Education Page wwwhoagjesg;fted.org 
An extensive online resource for parents and teachers on a range 
of subjects related to giftedness. 
• TAG Family Network wwwteleport com/-rkaltwas/t.g 
An organization run by and for parents of gifted children. 

ORGANIZATIONS 

The Center for Gifted 
National-Louis Univer.ity 
2840 Sheridan Road 
Evanston,IL 60201 
847-256-5150, Ext. 2150 
wwwcent.erforgjfted.com 

Council for Exceptional Children 
11 JO North Glebe Road, Suite 300 
Arlington, VA 22201-5704 
1-888-232-7733 
www.cec.sped.org/index.html 

ERIC Clearinghouse on Disabilities and Gifted Education 
11 JO North Glebe Road 
Arlington, VA 22201-5704 
1-800-328-0272 
www.ericec_org 

National Association for Gifted Children 
1707 L Street NW, Suite 550 
Washington, DC 20036 
202-785-4268 
www.nagc.org 
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TAGT PUBLICATIONS 

These products have been developed by TAGT especially for 
the education and support of gifted students. To order, contact 
Prufrock Press at 1-800-998-2208 or go to www.Prufrock.com. 

• Instuctional Units for Gifted and Talented 
Learners, Grades K-6 

• Lessons from the Middle: High End Learn
ing for Middle School Students 

• Curriculum Starter Cards: Developing 
Differentiated Lessons for Gifted Students. 
by Sandra Kaplan and Michael Cannon 

• Raising Champions: A Parent Handbook 
for Nurturing Their Gifted Children. 
by Michael Sayler 

• Identification of Gifted and Talented 
Students in Texas 

• VIDEO: The Need Defined: Gifted Educa
tion in Texas. 
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What the Research Says About Advocacy 

5 wassing and Holcomb 
(1992) describe 
advocacy as a way 

of making decision-makers and stakeholders aware of 
the policies that mitigate for and against appropriate 
education for the gifted. Advocates may act as 
individuals or as a group, speaking for themselves or 
as intercessors on other's behalf. They may be 
spontaneous or organized, systematic or random. 
However, they are always involved in educating 
legislators, administrators, teachers, and the general 
public about specific issues that may influence gifted 
children and their education (Rosenstein & Dettmer, 
1991). 

U sing this definition, this review examined 
advocacy articles published since 1991 in Gifted Child 
Quarterly, Gifted Education International, Journalfor 
th~ Education o/the Gifted, The Journal of Secondary 
Gifted Education and Roeper Review. To be included 
the article needed to focus primarily on the process of 
building advocacy rather than on the advocate's 
target-specific issues or services. All articles that 
addressed advocacy were included, even those that 
were primarily descriptive in nature. These selection 
criteria identified only 16 articles. This small number 
may result from the priorities identified by gifted 
educators and researchers. In a Delphi study, Dettmer 
(1991) discovered that advocacy was ranked in last 
place among twelve gifted issues needing attention. 

Karnes and Riley CI 997) found strong support of 
gifted ~ducation within one state with 89% agreeing 
that gifted students had equal educational rights and 
76% agreeing that gifted students needed a different 
education. Nationally, the Gallup Organization also 
reported strong public interest for supporting gifted 
programs, especially when the quality of regular 
classroom education is not reduced (Larsen, Griffin, 

Susan K. Johnsen 
Sarah Feuerbacher 

& Larsen, 1994). While the public wanted schools to 
do more, they did not necessarily want their state to 
.Ipend more on gifted education. To identify specific 
characteristics of advocates, those who are positive 
toward gifted programs, Begin and Gagne (1994) did 
not find any single variable that influenced perceptions 
toward gifted education; however, those who perceive 
themselves as gifted, intelligent or more academic did 
have a slightly more positive attitude. 

Specific advocacy strategies included making 
inside contacts, learning what is newsworthy, and 
distinguishing between form and content (Alvino, 
1991). Alvino (1991) encouraged organizations to find 
someone or some organization with the power or image 
to carry the cause. Effective educational partnerships 
appear to take time and must have a clearly defined 
focus, specific outcomes, and sustained and systematic 
communication (Shaklee, Padak, Barton, & Johnson, 
1991; Swassing & Holcomh, 1992). 
. Researchers helieve that certain program designs, 
Involvement of a broad base of individuals, or 
becoming a part of general education reform issues 
may build advocacy for gifted programs. For example, 
Renzulli and Reis (1991) mention that inc1usion
extending services to a more diverse group of 
students-builds support. In fact, Irvine (1991) found 
that inequities in access to programs and difficulties 
in assuring program quality were negative factors and 
affected mandates for gifted education. Other 
researchers have reported that building coalitions 
among education, government, and corporations 
advance gifted education (Dettmer, 1991; Ross, 1991; 
Schatz, 1991; Shaklee, Padak, Baron & Johnson 1991' 
Ridges, 2000; Swassing & Holco~b, 1992; T~dd & 
Larson, 1992). Tn joining district and state committees, 
gifted educators will be able to obtain knowledge about 
cuo'ent di.scussions that may transform services for 
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gifted education (Ross, 1991), Similarly, Treffinger 
(1991) Gallagher (1991), and Ross (1991) noted that 
gifted educators must become more involved in school 
reform movements such as accountability, excellence, 
site-based management, and multi-age grouping, 
Treffinger concludes that "culTent efforts to improve 
schools and to work actively toward excellence and 
effectiveness ... should be viewed as a powerful 
'platform of opportunity' for gifted education, not as a 
threat to dilute or 'water down' our mission and goals" 
(p. 11). 

Alvino, J. (1991). Media relations: What every 
advocate should know about the tricks ofthe trade. 
Gifted Child Quarterly, 35, 204-209. 
This article examines how the use of media technology 
can enhance advocacy effOlis for gifted education and 
programs. Alvino provides three rules for public 
relations: make an inside contact and maintain it; learn 
what is newsworthy; and learn the distinction between 
form and content. The author provides insightful 
information, helpful tips, and strategies for using 
different media forms: news releases, features, 
magazines, journals, newsletters, radio, television, and 
news conferences. Alvino also introduces his Driver
Rider Matrix as a strategy for enhancing the image of 
an organization. "Piggyback on the reputation, image. 
or marketability of someone or some organization (the 
driver) with the power to carry or 'transport' your cause 
(the rider) to prominence in the public or professional 
eye" (p. 205). 

Begin, J., & Gagne, F. (1994). Predictors of attitudes 
toward gifted education: A review of the literature 
and a blueprint for the future research. Journal for 
the Education of the Gifted, 17, 161-179. 
Begin and Gagne offer potential predictors of attitudes 
regarding gifted education so that new enrichment 
coordinators might identify individuals who may be 
more prone to resistance or opposition. Over fifty 
different variables from thirty-five studies were 
analyzed to identify twenty-seven characteristics that 
might share a common denominator or pattern. Overall, 
the study found that those who perceive themselves as 
more academic, intelligent, or gifted and talented 
presented a slightly more positive attitude towards 

gifted students and programs. However, no single 
factor or variable was found to be statistically 
significant and substantial in determining a person's 
attitude toward gifted and talented education. 
Recommendations are provided for future studies. 

Dettmer, P. (1991). Gifted program advocacy: 
Overhauling bandwagons to build support. Gifted 
Child Quarterly, 35, 165·172. 
After a Delphi study found that advocacy was ranked 
in last place among twelve gifted issues needing 
attention, Dettmer expressed a need for "advocates for 
advocacy" so that gifted and talented education might 
gain a lasting place in all public school education. The 
author lists these focus areas for gifted and talented 
advocacy: (a) promoting gifted education judiciously, 
(b) developing support among many different role 
groups, and (c) strengthening support levels within tile 
role groups. A list of political, educational, and 
community groups are provided for building advocacy 
partnerships. A diagram of advocacy stages and a 
summary of key points are added to help build gifted 
program support. 

Gallagher, J. J. (1991). Educational reform, values, 
and gifted students. Gifted Child Quarterly, 35, 12· 
19. 
Gallagher discusses the current education reforms and 
how each might effective the education of gifted 
students. These reforms include the excellence 
movement, cooperative learning, the middle school, 
the master teacher, site-based management, and 
accountability. He suggests that educators of gifted 
students need to be proactive in informing educators 
and parents about how these reforms might be shaped 
for the benefit of all students. 

Irvine, D. J. (1991). Gifted education without a state 
mandate: The Importance of vigorous advocacy. 
Gifted Child Quarterly, 35, 196-199. 
Using New York as an example, Irvine discusses 
positive and negative factors influencing state 
mandates for gifted education. The use of vigorous 
advocacy groups, financial incentives, mandatory 
screening for giftedness, and educational reform are 
all factors that promote the development of programs 
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for gifted students. Some negative factors associated 
with the lack of a mandate include inequities in access 
to programs, difficulties in assuring the quality of 
programs, and limited access to teacher preparation 
programs. The author concludes that although progress 
can be made without a state mandate through the use 
of incentives, leadership, and advocacy, a mandate can 
more rapidly reduce the circumstances that are likely 
to deprive students of gifted and talented education 
and opportunities. 

Karnes, F. A., & Riley, T. L. (1997). Determining 
and analyzing public support for gifted education. 
Roeper Review, 19,237·239. 
This state survey was conducted by calling 400 
households. The majority of those surveyed were 
female (67.5%), white (72.4%), and older than 35 
(60%). The researchers found strong support for gifted 
education: 55% of the respondents said they knew a 
gifted child; 80% said that giftedness occurred across 
socioeconomic and racial groups; 76% agreed that they 
needed a different education; 89% agreed that gifted 
students had equal educational rights; 82% supported 
establishing programs at the preschool level; and 74% 
agreed that teachers needed specialized training. In 
terms of economic benefits to the state, 74% of the 
respondents agreed that the future of the state depended 
upon providing gifted students with educational 
opportunities and 80% agreed that businesses outside 
the state would be attracted by good educational 
programs for gifted students. However, 83% also 
believed that gifted students were more likely to leave 
the state upon completion of high school and college. 

Larsen, M.D., Griffin, N.S., & Larsen, L.M. (1994). 
Public opinion regarding support for special 
programs for gifted children. Journal for tile 
Education of the Gifted, 17, 131·142. 
This study examined the debate regarding the devotion 
of resources and development of services to gifted and 
talented students in the public school system. The 
purpose of this survey was to inform policy makers at 
local, state, and national levels about the opinions of 
the general American society. The Gallup Organization 
conducted a telephone survey of 1,000 adults: 844 were 
parents of school-aged children and 297 were parents 

of children identified as gifted and talented. Surveyors 
reported that the public supported gifted programs, 
especially when the quality of regular classroom 
education is not reduced. One-sixth of those surveyed 
supported allocating more funding for special programs 
for gifted students. However, in general, there was 
more support for "doing more" than "spending more," 
with over 60% wanting the schools to do more for 
gifted and talented programs. The authors conclude 
that the results should encourage local and state 
legislation to differentiate more for all students. 

Renzulli, J. S., & Reis, S. M. (1991). Building 
advocacy though program design, student 
productivity and public relations. Gifted Child 
Quarterly, 35, 182·187. 
This article examines the process of building advocacy 
through the development and implementation of 
programs. A case study is given as an example of an 
effective approach to advocate for appropriate gifted 
and talented services. The author defines an efficient 
program design as building advocacy through 
inclusion, extending services to a more diverse group 
of students, and extending technology to all members 
of the faculty, not just gifted teachers. Successful gifted 
programs also have the following key features: 
longevity, administrative support, gifted program 
leadership, policy adoption, program design and 
organization, school ownership of the program, prior 
evaluation reports, and sustained public relations 
efforts. 

Ridges, J. (2000). Advocate role in developing 
district policy for gifted students. Roeper Review, 
22, 199-201. 
A teacher describes how parents and educators fonned 
a coalition to bring programs for gifted students to their 
school district. The coalition organized groups for 
students, coordinated parent volunteers, formed 
information sessions with college professors, lobbied 
the State Board of Education, and worked with the 
School Board in hiring a person who might coordinate 
the gifted program. After the state legislature allocated 
money for districts to use in developing gifted 
programs, the district developed magnet programs, 
honors classes, AP classes, and a schoolwide 
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enrichment model in the elementary schools. 
Eventually the district adopted policies with 
assessment and evaluation as integral components. The 
program has been sustained for over 20 years. 

Rosenstein, P •• & Dettmer, P. (1991). Advocacy for 
gifted programs: An Interview with NAGC 
executive director Peter D. Rosenstein. Gifted Child 
Quarterly, 35, 179·181. 
Executive Director of the National Association for 
Gifted Children, Mr. Peter Rosenstein, responded to 
Peggy Dettmer's questions regarding advocacy efforts 
for programs for intellectually gifted and creative 
children. Advocates must be clear about facts vs. 
opinions about gifted education, major oppositions to 
gifted and talented programs, and how to initiate and 
continue activities. Rosenstein also answered questions 
regarding the role of lobbying in advocacy, how 
professional organizations can help advocacy efforts 
with legislators, and how the business community can 
be involved in future advocacy programs. While 
education is at the forefront of United States objectives, 
Rosenstein believes that gifted educators can have an 
impact. 

Ross, P. O. (1991). Advocacy for gifted programs 
in the new educational climate. Gifted Child 
Quarterly, 35, 173·176. 
Ross expresses in this wticle that knowledge and access 
are keys in gifted and talented advocacy. She 
encouraged gifted educators to join district and state 
committees in order to obtain knowledge about current 
discussions and become active participants in efforts 
to transform services for gifted education. Some new 
initiatives, which might make a contribution to gifted 
edncation, include ungraded primary schools, 
assessment of student progress, student portfolios. and 
rigorous and revamped curricula. Ross believes that it 
is a vital duty of the gifted educator to be an integral 
part of task forces and committees that are involved in 
reform to shape and support school improvement for 
gifted students. 

Schatz, E. (1991). Dissemination by design: A tool 
for advancing gifted education. Gifted Child 
Quarterly, 35, 188·195. 

The Wisconsin Richardson Conference, comprised of 
eighty education, corporate, community, and 
government leaders, focused on strengthening a gifted 
and talented advocacy leadership force through 
ongoing collaboration and dissemination. Using the 
creative problem solving process, the initial conference 
identified problem statements in each of ten different 
areas. Four regional follow-up conferences were held 
to discuss goals and plan future regional conferences. 
Each of the conferences adhered to these principles: 
create a critical mass, encourage a safe environment 
for exploration; and offer an open-ended task that 
would enhance movement toward the mission or end. 

Shaklee, B. D., Padak, N. D., Barton, L. E., & 
Johnson, H. A. (1991). Educational partnerships: 
Gifted program advocacy in action. Gifted Child 
Quarterly, 35, 200·203. 
These authors expressed the importance of forming 
educational partnerships for advocacy purposes to 
ensure that appropriate representation and services for 
gifted students are embedded within school reform 
frameworks. The article identified critical elements of 
successful partnership development and assesses the 
strengths and weaknesses of the example collaboration, 
Cooperation Alliance for Gifted Education, which was 
designed to enhance gifted and talented educational 
opportunities in an urban setting. Themes that emerged 
in the deVelopment of successful partnerships included 
having a clearly defined focus, specific outcomes, and 
sustained and systematic communication. For 
educators and advocates who are interested in 
developing a similar partnership, the authors offer step
by-step instructions for creating a Joint Partnership 
Advisory Council. 

Swassing, R. H., & Holcomb, P. A. (1992). Ohio in 
brief: The commission on the future of gifted 
education. Roeper Review, 15, 41-42. 
This article describes advocacy groups in Ohio. The 
advocacy group was initiated by the Ohio Department 
of Education's Consultant for Gifted Education, the 
president of a local school board and the president of 
Ohio's Association for Gifted Children. Eventually 
eleven different groups were involved in a state 
commission including the Board of Education, 
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superintendents, senators, representatives, university 
faculty. parent and teachers associations, school boards, 
school psychologists, school administrators, school 
coordinators of gifted programs, and business leaders. 
The Commission was helpful not only in advocating 
for gifted students but also creating a better 
understanding among members about issues, 
identifying common goals and concerns, hearing other 
perspectives, and providing contacts for persons 
needing accurate information about gifted education. 

Todd, S, M" & Larson, A. (1992). In what ways 
might statewide advocates for gifted and talented 
education coordinate and focus their efforts? Gifted 
Child Quarterly, 36, 160-164. 
This article examined the state of Utah and its 
development of a statewide advocacy design that 
provided universal coordination, organization, focus, 
and direction on behalf of gifted and talented students. 
A step-by-step process is included demonstrating the 
Utah Association for Gifted Children's use of the 
creative problem-solving process in order to foster 
advocacy for the gifted and talented in formulating 
goals and missions. The authors conclude that the 
impact of this coordinated advocacy effort was 
immediately noticed through improvement in services 
for gifted children, better in-service training for 
educators, and more focused policy at the state level. 
This example of creative collaboration strategies may 
be useful to other states in meeting their own advocacy 
affairs. 

Treffinger, D. J. (1991). School reform and gifted 
education-opportunities and issues. Gifted Child 
Quarterly, 35, 6-11. 
This is an excellent "how to" article for gifted and 
talented advocacy, with many lists, bulleted points, and 
diagrams which advocate for the inclusion of gifted 
and talented education in school reform. The author 
discussed implications of studies of excellence for 
gifted and regular education, and included a teacher 
checklist and self-study questions for excellence in a 
classroom climate. School reform and school 
improvement implications are listed and discussed as 
a "powerful platform of opportunity for gifted 
education" (p. 11). 

Susan Johnsen is Associate Dean of Scholarship and Pro
fessional Development at Baylor University. Editor of 
Gifted Child Today, she was the principal investigator of 
Project Mustard Seed. She is author of four tests that are 
used in identifying gifted students: Test of Nonverbal 
Intelligence (TONI-2), Screening Assessmentfor Gifted 
Students (SAGES), Screening Assessment for Gifted Stu
dents-Primary Version (SAGES-P), and Test of Math
ematical Abilitiesfor Gifted Students. She is a past Presi
dent of the Texas Associationfor the Gifted and Talented. 

Sarah Feuerbacher, M.S. w., is a graduate assistant and 
doctoral student in the Department of Educational 
Psychology at Baylor University. 
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Book Reviews 

AND STILL WE RISE by Miles Corwin. New 
York: William Morrow, 2000. 

On several occasions, a truly fine book I might 
have never otherwise discovered has come to me 
by way of a recommendation. Anytime someone 
describes a book with excitement in his or her 
voice, I take note. When I receive 
recommendations of the same book from two or 
more people, I note it down and check into it at 
the first opportunity. A few I choose not to read, 
but most I do. Invariably, I am glad I did. In this 
manner, I have made the acquaintance of 
~u~erous fine authors, fascinating characters, 
mtnguing plots, and provocative facts and 
thoughts. While And Still We Rise was 
recommended to me only once before I picked it 
up, it definitely belongs on my "Glad I Found 
This" list. 

Miles Corwin, a reporter for the Los Angeles 
Times, spent a year following a dozen seniors 
emolled in the gifted program of Crenshaw High 
School. He was intrigued by this group of highly 
!ntelligent individuals, seeking to complete school 
m one of the toughest urban neighborhoods in the 
nation. Crenshaw is located in South-Central Los 
Angeles. The student body comes from the inner
city neighborhoods of South Central and Watts. 
All the students in the Crenshaw gifted program 
are minorities; most of them are African American. 
Crenshaw has one of the few all-minority, gifted 
public high school programs in the nation. 

Corwin's book begins with a homicide and 
ends with a high school commencement. His 
principal focus is on the group taking Advanced 

Placement English Literature and Composition. He 
spent the 1996-97 school year attending classes 
observing the students in the learning environment: 
As a counterpoint, he also observed the junior 
English gifted class. 

H~wever, Corwin does not construct a single 
narratlve. He assembles his story in an episodic 
and elliptical manner around different individuals. 
Each chapter utilizes one person as its central focus. 
Chapters usually begin with events from the year 
and then diverge into a development of the history 
and perspective of that individual. The reader 
learns about their childhood, their families, and 
their struggles. Almost without exception, these 
students daily deal with broken families, foster 
homes, jobs, children, and survival, in addition to 
facing the challenges of preparing for AP exams 
and obtaining entrance into college. Most chapters 
belong to the students, though the two English 
teachers also receive their own sections. This 
somewhat fragment approach actually gives the 
account strength, building depth while maintaining 
the readers' interest. 

The book opens with Olivia, who remembers 
her mother's last words to a court, "I don't want 
her." Made a ward of the county, Olivia journeys 
through a series of foster homes, ten by the time 
she is sixteen. As a senior, Olivia struggles to 
escape this cycle of frustration, striving to become 
independent. Her attempts to work, maintain a car 
~i ve with some measure of independence, and sta; 
m school reach a crisis point when her creative 
interpretations of circumstances land her in court. 
And hers is only one of the dozen tales told. 

So much of what Paul Slocumb describes in 
his work (2000). Removing the Mask: Giftedness 
in Poverty. Highlands, TX: RFT Publishing Co.) 
is the daily reality of these students. The chapters 
recount students working to have food and clothing 
or feed their children, students who have been 
beaten, students who have witnessed parents killing 
parents, students who have been sexually abused, 
students who cannot accept the offers to attend 
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prestigious universities because they cannot afford 
the tuition. 

Paralleling the stories of the students are those 
of two gifted teachers. Toni Little, who teaches 
the senior AP English class, travels an erratic path 
through the year, fluctuating between periods of 
brilliant instruction and extended sessions of 
personality struggles with the administration. Anita 
"Mama" Moultrie, a more stable figure, follows 
her conscience to include black writers 
and themes into her course, at the potential cost of 
better AP scores. Neither are plaster saints nor 
simple villains, but rather themselves highly 
complex individuals who influence the lives of 
these gifted children. 

And Still We Rise is more thought provoking 
and troubling than uplifting. I cannot say it has a 
happy ending. However, I also did not find it 
disheartening. While saddened by the failures and, 
even more, by the missed opportunities recounted, 
I finished the book inspired with the resilience in 
all these individuals, from Olivia to Miss Little. 

Corwin entitles the final chapter "Graduation." 
Danielle speaks as the class valedictorian. 

We are a class of survivors. We survived the 
loss of affirmative action. We survived the O. 
J. Simpson trials . . . but most importantly, we 
survived the scrutiny of our potential by this 
society that labeled us failures . . . J am 
reminded of a poem J was once taught by my 
kindergarten teacher, Mrs. Hunt, a poem by 
Maya Angelou entitled, 'Still J Rise,' only, in 
this instance, the more appropriate title would 
be, Still WE Rise. (397) 
Corwin says, "This is journalism, and I attempt 

to present what I observed in a fair, unflinching 
manner." And Still We Rise is not an analytical 
study. It is not a report or graduate research project. 
It is more gritty reality. Yet, I think it will leave 
any reader with much new food for thought about 
gifted students of color in poverty. 

-review by James Collett 

STAND Up FOR YOUR GIFTED CHILD: How 

TO MAKE THE MOST OF KID'S STRENGTHS 

AT SCHOOL AND AT HOME by Joan Franklin 
Smutny. Minneapolis: Free Spirit Press, 2001. 

Earlier this summer, I received a telephone call from 
the parent of a gifted child. She was desperately 
searching for information that might help her child and 
was at a loss as to where to tum. This is often true of 
parents who are outside of the educational 
establishment and have no contact with other parents 
of gifted chldren. If I had to recommend one book to 
the parent of a gifted child, I would start with Stand 
Up for Your Gifted Child. 

This book is di vided into three parts; "Starting at 
Home," "Going to School," and "Moving into the 
Community and Beyond." Every chapter in each part 
begins with the words, Advocacy is ... , which is a 
constant reminder for the reader of their purpose and 
role. 

In the first part, "Starting at Home," there are 
chapters on understanding the concept of giftedness 
as well as understanding the individual child's 
particular gifts. The areas offriendships (and families, 
and feelings) and discipline are addressed as well as 
the importance of providing a haven of learning in the 
home. 

Part Two focuses on the child at school. In addition 
to information on the field of gifted education, there 
are ideas, directions, and suggestions on dealing with 
the school, especially the teacher. The suggestions for 
preparing for a conference with the teacher is worth 
the price of the book. 

In the last part, the focus shifts to the larger 
community: connecting with other parents of gifted 
children, taking a stand with the local school board 
and the state, and finally a very good chapter, 
"Advocacy is ... Taking Care of Yourself." 

Each chapter also contains several useful features. 
The opening for each chapter consists of boxes with 
examples from specific children, often in the parents' 
own words. There is also a "What About Your Child?" 
box (or boxes) with activities andlor things to think 
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about. Additional information about the topic of the 
chapter is highlighted in "Find Out More." 

As Jerry Flack, Ph.D. notes in the foreward, "Joan 
Franklin Smutny is the hear and conscience of gifted 
education in America." Any reader of this book will 
surely agree. 

"My TEEMING BRAIN": UNDERSTANDING 

CREATIVE WRITERS. by Jane Piirto. Cresskill, 
NJ: Hampton Press, 2002. 

When I received this book for review, I really didn't 
want to open it. I was in the middle of three other 
books and didn't want to take the time. Later, I 
thought, when things have settled down a bit. 
Lucky for me that I couldn't resist looking inside. 

Dr. Piirto, Trustees' Professor at Ashland 
University, is well-known to gifted educators from 
her earlier books, Talented Children and Adults 
and Understanding Those Who Create. This new 
title is a follow-up of the second book. What those 
in the field of gifted education may not know is 
that she is also a published poet and novelist. Her 
interest in creative writng is both personal and 
professional. 

This book is endlessly fascinating. The first 
eveing I started reading it Gust to look it over I 
told myself), I literally could not put it down, even 
as midnight was long past. Dr. Piirto' s usual 
eloquent style is here coupled with intensely 
interesting information on the lives, creativity, and 
production of creative writers. 

This book is based on 160 contemporary or 
twentieth century U.S. creative writers who had 
significant publications and who represented a 
cross-section of geographical and ethnic 
backgrounds. During the research, a number of 
common themes emerged. These form the basis 
for much of the text. 

If you have any interest in creative writing, 
creativity, or creative individuals, this book is well 
worth your time. 

SMART BOYS: TALENT, MANHOOD, & THE 

SEARCH FOR MEANING. by Barbara Kerr and 
Sanford Cohn. Scottsdale, AZ: Great 
Potential Press, 2001. 

We often speak of crises in education - low test 
scores, too much testing, lack of funds, loss of 
special programs. In the field of gifted education 
we have our own set of specific problems, few of 
which have been as ignored or have as serious 
consequences as that of the diftlculties facing 
gifted boys. 

Barbara Kerr and Sanford Cohn have written a 
fascinating book that addresses clearly and 
passionately many of the important issues related 
to the struggles of gifted boys. 

In Section I, Giftedness and Masculinity, there 
is a description of a follow-up study on gifted men. 
Several important themes emerge, including social 
isolation, the choice between excellence and 
normality, problems with peer relationships, and 
concern about masculinity. 

Section II, Milestones and Danger Zones, looks 
at the gifted boy as he grows from youth to 
adulthood, noting important stages along the way. 

The third section, Special Challenges for Gifted 
Boys, will be where many readers look first. Some 
issues (underachievement) have been dealt with 
before, but not in this context. Chapter 9 - "They're 
Called Sissies, Fat Boys, and Nerds," and Chapter 
10, "Gifted Minority Boys," puts it all on the table 
and makes the reader take a long hard look at the 
place where many of our gifted boys live and, 
unfortunately, where many of them suffer. 

The last section, "Guiding Gifted Boys" 
contains much excellent advice and help. 

Whether you have a gifted son or work with 
gifted boys, you owe it to yourself and to them to 
read this important book. 
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THE LAST WORD 

Listening to Scipio: 
Making Dreams into Realities 

~
cent1y I picked up lain 

Pears' new novel, The 
ream of Scipio (more 

about the novel shortly). The title is taken from a curi
ous work by Cicero, the great Roman orator, politician, 
and adversary of Julius Caesar. In Cicero's original text 
his grandfather, the Roman general Scipio Africanus, 
appears in a dream to offer Cicero advice about his 
responsibilities. 

On rereading this work, which was widely read 
throughout the middle ages and was the model for much 
medieval dream poetry, I was particularly struck by one 
statement near the beginning in which Africanus tells 
his grandson that 

" .. .it will be your duty to devote to your people 
the beneficence of your integrity, talent, and wis
dom." 

Think about this statement for a moment. Africanus 
was talking about civic responsibilities, but it still ap
plies to aspects of our own lives: civic, moral, and edu
cational. In particular, these words could have been 
written for those of us working for the education of gifted 
learners in Texas. Look again at the three things that 
Africanus said that Cicero owed to his people ~ integ
rity, talent, and wisdom. 

First, integrity, the steadfast adherence to an ethical 
code, the state of being whole and undivided: we must, 
as educators and parents, understand what is required 
for excellence in educating the gifted, what constitutes 
best practices in identification, program services, and 
professional development. And once we understand 
these practices, to be courageous in the struggle for edu
cational parity for these students, so often ignored, ne-

Michael W. Cannon 

glected, or pushed aside. Keep in mind that integrity 
also implies being whole and undivided. The gifted 
advocates in Texas MUST work together and preserve 
unity in order to accomplish our goals, on the campus, 
district, state, and national levels. 

We talk a lot about talent - the gifted and talented 
learner, etc., but what of our own talents, our abilities to 
educate, organize, and persuade. Unless we recognize 
and use our abilities to the greatest extent possible, then 
we are handicapped in our pursuit offairness in educat
ing the gifted. 

Finally wisdom: the ability to judge and discern what 
is true, the sum of learning. With study, attention, and 
time we can come closer to understanding what is true 
about the best ways to help the gifted learner. And just 
as important, we learn (not without a few knocks along 
the way) how to work with the right people, at what
ever level, to make things happen for the good of these 
students. 

In Pears' novel, one of the three interrelated plot 
lines (end of the Roman empire, the middle ages, and 
Vichy France) concerns a young man, Olivier, who has 
an unquenchable thirst for knowledge. When he asks 
wise old Gersonides to take him for a pupil, Gersonides 
hesitates, but then he reconsiders: 

"He needed to learn; it was why he existed, and he 
would wither unless he could satisfy that need. 
Could such a man as himself ever turn away a fel
low soul, he who had also ached with that consum
ing need?" 

We need to remember those gifted students of to
day who ache to learn and who may, without our vigi
lance, wither. 
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