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stable family life and
the security of a home
are some of the mostA

Fara Green & Sandra Spivey

Our Diversity,
Our Treasure

The Connecting Worlds/Mundos Unidos
Jacob K. Javits Grant Program

influential factors for a successful education. Anita
has not had the fortune of experiencing either one.
Her family life has been filled with tribulations since
her early years.  Anita was born to a seventeen-year
old mother who did not have family support or the
education needed to hold a well-paying job.  Early in
Anita’s life, her mother worked and lived near Mesita
Elementary School in the El Paso Independent School
District.  Both Anita and her little sister were identi-
fied as gifted and talented and recommended for Con-
necting Worlds/Mundos Unidos, a gifted and talented
dual language immersion magnet program held at
Mesita Elementary, Wiggs Middle School, and El Paso
High School.  Unfortunately, Anita’s mother lost her
job, and the family was evicted from their apartment.
They were forced to move in with their maternal
grandmother who lived in east El Paso.

Anita’s mother faced the decision of enrolling the
children in a closer neighborhood school or continu-
ing to bring them to Mesita, a serious dilemma be-
cause she did not own a car.  Anita’s mother decided
that the services her daughters were receiving in the
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With the rapid growth of second language (ESL) learn-
ers in Texas schools, as well as in many other parts of
the United States, well-meaning teachers and adminis-
trators are often unsure and frustrated when challenged
to identify, place and teach these students successfully.
Due to cultural and language differences, giftedness in
second language learners is often more difficult to de-
termine, making under-representation of these students
in gifted programs all too prevalent in today’s schools.

Throughout the 70’s and 80’s the students in my
gifted classes were always pre-selected through the use
of some "magic" formula during the summer.  As the
teacher, I was not included in the selection process.  I
soon learned my role was about to change.

In 1988 the Human Resources Department in my
school district recommended that I interview for a gifted
position funded by a Texas Education Agency grant.  The
interview resulted in my employment as one of four
Gifted and Talented Resource Center Directors housed
at one of four different Education Service Centers lo-
cated in North, South, East, and West Texas.  The four
of us were to coordinate our efforts by meeting with the
Director of Gifted Services at TEA in Austin to assist in
implementing the Texas Gifted and Talented mandate
of 1990.

My focus had totally changed. Suddenly, I became
privy to the concept behind the "magic formula" for iden-
tification in my previous district, as well as a lot of other
issues, all dealing with planning and implementation of
gifted programs, not teaching them. For instance, I
learned that there had been no formal TEA guidelines
for Texas districts to use in identifying students for gifted
programs until the mandate for serving gifted students
was passed by the State legislature and enacted in 1990.
After these guidelines were established for district use,
it soon became obvious to administrators that identifi-
cation instruments and procedures, as used in our dis-
tricts, too often were not finding the second language
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Jay McIntire

EXECUTIVE DIRECTOR’S UPDATE

Second Language Gifts

language. I know only English. Even so I sometimes
find it hard to apply English and conventions precisely
in order to communicate to the broad array of poten-
tial readers or listeners.

For gifted students who have a special capacity
for learning languages, quality opportunities to learn
additional languages can function as a pretty effective
gifted education program all by itself. For others, who
may be refining a musical or analytic gift, second lan-
guage learning can be yet another goal that is good,
but that diverts them from developing their unique gift
or talent. There are very few students for whom learn-
ing a second language does not make sound educa-
tional sense - generally those who experience great
difficulty learning a first language - the challenge is
to match the program and its expectations to the needs
and abilities of the child.

Thus our challenge in addressing the needs of sec-
ond language learners has multiple facets. In my opin-
ion, our goals should include:

• increasing the percentage of all children who
learn a second language

• institutionalizing second language learning so
that immigrants or others who are learning
English as a second language are having simi-

lar school experiences as their peers who speak
English and are learning an additional language

• addressing the fact that children whose gifts
are in the area of language learning may need
significant differentiation in their language-
learning program to allow them to become
more proficient and to study a greater number
of languages, especially from different lan-
guage families (such as Sino-Tibetan lan-
guages, Indo-European languages, and sign
languages).

• providing language-learning opportunities for
gifted children whose high potential and inter-
est are not in the language area in such a man-
ner that second-language learning does not un-
duly interfere with quality learning opportuni-
ties specifically targeting their gift or talent.

As with all groups of humans, individual second
language learners in our schools have extremely di-
verse needs, interests, and abilities. Our task for these
children who are gifted, as for all children, is to in-
crease their knowledge and their capacity for learning
by engaging and maximizing their individual strengths
while assisting them to achieve at least minimum com-
petence in their areas of relative weakness.

Our task is a noble one. Like many noble tasks, it will
never be completed.

I am jealous of people
who communicate
in more than one
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T he influx of non-En-
glish speaking immi-
grant children in

Jaime Castellano

today’s public schools cannot be denied. They are en-
rolled in schools across small town America, and from
our large urban centers to our sprawling suburbs. Ru-
ral schools are enrolling English language learners in
record numbers, and schools from coast-to-coast are
being challenged to meet the linguistic, academic, cog-
nitive, and social-emotional needs of this population
of students. Add the millions of American born who
do not speak English and it is safe to conclude that on
a national scale English language learners impact vir-
tually every school-based program that exists.

Students who are culturally and linguistically di-
verse add to the fabric of the public school system.
They bring with them a myriad of challenges, beliefs,
and expectations. There are those who come to us lack-
ing even the most basic academic skills. We are held
accountable for documenting their adequately yearly
progress, and an abundance of resources are allocated
to make sure there is growth in both academic achieve-
ment and English language proficiency. However, there
are also English language learners who enter our
schools as bright and intelligent, full of questions, and
with a readiness level for learning that often surpasses
that of their classmates. These culturally and linguis-
tically diverse students are academically prepared, of-
ten verbal in nature, and learn very quickly. Many dem-
onstrate characteristics of gifted children.

The face of the public school student is changing,

and in many districts so is the language. Across the
country there is growing momentum to make gifted
education reflect the diversity of America. This is a
good thing. Part of the focus involves the inclusion of
English language learners and other culturally and lin-
guistically diverse students. Within these subgroups
are those that are gifted or demonstrate potential. Our
job is to find them using criteria that allows for equity
and access.

In this article, the relationship between gifted edu-
cation and English language learners is examined; the
characteristics of gifted students who are culturally and
linguistically diverse are explored; and issues relating
to testing for eligibility, curriculum and instruction,
and social-emotional development are presented. There
should be no gatekeepers in gifted education. Rather,
we should acknowledge our best and brightest students
and give them access to a program that honors their
intelligence, language, and ethnicity.
Review of the Literature

Gottfredson (2004) asserts that one possible ex-
planation for the racial (and linguistic) imbalance in
gifted education is that the ways we define and iden-
tify giftedness are biased in favor of Whites and Asians.
A second possible explanation is that giftedness is not,
in fact, distributed equally across all demographic
groups. This assertion, with historical roots, represents
a paradigm that is exclusionary in nature and penal-
izes our best and brightest students who are culturally
and linguistically diverse. Gottfredson’s point is that
there should be no boundaries in how we look at gift-

English Language Learners
and Gifted Education
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edness. Gifted children transcend race, ethnicity, and
linguistic differences. They transcend poverty, geog-
raphy, and familial situations. It would be a disservice
not to nurture the gifts or potential of students who
would benefit and excel in gifted education program-
ming.

In this diverse U.S. society, educators must recog-
nize the educational challenges that exist and make
reflective decisions that positively impact the unique
needs of students that a diverse population generates.
As gifted education and the many variables that im-
pact the delivery of gifted educational services in
schools and school districts are considered, special
attention must be given to the complexities that im-
pact students who are gifted and potentially gifted and
also culturally and linguistically diverse, Granada
(2003). To do so affords them the opportunity at a gifted
education with emphasis on acceleration and enrich-
ment through an individual course of study. Their in-
telligence is honored and their very presence allows
for a multicultural perspective to curriculum and in-
struction.

Castellano (2003) maintains that in order to over-
come barriers to identifying English language learn-
ers for gifted education programming we must con-
sider the influence of culture and other variables that
go beyond the status quo mentality of one size fits all.
Furthermore, all children have a right to an appropri-
ate quality education. Our goal should be to help all
students maximize their capabilities. And any identi-
fication procedure must be diverse and sensitive
enough to allow students from a variety of cultures,
languages, and backgrounds to demonstrate their high-
est level of ability. Our best and brightest students,
including those that are English language learners,
deserve a gifted education. For these children it is a
right, not a privilege.

Characteristics of Gifted English Language
Learners

Gifted English language learners will be more
likely to demonstrate a rapid acquisition of a second
language while demonstrating a high degree of ma-
nipulation and sophistication in the use the primary
language. This student might be nominated for a gifted
program at two different points. He or she may draw

attention based on the rapidity in which he or she exits
an English for Speakers of Other Languages (ESOL)
program, and if criteria are in place to identify verbal
giftedness in both languages, the student may qualify
early for services. If the student is not identified early,
linguistic talents may transfer rapidly to the second
language, and the student may demonstrate gifted traits
similar to non-second-language peers within a rela-
tively short time, given the fact that traditional gifted
students are often verbally gifted and typically flour-
ish in the highly verbal classrooms of the U.S. educa-
tional system, Granada (2003).

The United States is a tapestry of cultures and lan-
guages. And within these domains there are those stu-
dents who demonstrate characteristics of gifted behav-
ior from both their ethnic group and from more tradi-
tional checklists. Some of the gifted characteristics of
English language learners identified by Aguirre and
Hernandez (2003) include, among others: learns a sec-
ond or third language at an accelerated rate, excels in
math achievement, has a sense of global community
and an awareness of other cultures and languages, abil-
ity to code switch, possesses advanced knowledge of
American idioms, orally translates at a high level of
accuracy, and balances appropriate behaviors expected
of the native culture and the new culture.

As our collective knowledge level increases about
giftedness in historically underrepresented student
groups, so has our ability to identify them. There are
acclaimed programs throughout the United States rec-
ognized for their inclusionary methodology and suc-
cess in identifying gifted students who are culturally
and linguistically diverse. La Mesita Elementary
School in El Paso, Texas; the School District of Palm
Beach County, Florida; and Washington Elementary
School District #6 in Phoenix, Arizona have all met or
exceeded expectations. Over the past three years they
have shared their successes at conferences sponsored
by the National Association for Gifted Children
(NAGC), National Association for Bilingual Educa-
tion (NABE), Association for Supervision and Cur-
riculum Development (ASCD), and the United States
Department of Education. Once teachers and admin-
istrators are trained in the characteristics of gifted En-
glish language learners, an increase in the number of
these students nominated for gifted education typically
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Sandra N. Kaplan

that facilitate  or hinder the expression of potential in
gifted learners.   There is even a thinner line in distin-
guishing the teaching  practices that can be labeled as
constructive  versus destructive  in developing the po-
tential of ESL gifted learners.  Often what educators
perceive  as  relevant  and nurturing teaching acts are
in reality prejudicial and inhibiting to the ESL gifted
students.

“I cannot use such sophisticated language to teach
that lesson to these students.”
“I cannot introduce that idea because it is too diffi-
cult to comprehend for these students.”
“These students are not ready for that skill .”

Such comments from teachers with respect to
teaching  ESL gifted students are meant to protect the
students from failure while at the same time they pre-
vent the students from entry into teaching and learn-
ing situations that respond to their giftedness. Teach-
ing ESL gifted learners demands teacher performance
that makes curricular experiences  accessible to these
students rather than placing restrictions on the ESL
gifted learners to participate in such curricular endeav-
ors.   The problem of teaching ESL gifted students
some times is equally related to the  low expectations
teachers hold for their own abilities to teach ESL  stu-
dents  as well as  the low expectations  they hold for
the ESL gifted students they teach.   Teaching ESL

gifted students requires a teaching/learning equation
that expects  high expectations for the teachers to teach
students who are emergent English learners as well as
high expectations for the ESL gifted learners they are
teaching.

Engaging in discussions is an important aspect of
learning for gifted students.  Discussions provide an
opportunity for a range of intellectual  abilities  in-
cluding the development of independent , critical, and
creative thinking,  the definition of the self as an aca-
demician, colleague,  friend,  and peer, and the oppor-
tunity to practice  the  knowledge  assimilated and the
skills acquired in  content area learning. While it is
recognized that the art of discussion must be taught
and practiced,  it is often omitted from the curriculum
for ESL gifted students because of the belief that stu-
dents who are emergent English language learners can-
not participate  successfully in discussion because of
their limited acquisition of language.  In reality,  par-
ticipation in discussion provides the arena to practice
language acquisition as well as the other competen-
cies  that giftedness requires.

The following  discussion strategies emphasize the
development  of critical thinking  and the attributes of
depth and complexity (California Department of Edu-
cation, Javits Grant: Curriculum Project T.W.O.) They
stress the development of language while simulta-
neously reinforcing the ability to think critically.  Each
of these discussion strategies are dependent  on  the
teaching and learning of the topics related to the  core
curriculum  standards .  Learning to be a discussant is

Language Development Through
the Art of Discussion

here often is a thin
line between  defining
teaching  practicesT
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a life-long skill.  It takes time and practice to develop
the personal and academic prowess  necessary to be-
come proficient as a discussant.  For the ESL gifted
student,  discussion is a means to acquire language
and the self assurance to use it to express oneself as a
gifted thinker and learner. Discussion is the forum for
using as well as developi ng language skills and should
be a formal and an integral feature of the differenti-
ated curriculum.

Learning to talk to the point is a skill that is diffi-
cult to master at any age.  However, gifted students
often are chided by their peers because they stray from
the topic under discussion.  Regardless of whether this
“verbal wandering” during a discussion is intentional
or unintentional, there are skills that can be taught to
facilitate greater “on target” discussions.  A survey of
ESL gifted students revealed that their need to talk off

rather than on the topic was due to a lack of under-
standing about the parameters of discussion and their
security to address the topic under discussion.  A pre-
requisite to any discussion must be a clear set of guide-
lines outlining the focus of the discussion and the an-
ticipated purpose of the discussion.  The use of the
attributes of depth and complexity can provide the
prompts to direct the discussion to the topical target.
“Talking to the Point” during a discussion is fostered
by discussing details related to the topic, patterns to
describe the topic, points of view regarding the topic,
and ethical issues emanating about the topic.  Also
important to talking to the point is the development of
self-monitoring skills that ESL gifted students can learn
so they can maintain direct involvement as a partici-
pant in and contributor to the group discussion.

The Point

Talking To the Point
Details

Patterns

Points of
View

Ethical
Issues
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Assisting students to participate in a group discussion
requires both social and academic readiness.  Engag-
ing in a group discussion is a taught rather than an
assumed skill.  The willingness to participate in a group
discussion relates to knowing how to conduct oneself
in this context.   The intimidation ESL gifted students
feel when entering a group discussion is exacerbated
when both the facility for language and the lack of
experience regarding discussion techniques are
coupled in the same learning situation.   Listening for
the time and place to enter the group discussion is the
first skill necessary to be a discussant.  Listening for
the time when you can add to the discussion, raising a
significant question during the discussion, underscor-
ing or reinforcing a comment made by others during
the discussion, or inquiring into some aspect of the
discussion that is unclear or needs to be verified are
all entry points to engage in a discussion.

Sandra Kaplan is Associate Clinical Professor for
Learning and Instruction at the University of
Southern California. She has served as the lead
consultant for the Carnegie Middle Schools
Project, Texas Education Agency, from 1993 to
present.  Dr. Kaplan is a past president of the Na-
tional Association for Gifted Children (NAGC) of
which she has been a member of  since 1982.  She
is also a past president of the California Associa-
tion for the Gifted.  One of the world’s foremost
authorities in the field of gifted education, she has
made presentations at the World Congress on
Gifted, NAGC, and TAGT conferences. Recent
honors include the Award of Achievement from
the California Association for the Gifted and the
Distinguished Service Award from NAGC.

The Discussion

Walk Into a Discussion

Add-To

Verify

Question

Underscore

Save It

Quote

“________________”
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culturally and linguistically diverse students in spe-
cial education; however, several issues still need to be
addressed including appropriate assessment and in-
struction of these students. In schools across the United
States, and particularly in Texas, the percentage of stu-
dents of diverse cultures is increasing. The U.S. De-
partment of Education (2003) estimates that more than
3.5 million students in U.S. schools have limited En-
glish proficiency. In 2000, 42.6 % of the school-age
population in California and 32.4 % in Texas spoke a
home language other than English, and Hispanics are
our fastest-growing ethnic group (U.S. Census, Bu-
reau, 2003).
     Hispanic students underachieve at alarming rates,
and they have higher dropout rates than non-Hispan-
ics (National Center for Education Statistics, 2000).
In l998, only 63% of l8-24 year old Hispanics had fin-
ished high school or earned a GED, compared with
85% of the total population ( U.S. Department of Edu-
cation,2003); and although,  the achievement gap be-
tween Hispanics and whites decreased in the l970’s

and l980’s, it increased in the l990’s and remains large
today (Lee, 2002).

Disproportionate Representation in Special
Education
Culturally and linguistically diverse students are over-
represented in learning disabilities, mental retardation,
and emotional disturbance programs, and under-rep-
resented in programs for the gifted and talented.  One
major problem is the assessment of these students that
often does not measure the abilities of the students,
since their test performance may be affected by their
differential interpretation of questions, lack of famil-
iarity with vocabulary, and limited English proficiency
(Klinger & Artiles, 2003). In addition, if schools tran-
sition students prematurely from a bilingual or ESL
program to a regular classroom, their achievement and
scores on tests of intelligence and achievement suffer.

Context of giftedness
     The U.S. Department of Education(l993) defines
giftedness as:
...Children and youth with outstanding talent perform
or show potential in performing at remarkably high
levels of accomplishment when compared with others

Identifying and Developing Giftedness in
Culturally and Linguistically Diverse Students:
Promising Practices for Teachers
and Administrators

Dorothy A. Sisk

Considerable progress
has been made in
meeting the needs of
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of their age, experience, or  environment.
    This definition is explicit about the context of gift-
edness, and highly able students who are new learners
of English and economically disadvantaged, face nu-
merous barriers to identification and services. Poverty,
immigration status, and English language skills all
combine to greatly reduce their odds of being identi-
fied as gifted and talented (Ramirez, 2004).
     If educators view English as a Second Language
(ESL) students as having bilingual and bicultural skills,
rather than viewing them with a deficit view of lack-
ing English language skills, culturally and linguisti-
cally different students can be considered  as a cul-
tural resource. Equally important is the development
of a culturally appropriate pedagogy that welcomes
the students’ language, culture, and experiences in the
classroom.

Dual-Language, or Two-way Bilingual
Programs
Dual-language programs provide considerable educa-
tional productivity because they offer full rather than
partial achievement gap closure, and represent a win-
win advantage for all students (Thomas & Collier,
2003). Some programs use a 50-50 model, and others
use a 90-10 model. For example, in a 90-10 model,
the minority language is introduced as the language of
instruction for 90% of the school day, and for 10% of
the day the instruction is in the majority language.
Some schools maintain the separation of languages
through team teaching, with each teacher represent-
ing one language.
     Morgan Academy of Fine Arts in Galveston ISD is
one example of a two-way bilingual program. The
Academy located in an economically disadvantaged
area of Galveston has an enrollment of 680 students,
with 59.4% African American, 27.1% Hispanic, 11.7%
Anglo, and 1.89% Asian. This magnet school offers
dance, art, and drama for all of the students; and teach-
ers are selected for their interest in the program, edu-
cational training, and fluency in Spanish and English.
The Academy follows the 90-10 model, with 90% of
the instruction in Spanish in K-2nd grade, and 10%
instruction focusing on developing proficiency in En-
glish through enrichment and language activities. As
students progress in language proficiency, they receive

50% of their instruction in both languages.
     In this two-way bilingual immersion program, stu-
dents from two language groups (Spanish and English)
learn together in the same class, teaching and support-
ing one another’s second language acquisition. For the
English speakers, the program is an immersion model,
for the Spanish speakers, it is a maintenance model,
providing the students opportunities to expand vocabu-
lary, and build literacy first in their native language,
and then transfer those skills to a second language.

What does Research Say?
Slavin & Cheung (2004) report that there is consider-
able evidence that teaching students to read in both
their native language and in English is successful in
closing the achievement gap. In Texas, they found that
when students were randomly assigned to classes in
which instruction was primarily in Spanish in kinder-
garten, and primarily in English in 1st and 2nd grade,
the students performed higher on the Comprehensive
Test of Basic Skills (CTBS), than students who were
taught in English only. Research indicates that effec-
tive vocabulary instruction can make a difference
(Stahl, 1999). Senechal and Cornell (1993) found that
reading and interacting with other students, rather than
reading as a performance, was more likely to build the
vocabulary of students.
     Sisk (1994) found that placing high potential His-
panic students in special classes of 18-20 students, with
an emphasis on building higher order thinking skills
and literacy to be successful in identifying high po-
tential students as gifted students. In Project Step-UP,
high potential Hispanic youngsters were placed in one
2nd grade class in Houston (Aldine ISD) with instruc-
tion primarily in English; and another group of high
potential 2nd grade students were placed in a bilin-
gual class using the 50-50 model, and the teacher spoke
Spanish. Both classes used the Structure of Intellect
(SOI) assessment to identify the strengths and weak-
nesses of the students. After one year of instruction,
14 of the 20 students (70%) in the 50-50 model were
identified as gifted using the La Prueba, the Spanish
version of the ITBS. In the class in which the instruc-
tion was primarily in English, 10 of the 20 students
(50%) were identified as gifted. In San Antonio, Texas,
10 of  19 high potential Hispanic students (52%) who
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were placed in a class with instruction in English were
recommended for the gifted program; and in Deland,
Florida 9 of 18 high potential Hispanic students (50%)
who received instruction primarily in English, but the
teacher spoke Spanish, were identified as gifted stu-
dents using the WISC-R.

Strategies that Close the Gap
A number of strategies have proved successful with
ESL and Limited English proficient (LEP) students:
including Read-
Alouds, K-W-L
charts, Graphic
Organizers, Vo-
cabulary Instruc-
tion, Writing-to-
Learn, and Recip-
rocal Teaching.
These strategies
were used in the
Javits program,
Project Step-Up
with the Hispanic
(ESL & LEP) stu-
dents, in Aldine
ISD in Houston,
in Deland, Fla.,
and in San Anto-
nio, Texas (Sisk,
1994). The focus
of the project was
on teacher devel-
opment during
summer sessions,
and supplemented in follow-up training sessions at the
individual schools. Teachers read research reviews of
the strategies, discussed successes and challenges of
implementing the strategies, and used videotapes of
their classes to model the strategies for one another.

Parent Involvement
Strategies for involving parents included increasing
the bilingual staff of the schools, meeting regularly
with the parents to discuss their children’s progress in
the program; placing the parents on parent advisory
committees; offering English classes for the parents,

and translating the school paper in Spanish. Rolon
(2003) says Latino parents who are involved in their
children’s school life contribute significantly to im-
proving their children’s academic performance, atti-
tudes toward school, and ability to adjust to the school
environment (Rolon, 2003)

Using the Dabrowski theory as a framework
for curriculum development.
The work of Dabrowski (1964) has become of consid-
erable interest to educators concerned with the educa-

tional, social, and
emotional develop-
ment of gifted and tal-
ented students. Gifted
adolescents exposed
to the Dab-rowski
theory not only un-
derstand the concept
of over-excitabilities,
but they also under-
stand themselves bet-
ter (Sisk, 2004).

Teachers ex-
posed to the Dab-
rowski theory learn to
match strategies and
curriculum develop-
ment to student over-
excitabilities (Oes); to
match activities to
address the Oes of
their students; and to
address individual

strengths and weaknesses of students.

Matching Dabrowski Overexcitabilities (Oes)
to Selected Teaching Strategies

Read Alouds
Shared reading is one of the most effective ways for
bilingual students to build background knowledge, to
be introduced to interesting vocabulary words, and to
hear fluent reading in Spanish and English. In some
cases, the teacher may read while the students listen;
and in other cases, the teacher reads and the students

The Dabrowski Overexcitabiltes (Oe) can be defined sim-
ply and pragmatically as:

• Psychomotor Oe-loves movement and shows great
capacity for being active and energetic (may talk fast,
and use lots of gesters and act impulsively).

• Intellectual Oe-asks probing questions, like brain teas-
ers, observes and is a problem solver (seeks out truth
and has a need to understand).

• Imaginational Oe-uses imagery and metaphors in lan-
guage, and enjoys fantasy. (thinks in pictures, a
dreamer, and creative).

• Emotional Oe-sensitive to others, strong attachments,
broad range of emotions (compassionate and caring,
difficulty in adjusting a new situations).

• Sensual Oe-enjoys aesthetic experiences, sensitive
to sounds sight, smell, taste (likes good smells, hates
bad smells, sensitive to lights and sound, and enjoys
performing, being the center of attention).
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read along. Read Alouds address the imaginational Oes
of the students when the story is fanciful, such as The
Teacher Who Swallowed a Fly, and the Read Alouds
may address the Emotional Oes of bilingual students
in poetry with books such as Love To Mama: A Trib-
ute to Mothers written by Hispanic poets on the bond
between mothers, grandmothers, and children.

K-W-L Charts
K-W-L Charts are a great way to hook bilingual stu-
dents into learning (Ogle, 1986). The charts start with
"What do we know about the topic?" followed by a
discussion, then "What do we still want to know?" After
the students research and seek knowledge with this
question in mind, they can respond to the third ques-
tion, "What did we learn?" K-W-L provides opportu-
nities for the students to share and build upon previ-
ous knowledge and addresses their intellectual Oes-
wanting to learn and problem solve, particularly in the
listing of what they WANT to know. K-W-L encour-
ages bilingual students to organize their thinking and
problem solve, which also addresses their intellectual
Oes.

Graphic Organizers
Graphic organizers provide bilingual students with
visual information to supplement classroom discus-
sion or text. Graphic organizers are a useful way to
build the vocabulary of bilingual students, and they
address their Sensual Oes-in that they are visual; and
they provide the necessary scaffolding for rich vocabu-
lary development to address the intellectual Oes.
Vocabulary Instruction
     Vocabulary instruction can focus on word families,
suffixes, prefixes, word roots, and word sorts. Students
can keep a vocabulary journal, with a focus on using
words across a variety of content areas. Also, it is help-
ful to provide a glossary of new words or key words in
a chapter, and these words can by reviewed with the
students before discussing the chapter. It is helpful to
have these words prominently displayed on the wall
for writing activities. Many bilingual students have
difficulty with higher order thinking skills, and build-
ing a rich  vocabulary will assist them in clarifying,
predicting, and summarizing. This strategy addresses
the intellectual Oes of bilingual students.

Writing to Learn
Fearn and Farnan (2001) stress that reading, writing,
and content learning are interrelated. Using writing-
to-learn strategies at the beginning, middle, or end of
class helps students inquire, clarify, or reflect on the
content. Students are asked to think for a minute or so,
then to write about five minutes. Teachers can end their
class by asking for a summary of what the students
have learned in class, or for a description of one high
point of the class, or a prediction of what the class will
study the following day. Writing helps bilingual stu-
dents to think about the content, reflect on their new
knowledge, and share their thoughts with the teacher
and their classmates. Bilingual students may write in
both English and Spanish to build fluency in both lan-
guages. This strategy addresses the imaginational Oes,
the intellectual Oes, and the sensual Oes.

Reciprocal Teaching
Reciprocal teaching allows students to become the in-
structors of the content that is being studied (Carter,
1997). Working in small groups, bilingual students can
read a text passage together, following a teacher-pro-
vided protocol or format for asking one another ques-
tions that includes predicting, questioning, clarifying,
and summarizing questions. In these student-directed
discussions, bilingual students learn to monitor their
comprehension and reinforce their understanding; and
they will use these higher order thinking skills that
they have observed their teacher modeling. This strat-
egy provides opportunities for the Sensual Oes (being
the center of attention) when the students take the lead-
ership role of discussion facilitator, and address the
Emotional Oes of working with others, listening, and
responding to others.

The Benefits
When teachers and administrators commit to identify
and nurture talents in all children, they can employ the
promising practice of actively pursuing ESL and LEP
students as potentially gifted students. When these stu-
dents are viewed as bilingual and bicultural, they can
be considered a resource to their schools. As ESL and
LEP students develop their language proficiency in
English, they will be able to demonstrate their gifts
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and talents. In Two-Way Dual Bilingual programs, the
ESL students become English proficient, and the En-
glish speaking children benefit from learning Spanish
and becoming bilingual; and if the students are placed
in high potential groups, they are able to demonstrate
their giftedness on achievement and intelligence test
scores. Educators cannot afford to waste time, re-
sources, and most of all the expertise of teachers, from
this most important task of ensuring that all children
have opportunities to manifest their gifts and talents.
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Javits Grant from the U.S. Department of Education.
The eight goals of the Javits Grant Program expand
and enrich learning opportunities for a diverse popu-
lation of gifted and talented students.

Goal 1 – Services will be expanded to second lan-
guage learners within a dual language immersion
model.  A total of 240 students in grades one through
ten are participating in the Connecting Worlds/Mundos
Unidos Jacob K. Javits Grant Program.  Sixty-four new
students qualified for the program for the 2004-2005
school year, including six recent immigrants.

Goal 2 – All students will develop high levels of bi-
lingualism and biliteracy in Spanish and English.  Dr.
Ernesto Bernal, Director of the San Antonio Founda-
tion for the Gifted, serves as the program evaluator.
Quantitative data, such as classrooms observations and
interviews, is combined with standardized nationally-
normed achievement tests in both English and Span-
ish and TAKS test results.

Goal 3- Teachers will continue quality professional
development to better identify and serve gifted and
talented students. Program teachers are reimbursed for
GT endorsement and graduate level courses.  The Jacob
K. Javits Grant Program supports a summer camp/dem-
onstration school to provide extended learning oppor-
tunities for program students and professional devel-
opment sessions for interested teachers and adminis-
trators that include classroom observations.

Goal 4 – Students will be provided with a gifted and
talented curriculum enriched with depth and complex-
ity in a dual language setting.  Under the leadership of
Dr. Elena Izquierdo, the Director of Teacher Educa-
tion at the University of Texas at El Paso, a vertical
team of program teachers collaborates to ensure the
curriculum is appropriately differentiated, articulated,
and substantive in subject matter in both Engish and
Spanish.  Opportunities are provided for the program
students to develop advanced-level products and pre-
sentations in both languages.  Plans are in place for
the program teachers to receive professional develop-
ment from Dr. Sandra Kaplan and align the curricu-
lum frameworks to her model of depth and complex-
ity.

Connecting Worlds/Mundos Unidos program were too
valuable to lose.  For more than one semester, Anita,
her mother, and her sisters began their day at 5:00 a.m.
and rode two and often three city buses to arrive at the
school on time. Everyone in the school, including the
teachers and the principal, expressed their concerns to
Anita’s mother because they understood the hardship
for the family. Fortunately, Anita’s mother persisted,
and Anita and her sister continue to participate in the
program.  Anita and her family value the importance
of speaking a second language and appreciate the edu-
cational services and social/emotional support provided
in the Connecting Worlds/Mundos Unidos program.

Anita’s story is only one of the 240 diverse stu-
dents participating in the Connecting Worlds/Mundos
Unidos Jacob K. Javits Grant magnet program.  De-
signed to draw from the wealth of its multicultural,
multilingual community in implementing a gifted and
talented dual language educational environment, the
program promotes bilingualism, creative thinking,
problem solving, cultural awareness, active parental
involvement, and high levels of achievement.  Based
on a thorough research evaluation design, the program
follows a dual language immersion model in which
two groups of identified gifted and talented students,
both native English-speaking and Spanish-speaking,
share the same rich learning environment.

In the 50/50 dual language model, the program stu-
dents receive a gifted and talented curriculum deliv-
ered 50% in English and 50% in Spanish.  The 50/50
model is delivered at the elementary level for all core
subjects in self-contained classrooms.  The program
students continue in the middle school Humanities,
Science Technology, and Advanced Math gifted and
talented courses delivered 50% in English and 50% in
Spanish.  In addition, the program students are enrolled
in advanced-level Spanish courses.  The high school
program students participate in dual language Pre-AP
courses and Spanish III classes.  Plans are in place for
the first cohort of program students, currently sopho-
mores, to continue in AP and foreign language courses
as well as dual enrollment courses at the University of
Texas at El Paso.

In September of 2003, the Connecting Worlds/
Mundos Unidos program was awarded the Jacob K.

(from GREEN & SPIVEY, page 1)
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Goal 5 – Parents will become an integral part of the
gifted and talented dual language immersion project.
To build parent-school bridges, a Connecting Worlds/
Mundos Unidos parent advisory council plans parent
training sessions and guided discussions to address
ways to effectively parent gifted and talented children.
In addition, program orientation sessions and research
on second language acquisition are provided to the
parents.

Goal 6 – All students will develop positive cross-cul-
tural appreciation and diversity.  Gifted English Lan-
guage Learners are partnered with gifted Spanish Lan-
guage Learners to assist and support each other while
learning in a second language.  Opportunities to de-
velop multicultural appreciation and respect are pro-
vided through the use of a variety of literature, materi-
als, and activities.  Program students celebrate family
traditions that include Mexican, Guatemalan, Chinese,
Italian, British, Jewish, and Middle Eastern cultures.

Goal 7 – Program information and successes will be
disseminated.
An implementation guide and program information are
provided to educators who visit the program classes
and as part of sessions presented at gifted and talented
and bilingual education conferences.  A team of teach-
ers and administrations are collaborating on the de-
velopment of a web site to promote replication of the
program.

Goal 8 - High school students will be provided the
opportunity for dual enrollment courses and third lan-
guage studies.  During their junior and senior years,
program students are encouraged to pursue the Distin-
guished Achievement Program.  Plans are in place for
them to participate in the Junior Scholars Program at
UTEP that includes dual enrollment courses, some of
which are delivered in Spanish.

Anita, quiet and well-liked by her peers and teachers,
continues to excel academically in both languages.  As
part of a fifth grade "Class President" project, Anita’s
classmates voted for Anita to run as one of the candi-
dates for president. Among her many academic accom-

plishments are high scores on the Stanford 10 and
Aprenda 2 achievement tests which demonstrate pro-
ficiency in both languages and Commended Perfor-
mance on all the TAKS tests taken in the 5th grade. A
very distinguished award given to only one fifth grade
student at the end of the year is the Daughters of the
American Revolution (DAR) Award. This award rec-
ognizes the student for high levels of academic per-
formance, leadership, and citizenship.  Anita was the
recipient of this prestigious award in front of her very
proud and deserving mother.

Anita’s story demonstrates the Connecting Worlds/
Mundos Unidos program’s capacity to nurture the self-
confidence, motivation, interests, and abilities of gifted
children, even when those children face economic and
social hardships. When asked how she manages to
motivate her children to perform well in school de-
spite the obstacles, Anita’s mother responded that she
encourages them to use their God-given ability so they
can enjoy a better life.  Her words of encouragement
reflect the commitment of the stakeholders in the Con-
necting Worlds/Mundos Unidos Jacob K. Javits Grant
Program to enable our brightest students to reach their
full potential.  Indeed, our gifted children are part of
our diversity, our treasure.

Fara Green, Director of Gifted and Talented Educa-
tion in the El Paso Independent School District, serves
at the Project Director for the Jacob K. Javits Grant
Program.

Sandra Spivey, formerly a Connecting Worlds/Mundos
Unidos program teacher, serves as the Jacob K. Javits
Grant Program Coordinator.
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ligence Test (UNIT), The Leiter International Perfor-
mance Scale (LIPS), and the non-verbal section of the
Differential Ability Scale (DAS). These options pro-
vide our historically underrepresented groups greater
access and opportunity for gifted education eligibility.
Non-verbal performance-based measures of intelli-
gence administered to English language learners are
just as valid as a traditional verbally loaded, language-
rich IQ test is for a monolingual English-speaking
middle class student. There are other tests that can be
considered. The point is that these options help bal-
ance the playing field in how we look at our best and
brightest students who are gifted and poor and/or cul-
turally and linguistically diverse. Inclusive methodol-
ogy further dictates that any process implemented to
evaluate the cognitive abilities of students are flexible
enough to accommodate the needs of the students to
be tested.

The role of the psychologist who administers tests
of cognitive ability is another factor that must be con-
sidered. Their attitudes, expectations, and experiences
often determine the eligibility of historically
underrepresented students for gifted education. Tak-
ing the time to establish rapport with a student prior to
the testing experience has the potential of paying off
in big dividends later. As adults, psychologists have
the ability and flexibility to set the stage for optimal
student performance.

Connections to Curriculum and Instruction
Honoring the history, heritage, customs, and lan-

guage of culturally and linguistically diverse students
enrolled in a gifted education program enriches the
lives of everyone. Building bridges through curricu-
lum and instruction asserts a pluralistic multidimen-
sional approach to teaching and learning that is both
inclusionary and academically challenging. This ad-
ditive perspective allows for students to take leader-
ship roles in shaping what is learned. This form of
validation of who they are and where they come from
positively elevates their social-emotional development
as well.

Storytelling is a powerful learning tool that ad-
dresses the lives of students and offers an opportunity
to involve family and community. It also allows them

follows. Training, it appears, seems to be the key.

Testing for Intelligence
The meaning and measurement of intelligence has

been debated ad nauseum by educators and other pro-
fessional from across the county in their attempts to
establish eligibility criteria for gifted education pro-
gramming. Added to this debate is the issue of how to
best assess the intelligence of students who are En-
glish language learners when they are referred or nomi-
nated for a gifted education. There are a number of
specific intelligence tests that are non-verbal in nature
that can be considered for this population of students.
In the School District of Palm Beach County, Florida
psychologists can choose from a menu that test IQ test
most appropriate for the English language learner be-
ing tested. Menu options include the Naglieri Nonver-
bal Abilities Test (NNAT), Universal Nonverbal Intel-

(from CASTELLANO, page 5)
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to examine their own feelings and beliefs in a safe,
nurturing environment. The Hispanic community, for
example, is filled with a long history of rich storytell-
ing traditions. Castellano (2004) further adds that
weaving this fact into the curriculum and instruction
makes sense; it is a real life connection for them. Sto-
rytelling can be a fun part of a student’s curricular ex-
periences and still meet the challenge of addressing
standards and benchmarks mandated by local and state
policymakers. Storytelling can meet the cognitive,
academic, creative, and social/emotional needs of
gifted students. Infusing the use of music that students
listen to can be a starting point for the telling of stories
because that is what they do: They tell stories. Story-
telling transcends culture, race, religion, and language,
and serves as a logical and natural springboard to vali-
date students’ personal existence. The telling of a story
is a social event. This is evidenced in cultural groups
around the world. In short, storytelling is a win-win
teaching and learning strategy.

The Social and Emotional Development of
Gifted English Language Learners

According to Rance-Roney (2004) the acquisition
of the language of the new culture is closely intertwined
with the changing identity of the adolescent, for it is
through the language of social interchange and the lan-
guage of the classroom that an individual is led to con-
tinued renegotiation of self.  She further asserts that
for the culturally and linguistically diverse adolescent,
the process of reforming an identity to better conform
to the second culture may be a double-edged sword.
As the individual meets success in integrating into the
second culture, there is an increasing danger of losing
affirmation from peers of the first culture who have
not yet integrated or have chosen not to integrate at
all.

This issue is exacerbated for English language
learners who are also gifted. Their intelligence level
and mastery over the power and nature of language
surpasses that of their peer group in the first culture.
In essence, they are caught between two conflicting
value systems. The value system of the school and its
gifted education program follows basic democratic
principles. That is, students are taught to be respect-
ful, tolerant, to do their work to the best of their abil-

ity, to give back to their community, and to become
law-abiding contributing members of society, among
others. Everyone would generally agree this is a good
thing. On the other hand, the value system of the peer
group may be in direct contrast to the democratic val-
ues of a school culture. The mentality may be survival
of the fittest with possible anti-social behavior. In com-
munities across the country there are gifted English
language learners who manage to successfully navi-
gate both value systems. This demonstration of resil-
iency is a characteristic of gifted culturally and lin-
guistically diverse students.

Using curricular materials and resources reflect-
ing the diversity of a classroom is another form of vali-
dation. Culturally and linguistically diverse gifted stu-
dents should see themselves in the books they read
and the lessons they complete. These learning experi-
ences positively impact their social-emotional devel-



TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED  •  TEMPO  • WINTER  200518

ISSUES IN GIFTED EDUCATION:
SECOND LANGUAGE LEARNERS

opment. Good old-fashioned encouragement, praise,
and recognition also go a long way in making an indi-
vidual feel good about themselves.

 Conclusion
The prevalence of English language learners en-

rolled in our public school system is at an all time high.
Their cultural, ethnic, and linguistic diversity pose
certain challenges in this age of high stakes testing
and accountability. When they are identified for gifted
education programming how exactly are they to be
assessed, and if determined eligible for services, how
do we accommodate their language, cognitive, and
academic needs? Traditional gifted models can work.
Like adapting and modifying curriculum- differentia-
tion to meet the needs of diverse student levels and
talents- gifted education program models can infuse
the ideas presented in this article. If we envision equal
access for this group of students in gifted education it
is our responsibility to develop the requisite criteria
and strategies that allow this to occur.
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ethnicities, second language learners have been vastly
underrepresented in gifted programs. Using the 1999-
2000 Public Education Information Management Sys-
tem (PIEMS), Bernal (2002) found that of the students
statewide who were identified as gifted, 11.53% were
White, 5.87% were African American, and only 5.5%
were Hispanic. Given the increasing number of mi-
nority students in Texas, Hispanic/Latino students are
less than half as likely as White students to be identi-
fied for gifted and talented programs.

While some suggest that Asian students are over-
represented in gifted programs, Kitano and Dijiosia
(2002) reported a wide range in percentages of Asian
and Pacific American students who qualified for gifted
programs, with 50.47 percent of the Chinese repre-
sented (above the mean for the district), and 7.32 per-
cent of Samoan represented (below the mean for the
district). It is predicted that by 2026, 25% or 15 mil-
lion students in the nation’s schools will have limited
proficiency in English (Garcia, 1994, as cited in Kitano
& Espinosa, 1995).

Gifted second language learners come from a wide
variety of backgrounds and cultures, so it is difficult
to characterize them as one group (Kitano & Espinosa,
1995). They do have one characteristic in common.
Second language learners all have a primary language
other than English. They may vary in their proficiency
in their first and second languages with some acquir-

ing new languages more quickly than others (Kitano
& Espinosa, 1995). Regardless of these differences,
in the literature students who fit in this category may
be referred to as LEP, or limited English proficient;
EL, English learner; ELL, English language learner;
or CLD, or culturally and linguistically different.
This review examined articles published since 1994
in Gifted and Talented International, Gifted Child
Quarterly, Journal for the Education of the Gifted, The
Journal of Secondary Gifted Education and Roeper
Review. To be included, the article’s main question
needed to address students who were English language
learners. Articles were excluded if they focused on
samples of students outside the United States or cross-
cultural studies. These selection criteria identified only
16 studies. Of these, three were reviews of the litera-
ture and/or made recommendations in a variety of ar-
eas related to identification, program development, cur-
riculum, instructional strategies and community in-
volvement. Of the remaining 13, 9 (69%) related to
identification issues, 3 (23%) to student characteris-
tics, and 1 (8%) to curriculum and instructional strate-
gies.

Case studies were used in examining characteris-
tics of Latinos who were successful and unsuccessful
in school and in their adult lives (Hébert, 1996; Kitano,
1998; Tomlinson, Callahan, & Lelli, 1997). Young
children who were deemed unsuccessful in one class-
room were sometimes deemed successful in another
classroom or vise versa (Tomlinson, Callahan, & Lelli,
1997). In the case of the ESL student, he performed

What the Research Says about
Gifted Second Language Learners

Susan K. Johnsen
 Alexandra Shiu

W hile it is known that
gifted students
are found in all
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better with the ESL teacher and with his mentor than
in the general education classroom. Elementary teach-
ers tended to view students as successful if they had
outstanding ability in a core subject area and exhib-
ited no behavior problems. At the high school level,
successful students had positive self concepts, strong
religious beliefs, and an optimistic outlook (Hébert,
1996). As adults, Kitano found that among Latino
women a strong determination to succeed was a factor
that led to their success. These women achieved in spite
of discouraging incidents related to schooling and dis-
crimination (Kitano, 1998).

Several of the studies examined the effectiveness
of teacher checklists in identifying second language
learners (Fernández, Gay, Lucky, & Gavilan, 1998;
Masten, Plata, & Thedford, 1999; Plata & Masten,
1998). These researchers found that students who were
more acculturated received higher ratings from teach-
ers than those who were more culturally traditional.
Teachers also tended to see language ability as an im-
portant characteristic of gifted students (Fernández,
Gay, Lucky & Gavilan, 1998). Teachers tended to view
gifted students in stereotypic ways. To lessen this prob-
lem, Bernal (2002) recommends that more minorities
need to be represented among teachers of gifted and
talented students that are multi-culturally trained and/
or bilingual.

Three studies examined the effectiveness of spe-
cific instruments with English language learners.
Masten, Morse, and Wenglar (1995) reported that the
WISC-R has a different factor structure for Mexican
American students and suggested a reexamination of
cut-off scores for admission to intellectually gifted
programs. Mills and Tissot (1995) found that the
Ravens Progressive Matrices, which is frequently used
in identifying non-English speakers, did not correlate
well to school performance as well as the School and
College Ability Test. One study focused on creativity
among both bilingual parents and their children who
were participating in an enrichment program at the Tor-
rance Center for Creativity Studies at the University
of Georgia (Matthews, 2002). Matthews (2002) found
no significant differences on the Torrance Tests of Cre-
ative Thinking, Figural Form A, between monolinguals
and bilinguals. In fact, monolingual children performed
better on Abstractness of Titles and Elaboration scores.

Multiple criteria were recommended for use in
identifying English language learners (Reyes, Fletcher,
& Paez, 1996; Kitano & Espinosa, 1995). Reyes et al.
(1996) described an effective identification process that
included the training of local personnel in specific
characteristics; parent, teacher, and community inven-
tories in Spanish and English; student portfolios; the
Torrance Test of Creative Thinking; and the Matrix
Analogies Test. Using an holistic process, the identifi-
cation teams selected students using local norms.
Uresti, Goertz, and Bernal (2002) suggested a more
dynamic approach to identification. They used the
Autonomous Learner Model, which assisted the
teacher in nominating five students for the gifted and
talented program with three culturally and linguisti-
cally different students eventually being selected. Over-
all, more studies need to be conducted that examine
the effectiveness of alternative selection systems
(Bernal, 2002).

To determine effective instructional strategies with
gifted English learners, Kitano and Pedersen (2002)
used focus groups in asking 12 teachers about their
methods. The teachers identified nine strategies that
they used including the assessment of children’s inter-
ests and background knowledge, individual confer-
ences, tiered assignments, activities that stressed higher
level and creative thinking, and a variety of approaches
that developed English literacy. These teacher-identi-
fied methods emphasize the importance of incorpo-
rating instructional strategies appropriate to gifted stu-
dents irrespective of language (Kitano & Espinosa,
1995).

Matthews (2004) described the importance of
"heritage language" courses that developed the aca-
demic proficiency and explored challenging content
in language minority students’ home language. He
found these classes benefited ELL students by encour-
aging achievement, motivating interest in their culture,
and providing opportunities for identifying those with
gifts and talents. Kitano and Espinosa (1995) also sug-
gested that a variety of advanced and honors courses
need to be developed in the students’ primary languages
within a comprehensive, articulated K-12 bilingual cur-
riculum. Language development in English or native
languages should be integrated throughout all aspects
of instruction along with the valuing of students’ lan-
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guages, cultures, and experiences. "Receiving no pri-
mary language support may result in long delays in
reaching national achievement norms in English"
(Kitano & Espinosa, 1995, p. 243).

In addition, the community is mentioned as a strong
support for individual success among Latino students.
Hébert (1996) found that all three of the young men
who were successful had strong family support and
extrafamilial support from a coach or a guidance coun-
selor. Kitano and Espinosa (1995) recommend that
community involvement must "capitalize on cultural
strengths, respect family resource limitations and help
to maximize these resources; facilitate consistency
between home and school in teaching and learning
processes; and establish strong collaborative partner-
ships among home, community, and school" (p. 248).

Bernal, E. M. (2002). Three ways to achieve a
more equitable representation of culturally

and linguistically different students in GT pro-
grams. Roeper Review, 24, 82-88.
The author suggests that current identification proce-
dures tend to select the most acculturated minority stu-
dents instead of those who are culturally or linguisti-
cally different (CLD). Given recent court cases that
ruled against affirmative action admission the 15 par-
ticipants, 12 (including 7 whose first language was
Spanish) described discouraging incidents related to
schooling. They were advised into low achievement
or vocational tracks, were refused entry into college
preparatory courses, had awards reconsidered, received
warnings about their inability to enter or complete
college, and were punished for speaking Spanish. "One
spoke only Spanish upon school entry and was pun-
ished for speaking Spanish by being locked in a closet"
(p. 142). However, once she learned English and started
achieving in classes, the school recommended that she
skip a grade. In spite of this lack of support encoun-
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(from SLOCUMB, page 1)

tered in school, the women had a strong determination
to succeed. More than half cited discrimination as the
major barrier to achievement during the adult years.
The findings also revealed wide variations in patterns
within the small group. She recommends that Latina
students would benefit from early recognition and nur-
turing of abilities, the communication of high expec-
tations for achievement, and continuous advising.

Kitano, M. K., & DiJiosia, M. (2002). Are Asian
and Pacific Americans overrepresented in pro-
grams for the gifted? Roeper Review, 24, 76-
90.
This study examined the question: Are all Asian and
Pacific Americans (APA) overrepresented in programs
for the gifted? Using a large, diverse urban school dis-
trict, the researchers examined disaggregated data and
reported differences among different APA groups. They
reported a wide range in percentages of children who
qualified with 50.47 percent of the Chinese represented
(above the mean for the district), and 7.32 percent of
Samoan represented (below the mean for the district).
Differences may result from socioeconomic status,
family education, immigration histories and linguistic
diversity. Certain Asian groups have cultural values
that support education and perceive education as the
major avenue for upper mobility.

Kitano, M. K., & Espinosa, R. (1995). Language
diversity and giftedness: Working with gifted
English language learners. Journal for the
Education of the Gifted, 18, 234-254.
This article provides an overview of (a) student char-
acteristics, (b) identification methods, (c) service-de-
livery models, (d) instructional methods, and (e) com-
munity involvement in gifted English language learn-
ers. In describing student characteristics, Kitano and
Espinosa note that English language learners’ primary
languages are quite diverse. For example, 90 different
languages are spoken in California. They also add that
ELL students also vary in their proficiency in their first
and second languages with some who may acquire new
languages quickly and others may not. Experiences
will also vary with some English Language Learners
having special needs such as those from migrant fami-

lies or recent immigrants. Recommended identifica-
tion methods include multiple, flexible criteria that are
consistent with the program’s definition of giftedness.
Assessment should also be in the ELL’s dominant lan-
guage by a qualified professional using a case study
approach. A bilingual specialist should also be a part
of the identification team.  Service delivery models
should be comprehensive and articulated with a firm
foundation in the students’ first language prior to a
second language, transitioning to English language,
and structuring the classroom to demonstrate a value
of the student’s first language. Other program sugges-
tions include the development of bilingual curriculum
materials, a variety of advanced and honors content in
the students’ primary languages, using culturally rel-
evant examples, involving parents, providing bilingual
counselors, and employing mentors. Methods should
incorporate instructional strategies appropriate for the
gifted irrespective of language. In addition, oral and
written language development in English or native lan-
guages should be integrated throughout all aspects of
instruction along with the valuing of students’ lan-
guages, cultures, and experiences. Finally, the authors
recommend that community involvement must "capi-
talize on cultural strengths, respect family resource
limitations and help to maximize these resources; fa-
cilitate consistency between home and school in teach-
ing and learning processes; and establish strong col-
laborative partnerships among home, community, and
school" (p. 248).

Kitano, M. K., & Pedersen, K. S. (2002). Action
research and practical inquiry: Teaching gifted
English learners. Journal for the Education of
the Gifted, 26, 132-147.
Using focus groups, the researchers questioned 12
teachers about teaching gifted English learners in their
classrooms. The teachers described the students as
demonstrating high level thinking skills but struggling
with English. They noticed that the EL students expe-
rienced higher achievement in mathematics and sci-
ence than in reading/language arts. Given these char-
acteristics, the teachers emphasized the need for pre-
paring a welcoming environment that valued the cul-
ture and that has a challenging curriculum with varied
activities. The teachers’ goals for EL students stressed
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the development of English literacy as well as higher
level thinking, depth of knowledge in content areas,
advanced research skills, and professional products.
The teachers identified nine different teaching strate-
gies that included assessing children’s interests and
background knowledge, showing many examples and
nonexamples, conferencing with students individually,
employing reciprocal teaching and literature circles,
modeling reading and thinking strategies, using direct
instruction to teach basic skills, using strategies that
promote high level and creative thinking, tiering in-
struction to promote challenge, and having students
refer to schema journals.

Masten, W. G., Morse, D. T., & Wenglar, K. E.
(1995). Factor structure of the WISC-R for
Mexican-American students referred for intel-
lectually gifted assessment. Roeper Review,
18, 130-131.
School psychologists administered the WISC-R to 68
Mexican-American students who were referred for
evaluation for an intellectually gifted program. Accord-
ing to the parental consent form, the home language
of 36 (53%) of the sample was Spanish. They found
that the factor structure was different from previous
research by Kaufman for this sample of students. They
suggest that different interpretations of WISC-R scores
may be needed with various samples and a reexami-
nation of cut-off scores for admission to intellectually
gifted programs.

Masten, W. G., Plata, M., Wenglar, K., &
Thedford, J. (1999). Acculturation and teacher
ratings of Hispanic and Anglo-American stu-
dents. Roeper Review, 22, 64-65.
All fifth grade teachers completed the Scales for Rat-
ing Behavior Characteristics of Superior Students on
150 of the 274 fifth-grade students who returned pa-
rental consent forms. Of the Hispanics, 51% replied
they speak Spanish almost never, while 49% indicated
they speak Spanish at least part of the time. The re-
searchers found significant differences in the ways that
the teachers rated Anglo-American students and His-
panic students with Anglos rated higher on each of the
four administered subscales: learning, motivation, cre-
ativity, and leadership. In addition, the Hispanic group

who were viewed as more acculturated received sig-
nificantly higher ratings than Hispanics who were
viewed as having low acculturation.

Matthews, M. S. (2002). Parental bilingualism’s
relationship to creativity of parents and their
children. Gifted and Talented International, 17,
31-38.
The purpose of this study was to examine the effects
of parents who speak in two or more languages on
both their own creativity and the creativity of their
children. The subjects were 34 children in grades one
through five and 25 adults who were participating in
an enrichment program at the Torrance Center for Cre-
ativity Studies at the University of Georgia. Only one
parent from each family participated. Sixteen of the
adults spoke more than one language. Each of the par-
ents rated their proficiency on a scale from one to four
(native proficiency). Creativity of both children and
adults was measured using the Torrance Tests of Cre-
ative Thinking, Figural Form A (Torrance, 1998).  No
differences were found between monolinguals and
bilinguals, among either adults or children. Monolin-
gual children performed better on Abstractness of Titles
and Elaboration scores.

Matthews, P. H., & Matthews, M. S. (2004). Heri-
tage language instruction and giftedness in
language minority students: Pathways toward
success. The Journal of Secondary Gifted
Education, 15, 50-55.
This article examines the benefits of "heritage lan-
guage" courses that focus on developing the academic
proficiency and exploring challenging content in lan-
guage minority students’ home language. These
courses provide an in-depth study of culture, litera-
ture, and history of the language group and have these
benefits: (a) identify ELL students who demonstrate
potential when they are placed in a setting that does
not require them to be fluent in English; (b) motivate
ELL students with curriculum that validates their home
cultures; (c) encourage achievement gains due to bi-
lingualism which may lead to higher achievement in
other courses.

Mills, C. J., & Tissot, S. L. (1995). Identifying
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academic potential in students from
underrepresented populations: Is using the
Ravens Progressive Matrices a good idea?
Gifted Child Quarterly, 39, 209-217.
Participants in the study included all students enrolled
in ninth-grade English classes in a large urban high
school in New York State. The sample was composed
of 347 students and included 154 Hispanic (45%) stu-
dents. Within this sample 61% of the students were
English as a Second Language students. The students
were administered the School and College Ability Test
(SCAT) and the Ravens Advanced Progressive Matri-
ces (APM). The students performed well on the APM,
but did not perform as well on the SCAT. The math-
ematics grades for students identified by the SCAT
were significantly higher then those identified by the
APM. The SCAT was more correlated with school
grades than the APM. While the APM may identify
ESL students with potential, the authors have concerns
about using the APM because of its limited relation-
ship to school performance.

Plata, M., & Masten, W. (1998). Teacher ratings
of Hispanic and Anglo students on a behav-
ior rating scale. Roeper Review, 21, 139-144.
This study examined the 12 teachers’ nomination rates
of Hispanic and Anglo students to gifted and talented
programs using the Scales for Rating Behavior Char-
acteristics of Superior Students. In the identification
pool were 115 Hispanic and 199 Anglo fifth grade stu-
dents. Results indicated that ethnicity was a factor in
teachers’ nomination rate with Anglos receiving higher
ratings across all scales. Hispanic females were nomi-
nated fewer times than any other group. Some vari-
ables that may negatively impact teachers’ judgments
about Hispanic students may be their academic per-
formance, levels of acculturation, language proficiency,
and students’ attitude toward school. The authors rec-
ommend that teachers receive training in recognizing
talents in culturally diverse students.

Reyes, E. I., Fletcher, R., & Paez, D. (1996). De-
veloping local multidimensional screening
procedures for identifying giftedness among
Mexican American border population. Roeper
Review, 18, 208-211.

This article describes a project that successfully iden-
tified Mexican American students for the gifted pro-
gram. The fourth grade students were enrolled in two
rural elementary schools. Both schools had high num-
bers of limited English proficient students who re-
ceived English-as-a-Second-Language instruction. The
identification process included the training of local
personnel in specific characteristics; parent, teacher,
and community inventories in Spanish and English;
student portfolios; the Torrance Test of Creative Think-
ing; and the Matrix Analogies Test. Using an holistic
process, the ID teams selected students using local
norms. New students who were identified for the pro-
gram with these procedures had similar profiles to
gifted students who had been previously identified
using traditional methods.

Tomlinson, C. A., Callahan, C.M., & Lelli, K. M.
(1997). Challenging expectations: Case stud-
ies of high-potential, culturally diverse young
children. Gifted Child Quarterly, 41, 5-17.
Data from eight case studies of primary age children
who participated in START (Support to Affirm Rising
Talent) were reported in this study. These children were
previously identified using procedures based upon
Howard Gardner’s multiple intelligence theory. Teach-
ers nominated four of the children as "successful" and
four as "unsuccessful." Data were collected through
three sets of classroom observations and interviews
with students, parents and teachers. One of the "un-
successful" children was a child whose family immi-
grated to the United States and spoke Cambodian as
their primary language. This student, however, per-
formed much better with his ESL teacher and with his
mentor than in his general education classroom where
he is described as "extremely shy." In fact, in three
cases, students deemed unsuccessful in one classroom
were deemed successful in another classroom or vise
versa. In these cases, judgment was more a product of
teacher differences than changes in the children. In
general, a child was more likely to be judged success-
ful if he or she demonstrated outstanding ability in core
subject areas and did not exhibit behavior problems. A
child was likely to be judged unsuccessful if he dem-
onstrated talent in nontraditional areas or required in-
terventions for behavior. Factors that worked included
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mentorships, family outreach, and classroom modifi-
cations.

Uresti, R., Goertz, J., & Bernal, E. M. (2002).
Maximizing achievement for potentially gifted
and talented and regular students in a primary
classroom. Roeper Review, 25, 27-31.
This study examined how the Autonomous Learner
Model (ALM) might be used in identifying gifted En-
glish language learners. The ALM was implemented
in one first grade classroom of 24 Hispanic children,
half of whom were English language learners. None
of the students had been identified as needing special
education or GT services. The teacher used orienta-
tion, individual development, and enrichment activi-
ties. At the conclusion of a 24-week period, the stu-
dents were given one of two standardized tests: the
Iowa Test of Basic Skills or the Spanish Assessment
of Basic Education depending on their language pro-
ficiency.  All of the students scored within the average
range. The authors reported that the students became
more willing to take risks with their English develop-
ment with five students nominated from the first grade
and three CLD (culturally and linguistically different)
students selected for the gifted and talented program.

Susan K. Johnsen is a professor in the Department of
Educational Psychology at Baylor University. She di-
rects the Ph. D. Program and Programs related to
Gifted and Talented Education. She is past-president
of the Texas Association for Gifted and Talented. She
has written over 100 articles, monographs, and tech-
nical reports related to gifted education. She is a fre-
quent presenter at international, national, and state
conferences. She is editor of Gifted Child Today and
serves on the editorial boards of Gifted Child Quar-
terly and Journal for Secondary Gifted Education. She
is the co-author of the Independent Study Program and
three tests that are used in identifying gifted students:
Test of Mathematical Abilities for Gifted Students
(TOMAGS), Test of Nonverbal Intelligence (TONI-
3), Screening Assessment for Gifted Students (SAGES-
2).

Alexandra Shiu received B.B.A. and M. S. degrees in
economics from Baylor University. She is a doctoral
student  and a graduate assistant in the Department of
Educational Psychology at Baylor University. Her re-
search interests include behavior theory, gifted minor-
ity students from lower SES backgrounds, and social
capital.
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learners who needed gifted services in our schools.
After the implementation of the mandate, I became

a school district coordinator of a Kindergarten – 12th
grade gifted program.  One of the first things I did was
request a recommendation for a Spanish translator from
the ESL department to translate all the G/T department
screening information, especially parent checklists of
gifted behaviors.  The instrument was used for several
years, but my goal of screening twice as many bilingual
and ESL children for the gifted program was far from
being realized.  One day I asked another ESL translator
to share with me in English, word for word, what the
Spanish version communicated to parents. To my dis-
may, I discovered that it asked only for the nomination
of male children (reflecting a typical patriarchal culture),
and the person requested to complete and sign the appli-
cation was restricted to the father.

I proceeded to change the wording in the Spanish
version immediately, but I was now acutely aware of the
cultural, as well as the language differences that were
proving to be a barrier in screening these children.  I
also found that parents of Hispanic students thought that
nomination for the gifted program meant "bragging"
about their child, which was highly offensive to them.
On the other hand, oriental parents tended to be more
critical, though willing, raters of their children. There
seemed to be much parent training that needed to occur
to lay the groundwork for appropriately identifying these
students.

The G/T department began to work with the ESL
department to orient parents about G/T program oppor-
tunities, and to train ESL and bilingual teachers, kinder-
garten academic classroom teachers, and parents to ana-
lyze specific behaviors in their students and children.
The G/T identification process was revisited to ensure
that culturally fair, unbiased nonverbal objective mea-
sures replaced traditional measures.  Each year, over a
five- year period, the number of ESL and bilingual stu-
dents screened and identified for the gifted program in-
creased.

More and more school district  administrators respon-
sible for gifted programs now realize that  culturally
nonbiased tests of nonverbal intelligence (administered
individually if possible/financially feasible), teacher
checklists of student observation, and parent checklists
of child observation (in the home language) are much

(from WEDGEWORTH, page 2) more valid identifiers of giftedness in second language
learners as opposed to traditional standardized test bat-
teries.  Teachers, especially ESL and bilingual teachers,
need specialized on-going training to better identify
gifted ESL students and then to differentiate content,
instruction, and learning environment to accommodate
specific differences in their learning styles.  Texas Edu-
cation Agency (TEA) had provided a document so help-
ful for administration of gifted programs that it proved
to be a "best seller" in "Giftedland."

The Texas State Plan and Guidelines  for the Educa-
tion of Gifted and Talented Learners  has set the stan-
dard for other states by spelling out indicators that re-
quire/encourage districts to pay special attention to the
identification of ethnic, minority, and disadvantaged stu-
dents. Educators in the field of gifted education take great
pride in this plan, as it specifies ways to achieve excel-
lence in all areas of gifted programming. To make sure
that the guidelines were being followed, TEA conducted
district audits of special programs, including gifted pro-
grams.

The TEA District Effectiveness and Compliance
(DEC) audit teams, now discontinued as a part of gifted
and talented education accountability in Texas schools,
were a powerful impetus to districts to provide equi-
table and appropriate identification procedures, as well
as appropriate differentiation of curriculum and program
excellence.  I sincerely hope this or some other form of
accountability system for Texas gifted programs can be
reinstated as soon as possible.  I am a firm believer that
"what gets measured gets done," and that includes iden-
tification and service to minority and disadvantaged
gifted students.

The key to resolving this issue may be continually
seeking to understand and truly valuing the cultural and
language differences of ESL learners.  Making the ef-
fort can only result in a win-win situation for both sec-
ond language learners and gifted education.

In the meantime, the Texas state mandate is more
critical than ever to Texas gifted children, because it re-
quires districts to provide services to ALL identified chil-
dren, including second language learners.  In states with
no mandate, there is no requirement to identify and serve
the gifted: these unique and very needy learners.  Early
intervention through appropriate identification proce-
dures gives these often at-risk students a much better
chance for academic success in school, as well as op-
portunities that will benefit them throughout their lives.
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BOOK REVIEWS

Terri Turner
Michael Cannon

Piirto, J. (2004). Understanding Creativity
Great Potential Press.
Jane Piirto’s new book is a fascinating and informa-
tive look at creativity.  Building on her earlier work in
Understanding Those Who Create, Piirto examines cre-
ativity theories, the creative process, assessment of and
training for creativity and looks at the lives of many
well-known people in the creative fields.

The structure of the book makes it an enjoyable
and comprehensible read.  In Part I, the author deals
with the question, "What is Creativity?"   She includes
many definitions and approaches, dealing very com-
pletely with the various aspects of the psychological
approach to creativity.  Guilford, Torrance, Marland,
Renzulli, and Gardner are among the psychometric
psychologists whose theories she examines.  The de-
velopmental psychology work of Gruber, Feldman, and
Erikson, and the social psychology of Csikzentmihalyi
and Dean Keith Simonton are discussed in a way that
is "user friendly".  Perhaps the most fascinating chap-
ters of Part I discuss the creative process itself, look-
ing at the current theories of the Creative Problem
Solving Model (CPS) and the work of Brewster
Ghiselin, as well as the core attitudes of naiveté, self-
discipline, risk-taking, and group trust.  Piirto discusses
at length "The Seven I’s" of inspiration, imagery,
imagination, intuition, insight, incubation, and impro-
visation.   She also does not avoid the hard subjects,
such as the link between creativity and madness and
suicide among creators.

Part II "How to Enhance Creativity" is perhaps the
part of the book which parents and educators will find
the most helpful.  With a real eye to practicality, Piirto

discusses motivation and school, then presents "13
concrete suggestions for parents and teachers for en-
hancing creativity in children."  Topics addressed in-
clude places and materials for creativity, encouraging
and displaying creative works, doing one’s own cre-
ative work in the presence of children, valuing cre-
ative work of others, and family mythology and sex-
role stereotyping.  When discussing one of her favor-
ite themes, the need for discipline and practice in cre-
ating, Piirto stresses that talent is only a small part of
creativity; "…true realization…comes through hard
work."    Her thirteenth suggestion, "Use Humor…" is
evident throughout her writing, as she tells both per-
sonal stories and anecdotes about well-known creators.

The most intriguing—and lengthy—section of the
book begins with the "Piirto Pyramid of Talent Devel-
opment."  It is, in the words of Frank Barron, "a com-
pact, eloquent, graphic synthesis" of the creative pro-
cess, taking into account the person, the process, the
product, and the environmental factors.  From that
enlightening beginning, Dr. Piirto looks at the "Per-
sonality and Intellectual Characteristics of Creative
People in Various Domains."  This is reading crammed
full of interesting facts, studies, anecdotes, and ex-
amples in various domains---visual artists, writers,
musicians, physical performers.  Again, with wonder-
ful, subtle humor and a wealth of detailed knowledge,
the author deals with creators in a wide spectrum from
scientist to rock star.

Rounding out the practicality and usefulness of the
book, particularly as a textbook for a creativity course,
is the last section on assessment of and training for
creativity.  Dr. Piirto gives a scholarly yet succinct dis-
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cussion of assessment validity and reliability as well
as suggestions for questionnaires, checklists and per-
formance assessment.  She includes a large repertoire
of specific creativity training exercises and activities,
always infusing them with personal experiences and
insights which give the reader a sense of the wonder
and joy that a creative life enfolds.  Lastly, the two
appendices on creativity theory and focus questions
definitely add to the usefulness of the book as an aca-
demic text.

Filled with humor and practicality, Understanding
Creativity shows its author to be a person with a tre-
mendous breadth and depth of knowledge both of the
subject of creativity and of thousands of eminent his-
torical creators.  While this book is undoubtedly headed
for a great future as a standard text in creativity for
gifted specialists, it is also a thoroughly enjoyable and
fascinating read for the layperson or parent who sim-
ply wants to understand, enhance, value and enjoy his
or her own creativity and that of the people within his
own sphere of influence.

—Terrie Turner

Jesness, J. (2004). TeachingEnglish Language
Learners K-12: A Quick-Start Guide for the
New Teacher. Thousand Oaks, CA: Corwin
Press.
While this new title does not specifically address the
particular problems of the gifted second language
learner, it does contain a number of features that should
prove useful for teachers of these special needs stu-
dents.   This book fills a growing need in the field of
ESL as states, in response to demands from NCLB,
focus more on English language acquisition and less
on native-language education.  In contrast to many
other titles, this book addresses the needs of students
in grades 4-12, a group often overlooked in publica-
tions. These older students are at times under more
pressure as they have fewer years to learn English and
must face exit tests by grade ten.  Most chapters, how-
ever, have a boxed section with ideas for applying the
information to younger students.

The first six chapters cover important information

for the teacher new to ESL, from student descriptions,
resources, realistic goals, use of native language,and
possible approaches.  Later chapters deal specifically
with aspects of language acquisition including vocabu-
lary, grammar, listening skills, speaking, reading, and
writing.  Grading, testing, special needs students, and
ESL students in content classrooms are also treated in
detail.

One of the most valuable features of this book is
the lengthy (more than 40 pages) appendix of vocabu-
lary lists.  These include everything from people and
things, classroom nouns, computer terms, pets, geog-
raphy, prepositions and possessive pronouns.  Recom-
mended readings, web sites, and periodicals are also
included.

With increased accountability for all students, this book
should be of value not only to ESL specialists, but to
all teachers who work with second language learners,
including teachers of gifted.

Welcome!
TAGT Welcomes Dr. Jennifer Jolly as the

new Tempo editor.

Dr. Jolly has been a classroom teacher of
the gifted as well as G/T Lead Teacher.

She recently completed her Ph.D. in Educa-
tional Psychology  with an emphasis in
Gifted Education from Baylor University.

Dr. Jolly is currently an editor for Prufrock
Press and an adjunct lecturer at

Concordia University.
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THE LAST WORD

Michael W. Cannon

Boston Terrier and noticed something that made me
think about second language learners. Lulu is a smart
little dog and learns tricks very quickly.  However, we
don’t always communicate completely.  She had lost
the toy we had been using and, as usual, I repeated
“toy” several times.  But what she ran to was not her
rubber alligator, but the long-suffering cat.  She pranced
around poor Toby, harassing him until he retreated to
a tall chair.  I realized then that my message was not
being understood in the way I intended.  Perhaps for
Lulu, “toy” includes anything entertaining, including
disgruntled felines.

This problem of communication applies often to
our work with English Language Learners.  We send
a message and the recipient understand a message, just
not necessarily the same one we sent.  It may be just a
little off, or, like Lulu and the cat, in the same general
category and make perfect sense to the recipient, but
in such a way that it seems totally wrong to the sender
of the message.

We also have communication problems in what we
intend to do for gifted English Language Learners and
the reality of the situation. By identifying the ELL stu-
dent as gifted, we intend to provide services that ad-
dress the particular needs of the group.  The reality is
sometimes much different.  Often there is no real pro-
gram, only a few enrichment activities.  Even with a
well-developed program specifically designed for this
population, simply placing them in a program does
not meet their needs.

T he other evening I
was playing fetch with
my six-month old

At times, we may forget that they are individuals
and that being labeled gifted is only one part of who
they are.  They are individuals first, with important
educational needs, and not just “those kids” who may
pull down the test score and slow down other students.
At times, they are even exited from the gifted program
because they can’t keep up with texts and assignments
that so not take their particular needs into account.

So when our message doesn’t seem to be under-
stood, and we seem to have a significant number of
individuals who aren’t being successful in our program,
no matter how wonderful the program may be, maybe
we need to take time and rethink both our message
and programmatic approach to these children.   When
the correct message is received, things will go better.
Just ask the cat.

This is my last issue of Tempo; it has been a fasci-
nating challenge putting together each issue for the
past seven years.  I am grateful to the TAGT Execu-
tive Committee and Executive Board for their help and
unwavering support, and to the readers for the kind
comments (and helpful corrections) over the years.  I
am confident that the new editor, Dr. Jennifer Jolly,
will do a superb job and I look forward to watching
Tempo change and develop under her editorship.

And me?  I will have more time for family, work,
and perhaps to pursue other interesting opportunities.

And playing fetch with Lulu.
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Texas Association for the Gifted and Talented
Membership Application

See www.txgifted.org for additional information
Name_________________________________________________________________________________________________________________________
Mailing Address________________________________________City________________________________State____________Zip__________________
Business/School District_________________________________ School________________________________________________ESC Region_________
Telephone (home) ________ / ____________  (work) ________ / _____________  Fax __________ / _______________
Email address:_________________________________________________

PLEASE CHECK ONE: THAT BEST APPLIES:
❏ Teacher       ❏ Administrator/Coordinator         ❏ Business/Community Member        ❏ Counselor       ❏ Parent        ❏ School Board Member       ❏ Student

______  BASIC  MEMBER   $35
BENEFITS:  • TAGT Newsletter (online)  • Perodic Email Updates  • Reduced Fees at All Conferences
______  FULL  MEMBER     $55
RECEIVES BASIC BENEFITS, PLUS: • Tempo Quarterly Journal • Access to Members-only Section of Website   • Insights Annual Directory of Scholarships and Awards (available online or mailed upon

request)    • TAGT Pin with Annual Conference Attendance
______  SCHOOL    MEMBER   $100
RECEIVES FULL BENEFITS, PLUS: • Two additional copies of Tempo and Insights, • Electronic overview Presentation of TAGT Scholarships and Awards (School must designate a primary contact person as
the member to receive these benefits on behalf of the institution)
______  BUSINESS MEMBER    $100
RECEIVES FULL BENEFITS, PLUS: • Web link Posted to TAGT Website    • Preferential Marketing Opportunities throughout the Year

_____ LIFETIME    $400 (INDIVIDUALS ONLY)
RECEIVES FULL MEMBER BENEFITSFOR LIFE!

      In addition to your regular Membership, you are invited to join a TAGT Division for a small additional fee.
______ G/T Coordinators Division   $10 ______ Dual Language Multicultural Division   $10
BENEFITS: •Networking Opportunities   Bi-annual Newsletters    • Division Membership Directory

 DOLLARS FOR SCHOLARS: Make a tax-deductible contribution to the TAGT Scholarship Program!
___Friend ($5-24) ____Patron ($25-99) ____Benefactor ($100 or more)

TEXAS LEGACY ENDOWMENT: Support gifted learning needs for years to come!
____Tutor ($50-99)    ____Mentor ($100-499)     ____Scholar ($500-999)    ____Master ($1,000-4,999)    ____Professor ($5,000-9,999)    ____Savant ($10,000+)    ____Other Amount ($_____________)

PARENT AFFILIATE GROUP MEMBERSHIP: ______Please contact me with more information on this group.

$_________ TOTAL AMOUNT ENCLOSED    ❏ Check/money Order #______________     **Prices vald through 12/31/04
*No purchase orders accepted.  No refunds*

Signature:__________________________________________________________ *By applying for membership, you hereby authorize TAGT to inform you periodically via fax, email, or mail of news, updates, or other notices related

to gifted education that TAGT dems pertinent to its Mission.

Card Card Payments: ❏ Visa ❏ Master Card ❏ Discover ❏ American Express
Card Number _______________________________________________________________________________________  Exp. Date __________________
Card Holder Name ____________________________________________________________  Signature _________________________________________
Cardholder Address ___________________________________________________________  City ______________________  State _______ Zip________

Return form and dues to: Texas Association for the Gifted and Talented, P. O. Box 200338, Houston, TX 77216-0338.

Call for Articles
Articles are solicited that address the theme of the issue from
both the practical and theoretical points of view.

Guidelines for Article Submissions
Tempo welcomes manuscripts from educators, parents,
and other advocates of gifted education.  Tempo is a
juried publication and manuscripts are evaluated by
members of the editorial board and/or other reviewers.
 Please keep the following in mind when submitting
manuscripts:
1.  Manuscripts should be between 1000 and 2500

  words on an upcoming topic.
2.  Use APA style for references and documentation.
3.  Submit three copies of your typed, double-

  spaced manuscript. Use a 1 1/2 inch margin on all
  sides.

4.  Attach a100—150 word abstract of the article.
5.  Include a cover sheet with your name, address,

  telephone and FAX number and/or e-mail address.
Send all submissions or requests for more information
to:

Jennifer Jolly, Ph.D. Tempo Editor
5926 Balcones Dr. Ste. 220
Austin, TX  78731
(512) 300-2220 ext. 202
jjolly@prufrock.com

Summer 2005
MEASUREMENT AND TESTING

Deadline: March 1, 2005

Fall 2005
CONFERENCE ISSUE
“Marvel of the Mind”

Deadline:  June 1, 2005

Winter 2006
Advocacy for Gifted: Education and Legal Issues

Deadline: September 1, 2005
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TAGT’s G/T Coordinators’ Division presents:

Marriott Austin Airport South
March 31 - April 1, 2005

As the 79th Texas Legislature gets underway you’ll 
want to polish up on policy and practices as they 
pertain to gifted education in the Lone Star State!

Earn valuable training hours while examining the 
latest Texas Legislative issues and the most current 
information on the Performance Standards Project!

Learn how YOU can make a difference!

For more information visit www.txgifted.org or 
contact Tracy Weinberg at (512) 499-8248 x205

Attention Gifted Education Leaders!

Removing the Caps, Refining the Gifts

p


